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The . Benedum Collaborative - Features for 
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Sharon Hayes, · West Virginia University 
Aimee Morewood, West Virginia University 
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Susan Taylor, Mason-Dixon Elementary Professional Development School 
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Rachel Viglianco, West Virginia University 
Susan Yohe, West Virginia University 

ABSTRACT: The Benedum Collaborative was recognized by the National 
Association for Professional Development Schools (NAPDS) with its "Award for 
Exemplary Professional Development School Achievement" at the 2012 National 
Professional Development Schools Conference. The conceptual framework 
supporting simultaneous renewal of teachers, pre-service teachers, and 
university faculty members within the Collaborative is based on a set of belief 
statements. Six distinctive features of the Collaborative are described by PDS and 
university faculty and graduates in this article. 

'The Benedum Collaborative is designed to 
simultaneousl, rtnlW teaching and learning in 
30 West Virginia public schools and West 
Virginia University. The conceptual frame,. 
work tor mil 1imultaneoua renewal includes 

. the roJlowing Belief Statements: 

• AJl in a Profmional Development 
· School are learnen. 

.. • All . in a Professional Development 
. .. School 1uM the opporrunity fur success. 

··•: ~·-1nc organi:adon of Professional Devel, 
. · ·.· . opment School, encourages all to ht 

.•.. : ,\empowered. 

• A Professional Development School 
fosters an environment of mutual 
respect. 

• A Professional Development School 

promotes curriculum that evolves from 
continual inquiry and renewal that 
reflects the schoot•s vision. 

Below we describe six features of the 
Collaborative in the words and voices of PDS 
teachen, sr&Juatet, and university faculty 
members. We ind.ude the name, of each of 
the PDS coNtituenta who contributed to or 
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hers and discu s is ues. Po! · 
. srm-'r ~, . 

M ~ --'nl d~P' 
tht (olltJW• 

vf t te8C Ing 
,er · c «As a graduate of the o llahorarive, 

1 
f\Otd, th role with a pretty good unJ co e er. • - ttJ in ,.ch_ · 

arc te,tu 
~ 

rnance structure 
Go'lt · d 

rd·nator an . . ram coo. t 
s,r,h steel, ,rog 
,OS Liaison h and PDS Teacher 

. I'""' reac er ron, ~ '· ·•' rdinator 
Educatt0n Coo re has been a rneans 

The ~rnance 5fl'O(tU ~"'• mutual 
whereby t,eHcn about "" d all (!,rt learntrs 

.. for~,an d 
,a/lCCf.. opporMt•ntS 'thin strUcture 
could be demonstrated ~ h Cross-Site 

The tarpst group 1B t e . eel f 
,roup. . . (CSSC) compr1s o 
S~na Comnurtee , The 

other governance groups. 
mtmbets of the . ittee, a hard 
CSSC uses an ~ecuuve -comm m 
workina lfOUP that serves as the P~ 
eo<>nfinaror's advi.sol'Y board and provtdes 
awnilht ro aU of our work. Another level of 
piemance is role-alike groups, which "_leet 
qularfy. Thae groups include the Profess.ion-­
al~ C,ootdinators (PDC), Unzver, 
sky liaisoN. PDS Administrators, and Teacher 
Eduadoft Coordinaton (TEC). POCs meet 
"4,,t tisqa each year to plan professional 
~nt initiatives for their schools. 
Umuiersicy ~ mffl monthly to d~ 
thcu- work ~ end da.samin, teaching 
wirh-~ cacher1t mcnton.o, action 
faaldl. md doianint and providing PfOfe&. 
.dona! Jn.do,cnem "1 P.DS &culty. PDS 
~ macr • needed and TECs, 
who terw • ftl&lfd~ role. meet twice a .. ...,,. 

. The nc.. tCCOldiftt '° TEC Toni IWl-
let'W .. the -~· . •--. •• 
·doola • At nc '.,. and an i.o ~ 
~ - ~wbkh1reheJd --~•ICJllestet~ 
~ on s,ro,,.:. fwu lftft and 

-oa ne., m~-a . ca. ftCetw ll'liAins 

'-:..Irr ll>dioai. ~~ = UlliwenaJ 
~offldt_Wlleiiet ~L~- · .... Atthe 
••t1.cwtr1ttht~ ~-~ 

.,. ..,. ..... ~ -·· -~ 

carne f the needs of pre-service teach · . --~ ·ng o ers. 
StllJlU

1 
I d'd I believe in the program's Be!· f "'~t on y , ie 

l"-" I had lived them and wa a produ S te~nts, Ct 
tt ,, Poling's role serves to span th 
f thern. . . e 0 d· between PDS nnd university, and 

boun ary • the voices of pre-service teachers, PD 
brilliS d. · f 

l nd students to 1scuss10ns o i sue facu ry, a . s 
• .J pOS and reacher education. She also 

relatsu to r 
makes all of the placem_ents ,or the pre-service 

__ i.. rs monitors their progress, completes 
ceau1e • 
bservations and, along with her PDC, man. 

0 
the schoors PDS budget. The day-to-day 

dage~ ·on-making at the PDS level is managed by 
ec1s1 d 11 

the TEC. Poling conclu ed, As part of my 
boundary-spanning role as a TEC, I also serve 
as the high school representative on the CSSC 
Executive Committee and as an adjunct 

WVU
,, 

professor for . • 

Financing a School/University 
Partnership 

Sarah Steel, Program Coordinator and 
Liaison 
Randy Farley, Marion County 
Administrator of Curriculum, 
Technology. and Instruction 

A grant from the Claude Worthiniton Bene­
dum Foundation in Pittsburgh, Pennsylwnia 
contributed millions of dollan for start-u.p-and 
implementation of our partnershipa. Su~ 
dw lmolvement of all stakeholders 'Ml crii:ical 
durin, buv-tn and cfflltion of• proanm tbar 
wu intalded to repraent belt pracdc:es frco· 
bom ,chool, and univtraittca. Hand-in-haftJ 
With• plan to aradually reduce ia support. che 
Foundation worked with the Wat Vil'linil ~ 
Oepanrnent of Education to crate a ~ 
~n for panncnhip work. ln 2Qlt mt 
~ indlkW a line · •tan in tht _, 
~ which funded ,choc,1/~ ~ 
ahlpg acrosa an ten of the ttate'• ~ 
education PfOgr.am~ Tht ~~ for'~ . 

/ ·" 

; · 
· .. 



al Dc~l{lpmcnt i.s n state agency that manages 
this grant process and determines how the state 
(unding will be allocated. Every spring the 
Center hostS a state-wiJe PDS conference where 
the pnrmcrshi~ share their work, sending a 
strons message to policymakers about the value 
of this work. A major portion of our legislative 
nppropriation compensates PDS coordinators 
and university liaisons. The funding also 
supporo; research initiatives that involve WVU 
and PDS faculty, as well as pre-service teacher 
research and professional development for 
netwerk-wide needs. WVU has supported a 
Program Coordinator and Office Assistant, as 
well as office space and related expenses. 

Each of the five counties in our partnership 
shares in the financial burden by collaborating 
on some activities in a joint partnership between 
all three entities. "Making the puzzle pieces fit 
together in a PDS Partnership requires good 
srrategic planning," says Randy Farley. "It is 
imperative to set goals, objectives, action steps 
and subtasks, assign shared responsibilities, and 
develop a budget to guide the work. Once you 
have all of that in place, then staying the course 
for success is much easier." Each school and 
university has different sets of resources that 
may come from a variety of programs, services, 
parmerships, entitlements, state aid formulas, 
grants, donations, bequests, endowments, fund­
raisers, and volunteerism. All resources come 
with guidelines, rules, talents, timelines, avail­
ability and purposes. According to Farley, "It is 
sometimes necessary then to 'braid' together 
various resources. We are physically located 
between two universities and have developed 
vibrant PDS partnerships with both of them." 

Extensive and Intensive Field 
Experiences 

Laura Van Horn, Teacher and PDS 
Teacher Education Coordinator 
Susan Yohe, Graduate, Five-Year 
Teacher Education Program 

In rheir first two years, pre-service teachers 
complete 60 hours or more of voluntel'r 
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activities in an education sening, onJ through 
a portfolio review process, earn aJmittance to 

the program. During their first year in the 
program {the "Tutor" year), pre-service teachers 
observe nnd work one-on-one with sruJents. The 
following year (the "Participant" year) pre-service 
teachers arc responsible for entire lesson 
sequences during their seven-hour per w~ek 
placement in the full semester. In the spring 
semester of this year, Participants spend 12 
hours per week in their field placements, 
designing and delivering lessons at least once 
per week and teaching "full-time" for fo~r 
weeks-two weeks from their mentor teacher s 
lesson plans and two weeks from their own 
plans. During their final year in the program 
("Intern" year), Van Hom provides this descrip­
tion of their placements: "The fifth year Interns 
report to school the first day alongside our staff 
and gradually assume classroom responsibilities, 
taking over the classroom for six weeks of full, 
time teaching. ln the spring semester a 
professional development theme is collabora• 
tively chosen across a 135-hour contract of 
activities to address this theme and the needs of 
the Interns and school." In addition, Laura 
ensures that her pre-service teachers meet all 
certification requirements and she carefully 
places the pre-service teachers with mentors 
whose expertise and experience meet the 
specialized needs of the prospective teachers. 

Susan Yohe, a recent pre-service teacher at 
North Elementary, shares this about her field 
experiences: "During my Tutor year I interacted 
in small and large group settings in a first grade 
of English speakers and an ESL pullout 
classroom." In the fall of her Participant year, 
Yohe learned how to structure discovery-based 
learning in a pre-kindergarten classroom: ''The 
spring semester took me to 4th grade, and 
although I was initially intimidated by my 4th 

grade placement, I soon fell in love with my 
students and classroom." Working with her host 
teacher, Yohe created a social studies inquiry• 
based unit that was the centerpiece of her action 
research. She notes, "I found that allowing 
students to leaJ their learning and choose what 
they want to learn increased their motivation, 
eng-agement, and interest. During the Intern 
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. t6 ~ . mphs of 

l . ed " I fielded requests to work .... h od eXP am ' "" it 
Wo d level teachers, Academic Coach 
ther gra e es, 

. . srresstS and cnu r week 
. . I 1,-..ed die da.ilv " r wO davs peher Oil' 

. year dSSSfOOrn• . · . (or 
kinde~rten the utt1vers1tY d pracriclJlll 
Yohe reporttd ~~rch course an ·f (uJl•time 

action ,~- e.lcs o · 
carnpUs Through sbt . ~ skills autheno· 
seminars. . romoted mqu~rv the spring and 
(e3Ching, she P . ·aes- I)unng t. Since 
__ ,1., •n stUdent actJVl __ ,J her cont,'tlC . 
«;#UJ 1 Yohe cre.atc0 . ,L. A1verse 
6nal semester, racially/ ethn1caur"' ther 

· the most e,camined o · 
North ,s Virginia, she ·onalitV, 
schoo! .in :: as ability leve~, edexC:~~nding 
djverSlOes, She eXPlam , . 
and stUdent interest ·th autism and Iearntng 
time with stUdenrs. Wifl d my decision ·to 

dy m uence 
disabilities grea . ,, 

. S •al Educaaon. · work m pea 

Collaborative faculty in 
Residence ( CFI R) 

. d Assistant Professor 
Aimee Morewoo , _. .d nee 
and Collaborative Facul~ ,n Res, . e,. t 
Susan Taylor, Title I Readmg _s~ecta ,s , 
Technology Integration Spec,ahst and 
PDS Professional Development 
Coordinator 

. The Collaborative Faculty in Residence (CFIR) 
was created to strengthen the collaborative work 

. between the public school and the university. A 

. university faculty member is released from one 
course per semester and spends one day per 

o IS ecialists. It was not uncommon c 
d Title P 1or 

an lk in and out of clas rooms all d 
to wa Th ay 

me dvance notice. is allowed me 
•rhout any a . to 

W1 rh fly' with our pre•serv1ce teacher ,, k 'on e . . s. 
wor . r rmal classroom visits provided th 
These ,mo . e 

. . e mentoring pre--serVIce teachers need-
just•tn•dnm oved less intimidating than th 
d an pr e 

e . d nd more formal observations. Dr 
quire a · 

re d was also able to collaborate with he 
Morewoo . r 

fa lty to write and obtam a Research 
PDS cu 

. PDS Grant, which they used to engage 
Intensive 

. research to explore and understand 
in acoon . d d , 

rh . teaching influence sn1 ents learn­
how eir 

ing. According to Susan Taylor, a Title I Teacher 

and Technology Integration Specialist, "The role 

of the CFIR at my school was a beneficial 

experience for all. We learned ab~ut best 

tl·ces action research, and the project gave prac , . 
us ample time for collaborat1on and reflection 

on our teaching." The group studied phonemic 

awareness, Response to Intervention (Rtl), the 

writing process, guided reading, spelling, Dy­
namic Indicator of Basic Early Literacy Skills 

(DIBELS), and data analysis. The professional 

development and action research funded by the 

Research Intensive grant suppo rted their work 

as it crossed traditional institutional boundaries. 

The expertise of the CFIR (e.g., research, grant 

writing; and data analysis) combined with the 

knowledge of the classroom teachers (e.g., 

content, student data, assessments) ensured this 

job-embedded professional development and 

action research was purposeful and relevant. 

week over a two-year period in a public school 
·and redirects his/her work related to research 
and teaching rowards the needs of the school. 
"Being a CFIR was a transforming experience 

for me," says Dr. Aimee Morewood. "Often in 
higher education we hear that being in schools 
takes ti.me and focus away from our teaching, 
icsearch, and service agenda,. I was able to use 
the work at a public elementary school to 

Inquiry/Action Research 

s~n mv cou~ at the university, publish 
manuscnpts and give Pratntations on the k d . . wor , 

. . an ~c1pate in service even ta within the 
school. After first ~-.:-- ch· . 
,.1,._ _ · .,..,~,.vuig tea mg 1n one 
~m, Dr. Morewoocf and the PDS ch 
began to coteach, . la tea er 
a>Hegw . co-p flt and engage in 

C01WC11et1ons about .. -.-L:ng. 
~u More-

Sharon Hayes, Assistant Professor and 
PDS liaison 
Rachel Viglianco and Jaclyn Combs, 
Graduates, Five-Year Teacher Education 
Program 

In addition r.o an action research course, inquirY 
and reflective pracdce are manck,d throughout the 

I 



pl'O(li"all1. Prospective teach~ tne,et ~kly In 
smaU gtoup seminars to engage 1n profeMional 
learning ~ommunities devot-ed to questioning the 
research, our practices, and the educational starus 
quo. The teacher candidates engage in a series of 

· · .. · m:in.;tnquiries beginning with art inquiry of $elf, in 
which they explore who they are, their member­
ships iri cµltural and discursive communities, as 
wdl ~. their experiences in and out of schools. 
Next, .a.n ethnographic lerl$ provides a· perspective 
for Qbservations and intervieW$ that engage 
prospective · reachers in inquiries of studenn and 
·school contexts,. in order to gain in-depth knowledge 
of srudertts and how they experience school The 
teacher candidates also conduct inqwries of cumcula 
and inquiries of teaching pmctices in which they 
explore state standards, their county's curriculum 
plan, as well as their own lessons plans and explore 
how the curriculum and research-based practices 
in specific subject areas influence/inform teaching 
and learning. · Their final inquiries, conducted 
during their Intern year, investigate a dilemma they 

. have· eJ<perienced in their teaching. The results of 
· these inquiries are shared with peers and PDS 
partners at a spring conference. 

For Rachel Viglianco, inquiry played a vital 
role in becoming a much more aware and 

. empowered professional educator: 

I don't have to just sit back and watch 
.things happen. I can investigate ways 

'.· to make my classroom better and my 

·students happier and more successful. 
·.· I ·. never · saw · myself as a researcher 

before Benedum, and I didn't think I 
• was good enough for that. Now, I 
•·· cannot . envision teaching- without 

-· • inquiry. 'I'm · a teacher, and I have 

· . the power to make things better 

through reflection and inquiry and I 
. will • continue to embrace that for the 

. rest ohnv life. 
-Initially, )3-(;lyn Combs, like many of her 

pee~. engaged;i~ inquiry because it was what was 
'expected df di~. However Jaclyn shares that, 

. 'Asth;-s;~esters passed it started to 

_:-becom~-tne>re of a habit rather than a 
looked beyond the 
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course and realized that I inquire 
and wonder every day. I wan t my 
students to inquire, wonder, ~nd 
learn from the things they are think­
ing about. I believe that inqui1:' is an 
important practice at any age, m any 
classroom, at any school. 

Sustaining Inquiry within 
Research Intensive PDSs 

17 

Neal Shambaugh, Professor and PDS 
Liaison 
Terry Morris, Teacher and PDS Teacher 
Education Coordinator 

The "Research Intensive PDS" involves PDS 
faculty, pre-service teachers, and university faculty 
who jointly conduct inquiry within the PDS. 
Funding comes from the program's professional 
development budget and the five counties in 
which our PDSs are located. Proposals are 
required to address NCATE PDS Standards, focus 
on student learning, enhance teacher practice, 
prepare novice teachers, and embed action 
research in the PDS. The schools awarded funding 
are designated as Research lnr.ensive PDSs, and their 
findings are presented at an annual inquiry 
conference. Four projects were funded in year 
one and six projects were funded in year two. 
Three of the six projects were continuations of year 
one work. These projects have included PBL 
teaching, teaching with iPads, reading fluency and 
comprehension, K-8 writing alignment, guided 
read ing, student voice, and the use of an online 
commercial package. In addition , the Research 

Intensive PDS project has heightened the interest 
of the state educators and legislators in the PDS 

approach, as the work begins to tackle whether or 

not there is a "PDS effect" for both teacher and 

student learn ing. Year three of the project began 

with a summer research institute to help schools 

understand actio n research and develop proposals. 

Terry Morris worked on a consortium project 
involving four schools from the same county, and 

she shared: "Teachers and pre-service teachers 
studied how Project-Based Learning (PBL) units 
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· ,STEELffAt.. . 
. JS ~ . d teernitlS• 

--~ent an " A 
. . ~ · e~-- 1 etltatfOI\. • 
could lrilP,ove . . their unptcrn . with unit 

d h0\4' to .. en-~ nJint cootSf _..i the an ~ an o -- __ ;.,,,,d arounu 
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design -~ development gu chets- In addfd.on 
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.saace ror che . and a:achu,g. pre-5t . ons on 
to the unit desiglld 1·, ... rec;I in-6ervice sess1 d the . teacitets e lv"' . ch ~erve 
rnenl'Or . . One PDS tea er o . "We 
PBL t:each,ing• ement, noting, 

hi~" level of student t~ ll -L~ tiJlle.". Data 
181' • like uw a u"" bed 

should be teachina . roc;edures were etn • 
o:,llecti.on and anal!51s !etopment. making the 
ded with.in the urut d . ·ch'na Technol• 

· art of rhe tea 1•'f,· . 
~ process 9 P _j._J to .support learning. 

d as neeueo . L 
(Jg{ was use . d "I can see PB as an 
Their liaison. commenre ' ch where students 

_1. i reaching approa 
overaruung .1 'de their reachers, as 
use rechnology a ongs1 . ,, 

ed beina a reacher.dnven strategy. 
oppos to " o 

Final comments 

The Benedum Collaborative's five Belief 
Statements were in place before the NAPDS 
Nine Essentials were developed. The success 
of the program is directly related to the 
personal and sustained involvement of all 
educators in enacting these beliefs - that all 
in a POS are learners with opportunities for 
success, empowerment, and mutual respect. 
Simultaneous renewal of all educators and 
educational settings, however, requires sus­
tained financial support and sincere desire 
for ongoing inquiry and transformation. • 
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