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From Year-long · Internship to PDS: Working 
... 

Together to Build Better Teachers 

Kimberly .C. Gray, Kennesa~ State University 
Susan Stochiale, Kennesaw . State University 
Thomas Monti~ Marietta Middle School 

A~STRACT: The partnership between Kennesaw State University and Marietta 
· Mtddle School, a 2012 recipient of the National Association for Professional 
Developm~t Schools (NAPDS) "Award for Exemplary Professional Development 
Scho?l Ach,~ven:ent," began as a year~long internship {YU) program for teacher 
~andtdates in middle grades education at KSU. During the pilot year, the goals 
m~l~ded the following four objectives: 1) identify excellent classroom teachers 
w1lhng to mentor a pre-service teacher (intern) for the entire academic year; 2) 
critique, guide, and mentor interns using best practice unit design; 3) create a 
. model for interns to observe and critique each others' teaching; and 4) develop this 
partnership into a PDS relationship using the "Nine Essentials" of NAPDS (NAPDS, 
2008). As. the YU developed into a formalized PDS, the goal was to create a 
Professional Learning Community (PLC) that would ~nhance the learning of both 
in-service and pre-service teachers. Co-teaching, goal setting, and communication 
became the foci of professional development sessions for all participants. 

Often, at our university, a student teacher is 
assigned to a classroom through a random 
process and is supervised by a university 
supervisor, often an adjunct instructor, who 
observes · the snident teacher a few times per 
.S(mcn-er, noting strengths and weaknesses of 
the one,,period lesson, and then grants the 
candidate a final grade at the end of the 
semester. A peculiar practice, at best! It seems 
that the classroom teacher, especially if very 
cart!fully and intentionally selected, would be 
more aware of · the overall strengths and 

tion (MOE) was born. In an effort to provide 
pre-service teacher candidates with meaning­
ful student teaching experiences which emu­
late, as closely as pos~ible, the demands of 
first-year teaching while providing continual 
mentoring, ce>.-teaching, and support, an MOE 
faculty member and a teacher at MMS worked 
collaboratively to develop a year-long intern­
ship model. Piloted during the 2008-2009 
school year, the g-0als .of this program 
included thc'following objectives: 

' ,,. · · weaknes$eS and sho'114 the,-efore be active, 1. Identify excellent classroom teachers 
willing to mentor a p?Nervice teacher 
(intern) for the entire academic year _ 

-· · responsible. and accountable for the develop-
, · ment.0£ the pr.e-servicc teacher. 
:?·-. 

lt was ba.1ed on thi! ·sentiment that the 
'. partnership between Marietta Middle School 
i: .:_;;. (MMS) and -·~nnesaw State University's 
F<{ (KSU) Department of Middle Grades Educa-

1~,b;, ,,-,;c~,M,:; ~,~;), ~i;:i~<,<., ·· · · 

2. Critique, guide, and . mentor interns 
using best practice unit deaign 

3. Create .a model fur intenv to ohsene 
and tritique .each others' teachinm and 
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tshi rnto a pDS 
-f. I)t~op thf$ p~mtthe ~Nine Essen­

rdationshiP us•2"&s) 
. dais•• (NAPDS, . _ 

. di ·dual institutions. Interns participate . 
in v1 r . I J 1n 

teaching pro1ess1ona eveloprn 
the co~ . ent 

. s with their mentor teachers ti 
session l 1at 

. Uy occur after schoo or on profession I 
ryptca 1 . . d a 
dutY days. Interns are a so mv1te to Partici . 

. 
0 

workshops for newly hired faculty pate 1 • c , 

which include preparing for parent-teacher 

conferences. 
ProfessionaJ Learning 
community 

J rnent School {PDS), 
h a Professional Deve op h. p between the 
the m~ion of the parrn.ers be rnnent of 
Kenn~w State -c~niY:rstty(MG~) and Mar-

Additionally, seminars for interns are held 
at MMS on a regular basis to support their 
learning in such areas as classroom manage. 
ment, differentiation, and working with 
students who are English language learners. 
One such seminar for interns and mentor 

1 -
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dell Grades ,cuucaoon M! e 1 (MMS) is to create a 
jctt2 Middle Schoo . (PLC) for 
Professional Learning Community 
. . and pre--service teachers throug~ a 
an~ internShip {YLI) model. The Nme ::al of NAPDS, which require cranspar­

ency, collaboration, research-based best pra.c-
• • • t'ttll><: and constant anaJvsis of and tiet mtoauy....., 

reflection on reaching, guide and define our 
par-mership, thereby meeting the needs of our 
('\"er-changing, diverse, middle school student 

population. . . 
· llie purpose of the partnership IS to 

~;-_- prc,.,ide interns an intentional and focused 
[( field experience, and allow classroom teachers 

··.: ···- · 

~ · more leadership opportunities and more 
:;,.· ;\ . autonomy in the evaluation and supervision 
~::--: · of student teachers. It was decided that MGE 
(: · pre-service reacher candidates who volunteer 

ro participate in the YU would be placed with 
outstanding clasrn>om teachers at MMS for 
their TOSS semester in the fall. TOSS 
(reaching of Special Subjects) is the methods 
block . at KSU. During TOSS interns split 
their time between the on-campus methods 

. COUISt!$ and the MMS cwsroom for about 
·. half of tfle semester and -then report to the 

·_ .. midd1e school fulkime for the remainder of 
the fafJ semester and the following spring, 

_·_ which is the student teaching semeater. 
-. _- Building a Professional Leaming Com, 

munity>(PLC) through a YU became the 
.. mf.ssio~ -of the pannmhlp because we 
'· ~ruze -rhis modd \WU!d enhance the . = of both the pre«fVice and in-service 
~ -. . -- , and therefore be broader in its 
OUtreach and scope than the focus of our 

·-' :. ,\; , , . · . . 

teachers (MTs) that occurs early in the year­
long experience concentrates on communica­
tion skills. As interns are in schools and 
participating as colleagues with in~service 
teachers, it is vital to share with them that 
they do, indeed, have valuable ideas and fresh 
perspectives, but it is also vital to coach them 
on how to communicate those ideas effective. 
Iy in team meetings. A lot of time is spent 

discussing communication strategies and ex­
pectations with various people in the build-

ing. 
Also, regular seminars are held to give 

interns an opportunity to transfer what they 

are learning about classroom management in 
their on-campus course to what they are seeing 

and experiencing in the middle school 

classrooms. MTs and interns also participate 

together in a reflection and goal-setting 

session between the fall and spring semesters. 

This meeting allows interns to identify their 

strengths and weaknesses as well as their goals 

for the student teaching semester. They also 
have an opportunity to communicate to their 

MTs what exactly they need from them to 

achieve those goals. Likewise, the MT identi­

fies the strengths and weaknesses of the intern 

and communicatcs what specifically the intern 
should focus on during srudent teaching. 

This mid-temester meeting, in particular, 
is unique to the YLI and is an invaluable 
experience for everyone involved. It prcwi.des 
an opportunity for joint mlection on the co-



teachina rdationshtp and it helps e:stnblish 
· expectations for the spring (student teaching) 
semester. This is not something that is 
possible with traditional onHCmcstcr student 
teachers who do not · learn of their fielJ 
placement assignment or meet their supcrvis­
lnl teacher until January. 

Research Findings 

Given that " some of the most powerful 
. influences on the development of teacher 

efficacy arc mastery experiences during stu-
. dent teaching and the induction year" (Hoy, 

2000, p. 2), the year-long interns arc given the 
(Ohio State) Teachers' Sense of Efficacy Scale 

(TSES) - Long Form in Augusr. December, 
and May (Tschannen-Moran & Hoy, 2001 ). 
The authors note the strong relationships 
between teachers' persistence, commitment, 
enthusiasm, instructional behavio~ and their 
reacher efficacy beliefs. In an effort to glean 
very preliminary evidence, their scale results 
were compared with randomly selected stu• 
dent teachers completing their field experi• 
ence in the traditional format, meaning that 
they began that experience in mid-January, at 
the beginning of the university's spring 
semester. 

Analysis Based on Scale Factors and 
Subscale factors 

Independent t-tests were conducted to examine 
out hypotheses that year.Jong mean TSES scores 
were significantly larger than traditional group 

· mean scores based on time periods and 
subscales. Initial (August) differences in means 
between the year-long and traditional groups 
were not significant; but there were significant 
difference.s between group means at the midyear 
(December) and year-end (May) time periods. 

These differences were noted with total mean 
· · scores and subscale mean scores. Exact statistics 

for each comparison .are noted in Tab~ I. 
· These comparisons are also shown graphi­

. cally in Figures 1 and 2. 
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Burl, pre-licrvice tl·,11:hcrs and in-scrvkl' 
teachers bcncfir grearly hy participating in this 
YU, whid, ultimately means the miJJll· school 
students benefit. This has been t'vidl·nceJ 
quantitatively in comparison Jara of the TSES 
and qualitatively through conversations anJ 
interviews with interns and mentor teachers. 
One vcternn reacher w mpan:J working with a 
YLI intern to havi ng a tradi tional student 

teacher in his classroom in this way: 

In the past l hnve always accepted 

"student teachers" into my class. The 
stay would be just long enough fo r me 
to start the process of slightly knowing 
the person anJ their tendencies. 
Their stay, although welcomed, be­
came more o f a mid-school year 
intrusion or an "organized disrup­
tion." The students never really got 
the chance to interact with the person 
before they were to actually be taught 
by him/her. This initiative has been 
just the opposite. The interns are here 
the whole year, which allows them 
time to get acclimated to the super­
vising teacher and the students alike. 
The interns are also able to see the 
full operations of the school, parent 
conferences, field trips, open house, 
PTA meetings, etc. 

Many professions require internships or 
have training positions for newcomers. In 
education, however, a first year teacher is all 
too often provided textbooks and then expected 
to "go teach" with little support or guidance, 
and with expectations similar to those of a 
veteran teacher. Pre-service teachers need sub­
stantially more time in schools, in the role as 
teacher, to fully comprehend what the profes­
sion entails. Although classroom management 
may be taught at most colleges of education, pre• 
service teachers consistently list this element of 
teaching as a weakness and often state they do 
not receive enough ttaining in that area. They 
often do not they lack classroom management 
knowledge; they lack the experience to fully 
understand and implement what is taught to 
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dependent t-test Values for Be+-. ._._..c. and In •wv~n rrM-- ,,._....,:au,,>_ 
C. GIJ.Y and fldO' ,._. Std. 

10 ,,,_,,.r ~ a,tal · Deviation 
--wtid of Mea::,n ________ _ 

....,..,_o,,o~-- "":!!:" . 153.2000 27.11302 6.06255 
_.~-~and ,,,... 20 1S0.0500 29.47162 6.59oos 

- "-;:;; Va,beS Tradjtjonal 20 S0.9000 8.68695 1.94245 ~ Scale _.1on9 20 5000 9.61085 2.14901 
- ...... TSES - Tfaditional ios soo.·oooo 11.20620 2.50578 ..........., = < 73 ·- 11.68839 2 61 ~; oJS, P . r .• t. ScaJe year-iv•-::, 20 S0.7500 · 36Q 

(VU' ___ .....m,,nt ~ T..--'mooa' 20 9.18867 2.05465 
eegir#.190f~1-4 p <·-.89.... b'-'- """ 52.3000 10.91884 2 -44153 . 1(38) = :: ~--'--' Su ,._ Year-fong 20 48.8000 

aa..inninQ Mafld!F'p' <---~ 84 Traditional 20 165.0769 20.33307 3.98764 

~=-02

1 

.. Sub5<3fe Year.Jong 26 178.3846 16.46591 3.22923 

· sr,aieg,es s Traditional 26 6.98581 1.37003 ~ 1. 10;~,:: ·

2 

Year-long 26 53-1923 5.83794 1.14491 
!Aid Yeor 15£S """'< 01 Traditional 26 56·8077 8. 05519 1 . 5 79 75 

1(5()) = -

2

·

59

• p Subsale Year-long 26 55-6154 6.64345 1.30289 

Mid-~ 05 r,aditional 26 51.1538 7.42190 1.45555 
1(50) = -

2

-

03

• p ·Sut,Scale Year-long 26 56-2692 6.96375 1 .36570 

Mid - ~ 01 Traditional 26 G0.4231 19. 9565 7 4.70381 
!(50) = -

2

· 

71 

;.!' 5ub5ca1e Year-long l 8 177. l 667 15.04440 2. 9 504 5 ~~ ~;:, p < .04 Traditional 26 188-4231 5. 91111 1 .3 9 326 
''"" s Scale Year-long 18 56-6667 6. 17040 1 .21 o 12 -.f•

d 

TSE < 727ESE Scale Traditional 60.9l3l 3 1.86514 t(38) = 0.35,emenp j SubScale 26 59.8333 7.9131 

-.End Engag 
04 

'llear-long 18 
64 

_
0385 

5 .4 5146 1 .06912 t(42) = -2.14, p < . bScale Traditional 26 8.10954 1.91144 

v...-u N 

9 
< 04 Traditional 63. 4615 ·-· '-" Managemen1 Su Year-long l 8 60. 6667 5 .40541 1.06009 t(42) - -2-~;! SubScale lo 26 

Year-End Strat~:r- 18 Year- ng 
1(42) = -1.34, p < . 

2oor==~---:::;;~-:::::::;;~.----
1ll>L_-=:;iillll,::::::::;.~:::::__ __ _ 
1fi0 

1«>L~=--------~ 120L __________ _ 
100L __________ _ 

soL ___________ _ 
·6().!--__________ _ 
404-____________ _ 
20 -l-_____________ _ 

0 4-: ---------r------,-------, 
Mid-Year Year-End 

-Traditional 

~Year-tong 

. . . ·ca1 experiences, figure l. Meaa 15ES Scores for Traditional and Year-toog Pte-Senrice Teache,s Across Senior Year Oiru .· · · 
· Signifkant Diff""'1ces Exist Beb.eo,, Traditional and ~-long Mean Scores at Mid-Year and Year-E

nd 
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. I - I ·r • Traditional Engagement 

I .. I I I . I I I . I I I . I I I • 

• Year-long E~gement 

• Traditlonal Strategies 

• Year-long Strategies 

• Traditional Management 

• Year-tons Management 

Beginning Mid-Year Year-End 

Figure 2. Mean TSES Subscale Scores (For Engagement. Strategies, Management) For Traditional and Year-Long Pre-Service 
Teachers Across Senior Year Clinical Experiences. Significant Differences Exist For All Between Group Means at Mid-Year and 
Year-End. 

them in the classroom management courses. 
According to one YLI, 

. . . [T]he one word that summarizes 
all of the many benefits of the year­
long internship is TIME. As a year­
long intern, I have had the time in 
one classroom with one mentor to - -
thoroughly and completely become a 
pract1cmg professional educator. 
Time has provided [my MTJ and I 
an opportunity to know and under­
stand each other so that we can work 
as a symbiotic team. Time has provid­
ed me an opportunity to take the 
textbook knowledge I've learned from 
my [college] courses and tum it into 
practical use in a classroom. The 
knowledge we amass in college classes 
can only take us so far without 
experiencing the roller coaster of a 
middle school classroom. Time has 
provided my students an opportunity 
to get to know and trust me in a stable 
environment. Students need to trust 
adults so that a learning environment 
can be created; my students especially 

need stable adult figures in their lives 
to support them in all facets of 
adolescence, including education. 
The year-long internship ends up 
being a win for all parties involved 

,, 

Interestingly, some pre-service teachers, 
prior to experiencing full-time teaching respon­
sibilities, rate themselves quite high on the 
classroom management section of the Teacher's 
Sense of Self Efficacy scale, only to rate 
themselves significantly lower when the same 
scale is administered mid-year. Year-long interns, 
however, rate themselves higher at the end of 
the student teaching semester, as compared to 
traditional one-semester student teachers, which 
shows that they leave KSU more ready to have a 
successful first year teaching experience, which 
ultimately is our greatest accomplishment! 

Conclusion 

The innovation of this PDS partnership is the 
YU. Since its inception, the goal of the YU 
has been to replicate, to the extent possible, a 
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- U . ce but one with 
chins e,cperien , f a selected 

first year-tea d m1idance O YLl chat 
p0rt an •- h the 

the sup cher. It is th~ug experience 
mentor tt.a ch rs have ome to that 
~rvice tea e KSU classroom- , 

!,hat they learn in ~~uifding relati~nships, 
_Ling is all aboU I d parncularlv 

- ceaau ·ddl choo -an . 
. Teaching m1 e ds' ...:e urban settings-is 
· chools in rve~.. ' · b This middle s . not just a JO · 
-(or should be) a calling, h candidates an 

m\/P_~ ceac er d 
-YU experience _rs•·~ r if they are truly calle 
opparnmity to ~1scove d administrators 

- ch nvironment, an 
to su an e k 1 . that they are more 

· - h wor ca1m with w om we . YLl that they are 
confident when they hire a hat they 

- hiring someone who really knows w_ this 
-- tting into and feel that over nme 
. are ge . th turnover these 
-experience will reduce e . . their 

d . . trators typically expenence m a mmrs d tha .. 
tr· schools. One administrator explaine - t tt ts 
i\. -• ''to grow our own" meaning that we are ,:· . a way b ;~~ii-training teachers who know they want to e 
~t. : there which will eventually provide much 
( need~d stability in the schools. • 
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