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* ABSTRACT: The purpose of this study was to empirically investigate the effect of
mentor teachers’ leadership practices on student interns’ efficacious beliefs in

" Professional Development Schools (PDSs) during the internship practicum. The

 study employed the Leadership Practices Inventory (Kouzes & Posner, 2003) to
measure the transformational leadership practices of mentor teachers.
Tschannen-Moran and Hoy's Teacher Sense of Efficacy Scale (2001) was utilized
to evaluate student interns’ efficacious beliefs. Data were collected via survey
- questionnaires. The sample included 154 student interns from a mid-sized Mid-

~ Atlantic university who were participating in their internship practicum within 33
Professional Development Schools during the spring of 2009. This study found
that teachers’ efficacy beliefs in student engagement, instructional strategies,
and classroom management are positively related to the total scale of the
leadership practice of mentor teachers and each of the five subscales (modeling
the way, inspiring a shared vision, challenging the process, enabling others to
act, and encouraging the heart), except for the insignificant relationship
between modeling the way and teacher’s efficacy of student engagement.

NAPDS Essential(s) Addressed: #2/A school-university cufture committed to the
- preparation of future educators that embraces their active engagement in the
- school community; #4/A shared commitment to innovative and reflective
- practice by all participants; #5/Engagement in and public sharing of the results
of deliberate investigations of practice by respective participants

In the next decade, the United States will need
2.2 million new teachers (Anderson, 2007).
Nearly all of the 4.5 million K-12 teachers in
the U.S. had to pass student teaching in order
to complete their licensure or certification

»

(Anderson, 2007). The student teaching prac-
ticum in the United States serves as the
capstone experience of a new educator's formal
educational training and molds the start of a
teacher’s journey into the teaching community
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(Woolfolk, Rosoff, & Hoy, 1990), classroom
behavior (Tschannen-Moran & Woolfolk
Hoy, 2001), and effort (Allinder, 1994). Yet,
the research literature rarely reports on the
known antecedents of teachers’ efficacious
beliefs (Labone, 2004). This article is intend-
ed to help fill this gap by empirically
examining the effects of mentor teachers’
leadership practices on student interns’ effi-
cacy beliefs in Professional Development
Schools (PDS) during the internship practi-
cum. '
According to Graham (2006), mentor
teachers have been proven to be crucial to the
eventual success of student teachers. However,
the role‘of the mentor teacher is not well
defined in existing research literature, [n a
meta-analysis of teacher preparation pro-
grams, Wideen, MayerSmith, and Mg
(1998) found that the gof o
- ole and effects of
nentor teachers were often absent i
.hshed sc.holarship. We know that dues
$“?"‘Shlp Practicum mentor teq
eir expertise wi .
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Sc'hoolléi’-16 faculty represented by the PDg
w‘d:iel mentor teachers have often been
Tn(;quely utilized to both SUPpOIt. student
interns and engage in professional deve
ent activities (Book, 1996; Yendol-Hoppey,
Dana, & Delane, 2009).

During the internship practicum, mentor
reachers often find themselves in positions of
leadership (Borko & Mayfield, 1995). How-
ever, the research literature reveals that few
empirical studies have considered mentor
teachers’ leadership practices and roles
through the lens of leadership theories
(Pounder, 2006). Many of the leadership roles
that teachers now play in education have their
genesis in the teacher educational reform
movements that began in the 1980s (York-
Barr & Duke, 2004). According to York-Barr
and Duke (2004), educators have unique
positions of leadership within the school
system that are often tied to their individual
“signature” pedagogies. Childs-Bowen, Mol
ler, and Scrivner (2000) have argued that
teachers become leaders in their classrooms
when they focus on hoth impacting student
outcomes and fostering their own and others
pedagogical excellence.

, Leadership practices and behaviors are
g‘oq(;;tacfl‘tﬁ for mentor teachers. Northou'?‘;
inﬂuencifm n?sdl'e?d.emhi? 23 the [ 2
plish 5 ¢ g ';n ividuals in order to aCCO“g
Lee (199‘):;‘ c goal OF outcome. Yarger an
leadershi. 'po’sued that successful teacher

'P Within the clagsroom results from




the positive dyadic interactions between
teachers. Kouzes and Posner’s (2007) research
on leadership has discovered myriad examples
of individuals who are able to achieve
extraordinary results in nearly all areas of
organizational contexts. Five common practic-
es of leadership were discovered by Kouzes
and Posner (2007); these form the basis of a
common model of behavior for future leaders
across fields to follow. Leaders who want to
accomplish the extraordinary and impact the
efficacious beliefs of followers engage in five
leadership practices (Kouzes & Posner, 2007).
These five unique practices are available to
any potential leader who is willing to guide
followers toward extraordinary outcomes.
Since leadership is inherent in the roles and
responsibilities of mentor teachers, this article
begins with the idea that understanding their
leadership practices and subsequent effects on
student interns is needed for all of schools’
* constituents, but perhaps especially for PDS
players (Anderson, 2007; Borko & Mayfield,
1995; Mclntyre, Byrd, & Foxx, 1996).
~ The study on which this article reports
attempted to document the effect of mentor
teachers’ leadership practices on student
interns’ efficacious beliefs in Professional
Development Schools, thus providing empit-
ical data for educational administrators,
leaders, and other stakeholders regarding
how to improve the quality of teacher
preparation programs. A richer understanding
" of the leadership roles that mentor teachers
play during the internship practicum will add
to our knowledge about how to best prepare
‘efficacious future teachers and to guide the
teacher leaders who will serve them.

Theoretical Framework and
Hypothesis

Transformational Leadership Theory

This study is grounded in “transformational
leadership theory.” Transformational leadership
practices inspire and empower followers to
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accomplish extraordinary outcomes (Northouse,
2013). The concept of transformational leader-
ship was first introduced by James McGregor
Burns in 1978 as a “new paradigm of
leadership” (as cited in Bass & Riggio, 2006,
p. 3). Kouzes and Posner’s research on transfor-
mational leadership (1995, 2003, 2007) suggests
that to facilitate the achievement of “extraordi-
nary” things in their organizations, transforma-
tional leaders engage in the five practices of
“modeling the way,” “inspiring a shared vision,”
“challenging the process,” “enabling others to
act,” and “encouraging the heart” (Kouzes &
Posner, 2007).

The first of these traits, modeling the way, is
achieved when leaders consistently model the
behavior they expect of each of their followers
through their values and actions (Kouzes &
Posner, 2007). Leaders must consistently be
great examples by ensuring that their actions are
congruent with their words. The second
practice, inspiring a shared vision, is accom-
plished by leaders who are able to foster belief in
the dreams and desires of followers by enabling
them to see the extraordinary possibilities that
the future will bring. Leaders’ individual beliefs
and passions for the vision ignite a common
flame of inspiration for followers. “Challenging
the process” involves doing things differently
from the status quo (Kouzes & Posner, 2007).
Leaders who challenge the process are consis-
tently searching for new opportunities to
improve and grow. Challenging the process
requires a commitment to take risks and
experiment with new ideas and concepts and
learn from failures and successes.

The practice of “enabling others to act” is
accomplished by leaders who build confidence
and competence through collaboration and
accountability (Kouzes & Posner, 2007). Leaders
who enable others to act help followers feel
capable, empowered, and trusted to perform at
their best while achieving more than what each
thought was possible. Finally, “encouraging the
heart” requires the leader to demonstrate genuine
appreciation of follower contributions by estab-
lishing a culture of celebrating success and values
(Kouzes & Posner, 2007). Leaders who encourage
the heart help to build a collective identity and
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any leader—in any organization of context X
accepts the challenge of leadership. Thus, W

posited in this study that viewing mentor
teachers as leaders and focusing on thcs;
particular practices might help us to undersc.an

how mentor teachers influence the efﬁca?lous
beliefs of student interns. Our professional
focus is on PDS settings, so our study was
conducted in PDS contexts. Thus, our study was
based on the following premises:

¢ Hypothesis 1: The student teacher’s
efficacy belief in her/his ability to
promote student engagement is posi-
tively related to the total scale of the
leadership practice of mentor teachers
and each of the five subscales (model
ing the way, inspiring a shared vision,
challenging the process, enabling oth-
ers to act, and encouraging the heart).

¢ Hypothesis 2: The student teacher’s
efficacy belief in her/his instructional
strategies is positively related to the
total scale of the leadership practices of
mentor teachers and each of the five
subscales (modeling the way, inspiring
a shared vision, challenging the pro-
cess, enabling others to act, and
encouraging the heart).

* Hypothesis 3: The student teacher's
efficacy belief in her/his ability to
manage a classtoom is positively relaged
to the total scale of the leadership
practices of mentor teachers and exch
of the five subscales (modeling the

way,

inspiring a shared vision, challengi
the process, enabling others e
encouraging the heary),

to act, and

Methods

Data CO"ECtion

Data in this stud.v e C‘:ple“:t‘fd Via el

Jministered questionnaires. - A€ Tespondep
a luded 154 srudent interns from a Midsize,
;‘(TdaAtlﬂntic university Who We.ripartidp“tinu
in their internshi? PfaCt'Futh“ - 33 schoglg
i PDS partnerships during toe spring of 2009
The sample repfesenmd 100% of the. studeny
intern and mentor teacher p(’p“la.“‘m that
engaged in the first eight weeks of the internshij,
practicurn during that semester at our univergiry,
Student interns assessed their mentor teachery
efficacy beliefs prior tO the beginning of thej
internships and at the conclusion of their firg
eightweek internship practicum experiences,
They also reported their anecdotal perceptiong
of their mentor teachers’ leadership practices o
both of these points by answering open-ended
questions. All survey instruments were made
available to student interns in a paper format,
Two survey instruments were used to measure
mentor teachers’ beliefs—one evaluating their
impressions of interns’ senses of professional
efficacy and a second assessing their impressions
of their own leadership practices.

Measurements

The efficacious beliefs of student interns were
measured with Tschannen-Moran and Hoy's
(2001) Teachers’ Sense of Efficacy Scale (TSES).
The TSES measures a teacher’s efficacy belief or
judgment “of his or her capabilities to bring
about desired outcomes” (Tschannen-Moran &
?‘ioy, 2001, p. 783). The TSES consists of 12
items, which measure three subscales: Efficacy in
Student Engagement, Efficacy in Instructional
Strategies, and Efficacy in Classroom Manage
ment (Tschannen-Moran & Hoy, 2001). St
dent interns rated their full scale and three
subscales of efficacious beliefs (1 = none at all, 3
=some degree, 9 =g great deal). An example of
& Question from the efficacy in student
engagement subscale is “How much can yoU
i: t;\motivatc students who show low interest

school work?™ An example of a inquiry from



nal strategies subscale is
implement alternative
in your classroom?” An
dons from the efficacy in
ent subscale is “How much
s roomom; control distuptive behavior in the
an ¥ ) c g
o™ * . oliable with high internal
cl‘ﬁs'[‘he TSE‘SC}::nﬂe“'Momn and Hoy (2907)
Consismﬂ‘::;;at the Cronbach alpha coefficients
P ull scale ranged from .92 t© .9? and
for the 5 .90 for the subscales. According to
from 86 t,ﬁora“ and Hoy (2001), the TSES
Tst:h‘l“_"ﬂl very useful empirical tool for
scale 'sc,: who are interested in studying the
'ﬁaﬁhc of teacher efficacy.
consT® formational leadership behaviors

L tIanSchers were measured with Kouzes
o mento:rE:a(ZOOB) Leadership Practices Inven-
::i P?ls.;f)- The LPI was develo;‘)ed’ via a
riangulation of quantitative and qus‘nlltauve data

easure rransformational behaviors (Kouzes
v “I;osner 2003). According to Kouzes and
gosner (22)03), the LPI is c9nsistently ratc?d
;mong the best transformational leadersh.lp
insruments.  The LPI scale is grounded in
mansformational theory, which posits that
mansformational leaders are able to impact the
beliefs and outcomes of followers in order to
schieve exceptional outcomes. The LPI scale
Jigns with the Transformational Leadership
Theory by providing empirical evidence of the
impact of mentor teacher transformational
leadership on student interns’ efficacy beliefs
during the internship practicum. Reliabilities
for the LP1 are consistently high. Kouzes and
Posner {2003) reported that the Cronbach alpha
coefficients for the five practices of exemplary
leaders range from .75 to .92.

The LP1 consists of 30 statements which are
Qtegorized into the five leadership pracrices
described above: modeling the way, inspiring a
hared vision, challenging the process, enabling
& Pm::r*‘;&';; lemurasing ;h:\ heart (l(ouz;s

M - Interns rated how frequently
u-l:em m‘:h"“ engaged in these leadership
fcm:. lli.l‘ng a tervitem scale, with one
“dmogt ng a],"“m never” and ten representing

These ratings were completed by

fructio
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interns at the beginning and at the end of the
eightweek practicum. Sample items included
statements such as “[My mentor teacher] sets a
personal example of what he/she expects of
others” (modeling), “Imy mentor teacher| paints
the ‘big picture’ of what we aspire to accomplish”
(shared vision), “[My mentor teacher] seeks our
challenging opportunities that test his/her own
skill & abilities” (challenging the process), “[My
mentor teacher] treats others with dignity and
respect” (enabling others to act), and “[My
mentor teacher| praises people for a job well
done” (encouraging the heart).

Results

The descriptive statistics of the variables used
in the estimation are presented in Table 1 (see
Appendix A). The means on the three efficacy
subscales before and after the internship
practicum were 23.94 vs. 26.88 for student
engagement, 27.12 vs. 30.35 for instructional
strategies, and 26.36 vs. 29.49 for classroom
management. A paired samples ttest was
conducted to compare the mean efficacy
scores before and after the intern practicum.
The test resuls (t = 7.700, p = 0.000)
indicated there was a significant difference
between pre- and post-test scores, suggesting
that the intern practicum significantly im-
proved the student intern’s efficacy beliefs
related to engaging students in school-related
activities, using instructional strategies, and
managing a classroom.

Table 2 (see Appendix B) summarizes the
estimation results of Hypotheses 1-3. Hypoth-
esis 1 posited that the teacher's efficacy belief
in student engagement is positively related to
the total scale of the leadership practice of
mentor teachers and each of the five subscales
(modeling the way, inspiring a shared vision,
challenging the process, enabling others to act,
and encouraging the heart). The results in the
top portion of Column 2 support Hypothesis
1, confirming that student teachers’ efficacy in
promoting student engagement is positvely
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.01), encouraging the heart (§ =
.01), with the exception of modeling the way

(B = .124, p > .05). The standardized beta

values suggested that the mentor teachers
leadership behavior of “challenging the pro-
cess” had the greatest impact compared to t.he
other three significant leadership behavior
variables, whereas mentor teachers’ leadership
behavior of “modeling the way” had no
impact on improving student teachers’ effica-
cy related to student engagement at

the internship.
The results in the middle portion of Table
2 support the Hypothesis 2 that student
teachers efficacy beliefs related to their
instructional strategies are positively related
to the total scale of the leadership practice of
mentor teachers and each of the five sub-
scales, conwrolling for the prior difference in
the teacher efficacy related to instructional
strategies. The standardized coefficients sug-
gest that the leadership behavior of “challeng-
ing the process” had the greatest impact on
the teacher efficacy in instructional strategies
at the end of the internship practicum.

The bottom portion of Table 2 presents
the estimation results for Hypothesis 3, which
supports the positive relationship between
student teachers’ efficacy beliefs related to
classroom management and the toral scale of
the leadership practices of mentor teachers

the end of
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Conclusions and Discussions

The purpose of this study was t© examine

effect of PDS mentor teachers’ leadersh,p

3 Y
ctices on student interns’ efficacioy

pra : o b -
beliefs during the 11 ernship practicyp,
York-Barr and Duke (2004) examined over

wo decades of research on teachers’ leade.
ship roles. While their r-evie\_x was compre.
hensive, their meta-analysis did not uncoye
any empirical data supporting or refuting the
questions addressed by this research study.

The findings of this study support the
hypotheses posed, suggesting that teachers’
efficacy beliefs in student engagement, ipn.
structional strategies, and classroom manage.
ment are positively related to the total scale of
the leadership practices of mentor teachers
and each of the five subscales considered.
Transformational leaders are able to inspire
and stimulate others to achieve “extraordinary
outcomes and, in the process, develop their
own leadership capacity” (Bass & Riggio,
2006, p. 3). The results of this study also
suggest that mentor teachers who display
transformational behaviors can positively im-
pact student teachers’ efficacious beliefs by
providing opportunities for interns to achieve
mastery on specific challenges or tasks.

Leaders provide incremental training and
mental rehearsal for subordinates in order to
foster initiative and efficacy (Kouzes & Posner,
2007). Transformational leadership has the
potential to “motivate others to do more than
they originally intended and often more than
they thought possible” (Bass & Raggio, 200,
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;aﬂ'ol"i" and celebrating interns’ achieve-
ink ymmary, mentor teachers’ transfor-
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,,-.atiol'\te beliefs of student interns regarding
zﬂf’gﬂ pedagogi“’l practices. |
thelf . srudy found that the leadership
Tl,“ of “challenging the process” had
et ¢ impact among the significant
the gref:;tit variables on student teachers’
indepenbeli ofs related to student engagement,
efficacy al strategies, and classroom man.
ins[rumm:ﬂu:corcling to Kouzes and Posner
l'Ilemlteaczltars challenge the process “by
(‘7'0(.)7)' the initiative, looking outward for
B ways to improve, experimenting
mnomhn:leg risks by constantly generating small
ar.ld ﬂ:md learning from experience” (p. 26).
;}lzcor reachers can seize the i.nitiative of .the
ernship experience by trea‘tmg tl}e assign-
nent as if it were the student interns’ first day
on their actual job, as teachers of record.
Mentor teachers can also question the
qatus quo of their schools—and even their
PDS parmerships—even through their work
with interns during the internship practicum.
They can question policies and procedures to
determine which ones are essential and which
ones are stifling to innovation and are
preventing the partnership from becoming
the best it can be. “Challenging the process”
dso involves establishing a climate where
eperimentation and taking risks are encour-
#ed by incrementally generating small wins
ind learning from the overall experience
(Kouzes & Posner, 2007). Mentor teachers

%o provide opportunities for student interns

People ha\r: 10\'”{!“ Quality
OST\EI', 2007' p( LOSI‘](L‘ to fai]”

'ate Where indjvi 2 ’ "L‘Bting 5

Practicum in ord

e ko i
: € previously or if they
worked independenly,
‘ T'h,e results in this study found that student
Interns’ efficacious beliefs relate to student
éngagement, instructional strategies, and class
room management are tied to their efficacious
beliefs prior to the internship practicum. We
suggest that student interns be given more
mastery experiences prior to the internship in
order to foster positive efficacious beliefs, We
also advocate for teacher educators, mentor
teachers, and other PDS leaders to focus more
on providing interns with the necessary
scaffolding and pedagogies to help foster their
efficacious beliefs.

Implications for Future Research

The primary focus of this research study was a
consideration of the impact of mentor
reachers' leadership practices on student
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scarce. Leadership studies in education -
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as administrators, building Princfpali; ger—
superintendents (Leithwood, Louis, . h
son, & Wahlstrom, 2004). Future reseaie
might focus on any or all of the following

questions:

1. Do mentor teachers in different types
of PDSs in other geographical areas
impact student interns’ efficacious
beliefs differently? Do the size, cli-
mate, and socio-economic status of the
PDSs make a difference in the leader-
ship practices of mentor teachers’

2. What might different measurement
scales for the independent variables
add to the data of this study! What
might the Multifactor Leadership
Questionnaire (MLQ) or the Authen-
tic Leadership Questionnaire (ALQ)
add to the data in this study?

3. How do the leadership practices of
mentor teachers and interns during
the internship practicum in PDSs
affect student outcomes, behavior,
motivation, or efficacious beliefs?

All of these questions seem important to
consider in light of the findings of our study
and given schools’ increasing focus on
common standards and high stakes assess
ments,

Practical Implications

'l"eacher ex?umtkm programs within Instipy.
tions of Higher Education (IHE) gre entruse-
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efficacious beliefs during the internship,

practicum. Such beliefs are ‘Criticnl consider.
ing the existing empirical evidence related ¢,
the powerful influence of teachers’ efficacioy
beliefs on their overall teaching effectiveness
(Knoblauch & Hoy, 2008). Kouzes an(
Posner (2007) posited that transtormation|
leaders can positively impact the efficacious
beliefs of their followers. This hypothesis is
consistent with the findings in this study. Our
findings suggest that PDSs can support
student interns with mentor teacher leaders
who possess and exhibit transformational
leadership practices. As a learning organiza-
tion, the PDS may be the perfect venue for
providing professional development to men-
tor teachers related to transformational lead-
ership  practices.  Such  professional
development would foster mentor teachers
?bilities to provide future student teaching
interns with appropriate pedagogical model
ing, _positive shared visions for success,
scaffolding of instruction and collaboration,
s well ay appropriate recognitions and
celebrations Qf student intern achievement
The findings of this study also suggest that

“!he transformational leadership behavior of

;:"‘IW'\C the process” has the greatest
Pact on student interns’ efficacious beliets.
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0o c‘emat.e.s through which both they and
creA® " ight ‘question the status quo of
inl“"ls licies and teaching practices. Mentor
00 pomlght ‘¢ontinue to “challenge the
each®" by seeking new and innovative ideas
p internship practicum utilizing the
for d‘:.mdonal"leaderShip practice of “out-
mn;fo . Méntar teachers might look outside
sightinér own PDSs for new and innovative
o thel';'he:y might be better able to identify
e qve pedagogies by attending regional,
L J national conferences or by research-
o ar; visiting the classrooms of other
g reachers or former interns. Collabo-
me'mo;nferer\ces with other student interns
ram,ementr:)r teachers might be established
hin PDSs to provide opportunities for in-
mm.ce mentor teachers and preservice teach-
i to seek suggestions and initiatives for
. 1ous improvement,
mm‘l‘gfallengii:&g the process” w'ithin the
construct of the internship practicum also
fosters what other schola?rs hz‘l‘ve te.rme:i,
rsiliency and psycholpglcal hardmgss
(Kowzes & Posner, 2007). Mentor teachgr;
need to foster learning climates d"lat recognize
that learning often involves makmg mistakes.
Such environments might result in mentor
wachers and student interns gr?mng more
omforable with the construction of new
pedagogical strategies. '
The importance of placing student interns
vith mentor teachers who provide appropr
e levels of pedagogical modeling and
pidance is confirmed by the findings of our
wudy. PDS leaders might more carefully

wonitor the placement policies and protocols

Bacements, PDS leaders responsible. for
“ulent intern placement might conduct
laborative workshops prior to the begit

vithin their PDSs to help ensure ProPeT

g of the internship practicum emeﬂences :
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Based on the fi
authors advocate fo
for PDS administra

nding of this study, the

r the following practices
tors:

. . .
Provide student interns with more

mastery experiences prior to the in-
ternship practicum

Progressively increase mastery experi-

ences as the intern progresses through

the professional teacher education

program

¢ Provide additional scaffolding and
support for those interns who perceive
their experiences as unsuccessful

e Exercised precision and care when

placing student interns with mentor

teachers

Based on the finding of this research
study, the authors advocate the following
practices for PDS mentors:

e Seize the initiative by treating each new
student teaching intern as 4 unique
individual N

o Question policies and procedures with:
in‘the PDS to identify those that are

d those that are preventing

and effective teamwork
questioning the

essential an
innovation ¢
o Create 8 clima® ©

. order to foster student
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- . profess!
or national conferences for P

al development
o Seek advice from other

interns outside of your owﬂfor > dent
o Create a climate and culture

ris
interns to experiment and task

mentors or

Hoy (2007) stz;ted

Moran and
Tschannen-M oD

that efficacious beliefs of teachers

Appendix A

Table 1. Descriptive Statistics

Dependent Variables:
1. Efficacy in Student Engagement
2. Efficacy in Instructional Strategies
3. Efficacy in Classroom Management
Independent Variables:
4. Leadership Practice Inventory
5. Model the Way
6. Inspire a Shared Vision
7. Challenge the Process
8. Enable Others to Act
9. Encourage the Heart Intern
Control Variables:
10. Pre-intern Efficacy in Student Engagement
11. Pre-intern Efficacy in Instructional Strategies
12. Pre-intern Efficacy in Classroom Management
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» Dependent Variable: 1. Efficacy in Student Engagement

4.Leadership practice scale
5.Modeling the way
6.Inspiring a shared-vision
' '7.Challenging the process
8.Enabling others to act
9.Encouraging the heart
;9.!’re—intem efficacy in student engagement

4.Leadership practice scale
5.Modeling the way
6.Inspiring a shared vision
7.Challenging the process
8.Enabling others to act
- 9.Encouraging the heart
;}.Pre-imem efficacy in classroom strategies

4717 487

199"
124
181
248 .
180 .
189

466" 459" 487 481"

raw

! 295 272 .288 316 .289 292
Dependent Variable: 2, Efficacy in Instructional Strategies

275"

23 .

.242

waw

292

238
280

463" 476" 462" 459" ass™t 477"
.351 .33 334 36 335 356

e

Dependent Variable: 3. Efficacy in Classroom Management
Q 4.Leadership practice scale 240"
5 5.Modeling the way

6.Inspiring a shared vision

7.Challenging the pracess

8.Enabling others to act

9.Encouraging the heart

12.Pre-intern efficacy in classroom management

193

2317
252"
2177

e

223

awe

499 50777 492" 495" 5207 5147
36 34 355 366 352 354

* is significant at the 0.05 level; ™" is significant at 0.01 level; ™" is significant at 0.001 level.
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