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Abstract

This paper addresses the retention issues presented when large miirstoelents from low socio-
economic backgrounds and associated disadvantaged educational historoggetiver on-campus. It
reports research in progress on a new approach taken at the Universty Bihiyland (UNE), Australia,
aimed at encouraging the growth of learning communities in colleges throutghitireg and subsequen
support of senior students charged with helping first year students netjaifi@nsition to successful
university study. It outlines the issues faced by both the first year stahehtke senior students,
strategies implemented, outcomes to date and plans for further change. &gimnal university with
5,000 on-campus students, half of whom live in seven residential collegppears that for these
students, traditional lectures and workshops on learning strategies anduesharie not as effective as
layered, personal ‘at the elbow’ learning support in a non-threateicig| snvironment.
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I ntroduction

The University of New England (UNE), Australia, is situated in a saitgllin regional New South
Wales. Two thirds of its students study by distance. One third are grusatudents, half of whom
reside in the university’s residential system (commonly calleéged in Australia). The majority of
first year on-campus students begin their studies as residential staddrdare mostly recent school-
leavers. They are therefore experiencing living away from home fdiréshéme. Additionally, a
large number have entered university through an alternative entry patticn has enabled many
from educationally disadvantaged backgrounds to access university education.

In Australia, the first year university drop out rate is high (Taylor, 2008;aVP@06) Approximately

one third of students who begin university studies do not graduate and approxirathtefyhose

drop out in their first year (Department of Education Training and Youthréff2000; Krause,

Hartley, James, & Mclnnes, 2005; McMillan, 2005here is some evidence that suggests that college
living exacerbates this problem rather than ameliorates it, delspisystem’s best efforts. Non-
traditional entry pathways also tend to impact on new students’ prepasgiin university study,

which in turn impacts on retention.

This paper addresses the particular retention issues experiencedls/flldt year on-campus
residential students and reports research in progress on a new apgkeach tacent years at UNE
encouraging the growth of learning communities through the selectionntrainil subsequent
support of senior students helping first year students negotiate thédrattssuccessful university
study. It appears that traditional lectures and workshops on learningissatad techniques are not
as effective as layered, personal ‘at the elbow’ support of students irtlareatening, social
environment.

Background

In Australia, students moving from secondary education to tertiaryinstis face a range of issues
that effect successful transition (Clegg, Bradley, & Smith, 2006; Matdid2@00, Mclnnes & James,
1995; Taylor, 2008; Trotter & Roberts, 2006; Yorke, 2001). After many years of hard work theyain t
high school results needed for the course that will lead to their adreleoice, a disturbingly large
number of students make rapid exits from the system as described above sé¢heto be
‘sleepwalking’ through inappropriate courses, despite their succegwat f€rause et al., 2005;

White et al., 1995). Students interviewed in ongoing research consistentlpmrtéstfollowing

issues as affecting their first year at university: lack of matimadifficulty coping with changed
teaching and assessment practices; feelings of isolation and ésselamd the challenges posed by a
changed lifestyle.

Changes in motivation and sense of purpose: While undertaking their senior high school years
students have a very clear goal, with parents, teachers, peers and sogietliag them hard to
achieve the best possible result in their final exams. Howeveriladteigours of these years many
first year students are emotionally exhausted, suffer long periodslofvie, and with their next major
goal (of achieving a tertiary degree) many years in the future, fivatdtto stay motivated and sustain
a sense of purpose, as well as manage their own time effectively (T2008).

Changes in teaching and assessment: During senior high school there is emphasis on the
processes of learning and assessment. Small classes encourage trest steyemts and teacher,
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questions from students, confident student participation, and providertdiesi@back, all leading to
quality outcomes. Teachers manage subjects for their students, kee tesstis that must be done
and provide detailed breakdowns of the criteria and timelines for etiompl While students are
usually pleased to see the end of this teacher dependence, they oftentheamed how to manage
their own learning when cast into the tertiary arena (Horstmanshaih&afj 2004; Kantanis, 2002
cited in Stone, 2005).

Teaching at tertiary institutions is more remote and transmissitlegmiphasis on independent
learning and retention of knowledge for exams. Students are requirecatgel@mounts of work on
their own, but lecturers rarely check to ensure that this happens. Cantseatedents do not regard
the work as necessary or important, and often fail to do it (Taylor, 2008 VERD6).

I solation and loneliness. After spending years with the same group of students at secondary school,
most students have developed strong support groups and friendship structureseSchedd know

them and care about them. Suddenly at university this is all taken away. Asmaeryoht a

seemingly impersonal campus, students can feel overwhelmed and irganidaiking friends in

these situations can be difficult, with students who were contributschaol finding they are unsure

and inhibited in tertiary classes, thereby reducing their learning experidfitiout a support group

to share these experiences and help regain confidence, some students wilignasvwlL_ack of

social integration into the university environment is one of the key cauadsitidn (Stone, 2005;

Tinto, 1993; Trotter & Roberts, 2006).

Social life and living changes: For a large number of students, the move to tertiary study isllinke
to the move from the family home. Away from school rules lamighe regulations, and lured by the
possibilities of university life, it is easy to ‘lose the plnd have social and living situations swamp
all academic aspirations. The opportunity to experiment with inr@tggtjonships, drugs of various
kinds, and alternative lifestyles can be a great temptatiorgldnita part of developing as a unique
individual. Maintaining a balance between conflicting needs is ainéhe greatest challenges of
tertiary study. Other challenges resulting from living away frbame are financial pressures,
homesickness and accommodation issues (Centre for Higher Educatiagevteent and Policy 1999;
Walsh, Crawford & Macdonald, 1999; Krause et al., 2005).

There is yet another dimension to UNE students. UNE is a regional sityweith a flexible, open
access policy which encourages students from diverse backgrounds ipatartichigher education.
A higher number of students from rural and isolated backgrounds than the Ireatemage enrol at
UNE (Planning and Institutional Research, 2008). Membership of these gradfieian indicator of
disadvantaged educational background resulting from isolation or laekaifrces or opportunity
(Arnison, 2000, 180; Trotter & Roberts, 2006). This in turn often means lower ekils lor cultural
capital or ‘product of education’, as defined by Bourdieu (Brantlinger, 2003f&lir&lames, 1998;
Marginson, 1997). This has an additional impact on retention at UNE.

Virtually all students experience some or all of these issues. Wieairiges those who pass from
those who fail seems to be their capacity to adequately manage them. Saalefusvard to the
changes that university life brings, but feel intimidated by them at the 8me. They are concerned
they do not have the skills needed to deal with the changes, even though they edeabrcit making
those changes. Unfortunately, many are also ignorant about what tetdyysit be like and how
tertiary institutions operate. This situation is often compounded by theexge of residing on-
campus because of the myriad opportunities to engage in attractive aimyaxdra-curricular
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activity presented by large numbers of students living together. Despigstitsforts, the residential
system in many cases serves to increase attrition issues irsthy@8ir of university study.

The UNE residential system for many years offered a tutor-bapeodis system in which
postgraduate students in need of part-time jobs and on-campus accommedegiemployed to
provide discipline-based learning support to college residents. Thisatastly changed over recent
years, with a growing tendency to enlist senior undergraduates into acadenoit salpp. As these
students tend to be not yet qualified or experienced enough to engage in tutoringptnectfered
was switched from tutoring to study skills support with an emphasis on natatbkihg’ but
promoting effective study skills and approaches to learning, and acting as peer neristantial
literature reports the benefits of peer mentoring programs atreityvéslaser, Hall, & Haleperin,
2006; Godwin & Wijeyewardene, 2006; Pope & Van Dyke, 1999; Treston, TB®®ycademic
mentors, no longer tutors, were trained in running study skills workshops aorimg and referral
techniques. This redirection in role occurred in 2003.

However, evaluation since then has indicated that this was not workingstuely skills workshops
run by inexperienced and tentative academic mentors were rarely agutefetivity in the face of the
vast array of more attractive social, sporting and cultural actwtieoffer within the residential
system, across the campus and within the nearby city. Also, the skills detquakectively facilitate
this type of learning support were not properly developed in a three day tramikghap. Indeed
many experienced teachers find such work challenging.

Consequently a new approach has been gradually implemented - that of beddnagl
communities and modelling good study habits, rather then attempting tolieachyertly.

L earning Communities

Experience across the world indicates that the integration of studengsl@arning community is one
of the strongest indicators of success - particularly in univessity (Krause et al., 2005; Tinto,
1998). Learning communities allow members to share concerns; develoe dsenging; care
about each other; develop trusts that are vital for good learning; egether; and learn from peers
(Macdonald, 2000).

This type of integration operates on several levels and involves payingosttiensiocial as well as
academic needs of students. For this to occur students need to develop dfgtatiog avith both

the academic environment and in their social setting outside the clag@enseman, Coxon,
Anderson, & Anae, 2006, 150-151; Clegg, Bradley, & Smith, 2006, 102-103; Krause, 2001, Rivers,
2005, 3). Social interaction in the learning process not only enhances the qualityhivfg but also
contributes to students’ sense of belonging within the learning community grelrtsense of
competency. Social interaction outside the learning process, but a$ tber university experience,
strengthens this sense of belongingness and connectedness to the learnimgityofAstin, 1993;
DeShields, Kara, & Kaynak, 2005; Kraemer, 1997; McMillan, 2005; Nagda, Gregermates]aan
Hippel, & Lerner, 1998; Pascarella & Terenzini, 1991).

| mplementation

In 2007 the training program of the residential academic mentors incladedhge of the benefits of
learning communities and the participants were encouraged to establiledgaady evenings in
their respective colleges at which students could gather to work indegplgnaegroups, seek
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assistance or actively engage in study skills training. The heads @lldges were asked to support
these study nights by discouraging any other college activities on the dedigitgtt. Five of the
seven residential colleges at UNE attempted to implement designadgdesenings in their various
dining halls, three with some success. One of the latter group is the sifltfeststudy. Of the two
that failed, one was because there were too many competing activitresraght, and the other
because the lighting in the dining hall was inadequate, and the level of antignwas too high. Of
the two that did not attempt to instigate a study night, one was becaigseat Have the appropriate
facilities, being a self catering residence and therefore not in pimgsega dining hall or area big
enough to accommodate large numbers of students. The other college was legfttiabéhe
‘culture’ within the college would not support such a venture.

In the college which is the subject of this study, a large number of ssuttmmtturn up for what they
call Tues2Study on a Tuesday evening in their dining hall. It was modelled ogea 8tanding
program in another college where the dining hall was opened up for a ‘studgfese evening a
week, but without formal academic support provided.

All the academic mentors (n=11) attend Tues2Study each week. This is amaqiiof their roles.
Their job descriptions were adjusted at the beginning of the 2008 acadentic yede this
mandatory, thereby reflect the growing success of Tues2Study and the cafiesgeion to build on
the previous year’s progress. Additionally, academic staff membd#ne ahiversity who are
informally attached to that college through its Senior Common Room group (neldlsar
encouraged to attend. One academic with a student learning support backgendsiragularly and
provides mentoring for the academic mentors as well are roamidgnthg hall to provide general
assistance to the students. Supper, which includes large quantit® @l biscuits, is served
during the evening.

At Tues2Study there are particular tables that are consistenthbusgoups sharing a common area
of study, such as Science or Law. These groups are strongly social, bebarerglproductive and
supportive of the table members’ learning needs. These table groups atggplyrdynamic

‘learning communities’ in the way they interact, and the degree of @ednng and learning that
occurs.

Other students choose to find quieter space on a less occupied tablegkinly sgeraction when
they have a question about content, or are unable to interpret an instructiagronass They then
seek the help of an academic mentor, the roaming academic, or Senior CooonomBmber or a
fellow student.

M ethodology

In order to explore students’ reasons for attending Tues2Study and what theyiniagefgam their
attendance, a short questionnaire was prepared with three questiogsrdskistudents attended
Tues2Study, what they did at Tues2Study and what they gained from Tues2Study.

On one particular Tues2Study night in Semester 1, 2008 the questionnaire magelksto all in
attendance (n=84 out of a total College population of 280) along with infomedimut the voluntary
and confidential nature of the survey. All student attendees weredegtally. No distinction was
made between Tue2Study participants and academic mentors so that no assungrg made about
the reasons for the mentors’ attendance. Participants were encaurggedthree answers to each of
the three questions but not all did. 75 surveys were retugiviag a response rate of 89%.
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The qualitative data were managed and analysed using QSR NVivo softwareth&lre$ults were
prepared for Nvivo and then imported into an Nvivo project. Tree parent nodes \abtisiest for
each of the three questions, each with child nodes to represent acadgsocial themes. These two
themes were chosen because they represent the core features of tEammmumities as described
above. Each individual answer in each document was coded as academid torseath question
and then recoded as grandchild nodes named according to emerging reasonsachitbifitheatwo
themes.

Results

In answer to the question about why participants attended Tues2Study nighteteede @ responses.
More than two thirds of the responses indicated that participants att€nds2Study for serious
study-related reasons, as opposed to social reasons, as set olg ih Aelbw.

Table 1. Question 1 Reasonsfor attending Tues2study (n=179)

Academic themrr | Social them

Reasons fo 71% 29%
participation in
Tues2study (127 responses) | (52 responses)

Of the 127 responses related to study the majority were about using the oppartseély assistance
(50/127) and wanting to utilize the dedicated study time/environment (33/C2F@r reasons given
were wanting to be motivated to work (7/127) and ones related to being on acpo#yaiton
(4/127). Academic probation relates to first year students considered tadbeddtfailing, based on
results to date, who have been strongly urged to attend the study evening ey adithégistration.

There were 24 responses out of a possible 33 about attending as acaddori (mehl). The
mentors also said they attended Tues2Study to do study of their own (9), raisingtfee ofu
attendees overall who wanted to utilise the dedicated study time to 42.

The remainder of the responses (52) to the question about why students chesel fouss2Study
were about social reasons. The majority of tl{88¢2) were about wanting to study with others in a
social environment. The remainder (22/52) were reasons totally udredattudy and mostly about
the cake served for supper.

Examples of these responses are contained in Table 2 below.

Table 2: Question 1 -Student quotes

Seeking assistance (50/1 ...to ask questions relation to anything | don’t understar
about subject; ...to get help from academic assistants; ...to help
get assistance when studying; ...ask academic staff for advice.

Utilising dedicated study tim I’'m guaranteed to get about 2hrs of study ir puts the focu

(33/179) squarely on study for a few hours; ... a chance to set time aside to
do work; ...for productive environment.

Wanting to be motivated (7/17 | ...because it helps motivate the study; ...to get myself motivated

for working; ....to get motivated.
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Prcbation (4/17¢

Because | have to!!; have to come; academic probation; p:
my academic improvement scheme.

Attending as academic ment
(24/179)

...to create a consistent study routine; As a position holder |
signed a contract to attend; To help tHeygars with any
problems they might have; | want to set a good example;
...because I'm an Academic Assistant.

Academic mentors: other reasc
(9/179)

I have four college positions and need to get my work; It
provides a set time each week to get work done; To do some
own work.

Wanting to study in a soci
environment (30/179)

...a friendly atmosphe; ...the environment/atmosphe
...different atmosphere to studying; ...get out of my room for
study; ...warm glowing atmosphere; ...to get out of my room;
...to get work done in a socially positive environment.

Nonr-work/study reasons (22/1’

Cake; because the cake is super fantastic; because they

nice cake; bright friendly faces; friendly and food; because it's

D

fun!!!

In answer to the question about what participants did at Tues2Study night éner&6® responses.
The majority of these (152) indicated that serious study and academic waakeliplace. Just 17
responses were about socializing and/or eating cake as set outar8 Tabbw.

Table 3: Question 2 - What happens at Tues2study (n=169)

Academic themr | Social them

What actually 90%
took place at
Tues2study

(152 responses) | (17 responses)

10%

Of the 152 responses about study, the majority indicated that meaningful wtueyodisl occur
(119/152). There were just 20 who said they sought assistance despite the madjoeting in
response to the first question that that was the reason for attendinglyPossip that asked for help
and received it saw this as achieving a positive outcome. Many may not havkmhsi casual

guestion to another person on their table as seeking assistance, rekatvimiget specific question to

one of the support students or staff. None said that they were unable to gstdtamee they sought.
There were 13 responses from academic mentors about giving assistatinezd on the night. Five
of these also said they used the opportunity to do their own work/study as well.

There were 17 (10%) responses about what happens at Tues2Study that wesecsd@dtivity. Ten
of these were purely social; seven were about working together in agrocigl

Examples of these responses are contained in Table 4 below.

Table 4. Question 2 - Student quotes

Doing meaningful worl
(119/169)

Work; assignmen; study; reac; take note; French practie;
economics — work on tutorial Q’s; Psychology 101- study;
notes/assignments; English homework; highlighting; prep for
assignments; summaries for exam; prepare for upcoming
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tutorials; summarie; group worl; made sure Prac book was

to date for entomology; edit drafts; do my own study and
revision; organise my work schedule; revision with people frg
my classes; brainstorm ideas; mostly work for Enco 100; revi
lecture notes; discuss the weeks work, test, assignments, etc
other people doing my course; organise my notes, readings,
assessments from the past week; read, write and ponder .

m
5e

. with
draft

Seeking ssistance (20/16

Go through things | didn't understand at lectt; help with
assignments; speak with academic assistants; talked to accy
(academic mentor) about assignment; ask questions; discuss
readings with other students; ask questions if | need to; talk t
academics; get help with any problems | have.

Mentors (n=11) giving assistan
(13/169)

Help other people with their wc; help first year Ed. Stude;
help others; help freshers; | help students (Academic Assista
answer all queries possible.

Mentors doing own work (5/1-
also included in the 119 above
who did meaningful work)

Do my own study and revisi; organis my work schedule: d
some of my own work.

Working in a social group (7/1

Chat with others in my course; social stuwork with student:
doing the same subjects; group study — everyone’s thoughts.

Socialising (10/16¢

Socialise; drink teg; eat cak; talk.

In answer to the question about what participants gained from Tues2Studyhaightvere 141
responses. The majority of these (128) indicated that serious study aath@cadrk did take place.
Just 13 responses were about socializing and/or eating cake asisétahlé 5, and at least some of

these were probably flippant.

Table5: What gained from Tues2study (n=141)

Academic themr | Social them

What gaine 91%

From Tues2study (128 responses) | (13 responses)

%

Of the 128 responses related to work/study, the biggest group of answers (51/128putagetting
some valuable work/study done or gaining motivation to study. Forty students yaidabieed
valuable assistance from others. A further 19 said that their cordidieracbeen improved or their
stress levels lowered. Seven responses were about the satisfadtied flem helping others and six
responses were about the value of talking to others studying the saise ddware were five
responses that were negative ones about there being too much noise artibdiftrahe study night

to be of use to them.

There were 13 (9%) responses about what was gained at Tues2Study thatiakene sature. These
were almost equally divided between being with or making friends and consuming supper

Examples of these responses are contained in Table 6 below.

Table 6: Question 3-Student quotes
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Getting valuable wor | actually do work; learning opportunities; completed wc
done/gaining motivation (51/141)knowledge; a chance to study without college distractions;
guaranteed study at least once a week; study time; finish
readings; substantive amount of study time; focused time to work;
get through more work than | would otherwise on a Tuesday
night; there’s a definite 2hr period | can rely on each week;
motivation to study; time set aside for work that's guaranteed|to

be there; satisfaction; a new attitude towards study; inspiration.
Receiving valuable assistar Better understanding of how answer questiol; assistance wit|
(40/141) assignments; help if | need it; greater understanding of my

subject; extra help; helpful insights into how to prepare my
assignments; easy access to assistance; help from accy’s; advice
and assistance form academics; help with challenging problems;
outside/senior advice.

Improved confidence (19/14 Confidence for essay writing; more confide; better outloo;
stress relief; it makes me feel like I've done something
constructive!

Value of helping others (7/14 Satisfaction due to helping oth¢, see the progress of ea
person each week; satisfaction from helping people; a better
understanding of the first year units (and my own).

Value of contact with others Revision with people from nclasses; ability to discuss the we:
same course (6/141) work, test, assignments, etc. with other people doing my course;
talking about past lectures.

Problem of noise and distracti | Nothing yet- too noisy; little— noise needs to reduce; limit

(5/141) amount — less noise would be a lot better, not a good study
environment; it is often too noisy to read — hard to concentratge.
Some of my law readings are difficult and noise impacts.

Socialising (13/14: Friends; nice cups of te; friendship:; free cak; hear the goss;
meet people in my faculty; friendship with fellow Ed students.

So, while approximately one third of the responses about why students atteled@dtiidy (Question
1) were related to social reasons, the percentage of responses tostlumgadout what students did
at Tues2study (Question 2), and what they gained (Question 3), that were soafafén dropped to
approximately one tenth (10% and 9% respectively). This suggests that ttheidead Tues2study
presents a significant incentive to attend but that students aperacthunderstand that valuable
work and study does take place. The results also indicate that the slec@l group study is in itself
valuable. Indeed, each of the students who said they were attending hi#c¢heseprobation
requirements also cited the social aspect of Tues2Stldacialise; eat cake; warm glowing
atmosphere; bright friendly faces; because it's funifjicating that attendance was not completely
against their will and possibly something they would continue beyond the duratiairgirbbation.
Just four respondents complained about Tues2Study evenings being noisy. @fthoseetheless
gained some benefitLifnited amount — less noise would be a lot better; | get my weektjo@és
(but) it is often too noisy to read — hard to concentrate).

Discussion

The student responses in this study are consistent with the lieeadtomt the benefits of learning
communities and also indicate that this approach to supporting stedemnf has a clear potential to
alleviate most, if not all, of the common issues faced by first yearrsitiwstudents described above:
lack of motivation and sense of purpose; dealing with different modeadfihg and assessment; the
effects of isolation and loneliness; and the challenge of balancing $ecaid changed living
conditions. Learning communities foster a sense of belonging, an importastiérgrof retention
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(Pope & Van Dyke, 1999; Tinto, 1998; Trotter & Roberts, 2006). Participantsitieoerf sharing
concerns; developing a sense of belonging, caring about each other; developingsthigatrast vital
for good learning; working together; and learning from peers.

Sharing concerns

Without the reassurance of friends experiencing the same sort of prabieeasy to feel that you
are the only one with a problem, and hence feel isolated from all the(@piparently coping)
students around you. Sharing concerns prevents them from becoming obstacteitn [Ehere
were many responses that indicated that Tues2study participantsaiveng ¢his type of benefit. In
particular there are numerous opportunities to listen in to other cativessand requests for help,
and either learn vicariously, or at least develop a broader understandiog other students are
coping (or not).

Developing a sense of belonging

Feeling that it is ‘your university’ and that you belong there is an impatamtent in success at this
level. College life is renowned for its tribal commitment to each pesgmarticular college,
accommodation block, and floor level, amongst other groups. Transferringnisata belonging to a
study group was an important driver in the development of Tues2Study, and hasreuddr
successful.

Being in a group, which has a shared goal of success helps to maintairatioe thatween work and
play, while the interaction ensures a higher level of concentration andatiam. The commitment to
meeting regularly to think and talk about study is a good discipline to ensuk@eterdone in time,
while the constant interaction with fellow students in similar spatyerns helps to sustain a common
sense of purpose, mutual commitment and a sense of belonging.

Caring about each other

When one person starts to slip in motivation, the others can bring him/her baaklorit is very easy
to get a bit behind, miss a few classes, and suddenly be completelydostebne is not around for a
couple of days it is good to have friends who will check up and make sure s/he is okpl&he
groups at Tues2Study have a regular cohort, and it is obvious when someone is missirige E
‘isolates’ tend to take a regular position, and if they start to tinéssessions, follow up by the
academic mentors occurs.

Developing trust

Learning well requires a willingness to admit a lack of understandingpand forward half-formed
ideas for discussion so that real understanding can be gradually ceuastitgs is hard to do with
strangers. Having a supportive group to debate ideas without ridicule & eovitext for good
learning, while having open discussion modelled by peers helps even the mest sgtquire skills in
help-seeking.
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Working together

Other students are a wonderful resource for making sense of impmntaeipts, and to share some of
the hard work. Sharing resources, critiquing ideas, providing feedback on each attempts at
assignments, for example, will all make learning more effectivelandespite concerns about
plagiarism it is very good practice to share understanding and resosrtsg as students prepare
their own final submission using their own interpretation of the disoussand give due credit to
others’ ideas.

L earning from peers

Explanations of difficult concepts from friends are often more e¥feett improving understanding
than explanations from teachers. Similarly, explaining ideas to frieviasdre not afraid to question)
requires a lot of deep thinking that can help build a better understandingy &lemifying poor
understanding is also useful, while arguing about the real meaning of anateaffiective way to
eliminate misconceptions. Many of the interactions on the tablesdinglthose with the roaming
academic or SCR members, are group interactions, where thensiderable discussion about the
advice being offered and how it should be applied.

The ability to work with others, thereby learning from peers, working hegesharing concerns and
caring about each other, featured strongly in the Tues2study partitiipsptnses about why they
participated in, what they did at, and what they gained from Tues2study. Appreyim#hird of the
total number of responses (140/489) in the survey was about working with (s&e quotes in Tables
2, 4 and 6 above).

Approximately 45% (220/489) of the total responses indicated that Tues2attidippnts expected
to get serious academic work done, that this happened and that they valueéaistiigegamade in this
respect. It is arguable that these responses also reflectedeastdesork with others in a social setting
because otherwise these students would study alone in their rooms) (ér faother 16% of the total
responses were about the environment of Tues2study being attractive aradingptas illustrated
above Altogether then, approximately 90% of the total number of responseatieslengagement
with the learning community by the participants in the study. It is also wotitigrtbat with each
respondent being able to give up to three answers per question, none gave only resiptesés
socialising or simply eating cake (10% of total), meaning that ALL stadembd attended Tues2study
on the evening of the survey achieved positive study outcomes as welbhgagtije interaction with
peers and the free supper.

There is anecdotal evidence that the remaining features of learmimgusoties, described above, -
maintaining a sense of direction; developing a sense of acadendarsts; developing a sense of
belonging and trust — are also features of Tues2study. Further maiteddetsearch is indicated to
confirm this. Also needing further research are the necessary contlitismgport the Tues2Study
model, such as the importance of academic support and mentoring farddet $¢arning leaders, and
the presence of at least some academic staff during Tues2Study.

The desire to participate in one’s learning community in this way is a signadfémrent and
engagement with that community which is a recognised factor in studemtioat(Astin, 1993;
Nagda, Gregerman, Jonides, von Hippel, & Lerner, 1998; National Resource CetitecHst Year
Experience and Students in Transition, 2001; Pascarella & Terenzini, 1884,;T893). This fact is
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being increasingly realised in Australia in recent times. The 2007asitin Survey of Student
Engagement (Australian Council for Educational Research 2008, vii) useslex er descriptors to
measure student engagement, three of which contain questions that ackndvdeadest of learning
communities: supportive learning environment; enriching educational expesiand student/staff
interaction. The report presents the first insights into students’ engagarhégtier education in
Australasia (Australian Council for Educational Research 2008, 1).

Conclusion

The promotion of the college-based learning community as an altertativare traditional, but
clearly unattractive study skills lectures and workshops will remaineoagbnda at UNE as one
initiative aimed at increasing retention. It appears that layereshadrat the elbow’ learning
support and peer mentoring in a non-threatening, social environment is an appedleffective
learning support approach for the types of students described here arate¢heepfictical retention
strategy. The Tues2study evening will continue to be promoted and supported ssultishared
with the other residential colleges. It is hoped that the study eveamdyrill grow as tangible and
measurable results such as improved student outcomes and retention &emitabée. The ‘at the
elbow’ approach to assisting students is also being introduced into thi@deemmmons area of
UNE’s library where large numbers of (mainly non-residential) stgdemgregate. While in the past
the library has abided by the traditional ‘quiet work’ rule, this approach lesisrbeently deliberately
abandoned in the designated learning commons area of the library to proerge afsshared and
social learning.

The information presented here is transferable to situations ahwbiing recent school leavers are
living and learning together, and also to educational contexts in which ndietraldentry pathways
mean that many young people are starting university study without being in possefisetypés of
cultural capital once taken for granted.

References

Arnison, B. J. (2000)School Recommendation as a Basis for Undergraduate Admigsiorersity
of New England, Armidale.

Astin, A. (1993) What Matters in College: four critical years revisiteédhn Francisco: Jossey-Bass.

Australian Council for Educational Researsch (2008). Australasian Stadgagement Report:
Attracting, Engaging and Retaining: New conversations about learning. (ACER)

Camberwell, Victoria: ACER.

Benseman, J., Coxon, E., Anderson, H., & Anae, M. (2006). Retaining non-traditional student
Lessons learnt from Pasifika students in New Zealdigher Education Research &
Development, 42), 147-162.

Brantlinger, E. (2003Dividing ClassesNew York: Routledge Falmer.

Clegg, S., Bradley, S., & Smith, K. (2006). 'lI've had to swallow my pride": helpngeakd self
esteemHigher Education Research & Development(25101-113.

Department of Education Training and Youth Affairs. (20@Midents 1999: Selected higher
education statistics€Canberra: Commonwealth Government.

Journal of University Teaching and Learning Praeti:2 «




Building learning communities in residential colleges
Muldoon & Macdonald

DeShields, O., Kara, A., & Kaynak, E. (2005). Determinants of business studiesféaciah and
retention in higher education: Applying Herzberg's two-factor théorgrnational Journal of
Educational Management, (8, 128-139.

Centre for Education Management and Policy (1998) Student Intention and Poyg&ssiey, Stage
1, Armidale, University of New England.

Centre for Education Management and Policy (1999) Student Intention and Rorg&ssey, Stage
2, Armidale, University of New England.

Glaser, N., Hall, R., & Haleperin, S. (2006). 'Students supporting students: The effpeer
mentoring on transition, belonging and retention amongst first year universignts'.
ANZSSA, 274-19.

Godwin, J. E., & Wijeyewardene, |. (2008Jonnecting students, community and univerdigper
presented at the National Rural Education Conference, Hobart, Tasmania.

Grenfell, M., & James, D. (1998ourdieu and EducatiorLondon: Falmer Press.

Horstmanshof, L., & Zimitat, C. (2004)ime for Persistenc&aper presented at the First Year in
Higher Education: Dealing with Diversity, Brisbane.

Kraemer, B. (1997). The academic and social integration of Hispanic stuentollegeThe
Review of Higher Education, &), 163-179.

Krause, K. (2001). The university essay writing experience: a pathway fteracaintegration during
transition.Higher Education Research and Developmen2RA47-168.

Krause, K.-L., Hartley, R., James, R., & Mclinnes, C. (200bg First Year Experience in Australian
Universities: Findings from a decade of national studMelbourne: Centre for the Study of
Higher Education, University of Melbourne.

Macdonald, I.D.H. (2000). What do we mean by "Transition" and what is the prdi#flastralasian
Journal of Engineering Education. 9 (1) Special edition on Transition, 7-20.

Marginson, S. (1997Educating Australia: Government, economy and citizen since. T0bridge:
Cambridge University Press.

Mclnnes, C., & James, R. (199%5jrst year on campus. Diversity in the initial experiences of
Australian undergraduatestelbourne: AGPS.

McMillan, J. (2005) Course Change and Attrition from Higher Education, Longitudinal Surveys of
Australian Youth, Research Report 3@istralian Council for Educational Research.

Nagda, B., Gregerman, S., Jonides, J., von Hippel, W., & Lerner, J. (1998). Undergraduate stude
faculty research partnerships affect student retenfioa.Review of Higher Education, (2,
55-72.

National Resource Centre for the First Year Experience and Studengnaitibin. (2001). FYE
Courses Increase Retention Among At-Risk Studéntk, 141), 10-11.

Pascarella, E., & Terenzini, P. (1998pw college affects students: Findings and insights from twenty
years of researchSan Francisco: Jossey-Bass.

Planning and Institutional Research. (2008). University of New England.

Rivers, J. (2005)Supporting Students in tertiary Study: A summary of a synthesis of reseaheh on t
impact of student support services on student outcomes in undergraduaty sttty
Ministry of Education, New Zealand.

Shah, C. & Burke, G. (1996). Student flows in Australian higher educ®@&partment of
Employment, Education, Training and Youth Affairs publication, Australian Govarhm
Publishing Service, Canberra.

Pascarella, E., & Terenzini, P. (1991). How college affects studentingénand insights from
twenty years of research. San Francisco: Jossey-Bass.

Journal of University Teaching and Learning Praeti:2 ﬂ



Building learning communities in residential colleges
Muldoon & Macdonald

Pope, G., & Van Dyke, M. (1999). Mentoring...Value Adding. Journal of the Australian amd Ne
Zealand Student Services Association, 13, 15-27.

Stone, C. (2005). Promoting an Integrated Campus-wide Approach to First yeant Retdation.
Journal of the Australian and New Zealand Student Services Associati@3-26.

Taylor, J. (2008). Assessment in First year University: A model to maraggtion.Journal of
University Teaching and learning Practicd L} 19-33.

Tinto, V. (1993) Leaving College: Rethinking the causes and cures of student at{2tioned.).
Chicago: University of Chicago press.

Tinto, V. (1998). Colleges as communities: Taking research on studentgrersiseriouslylhe
Review of Higher Education, &), 167-177.

Treston, H. (1999). 'Peer mentoring: Making a difference at James Cookditgiv€airns - it's
moments like these you need mentdrsiovations in Education and Training International,
36(3), 236-243.

Trotter, E., & Roberts, C. (2006). Enhancing the early student experit¢igber Education Research
& Development, 2@), 371-386.

University of New England, Planning and Institutional Research Unit, 2008.

Walsh, M. E., Crawford, J. & Macdonald, I. D. H. (1999). Rural and remote studentsitibra
issues in accessing tertiary education. Paper delivered at Teaotihgarning Conference,
Darwin, June, 1999. Available at: http://www.adm.monash.edu.au/transitiriitm

White, R. T., Gunstone, R., Elterman, E., Macdonald, I. D. H., McKittrick, B., Mills, D.,u8lhdll,

P. (1995). Students’ perceptions of teaching and learning in first-yearsityiyghysics.
Research in Science Education, 25(4), 465-478.

White, N. (2006). Tertiary Education in the Naughties: the student perspétiEREDSA, 263), 231-
246.

Yorke, M. (2001). Formative assessment and its relevance to assessigiest Education Research
and Development, 2P), 115-126.

Journal of University Teaching and Learning Praeti:2 «



