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· . ABS~RA':f: C~llaborative Professional Development School (PDS) relationships 
. Jequir~ f1,;1anc1ng and other supports that may not be typically included in the 

budget~ for partnering schools and colleges. In the current economic climate, 
. budgets are especially tight in many educational institutions. In order to sustain 

PDS . relationships in these times, stakehotders . need to find ways to blend 
resources to · accomplish joint goals. This article describes one project that 

· util_ized the staffing power of student teachers, the purchasing power of a public 
school, and a small PDS mini-grant from the Canisius College Office of 
Educational · Partnerships to create literacy intervention kits to foster student 
learning. Benefits for all partners are discussed, and suggestions are shared for 
designing collaborative projects in other PDS settings. 

• NAPDs Essential($) Addressed: # 2/ A scho9/-university culture comm;tted to the 
preparation of future educators that embraces their active engagement in the 

. school community; #4/A shared commitment to innovative and reflective practice 
· by all participants; #6/An articulation agreement developed by the respective 
-{)iJrtidpants delineating the roles and responsibilities of all involved,; #9/Dedicated 
ands.hared resources and formal rewards and recognition structures 

Professional Development Schools (PDSs) 
provide powerful arenas for improving teacher 
preparation and P-12 student learning (Castle, 
Fox & Souder, 2006; Darling-Hammond, 
2000, 2005; Holmes Group. 1986, 1990, 

l995i A strong PDS relationship can lead to 
new approaches to reaching that support 

increases in srudent learning (Castle, Rock­
wood & Tortora, 2008). 

However, PDS activities require financijil 
support that may be difficvlt to obtain . in a 
tight budget di mate. A growini . number• of 
schools are conractio.g.-.c9ll~ to let them 
know that they no longer have the capacity ro 
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welcome large numbers of ttaehcr candida~ 
and sire-based classes into their buildings, m 
large part because of reduced Ioc:al, stare. and 
federal resources. In oidcr to sustain PDS 
relationships in these times, partners need ro 
find crcamie ways ro blend resources ~ 
instirutions. 

Background of the Project 

Canisius College and Lindbergh Elementary 
School are long-standing partners and formed 
a Professional Development School relation­
ship in 2007. As one element of this 
partnership, Lindbergh Elementary Schools 
ho.5ts Canisius education methods classes and 
srudent teachers each semester. College facul­
ty and Lindbergh teachers consistently co­

teach these methods classes and jointly 
supervise teacher candidates in their field 
experiences. Additionally, pre-service teachers, 
college faculty, and Lindbergh teachers work 
together to develop action research projects 
that serve to inform instructional decisions at 
the school. College faculty sit on the school 
planning team, and the Lindbergh principal 
and a clas.5room teacher identified as the 
"School Site Coordinator" serve as members 
of the Canisius Educational Partnership 
Steering Committee. 

This relationship has been guided by the 
National Association for Professional Devel­
opment Schools' Nine Essentials of Professional 
Dewlopment Schools (http:// www.napds.org/ 
nine_essen.html). For example, Essentials 2 
and 4 reminded us to form "A school­
university culture committed to the prepara­
tion of future educators that embraces their 
active engagement in the school community," 
with a commitment to "innovative and 
reflective practice." As a result, membel'8 of 
the PDS leadership team made sure that 
student teacher cohorts worked together with 
teachers at the school to provide substantive 
service to the larger school community with 
projecu designed to support innovative in-

suuai<>nal practi('eS in the elementary class. 
rooms. 

This work Wa.5 guided by APDS Esse 
rial 6 in that wie have "la)n articulano: 
agreement de\leloped by the respectiye l)artk. 
ipants delineating the roles and responsibili­
ties of all involved," which ~ all~ us to 

identify a site coordinator in the building who 
serves as the point person for joint projeas_ 
Our consideration of ~ntial 9, though, is 
the focus of this article, as we d~ ways that 
parmers have been able to share resources to 
support our PDS work. 

The Office of Educational Panncrships at 

Canisius College maintains a fund to supPon 
PDS projects through mini-grants. The project 
we describe here provided a unique way to 

blend re.sources to accomplish joint goals. 
Over the past four semesters we have 
coordinated fifteen student teachers' efforts 
at Lindbergh to engage in a joint service 
project with teachers at the school. The 
project's goal was to create phonological 
awareness kits as a resource for K-1 teachers 
to use as a common pathway to instruct, 
monitor, and ensure academic growth for at• 

risk students in accordance with English 
language arts goals identified in the school's 
Instructional Improvement Plan. 

Thus, the impetus for the project came 
from school goals, rather than from Canisius 
College priorities or faculty members' re­
search agendas. Student teachers at the college 
are required to complete a service project 
during student teaching in all schools. 
Usually, though, the choice of a project is 
left up to a student teacher, and projects arc 
not necessarily coordinated among student 
teachers or aligned with school goals. The 
PDS structures in place at Lindbergh allowed 
us to work as a team to identify a meaningful 
project specifically designed to support stu· 
dent learning. 

The kits that were eventually created by 
the student teachers included interventions 
and strategies aligned with district bench­
marks and were utilized to support Response 



IO· .. lfft$JVeAdon (RTO ac.tivities. Elementary 
ffl.ldenm · Identified as ~ing interventions 
be,ond nonnal classto(,m instruction rner 1) 

.· utili:ed these kili. Students in Tier 2 receiwd 
additional instruction qellvered ln small 

· groops. Sns~· · in Tier 3 teeei\l'Cd daily 
<>ne-on<>ac msttuttion.. One of the goals of 
·m«Je kits · WI$ to include cvidence,,bucd 
practices that were dasstoom ·ready so that 
du,J:(M)m ttachm_ p~ce teachers. and 
university faculty could begin to utilize them 
immediately. Eac:h activity consisted of a file 
~r with laminated lnst:ructions and ma­
nipulanves to practice matching uppetcase 
and lowctQlSe letters, picture and sound 
nuuching, 'M'.>rd som, and other word study 
tasb. 

J.· In addition . to collaborating on the 
, cteation of the kim,. student teachers were 

invited to create activities for their own· use, 
. test thesc out in the d~ooms, and take 

dlleSC · arovitics with them · after student 
ca.thing. Student teachers met once per week 

· after school throughout their sevenJWcek 
student teaching placement with a classroom 
~r (who was the PDS · site coordinator} 
and a· professor (who was the PDS liaison 
from cbc college) to assemble the kits-<:utting, 
coloring. and organmng the materials for each 
lcit so that they were ready fur classroom use. 

Thae l\tl> individuals jointly coordinated 
· · the ~l project; this son of collaboration­

ot •~in,"• an example of the type of 
re10,ua wring that we now know is vital to. 

sustain the Qimnce .and impact of current 
.PDS partnmlups. The elementary school 
parm« provided the m-.teriab and laminating 

· machine to a,emt,le ht,h quality, long-lasting 
~fUII, . for moe kill. The mJni-grant from 

, the Canisiua . Offi« of Educational Partner• 
dupt paid tht teaeher for her afttr«hoot work 
and provided ,nacb for the ram of student 
teachffl who wmt workm, ro crtatc the kits. 

. E~·con~ to c:he ~ aareed chat 
. che fund, from me miN-tffl\t were central to 

out ability to brin, thw project ro fruition. The 
idea. •ffina. and expertise were already in 
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place, contributed by both school- anJ univer­
sity-based constituents of this partnership. All 
that was needed was a bit of seed money to 

move the project forward anJ effectively 
address some pressing, shared needs. The 
PDS structures also facilitated this project as 
the classroom teacher who served as the PDS 
site coordinator, the college professor who 
served as the PDS liaison, and the building 
principal had dedicated time at Lindbergh 
PDS steering committee meetings to discuss 
ways to align resources with shared goals. 

Benefits for the School 

Teachers at the school were surveyed about 
the impact of the project upon its completion. 
Teachers were asked about the value of the 
project, and ways that the project could be 
improved in future years. Importantly, the 
teacher who coordinated the program noted 
that the project allowed the student teachers 
to apend substantially more time together and 
to more frequently share ideas than she had 
witnessed previously in this PDS. She appre­
ciat:ed the opportunity to get to know the 
student teachers better. This project gave her a 
pur~ for meeting with the student teachers 
after school each week. Over time, student 
teachers felt comfortable bringing up issues 
about their placements, their work in the 
cl.as.5rooms, and their concerns about the 
future, and she Wa.5 able to offer meaningful 
mentoring during these sessions. 

Based on this su~, other teachers made 
the following important observations: 

• "The project contributed somethina 
taniible to the daasroom." (via the kl~ 
that would rtmain in each classroom 
for 1rudent use) 

• "The proj~ provided ~achers rtBOUt:e­

a for small aroup and individual · 
review and remediation." 

• 'When (my wdent1) used the kits_ ln 
tht duaroom, they were on-wk, 
excited, and eqer to work." 
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n derinfrc ~ ... 

h rs \\'t're ahlt' tu t teni: t' - · I 
rhat studen me,rningtul, :-inl _ 

she n~ focused, consequence ot 1n a . · as o 
en,ase ·ce act1VltY I obserwd that • •1 ~see 

leamlng. • rhar the 

The building pnncit rcz ro 6U a 

rongibl~ servaroject. She ad:nr teachers bt'­
this jointth~ project, stu d with ont' 

h 1s onnecte 
. • aUowed . . program. 

scn'ICC ~_J •min u, litenCY move 
cianjlicant OCC'U WI LL.J the school (0 

rhroUS h more c Jry PD liai on. muc th facu 
came d with c PDS liai on vvrnre 
anothe~ _an the college 1 _ ,J in rhis project -·· ___ L __ enaOJCU . literacy Srud<-nr a:au-•-.,., Jevelopmg 

·th pJans for ·d·ng reach-
ahead wt •aJs while proYI 1 ·th 

dd1t1on, ·nvo vcu 
In a d t teachers l a mentor more 

. ntion macen Ila.borate wt 
IOrel'VI': rt1J nity lO CO 

ers with an oppo !Side of che clas.5room. 
student rcachers ou 

d t Teachers Benefits to the Stu en 

. red the weekly get· Srudenr teachers apprec1a r. . al colla.bora-
. for pro,ess1on 

rogethers as nme . hands busy, but 
Th rlc lcept their . tion. e wo conversanon 

there was plenty of time fo~ open nd successes 
chalJ quesnons, a about the engcs, d -achers 

. Stu ent •~ they were encountcnng. . ct at the 
fl...,...;ons about the proJe . wrote re ...... , h" expen• 

f th · student teac rng 
conclusion ° etr h •zed the value of 
ence. Their ~ba::;6n:1 student reacher 
this collaborattve sp fdl srudent 

"I felt very dooe to my ow th " 
wrote, lcs nt toge er. 
teachers after the wee we ~ ted the time 
Student teachers also appreaa . who 
spent with the building site coordinator, d 
became a key mentor for them. One stu ent 

ch L_ rved "It was an excellent chance tea er ome , . 
k the PDS site coordinator questions to as . . 

about the school and any other questions we 
may have had about our futures." 

Student teachers also wrote about the 
value of the products they created. One noted, 
"1 got the satisfaction of helping kindergart­
ners and struggling first graders for years to 

,, Another was grateftil to have an entire come. 

th tu en rd. ator as 
at s ·re coo m d . previous wed the s1 ha m 

vie d nt teachers d the faculty h stu e . t me e . 
t an This proJec d 'te coordma-semesrers. d chool,base s1 
PDS liaison a~ s I for the student teach_ers 

Jes meaningfu ess the mentoring 
torth:t they could fullthy ace individuals. The 
so from ese "b . d expertise ed h vital contr1 uoon an I not t e h 
PDS liaison a s~ . rincipal, who emp a, 

de by the butldmg p f the project at all 
ma . rtance o d 
sized the impo . •ficates to the stu ent 
levels by presentbml~ cceerren mony and providing 

Pu 1c h . • teachers at a f ference emp as1zmg ·th letters O re them w1 . 

1 Of the pro1ect. the va ue 

clusions and Suggestion~ for 
Co~ . g Collaborative Service Des1grnn 
Projects 

d. fr m the surveys and reflections Key fin mgs O • ffi 
collected to study this service proJe~t o er 

·d nee for development of such proJects by :e: PDS teams. We briefly detail these 
below. 

set of literacy games to use in her future 
classroom. Several wrote about their new 
expertise in knowing how to work with 
struggling readers. When asked for sugges­
tions to improve the project, student teachers 
recommended even more involvement with 
sruden~ utilizing the instructional materials. 

Finally, we asked the college PDS liaison 
to write a reflection about the project, and 

Base the Project on Collaborative Goals 

Contrary to many such activities in other 
teacher licensure programs of which we are 
aware, including many set in PDS contexts, this 
project was not developed in order to meet a 
student teaching requirement of service. Rather, 
the project was conceptualized based on the 
needs of the PDS site. Outcomes of the project 
were more authentic-a mentor teacher benefit, 
ting from building relationships with student 
teachers, classroom teachers gaining resources 
for their dassro0ms, student teachers profiting 

' 



· from a feeling of trulv and immediately 
contributing to the studenG' learning and to 
the educational legacy of the scbool. The project 
alJo . l"C$Ulttd in the provision of additional 
teaching materials for all of the educators 
UM>M!d, and elementary srudents were provid­
ed with additional interactive resources to 
cnhan~ their learning. 

Combine Available Resources to Meet 
the Goal 

Without the funding of the project offered by 
Canisius, the srudent teachers' service require­
ment, and the leadership of the PDS site 
coordinator and the PDS liaison, the project 
would not . have been possible. The mini-grant 
funding from the Office of Educational Part­
nerships was particularly valuable in launching 
this project. The PDS site coordinator was paid 
$25 per hour for 15 hours of after~chool work 
for a toral of $375, and $125 was used for snacks 
and supplies. While the!e resources might seem 
nominaf, this funding was pivotal in getting the 
project off the ground. 

Recognize Dedication 

The principal formally recognized the roles the 
student teachers played in meeting an important 
school goal. Certificates of appreciation and 
letters of recommendation validated the student 
teaehers' contributions to the school, its teach, 
ers, and its srudenrs. 

This true collaboration resulted in positive 
ourcomes for all constituents of this PDS 
parttter.ship, enriched the student teaching 
experience for a grateful group of teac~er 
candidates, and further cemented the dedica­
tion to this PDS relationship of the college and 
the strength of the partnership itself. Ir became 
obviow that the cross-irutitutional anJ cross­
cultural collaboration inherent in this PDS 
relationship contributed to innovative practice 
and engagement of future cJucawrs (PDS 
Essentials 2 and 4 ). Ir was necessary for 
identified roles to be establishcJ (PDS Principle 
6) to provide the strUcture rhar fos tered the 
collaooration within rhis project. 
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Finally, the Professional Development 
School model and the framework provided by 
the Nine Essentials provided an important focus 
for this meaningful work. By combining re­
sources and expertise, increased learning oppor­
tunities were made available for elementary 
srudcnrs and educators from a variety of levels. 
This project demonstrates that during challeng­
ing economic times, Professional Development 
School partnerships might look to unique 
opportunities to blend resources in order ro 
promote P-12 student learning and other 
positive outcomes for teacher candidates and 
teachers in our schools and universities. m 
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