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SANTRAUKA

Straipsnyje pateikiami Lietuvos kolegijy absolventy pozidrio
neuniversitetiniy studijy programy realizavima apibendrinti ty-
rimo rezultatai. Absolventy nuomoneés tyrimas atskleidzia jy
pozidrj j: 1) studijy programos studijy turinj, 2) dalyky turinj ir
juy déstymo kokybe, 3) praktinj mokyma ir profesine praktika,
4) materialiniy salygy studijy programai sudaryma, 5) désty-
toju veikla.

PAGRINDINIY SAVOKY APIBREZIMAI

» Neuniversitetiniy studjjy programa — vienos pakopos j prak-
ting veiklg orientuotos profesinés studijos aukstojoje mokyk-
loje, sudarancios salygas jgyti taikomaisiais moksliniais tyri-
mais ir (ar) taikomaja moksline veikla grindziama profesine
kvalifikacijg (LR aukstojo mokslo jstatymas, 2000).

* Rodiklis — kokybinis ir kiekybinis veiklos rezultaty pozymis,
sudarantis salygas geriau atskleisti tam tikro objekto veiklos
rezultatus, jo kokybeés ir kiekybés iSraiSka

» Studjjy kokybés uZtikrinimas- sistemingos proceduros, pa-
dedancios vertinti ir valdyti veiklos, turinio ir dokumenty koky-
be ir uztikrinti studijy kokybés vertinimo sistemos funkciona-
vima bei monitoringa, kurie garantuoty kokybe jos palaikyma
ir tobulinima,

e Studijy kokybés vertinimo dalyviai — asmenys tiesiogiai ar-
ba netiesiogiai dalyvaujantys vertinimo procese ar kitaip da-
rantys jtakg jvertinimo iSvadoms.

» Studljy programos jvertinimas —sprendimas, faktas apie ver-
tinimo procese nustatytg kokybés lygj ir atskleidziantis esa-
ma situacija.

» Studjjy programos vertinimas — procesas, kurio metu stebi-
ma ir tiriama, studijy kokybé jvairiais aspektais ypatingg dé-
mes;j kreipiant j studijy turinj ir jo realizavima; sutartiniy pozy-
miy visuma, rodanti kokiu budu yra tenkinami studentu, darb-
daviy ir visuomenés poreikiai, regiony ir Europos tikslai, at-
skiry Saliy dokumentuose nustatyti reikalavimai atsizvelgiant j
inovacijy ir technologijy kaita.

« Vertintojal, vertintojy grupé, ekspertai— kompetentingi as-
menys, nustatantys studijy kokybés lygj.

ASSESSMENT

OF NON-UNIVERSITY STUDY
PROGRAMME REALISATION:
VIEWPOINT OF COLLEGE
GRADUATES’

ABSTRACT

The article presents the generalised findings of the research into
the Lithuanian college graduates’ viewpoint towards the realisation
of non-university study programmes. The graduates’ opinion
research revealed their viewpoint towards: 1) the curriculum of
the study programme, 2) the subject content and its teaching
quality, 3) practical training and professional activity practice, 4)
creation of material conditions for the study programme realisation,
5) teacher activity.

DEFINITIONS OF KEY WORDS

» Non-university study programme — one level practice-oriented
professional studies at a higher education institution, creating
conditions to acquire a professional qualification based on applied
scientific research and (or) applied scientific activity (LR Law on
Higher Education, 2000).

» Indlicator—feature of qualitative and quantitative activity outcome,
creating conditions better to reveal the activity outcomes of a
certain object, manifestation of its quality and quantity.

» Study quality assurance — systematic procedures which help to
assess and manage the quality of activity, content and documents
and ensure the functioning and monitoring of study quality assess-
ment system, which would guarantee quality, its maintenance and
development.

* Participants of study quality assessment—- persons who directly
or indirectly participate in the assessment process or have impact
upon evaluation conclusions in other ways.

» Study programme evaluation — decision, fact about the level of
quality determined in the process of assessment, revealing the
current situation.

» Study programme assessment- process, during which the study
quality is observed and researched in various aspects, paying
particular attention to study content and its realisation; totality of
conventional features which indicates how the needs of learners,
employers and society are satisfied, how regional and European
objectives are achieved, and how the requirements, identified in
the documents of various countries with due regard to innovation
and technology change, are met.

* Assessors, assessment group, experts — competent people who
determine the level of study quality.
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Tarptautiniuose dokumentuose ir teorinéje literattroje
ypatingas démesys skiriamas studijy kokybés uztikrini-
mui, patrauklios Europos aukstojo mokslo erdves kuri-
mui. Deklaruojama tezé, jog kvalifikuotai parengta ir tin-
kamai jgyvendinama studijy programa — svarbi auksto-
sios mokyklos prestizo dalis (Broadfoot M. Patricia 1996;
Hamalainen, Haakstad, Kanagasniemi ir kt. 2001; Co-
penhagen Declaration, 2002; Higher Quality, 1999). Pa-
rengta studijy programa ir jos jgyvendinimas — svarbi
salyga siekiant aukstojo mokslo studijy kokybés. Rys-
kiausias pastaryjy mety Lietuvos Svietimo reformos ir sky-
rium imant aukstojo mokslo kaitos pozymis — spartus
studijy proceso plétojimasis kolegijose, suteikianciose
aukstajj neuniversitetinj iSsilavinima. Jj skatina siekimas
jgyvendinti Lietuvoje (jstojus jai j ES) bendrus Europos
$aliy Svietimo erdveés principus, realizuoti strateginiuose
aukstojo mokslo dokumentuose, pvz. Bolonijos dekla-
racijoje, (Bologna Declaration 1999) propaguojamas ko-
kybés uZztikrinimo idéjas. Studijy kokybés vertinimo po-
reikj taip pat skatina per pastaruosius 10 mety ypac is-
auges studijuojanciyjy aukstosiose mokyklose skaicius' .
Sparti studijy programy, jskaitant ir neuniversitetines,
plétra skatina dar labiau dometis studijy kokybe, ypac
studijy programy studijy turinio ir realizavimo dalykais.

Studijy programos vertinimas — prielaida studijy ko-
kybei uztikrinti, butinas studijy kokybés uztikrinimo sis-
temos komponentas. TaCiau studijy programos vertini-
mas jgyja didziausia prasme tik kaip daugkartinis, nuo-
lat besitesiantis procesas, apimantis stebéjimg, anali-
ze, tobulinimg su periodiskai vis pasikartojanciu jverti-
nimu, kai tame vertinime dalyvauja jvairiy grupiy atsto-
vai. Teorinés literaturos analizé rodo, kad studijy pro-
gramos vertinimo procese dalyvauja jvairiy visuome-
neés grupiy atstovai: daug pasieke atitinkamoje vertina-
mojoje srityje Salies ekspertai (pvz., kolegijy ir universi-
tety déstytojai profesionalai), Salies ekspertai i$ verti-
namai sriCiai strategi$kai svarbiy institucijy, darbdaviy
ir profesiniy sajungy atstovai, tarptautiniai ekspertai, stu-
dentai ir/arba aukstojo mokslo absolventai, vertinimg
organizuojancios institucijos darbuotojai (Quality pro-
cedures in European Higher Education, 2003; LeMait-
re, 2003). IS minétos literatliros analizés taip pat matyti
asmeny, atliekanciy studijy programos vertinima, su-
déties ir funkcijy kitimas. Ypac rySkus darbdaviy, verti-
nanciy studijy programos turinj ir realizavima, vaidmuo.
Déstytojo funkcijy kitimas, atskleidziant jo kaip vertin-
tojo ir konsultanto galimybes ir svarba, taip pat anali-
zuojamas ir pagrindziamas aptariamoje literaturoje
(Bromme, 2002; Pukelis, 1995). A. I. Vroeijenstijn dar
labiau iSplecia studijy kokybés vertintojy ribas, cia
jtraukdami ministry ir parlamento lygmens asmenis
(1995, p. 31). T. Lindeberg, S. Riemann (2002) pabre-
Zia visy vertinimo proceso dalyviy, jskaitant studentus

11994-1995 m.m. profesinése mokyklos mokeési 45 150 mo-
kiniy, aukstesniosiose — 24 034, aukstosiose — 51 482
studenty (Profesinis rengimas kaip priemoné uztikrinti so-
cialine ir ekonomine kohezijg, 1999). O 2003-2004 m. pro-
fesinése mokyklose jau mokési 44 403 mokiniai, kolegijo-
se studijavo 40 472, o universitetuose — 130 245 studentai
(Statistikos departamento leidinio ,Svietimas 2003* duo-
menys).
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INTRODUCTION

A particular attention in international documents and litera-
ture is paid to study quality assurance and creation of attrac-
tive European higher education area. The thesis is declared
that a qualified and properly realised study programme is an
important part of higher education institution prestige
(Broadfoot M. Patricia 1996; Hamalainen, Haakstad, Kana-
gasniemi, et al 2001; Copenhagen Declaration, 2002; Higher
Quality, 1999). The prepared study programme and its reali-
sation is an important precondition for the pursuit of higher
education study quality. The most vivid feature of recent Lithua-
nian educational reform, particularly the change in higher
education, is a rapid development of the study process in
colleges, which provide non-university higher education. This
development is enhanced by the aim to implement European
educational area principles in Lithuania (having entered the
EU) common to the European countries and to realise quality
assurance ideas proposed in strategic higher education docu-
ments, for instance Bologna declaration, (Bologna Declara-
tion 1999). The demand for study quality assessment is also
fostered by the increased number of students studying at
higher education institutions in the recent 10 years'. Rapid
development of study programmes including non-university
ones enhances the interest in study quality particularly in study
programme curriculum and realisation.

Study programme assessment is a precondition for study
quality assurance and a necessary component of study qual-
ity assurance system. However, study programme assess-
ment becomes most important only if it is performed as a
repeated and continuous process, embracing observation,
analysis, and improvement with periodically repeated evalu-
ation when this assessment involves representatives of vari-
ous groups. The analysis of theoretical literature shows that
representatives of various societal groups participate in study
programme assessment: experts who have achieved a lot in
the area being assessed (e.g., professional teachers in col-
leges and universities), experts of the country from the insti-
tutions that are strategically important for the assessed area,
employers, representatives from trade unions, international
experts, students and/or higher education graduates, employ-
ers from assessment organising institutions (Quality proce-
dures in European Higher Education, 2003; LeMaitre, 2003).
The above mentioned literature analysis also indicated the
change in the composition and functions of the persons who
perform study programme assessment. The role of employ-
ers in assessing study programme curriculum and its realisa-
tion is particularly high. The literature under discussion also
analyses and substantiates the change in teacher functions,
revealing the possibilities and importance of teacher’s role as
assessor and counsellor (Bromme, 2002; Pukelis, 1995). A. .
Vroeijenstijn expands the limits of study quality assessors even
more by including the persons on the level of ministers and
parliament (1995, p. 31). T. Lindeberg, S. Riemann (2002)
emphasise the cooperation between all the participants of

'1n 1994-1995 the number of students at vocational education and
training schools was 45 150, at advanced vocational schools it
was 24 034, at higher schools — 51 482 students (Profesinis
rengimas kaip priemoné uztikrinti socialine ir ekonomine
kohezija, 1999). Whereas in 2003-2004 the number of students
at vocational education and training schools was 44 403, at
coleges - 40 472, at universities — 130 245 students (Data in
“Svietimas 2003“ by Department of Statistics).
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ir Svietimo politikus, kooperacija siekiant studijy ko-
kybés. Visuotinés kokybés vadybos principy taikymas
padeéjo sustiprinti studenty ir absolventy nuomoniy
reikSme vertinimo procesui. Studenty ir absolventy
vaidmuo vertinimo procese didéja, kyla jy nuomonés
svarba vertinimo iSvadoms?. Kuriant neuniversitetiniy
studijy sektoriy Lietuvoje studijy kokybés vertintojai
taip pat atsizvelgia j studenty nuomone, nes studen-
tai prisideda prie studijy kokybés uZztikrinimo. Taciau
iki Siol Lietuvoje vis dar nepakanka kompleksiniy tyri-
muy, kurie padéty atskleisti besimokanciyjy ir absol-
venty (ypac kolegijose), kaip vertinimo proceso daly-
viy, pozidrj j studijy programy studijy turinj ir jo reali-
zavima,. Straipsnio autorés disertacijoje nustatyta, kad
studentai daznai iSkeldavo panasias problemas kaip
ir ekspertai ar net padédavo jiems iSsamiau tas prob-
lemas apibudinti.

Strajpsnio tikslas— pateikti kolegijy absolventy po-

ZiUrj j neuniversitetiniy studijy programy jgyvendini-
ma. Siam tikslui pasiekti keliami $ie uzdaviniai: suda-
ryti anketa, kurioje buty remiamasi reikalavimais, i$-
keltais neuniversitetiniy studijy programy studijy turi-
niui ir neuniversitetiniy studijy organizavimui; apklausti
absolventus i$ visy pirmajame etape (2000m.) jsteig-
ty kolegijy, studijuojanciuosius pagal visas neuniver-
sitetiniy studijy programas; absolventy apklausos duo-
meny analizei pritaikyti kompiuterizuotg programa.

TYRIMO ORGANIZAVIMAS

Minétas tyrimas buvo atliktas 2003 m. Buvo tiriama
pirmoji kolegijy absolventy laida. Tai straipsnio auto-
res disertacijoje atlikto kompleksinio tyrimo dalis.

Tyrimo imtis. Buvo tirta 6 pirmujy kolegijy (Vil-

niaus, Kauno, Utenos, Alytaus, Kauno verslo, Vilniaus
kooperacijos), jsteigty 2000 m. absolventai. Tyrime
dalyvavo 781 absolventas i$ | sarasus jtraukty ir stu-
dijas turéjusiy baigti 4502 absolventy®. Responden-
tai pasirinkti iS visy* pirmujy valstybiniy ir nevalsty-
biniy kolegijy ir visy studijy kryp¢iy neuniversitetiniy
programuy.

Tyrimo metodai: teorinés literaturos ir dokumenty

analizé, absolventy apklausa (anketa). Duomenys ana-
lizuoti pritaikius intervaliniy skaliy konstravimo meto-
da ir kompiuterizuotg programa PAULA (Bitinas, 1998),
o turinio (kontentinés) analizés metodai pasitelkti ap-
dorojant anketos klausimy komentarus.

Anketa absolventams parengta atsizvelgiant j

1999-2002 m. taikytus neuniversitetiniy studijy pro-

2 Pvz., vertintojy organizuota studenty apklausa taikoma Al-

banijoje, Cekijoje, Indoqezijoje, Islandijoje, Jamaikoje,
Norvegijoje, Suomijoje, Sveicarijoje.

3 Saltinis - Lietuvos mokslo taryba. Studijy komisijos darbo

grupé. (2004a). Pastaba: Statistikos departamento duo-
menimis, 2000 m. j kolegijas jstojo 3547 studenty. Lietu-
vos kolegijy direktoriy konferencijos prezidento duome-
nimis, skaiciy neatitikimai susidaré dél to, kad dalis stu-
denty i$ aukstesniujy studijy peréjo j neuniversitetines
studijas.

4 Vienas respondentas nedalyvavo, nes pasikeité jo statu-

sas, jis studijuoja universitete.

study process assessment, including students and politicians
of education, aiming at study quality. The use of total quality
management principles helped to strengthen the importance
of student and graduate attitude to the assessment process.
The role of students and graduates in the assessment proc-
esses and the importance of their opinion for the assessment
conclusions are increasing?. Creating a sector of non-univer-
sity studies in Lithuania, study quality experts pay due regard
to the students’ opinion, as students can greatly contribute to
study quality assurance. However, in Lithuania, there is lack of
complex research which could reveal the approach of students
and graduates (particularly in colleges), as assessment project
participants, to the study programme curriculum and its reali-
sation. The author of the article identified similarities in student
and expert assessment: students often raise similar problems
as experts or even help the experts to define these problems in
a more comprehensive way.

The purpose of the article is to present the viewpoint of
college graduates towards the realisation of non-university
study programmes. For this reason, the following objectives
were set: to design a questionnaire based on the require-
ments raised for non-university study programme curricu-
lum and organisation of non-university study programmes;
to survey the graduates from the first colleges founded dur-
ing the first stage (in 2000), who studied according to all
non-university study programmes; to apply a computerised
programme for the analysis of the survey data.

1
RESEARCH ORGANIZATION

The mentioned above research was performed in 2003. It in-
vestigated the first year college graduates. It is part of a com-
plex doctoral dissertation research performed by the author.

Research sample. The research participants were gradu-
ates from 6 first colleges (colleges of Vilnius, Kaunas, Utena
and Alytus cities as well as Kaunas Business College and Vilnius
Cooperation College) established in 2000. 781 graduate stu-
dents participated in the research from the cohort of 4502 gradu-
ates enrolled in the student lists and supposed to graduate®.
The respondents were chosen from all* first state and private
colleges and all study fields in non-university programmes.

Research methods. theoretical literature and document
analysis, graduate survey (questionnaire). Data were ana-
lysed by applying an interval scale construction method and
computerised programme PAULA (Bitinas, 1998), whereas
the content analysis methods were applied in processing
the comments to the questions.

The questionnaire to the graduates was designed taking
into account non-university study programme curriculum as-

2 E.g., student survey organized by experts is applied in Albania,
the Czech Republic, Indonezia, Island, Jamaica, Norway, Fin-
land, Switzerland.

8 Source - Lithuanian Science Board Study Committee working
group (2004a). Note: According to the data of the Satistics de-
partment, in 2000, the enrollment of students in colleges was
3547. According to the data presented by the president of the
conference of Lithuanian college directors, the discrepancy in
figures is due to the fact that part of the students transferred
from vocational advanced studies to non-university studies.

4 One student did not take part due to the change in her status; she
is studying at the university.
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gramy turinio vertinimo rodiklius. Anketa sudaré 62 klau-
simai, suskirstyti | penkias grupes: 1) bendras studijy
programos turinio vertinimas; 2) dalyky turinio ir jy dés-
tymo kokybés vertinimas; 3) praktinio mokymo ir profe-
sinés praktikos vertinimas; 4) materialiniy sglygy suda-
rymo studijy programai jgyvendinti vertinimas; 5) dés-
tytojy veiklos vertinimas. Kiekviena klausimy grupe ana-
lizuota kaip atskira skalé. Buvo apskaiciuota visy inter-
valiniy skaliy rezultatai: respondentas, j visus skalés klau-
simus atsakes neigiamai, vertintas nuliu, o j visus klau-
simus atsakes teigiamai (,taip“), gavo auksciausig 1000
baly jvert]. Taiau siekiant vaizdZiau pateikti tyrimo duo-
menis kiekybinés skalés buvo transformuotos j keturiy
rangy gradacines skales, o respondenty jverciai apibi-
dinti Zodziais pozityvus, is dalies pozityvus, is dalies ne-
gatyvus, negatyvus. Sitokiu blidu pateikus duomenis
apie respondenty pozitrj j studijy programas, galima
aiSkiau apibudinti ir interpretuoti iSoriniy veiksniy (kole-
giju, kurias baigé absolventai, jy tipy, geografinio pasi-
skirstymo, studijuoty programu, respondenty lyties) jta-
ka poziuriuij programas ir studijas. TaCiau Siame straips-
nyje tokie aspektai neanalizuoti.

Anketoje respondentams pateikti uzdari klausimai.
Respondentai, atsakydami j trijose skalése pateiktus
klausimus, turéjo pritarti ar nepritarti (siulomi atsakymai
tajp, is dalies taip, is dalies ne, ne); atsakydami | kitose
dviejose skalése esancius klausimus, jie turéjo rinktis
vieng i$ Siy atsakymu: visi ar beveik visi, dauguma, kai
kurie, né vienas. Siekiant detaliau iSsiaiSkinti responden-
ty nuomone ir sudaryti jiems salygas nevarzomai savo
nuomone pareiksti, buvo galima kiekvienu klausimu pa-
rasyti savo nuomone.

2
BENDRASIS STUDIJY) PROGRAMOS
STUDIJY TURINIO VERTINIMAS

Apibendrinta respondenty nuomoné apie studijy pro-
gramos studijy turinio kokybe ir jos jgyvendinimg yra
gana pozityvi, nes dauguma (71 proc.) absolventy rin-
kosi teigiamg (pozityvy ir i§ dalies pozityvy) jvertj. Tik
2,4 proc. studijas jvertino negatyviai (zr. 1 pav.). DidZiau-
sig verte skaléje turejo tie klausimai, kuriais siekta suzi-

sessment indicators applied in 1999-2002. The questionnaire
consisted of 62 questions distributed into five groups: 1) gen-
eralized assessment of study programme curriculum; 2) sub-
ject content and its teaching quality assessment; 3) assess-
ment of practical training and professional practice; 4) as-
sessment of creation of material conditions for study pro-
gramme realisation; 5) teacher activity assessment. Each
group of questions were analysed as a separate scale. The
findings of all interval scales were calculated: the respond-
ent who answered negatively to all the scale questions was
evaluated by zero, the respondent who answered all the ques-
tions positively (“yes”), was assigned the highest score - 1000
points. However, aiming at a more vivid presentation of the
research data, quantitative scales were transformed into four-
rank graded scales, whereas the respondent evaluations were
described by the words positive, partly positive, partly nega-
tive, negative. Presenting the data about the respondents’
viewpoint to the study programmes this way, it was possible
to define and interpret the impact of external factors (col-
leges the respondents graduated from, their types, geo-
graphical distribution, study programme, respondents’ gen-
der) upon the programmes and studies. However, this arti-
cle does not analyse these aspects.

The questionnaire contained closed-type questions. The
respondents, answering the questions presented in three
scales, had to agree or disagree (the proposed answers
were yes, partly yes, partly no, no); responding to the ques-
tions in other two scales they had to choose one of these
answers: all or almost all, the majority, some, no one. Try-
ing to perform a more detailed analysis and receive an un-
restricted respondent opinion, they were allowed to express
their opinion providing comments on every question.

2
GENERALIZED ASSESSMENT OF STUDY
PROGRAMME CURRICULUM

The summarised respondents’ opinion about the study pro-
gramme curriculum quality and its realisation is rather posi-
tive, as the majority (71 per cent) of the graduates chose a
positive (positive or partly positive) evaluation. Only 2.4 per
cent of the respondents evaluated studies negatively (see
Fig. 1). The highest evaluations were for the questions that
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1 pav. Bendrasis respondenty poziiris  studijy programos kokybe
Fig. 1. Generalized opinion of the respondents to study programme quality
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noti absolventy nuomone apie dalykus, reikalingus
profesijai jgyti; jy verté skaléje mazdaug dvigubai vir-
Sija vidutinj vieno komponento indélj skalés kiekybi-
néje raiskoje.

Optimalus studijy programos dalyky skaicius.
Kolegijy absolventai kritiSkai vertina dalyky reika-
linguma: tik 17,7 proc. iSkeélé reikalingumo aspek-
ta, 0 30,9 proc. absolventy rinkosi atsakyma /s da-
lies taip. Tai vienas i$ blogesniy rezultaty. Absol-
venty nuomone, per mazai laiko skiriama taikomo-
sioms studijoms, tiesiogiai susijusioms su praktiniy
jgudziy formavimu. Per daug valandy skiriama ben-
driesiems dalykams, kurie daznai laikomi dar ir ne-
jdomiais ar nesuvokiamas jy reikalingumas. Absol-
venty nuomoné dél dalyky skaiciaus programoje ge-
resné (33,6 proc. visiSkai pritaria, o 46,4 proc. pri-
taria i$ dalies). IS absolventy komentary aiskéja, kad
daugeliui baty priimtinas dar mazesnis (norma ne
daugiau kaip 7 dalykai per semestra) dalyky skai-
¢ius. Jy teigimu, studijuojant daugiau dalyky pacios
studijos tampa sudétingesnés, o Sio sudétingumo
pasekmés jauciamos per egzaminy sesija, taip pat
atliekant savarankiSkas uzduotis. Be to, atsiliepi-
muose minima ir didziulé atskiry dalyky apimtis
bei su tuo susijes nuobodulys, monotoniS§kumas.
Absolventy nuomone rodo neuniversitetiniy studijy
programos dalyky skaiciaus optimizavimo raciona-
luma, taciau kolegijy déstytojai, priprate prie nereg-
lamentuoto dalyky skaiciaus ir jy apimties, daznai
Siuo klausimu turéjo prieSinga nuomone.

Dalykai profesinei kvalifikacijai jgyti. Absolventy
poziuris | kvalifikacijai jgyti dalyky reikalingumag po-
zityvus (35,5 proc. pripazjsta jy reikalinguma, o 40,9
proc. vertina kaip i$ dalies reikalingus). Absolventai
taip pat geriau negu bendrojo aukstojo lavinimo da-
lykus vertina dalyky kvalifikacijai jgyti pritaikymo ga-
limybes (tik 3,3 proc. respondenty juos jvertino ne-
igiamai ar i$ dalies neigiamai arba abejojo dél jy rei-
kalingumo). Kaip neigiamas aspektas absolventy pa-
zymeétas nepakankamas praktiniy uzsiémimy skai-
¢ius, per menka déstomo dalyko trukmé konkretiems
praktiniams jgudziams susiformuoti ar neaiski daly-
ko turinio ir jo pritaikymo darbo rinkoje sgsaja. Ab-
solventy nuomones tyrimas skatina kolegijy desty-
tojus didesnj démes;j skirti rinkos ekonomikos erd-
véje ypac akcentuojamam dalyky turinio atnaujini-
mui. Vertindami Siy studijy programy projektus, eks-
pertai didziulj démesj skyre studijy turinio dermés su
darbo rinka problemoms.

Specializacijos dalykai. Specializacijg studentai
dazniausiai renkasi patys, taciau specializacijos da-
lykai programose numatyti i§ anksto. Galima many-
ti, kad tai yra viena i$ priezascCiy, lémusiy gana pa-
naSig absolventy nuomone j specializacijos dalykus
ir ¢ia gauty ziniy pritaikymo galimybes lyginant juos
su dalykais kvalifikacijai jgyti. 40,9 proc. absolventy
mané, kad visi dalykai specializacijai jgyti studijy pro-
gramoje buvo reikalingi, 38,0 proc. laiko juos i§ da-
lies reikalingais. Analizuojant anketose pateiktus ab-
solventy komentarus, paaiskéjo, jog dalis kolegijy su-
siduria su déstytojy kvalifikacijos problema: absol-
ventai nurodo specializacijos dalyko reikalinguma,
tadiau neretai reiskia nepasitenkinimg dél nepakan-

attempted to find out graduates’ opinion about the subjects
necessary to acquire a profession; their value on the scale
exceeded the contribution of one component in the quantita-
tive expression of the scale almost by twice.

Optimal number of study programme subjects. College
graduates assess the necessity of the study subjects rather
critically: only 17.7 per cent mentioned the necessity aspect,
whereas 30.9 per cent of the graduates chose the answer partly
yes. ltis one of the worst results. According to the graduates,
too little time is devoted to applied studies that are directly re-
lated to practical skill development. Too many hours are allo-
cated to general study subjects which are often considered as
not interesting and their necessity was incomprehensible. The
respondents’ opinion with regard to the number of subjects in
the programme was higher (33.6 per cent absolutely agreed,
whereas 46.4 per cent agreed partly). It is evident that a number
of the respondents admitted supporting the idea of even fewer
subjects (a norm is no more than 7 subjects per semester).
They stated that studying more subjects, the studies become
more complicated and the consequences of this were felt dur-
ing the examination session and also while performing inde-
pendent assignments. Besides, the respondents mentioned an
immense extent of separate subjects and boredom as well as
monotony related with it. The respondents’ opinion indicates
that to make the number of non-university study programme
subjects more optimal is a rational solution, but college teach-
ers, used to the unregulated number and extent of subjects,
often had an opposite opinion with regard to this issue.

Studly subjects for the acquisition of professional qualifica-
tion. The approach of graduates to the necessity of the sub-
jects for the acquisition of professional qualification is rather
positive (35.5 per cent acknowledged their necessity, whereas
40.9 per cent assessed them as partly necessary). Graduates
also stated that gpplication opportunities of the subjects for the
qualification acquisition are better than the application oppor-
tunities of general higher education subjects (only 3.3 per cent
of the respondents evaluated them negatively or partly nega-
tively or had doubts with regard to their necessity). Some nega-
tive aspects were mentioned such as insufficient number of
practical events; too short a period of time to acquire concrete
practical skills or unclear link between the subject content and
its application in the labour market. The research into gradu-
ates’ opinion enhanced college teachers to focus more on the
subject content renewal, particularly emphasised under the
market economy conditions. Assessing the projects of these
study programmes, experts paid immense attention to the co-
herence of study curriculum with labour market issues.

Specialization studly subjects. Specialization is often chosen
by the students themselves; however, specialization subjects are
determined in the programmes in advance. It can be assumed
that this is one of the reasons that lead to a rather similar gradu-
ates’ opinion about specialization subjects and opportunities to
apply knowledge obtained in them, in comparison to the sub-
jects for the acquisition of qualification. 40.9 per cent of the gradu-
ates were of the opinion that all the subjects for the acquisition of
the specialization were necessary, whereas 38.0 per cent con-
sidered them to be partly necessary. Analysing the graduates’
comments presented in the questionnaires it was found out that
some of the colleges face teacher qualification problem: gradu-
ates indicated the necessity of the specialization subjects; how-
ever, they often expressed their dissatisfaction with regard to the
insufficient teacher competence, identifying some possible rea-
sons for it: the same person teaches all the time and often starts
repeating the same information. 52.1 per cent of the graduates



kamo deéstytojy kompetentingumo, dél to, kad tas pats
asmuo désto ir todél daznai kartoja ta patj. Speciali-
zacijai jgyti reikalingy dalyky zinias sugebéjo pritai-
kyti savo darbe 52,1 proc. absolventy, o i§ dalies pri-
taikyti — 43,0 proc. Specializacijos dalyky programas
rengusiy ir ketinanéiy juos déstyti déstytojy proble-
ma iSkelta jau ty studijy programy projektus vertinu-
siy eksperty. Respondenty duomenys tik patvirtina
problemos aktualumg ir nepakankama démesj jos
sprendimui.

Bendrojo aukstojo lavinimo dalykai. Ankstesniuo-
se komentaruose nestokojame absolventy pasiuly-
my, kaip mazinti bendrojo aukstojo lavinimo dalyky
apimtj ar jy skaiciy, todél tik 23,3 proc.Siuos daly-
kus vertina teigiamai, o 36,7 proc. i$ dalies teigia-
mai, tai yra pripazjsta visy studijuoty bendrojo auks-
tojo lavinimo dalyky reikalinguma. Bendrojo auksto-
jo lavinimo dalyky studijavimo metu, jgyty ziniy pri-
taikymo galimybes absolventai vertina daug geriau:
48,8 proc. absolventy visi$kai pritaria tokiy ziniy rei-
kalingumui savo gyvenime, o 45,5 proc. vertina kaip
i§ dalies pritaikomas. Sie rezultatai leidZia kelti prie-
laida, kad absolventams bendrojo aukstojo lavinimo
dalykai néra jdomds, taciau jie supranta $iy dalyky
praktine verte, jy batinuma siekiant aukstojo mokslo
diplomo.

Teorinis mokymas studijy programose. Komen-
taruose absolventai dazniausiai nurodo, jog teoriniy
studijy pakanka. 60,7 proc. absolventy laiko teorinj
mokyma pakankamu, o 25,3 proc. i§ dalies pakan-
kamu arba teigia, kad praktinés studijos jdomesnés.
Absolventy anketavimas ir kolegijy vertinimas rodo,
kad teorinis mokymas daznai bina monotoni$kas,
paskaity tekstas diktuojamas. Si situacija susidaré
dél materialiniy iStekliy (kompiuterinés jrangos, pro-
jektoriy, vadoveliy) stokos ar riboto dalies déstytojy
didaktinio ir dalykinio pasirengimo. Pazymétina, kad
dalis déstytojy, ypac vyresnio amziaus, neigiamai ver-
tina kolegijos administracijos sudaromas galimybes
tobuléti Sioje srityje (duomenys imti i$ kito autorés
atlikto tyrimo).

Savarankiskas darbas studjjy programose ir studi-
Ju procese. Ekspertai neuniversitetiniy studijy progra-
my projektuose nurodyta savarankiSko darbo apimtj
vertina kaip gana gera. Taciau tik kas antras absolven-
tas (45,9 proc.) mano, kad valandy savarankiskam dar-
bui pakanka. IS absolventy komentary aiskéja, kad daz-
nai kyla ne savarankisko darbo apimties, o jo planavi-
mo problemy. Absolventai papildomai gaudavo jvairiy
savarankiSko darbo uzduocCiy dalyko déstymo antro-
joje semestro puseéje, todél tai i§ dalies galéjo lemti jy
norg didinti savarankisko darbo valandas. Be to, tyri-
mo rezultatai parode, kad deéstytojai turi tobulinti sava-
rankiSko darbo organizavimo formas, aiSkiau pateikti
savaranki$ko darbo uzduotis, paaiskinti ju sasajg su
bisima profesine veikla, o padias zinias sieti su prakti-
niu jy taikymu.

SusipaZinimo su neuniversitetiniy studijy programos
tikslais ir paskirtimi lygis. Neuniversitetiniy studijy progra-
mos rengtos orientuojantis j studijy rezultatus akcentuo-
jantj modelj. Remiantis Sia idéja studijy rezultatai privalo
bati suformuluoti aiSkiai ir bGti suprantami visiems — ir ak-
tyviems, ir pasyviems Svietimo sistemos dalyviams®. Ab-
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were certain they would be able to apply the knowledge nec-
essary to acquire specialization subjects, 43.0 per cent stated
they would be able to apply it partly. This issue with regard to
the teachers who designed specialization subject programmes
and intended to teach them was also raised by the experts
who assessed the projects of these study programmes. The
data of the respondents only proved the urgency of the prob-
lem and still inadequate attention to its solution.

Study subjects of general higher education. The previ-
ous comments with regard to the general subjects in higher
education were full of graduates’ suggestions on how to re-
duce the volume of general higher education subjects or
their number, as only 23.3 per cent of the respondents evalu-
ated these issues positively, whereas 36.7 per cent assessed
them partly positively, i.e. they recognized the necessity of
all the studied general higher education subjects. The op-
portunities to apply knowledge acquired during the studies
of general higher education subjects were assessed much
better: 48.8 per cent of the graduates approved of the ne-
cessity of this kind of knowledge in their lives, whereas 45.5
per cent assessed them as partly applicable. These findings
allow assuming that graduates find general higher educa-
tion subjects not very interesting; however, they understand
the practical importance of these subjects and their neces-
sity for acquiring a diploma of higher education.

Theoretical instruction in study programmes. The ma-
jority of graduates were satisfied with the extent of theoreti-
cal instruction. 60.7 per cent of the graduates considered
theoretical instruction to be sufficient, whereas 25.3 per cent
stated it was partly sufficient or claimed that practical train-
ing was more interesting. The questionnaire survey and col-
lege assessment determined that theoretical instruction is
frequently monotonous and that the texts of the lectures are
often simply dictated. Such a situation can be justified by
shortage of material resources (computer equipment, multi
media, and textbooks) or limited didactical and technical
preparation on part of the teachers. It should be noted that
some teachers, particularly the teachers of the senior age,
assessed the opportunities, created for them by college ad-
ministration, to develop their qualification in this area rather
negatively (the data were taken from a previous research
performed by the author).

Independent work in the study programmes and study
process. Experts assessed the extent of independent work
indicated in the non-university study programme projects
rather well. However, only every second graduate (45.9 per
cent) considered the number of hours devoted to indepen-
dent studies sufficient. It appeared that the problems were
caused not by the insufficient extent of hours devoted for
independent work, but by incoherent planning of individual
work. Graduates were additionally assigned various inde-
pendent work tasks in the subject at the second half of the
semester, and that might partly determined their intention to
increase independent work hours. Besides, the research
results revealed that teachers should develop independent
work organization forms, present independent work assign-
ments more clearly, explain their relationship with the pro-
spective professional activity and relate the knowledge to its
practical application.

Level of awareness of non-university study programme
objectives and purpose. Non-university study programmes were
oriented to study outcomes based model. On the grounds of
this idea, study outcomes should be formulated clearly and
should be comprehensible to all, more active and more pas-
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solventy apklausa parodé, kad didzioji dauguma (89
proc.) studenty visiskai arba i$ dalies susipazine su stu-
dijy tikslais. Taciau vienareikSmiai interpretuoti rezultaty
negalima dél absolventy pastaby, kuriose nurodyta, kad
jie buvo supazindinti su studijy tikslais tik paskutiniaja-
me kurse®. Direktyvose (Lietuvos Respublikos Svietimo
ir mokslo ministerijos (LRSMM) jsakymas Nr. 35, 2002
01 157) numatomas baigiamasis vertinimas. Jose nuro-
doma, kad ,studijy rezultaty (pasiekimy — G.Z) baigia-
mojo vertinimo organizavimo tikslas — leisti studentui jro-
dyti, kad jis pasieké studijy tikslus ir jgijo studijy progra-
moje numatytas profesines kompetencijas, ir nustatyti,
kam gali buti suteikta profesiné kvalifikacija“. Tai sudaro
prielaidas pagristoms absolventy pretenzijoms. Tiesa,
kai kurie absolventai nurodo, kad su studijy tikslais bu-
vo supazindinti jau pirmajame kurse. Vadinasi, kolegijo-
se sudarytos skirtingos salygos susipazinti su studijy tiks-
lais, nevienodai skatinamas studenty doméjimasis bu-
sima specialybe. Tad tik tie absolventai, kurie pateiké
pozityvy atsakyma j minétg klausima, tai siejo su savo
poziuriu j studijy programy jgyvendinimag; didesnioji da-
lis absolventy (58 proc.) j §j klausima atsaké nepriklau-
somai nuo savo nuostatos gilintis j busimg profesija.

Kitaip interpretuotinas atsakymas j klausima apie

pateiktus pasitlymus, kaip tobulinti studijy procesa.
Studenty jtraukimas | studiju kokybés gerinimo pro-
cesa, pagrjstas jvairiy Saliy literattroje. Jo svarbg ver-
tina tiek kolegijy (Tatlys, Misitinas, 2003), tiek univer-
sitety atstovai (ValiuSkeviciuté, Druskyte, Mikutavicie-
né, 2003). Deja, sitlymu, kaip gerinti neuniversitetiniy
studijy procesg pateike tik 11,3 proc. absolventy, o
15,4 proc. mano, kad yra pateikta i$ dalies.

Studljy programos ir studento interesy atitikimas.

Studijy programa nenusivylé arba ji i$ dalies atitiko
beveik devyniy absolventy i$§ deSimties interesus. Ta-
¢iau dalis absolventy nurodé, kad jy interesai paten-
kinti tik i$ dalies arba visai nepatenkinti. éiq interesy
daugiamati$kumg ir tolesnés analizés poreikj rodo ir
absolventy komentarai: gal nebus galimybiy dirbti pa-
gal specialybe, neaisku, kur reikés taikyti savo jgytas
Zinias ir gebéjimus. Todél ne visada aiSku, ar absol-
ventai vertino studijy programos studijy turinj, ar stu-
dijy pasirinkimo motyvus. Sias prielaidas sustiprina
Vilniaus kolegijos medicinos studijy programy absol-
venty apklausa, kurios duomenimis 93 proc. respon-
denty profesijos pasirinkimg lémé noras jgyti auksta-
ji i8silavinima, o 97 proc. sieké diplomo; Ziniy siekiui
ir studijy jdomumui skiriama tik antroji ir treCioji vieta
(Jankauskiené, Liepuoniené, 2005).

Studljy jdomumas. Remiantis tyrimo duomenimis,

tre€daliui (35,2 proc.) absolventy studijos jdomios, o
pusei (54,5 proc.) —i$ dalies jdomios. Absolventy an-
kety analizé parodé studijy jdomumo sasaja su studi-

5 Vertinant studijy programos tiksly aiSkumo kriterijus, kaip

vienas i$ rodikliy, buvo jsivestas dar ir tam, kad mazai tg
sritj iSmananc¢iam studentui ar bisimajam studentui ba-
ty suvokiami jo studijy tikslai.

8 Absolventai neretai teigé, jog veiklos sri¢iy, kompetencijy

ir studijy tiksly lenteles jie gavo paskutiniame kurse, kai
rinkosi diplominius darbus.

7 Neuniversitetiniy studijy rezultaty (pasiekimy — G.Z.) bai-

giamojo vertinimo nuostatos.

sive participants of the educational system®. The survey showed
that that majority of the students (89 per cent) were fully or partly
aware of the study objectives. However, it is not possible to pro-
vide a unanimous interpretation here due to the graduates’ com-
ments which indicate that they study objectives were introduced
to them only in the last year of studies®. The final assessment is
foreseen in the Directives of the Ministry of Education and Sci-
ence (Law of the Ministry of Science and Education No. 35, 2002
01157). Itis determined that “the goal of organising the final as-
sessment of study achievements is to allow the students to prove
they have reached study objectives and have acquired profes-
sional competencies indicated in the study programme, and thus
to determine who can be conferred a professional qualification”.
This creates assumptions for well-grounded claims of the gra-
duates. It is true that some graduates admitted having been ac-
quainted with study objectives in the first year of studies. Conse-
quently, it is possible to state that different conditions were crea-
ted in the college to get acquainted with study objectives and
there was no uniform tradition to enhance the students’ interest in
their prospective speciality. Therefore, only those graduates who
presented a positive answer to the question at stake related it to
their approach to study programme realization; the majority of the
graduates (58 per cent) responded independently of their dispo-
sition to go deeper in the prospective profession.

The responses to the question about the presented sug-
gestions on how to improve the study process are to be inter-
preted in a different way. Student involvement into study quali-
ty improvement process is well grounded in the scholarly lite-
rature in various countries. Its importance is stressed by the
representatives of colleges (Tutlys, Misitnas, 2003) and uni-
versities (Valiuskeviciaté, Druskyté, Mikutaviciené, 2003). Un-
fortunately, only 11.3 per cent of the respondents presented
suggestions on how to improve the non-university study proc-
ess, whereas 15.4 per cent considered it was presented partly.

Adequacy of study programmes to student interests. Almost
nine graduates out of ten were satisfied with the study pro-
grammes or the programmes matched their interests partly.
However, part of the respondents indicated that their interests
were met only partly or were not met at all. The multidimentionality
ofthese interests and the need for further analysis were revealed
by the graduates’ comments: in case they cannot find opportu-
nities to work according to their speciality, where else can they
apply their knowledge and skills? Therefore, it was not always
clear if the graduates were assessing the curriculum of the study
programmes or study choice motives. These assumptions were
strenghtened by the survey of medical study programme gradu-
ates performed at Vilnius College. The data of this research
showed that the choice of profession for 93 per cent of the re-
spondents was determined by the ambition to acquire higher
education, whereas 97 per cent had an ambition to obtain a
diploma; quest for knowledge and study interest were only in
the second and third place (Jankauskiené, Liepuoniene, 2005).

Studly interest. On the basis of the research data, one third (35.2
per cent) of the respondents found studies interesting, but half (54.5

5 One more reason for introducing the criterion of study programme
clarity as one of the indicators in programme assessment process
was to help to perceive study objectives for those students who
have only little knowledge in this area or for prospective students.

8 Graduates often stated that they were acquainted with the tables
of activity areas, competencies and study objectives in the last
year of studies when they were choosing diploma work.

7 Propositions for non-univeristy study acievements final assess-
ment.
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ju turiniu, déstytojo asmenybe, taikoma déstymo me-
todika, socializacijos galimybémis. Remiantis P Rams-
den (2000) atliktos apklausos duomenimis ir apiben-
drintos akademines veiklos patirties tyrimo rezultatais,
studenty pozilris | pacias studijas ir studijy jdomu-
mas priklauso nuo vertinimo reikalavimuy, darbo kru-
vio, studijy efektyvumo, nuo déstytojy jsitraukimo j aka-
demine veiklg ir jy gebéjimo jtraukti studentus.

Studljy programos ir darbo rinkos poreikiy atitiki-
mas. Rinkos ekonomikos salygomis didele reikSmeé jgy-
ja neuniversitetiniy studijy programos studijy turinio ir
darbo rinkos poreikiy atitikimas, deklaruojamas moks-
linéje literaturoje. Sukurtos ir jteisintos studijy progra-
mos studijy turinio atitikimas ir darbo rinkos poreikiy
atitikimas —tai procesas, apimantis pagrindinius jo da-
lyvius, galinCius daryti jtaka studijy turinio sasajai su
darbo rinka. Sprendziant i$ tyrimo rezultaty, 42,1 proc.
respondenty teigia, kad studijy programos atitinka dar-
bo rinkos poreikius, o 46,1 proc. teigiamai vertina i$
dalies. Atsizvelgiant j tai, kad neuniversitetinés studi-
jos ypac orientuotos j praktine veikla ir gebéjimy prisi-
taikyti prie kintancios rinkos sglygy ugdyma, Sie duo-
menys rodo, kad studijy programy derinimo su rinkos
poreikiais problemos sprendziamos nepakankamai.

Pasirengimas darbui pagal profesijg. Beveik tre¢-
dalis (29,5 proc.) respondenty yra pasirenge darbui pa-
gal ta profesija, pusé absolventy (54,0 proc.) jauciasi
pasirenge i$ dalies. Tyrimo rezultatai lyginti su V. Tutlio
ir M. Misitino (2003) atlikto tyrimo, kuriame dalyvavo
378 absolventai (i$ ty paciy tirty Vilniaus ir Kauno kole-
giju, bei naujos — Siauliy kolegijos), rezultatais®. Re-
miantis pastaruoju tyrimu, taip pat konstatuota, kad vie-
nam trecdaliui (27,6 proc.) respondenty ziniy ir gebéji-
my pakanka profesinei karjerai pradéti, o kitiems dau-
geliu atvejy pakanka— 27,9 proc. Viena dazniausiy prie-
zasCiu, keliangiy absolventams abejoniy dél pasiren-
gimo darbui pagal profesija, susijusi su praktiniy jgu-
dZiy nepakankamumu. Sie rezultatai priestarauja neu-
niversitetiniy studijy esmei, nes viena tokiy studijy uz-
duociy - skatinti studentus jgyti ir tobulinti konkrecius
praktinius jgudzius. Tai sunkiai suvokiama dél prakti-
niam mokymui skirtos didelés programos apimties da-
lies (ne maziau kaip tre€dalis studijy programos), to-
dél reikalauja iSsamesnés analizés.

|vertinus kolegijy atstovy skelbiamus tyrimy duo-
menis, galima daryti prielaida, apie tai, kas dar turi
jtakos absolventy nuomonei del pasirengimo darbui
pagal profesija. Marijampolés kolegija tyrusiy Z. Ad-
vilonienés, A. Murauskienés® atlikto dviejy etapy ty-
rimo duomenimis, 87-93 proc. baigiamujy kursy stu-
denty ketina studijas testi universitetuose. Ketinimy
realuma rodo tas faktas, jog 1998-2004 m. 43,3 proc.
pedagoginiy specialybiy absolventy tesé studijas
Siauliy universitete. V. Ttlio ir M. MisiGino™ (2003)

8 Pazymeétina, kad V. Tatlio ir M. Misitino (2003) tyrime naudoti
beveik tokie patys galimy atsakymuy j anketos klausimus
variantai: taip, daZniausiai taip, daZniausiai ne, ne, neZinau.

% Rezultatai publikuoti konferencijos ,,éiuolaikiniq europiniy auks-
tojo mokslo plétros tendencijy iSSukiai Lietuvos aukstojo
mokslo sistemai“ pranesimy medziagoje (15-21), Klaipéda:
Klaipédos universiteto leidykla. ISBN 9955-585-99-4.

10 Dalyvavo 378 absolventai i$ Vilniaus, Kauno ir Siauliy kolegijy.

per cent) found them only partly interesting. The analysis of the gradu-
ates’ questionnaires revealed the relationship between study interest
and study curriculum, teacher personality, applied teaching methodol-
ogy, and possibilities for socialization. According to the data performed
by P Ramsden (2000) and the outcomes of the research into the gen-
eralised academical activity experience, student approach to studies
and study interest also depends on the assessment requirements, work
load, study efficiency, teacher involvement into academical activity and
ability to involve the students.

Adequacy of study programmes fo labour market needs. Under
the conditions of the market economy, the adequacy of non-university
study programme curriculum and labour market needs acquires a con-
siderable significance, as it is emphasised in the scholarly literature.
Adequacy of the designed and approved study programme curricu-
lum to the labour mrket needs is a process which involves its main
participants who can exert impact upon the interrelation between study
curriculum and labour market. On the basis of the research findings it
is possible to state that 42.1 per cent of the respondents claimed that
study programmes met labour market needs, but 46.1 per cent as-
sessed this issue only partly positively. Taking into account that non-
university studies are particularly oriented to practical activity and the
development of the skills to adapt to the changing requirements of the
market conditions, these data show that the issue of cohering study
programmes to labour market needs are solved insufficiently.

Preparation fo work according to the chosen profession. Al-
most one third (29.5 per cent) of the respondents are ready to
work according to the profession; and almost half of the respond-
ents (54.0 per cent) felt partly prepared. The research results can
be compared with the research performed by V. Tatlys and M.
Misitnas (2003), which involved 378 graduates (from the same
Vilnius and Kaunas Colleges and a new college — Siauliai Col-
lege)®. Conclusions were drawn on the basis of the latter research
that one third (27.6 per cent) of the respondents have sufficient
knowledge and skills to start their professional career, whereas
others (27.9 per cent) have it in many cases. One of the most
frequent reasons causing doubts for graduates with regard to
their preparation for work according to their profession is related
to their lack of practical skills. These research findings contradict
the key point of non-university studies as one of the objectives of
such studies is to foster students’ concrete practical skill acquisi-
tion. It is difficult to understand such claims as practical training is
given much attention to in the programme (no less than one third
of the study programme is devoted to practical training), thus this
issue calls for a more comprehensive analysis.

Having evaluated the research findings announced by
college representatives, it is possible to make assumptions
about other factors that exert impact upon the graduates’
opinion in term of preparation to work according to the ac-
quired profession. Z. Adviloniené and A. Murauskiené,® who
performed a two-staged research in Marijampolé city Col-
lege, found out that 87-93 per cent of the final year stu-
dents intended to continue their education at universities.
Their ambitions were quite real as proved by the research
data which show that in 1998-2004 even 43.3 per cent of
graduates from pedagogical colleges continued studies at

8 It should be noted that V. Tutlys and M. Misiunas (2003) used almost
the same possible response variants to the survey questions in
their research: yes, most often yes, most often no, no, not aware.

® The reserach findings were published in the proceedings of the
conference “Challenges of Contemporary European Higher
Education Development Trends for the Lithuanian Higher Edu-
cation System” (15-21), Klaipéda: Klaipéda University publish-
ing house. ISBN 9955-585-99-4. 5

10378 graduates from Vilnius, Kaunas and Siauliai cities Colleges.
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duomenys rodo kolegijy absolventy nuomone
apie ziniy, gebéjimy ir mokéjimy pakankamuma
testi studijas baigus kolegija: 47,6 proc. antrosios
laidos absolventy mano, kad visiSkai pakanka is-
vardyty parametry studijoms, o 35,5 proc. — daz-
niausiai pakanka. V. PiSCalkienés, V. Kondratavi-
Cienes'' Kauno kolegijoje atliktas iSlyginamosio-
se slaugos kursg' studijuojanciy respondenty
nuomoneés tyrimas parode, jog net tre¢dalis (37
proc.) respondenty iSlyginamasias slaugos studi-
jas kolegijoje rinkosi siekdami testiniy studijy uni-
versitete. Sie rezultatai palaiko profesinio baka-
lauro laipsnio reikalingumo idéjag. Galima manyti,
jog profesijos bakalauro kvalifikacijos laipsnio jve-
dimas ne tik svarbus zingsnis dvipakopei neuni-
versitetiniy studijy sistemai jgyvendinti, bet gali bu-
ti ekonomiskesnis ir veiksmingesnis studijy budas
negu dazna kolegijy absolventy studijy tasa uni-
versitetuose.

Apibendrinant pasirengimo darbui pagal profe-

sijg rezultatus galima teigti apie savitg neuniversi-
tetiniy studijy absolventy poziurj j pasirengima dar-
bui pagal profesijg bei aiSkia motyvacijg testi stu-
dijas universitete. Visa tai sudaro prielaidas neeko-
nomiskam specialisty parengimui, svarstytinam dvi-
pakopés sistemos neuniversitetinése studijose jve-
dimui bei kylanCios grésmés, susijusios su viduti-
nés grandies specialisty traikumu darbo rinkoje,
analizei.

Baigiamasis vertinimas. Apklausti absolventai

baigiamojo darbo ar egzamino nauda busimai veik-
lai vertino gana teigiamai: 31,7 proc. neabejojo jo
naudingumu, 44,9 proc. tokiam poziuriui i$ dalies
pritaré. Taciau vertinant studijy sasajg su blsimu
darbu ir skatinant baigiamuyjy darby taikomajj po-
budj, verta paanalizuoti penktadalio absolventy ne-
pasitenkinimo priezastis. Absolventai nurodé tokias
pagrindines priezastis, Iémusias abejones dél bai-
giamojo darbo tikslingumo: baigiamojo darbo va-
dovo pasyvumas absolventams renkantis tema;
kompetencijy ir baigiamojo darbo vertinimo sagsa-
ju nesuvokimas.

Absolventy pozidrj | baigiamajj vertinima patvir-

tina SMM uzsakomojo tyrimo ,Kolegijy absolventy
kvalifikacijos vertinimas*® rezultatai. Remiantis Siuo
tyrimu ir pateiktais kity 7 kolegiju duomenimis, 78
proc. absolventy ra$é baigiamajj darba (2003 m.
1111 absolventy buvo vertinami). Beveik kas antras
baigiamasis darbas turéjo praktine reikSme. Taciau
buvo darby, kuriy tema nesisiejo su suteikiama kva-
lifikacija ar baigtaja studijy programa, t.y. buvo nu-
statytas silpnas baigiamojo darbo turinio rySis su
kompetencijomis.

1 Rezultatai publikuoti konferencijos ,Siuolaikiniy europi-

niy aukstojo mokslo plétros tendencijy i$Stkiai Lietu-
vos aukstojo mokslo sistemai“ prane$imy medziagoje
(164-173), Klaipéda: Klaipédos universiteto leidykla.
ISBN 9955-585-99-4.

12 18lyginamosios studijos — tai sutrumpintos neuniversiteti-

nés studijos pagal kolegijos parengta programa, skir-
tos asmenims, jgijusiems artimg ar tapaty iSsilavinimg
pagal aukstesniujy studijy programas.

Siauliai University. Research performed by V. Tutlys and M.
Misitinas™ (2003) presented the opinion of college gradu-
ates about the sufficiency of knowledge, skills and abilities to
continue studies having graduated from a college: 47.6 per cent
of the second year graduates considered that the knowledge
and skills they had acquired was sufficient to continue their stu-
dies, whereas 35.5 per cent of the respondents answered that in
most cases it was sufficient. V. PiSCalkiené and V. Kondratavi-
¢iené™ researched the opinion of compensation nursery course
students at Kaunas city College'. The respondents’ opinions
showed that even one third (37 per cent) of the respondents
chose compensation studies at the college becaused they in-
tended to continue studies at university. These research findings
support the idea of the necessity to offer professional Bachelor
degree studies. It is possible to assume that the introduction of
a professional Bachelor qualification degree would be not only
an important step in advancing the realization of the two-level
non-university study system, it could also be a more economi-
cal and efficient type of studies in comparison with frequent col-
lege graduates’ study continuation at universities.

Summarising the results of preparation for work according
to the acquired profession it is possible to notice the formed
non-university study graduates’ viewpoint to this issue and their
clear motivation to continue their studies at university. All this
creates assumptions that current specialist preparation in col-
leges is uneconomical; it also opens way to the debate about
the introduction of a two-level system in non-university studies
and fosters the need to analyse the arising threat related with
lack of specialist of the medium level in the labour market.

Final assessment. The surveyed graduates assessed the
benefit of the final work or examination for the future activity
rather positively: 31.7 per cent had no doubts about its use-
fulness, 44.9 per cent approved partly of the necessity of fi-
nal work or examination. However, assessing the link between
studies and the future work and enhancing the applied na-
ture of the final work, it is necessary to analyse the reasons
of the dissatisfaction expressed by one fifth of the gradua-
tes. The respondents indicated the following major reasons
that determined the emergence of doubts with regard to the
purposefulness of the final work: passive participation of the
final work advisor while graduates were choosing the topic
for the final work; lack of understanding of the links between
the competencies and final work assessment.

Graduates’ opinion to the final assessment was confirmed
by the results of the contracted research by the Ministry of Edu-
cation and Science “College Graduate Qualification Assess-
ment”. According to this research and the data presented by
other 7 colleges, 78 per cent of the graduates wrote final work
(1111 graduates were assessed in 2003). Alimost each second
final work had some practical significance. However, the topic
of some of the final works had little relation with the acquired
qualification or completed study programme, i.e., it was deter-
mined that the link between the final work content and compe-
tencies was rather weak.

" The reserach findings were published in the proceedings of the
conference “Challenges of Contemporary European Higher Edu-
cation Development Trends for the Lithuanian Higher Education
System” (164-173), Klaipeda: Klaipéda University publishing
house. ISBN 9955-585-99-4.

2 Compensation studies are shortened non-university studies in the
programme designed by the college for the students who have
acquired a close or identical education background in the study
programmes of advanced vocational colleges.
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3
STUDIJY DALYKUY TURINIO IR JU DESTYMO
KOKYBES VERTINIMAS

Respondenty nuomoneés apibendrinimas apie studijy
dalyky turinio ir ty dalyky déstymo kokybe atskleidé la-
biau negatyvy nei pozityvy pozidrj: 44 proc. absolventy
jvertis buvo teigiamas, o 56 proc. — negatyvus, i$ jy net
14,8 proc. labai negatyvus (zr. 2 pav.). Didziausig verte
skaléje turejo tie klausimai, kuriais siekta iSsiaiSkinti ab-
solventy nuomone apie dalyko rysj su kitais dalykais,
deéstytojo parengta studijy medziaga, diskusijy naudin-
guma, déstytojo sugebéjima sudominti savo aiskinimu,
dalyko turinio atitikimg absolventy poreikiams.

Studlijy dalyko rysys su kitais dalykais. Studijy daly-
ko rysio su kitais dalykais atskleidimas studentui pade-
da geriau suvokti to dalyko svarba, o programy renge-
jams iSvengti studijy turinio pasikartojimo. Tarpdalyki-
niy rysiy svarba ypa¢ deklaruota rengiant neuniversite-
tiniy studijy programas, jtvirtinta déstytojy didaktiniy mo-
kymuy metu. Eksperty atliktas neuniversitetiniy studijy
programy projekty vertinimas parodé, kad daugelio to-
kiy programy tarpdalykiniai rySiai tinkami. Tagiau gauti
absolventy atsakymai leidzia kelti prielaida, kad tarpda-
lykiniai rySiai déstytojams svarbesni programy karimo
procese, bet ne tokie reikSmingi jas jgyvendinant. Kas
ketvirtas absolventas (26,3 proc.) suvoké dalyko rysj su
kitais dalykais, tadiau beveik toks pats skaicius (26,9
proc.) tik i$ kai kuriy déstytojy buvo girdéje arba né is
vieno jy neisgirdo apie déstomo dalyko ry$j su kitais
dalykais. Remiantis komentarais, atskiro dalyko rySiai
su kitais dalykais absolventams daZniausiai atrodo ne-
jdomus arba neaktualUs, o tai sudaro prielaidas manyti
apie nepakankama jy paskirties supratima. Kita vertus,
panasiy rezultaty buvo galima tikétis, nes kolegijy dés-
tytojai ypac kritiSkai atsiliepia apie tarpdalykiniy rysiy
reikalinguma (kito autores atlikto déstytojy veiklos tyri-
mo duomenys).

Studjjy dalyko studijjy medZiaga. Kolegijy studen-
tams déstytojy parengta studijy medziaga ar konspek-
tai yra naudingi, jdomus, palengvina studijas. Daugu-
ma déstytojy yra parenge ar numato parengti studijy

3
ASSESSMENT OF SUBJECT CONTENT
AND TEACHING QUALITY

Generalization of the respondents’ opinion about the content
of the subjects and their teaching quality revealed a more nega-
tive than positive approach: 44 per cent of the graduates evalu-
ated it positively, whereas 56 per cent — negatively, including
14.8 per cent of very negative evaluations (see Fig. 2). The
questions of the highest value on the scale where those that
attempted to find out the graduates’ opinion on the subject’s
relationship with other subjects, teaching material prepared by
the teacher, usefulness of discussions, teacher ability to inter-
est students by clear explanation, and adequacy of the con-
tent to the graduates’ needs.

Relationship between the study subjects. Revealing the
relationship between one subject and other subjects helps a
student to perceive the importance of the subject, it also helps
programme developers to avoid study content repetition. The
significance of interdisciplinary relations was particularly de-
clared in preparing non-university study programmes and con-
solidated during teacher training. The non-university study pro-
gramme project assessment performed by the experts deter-
mined proper interdisciplinary relations of such programmes.
But responses received from the graduates allow assuming
that interdisciplinary relations for teachers are more important
in programme development process, but they are less signifi-
cant in programme realisation process. Every fourth graduate
(26.3 per cent) perceived the relationship of one subject with
other subjects, however, almost the same number of the gradu-
ates (26.9 per cent) admitted either having heard about the
relationship of the subject with other subjects from some of
their teachers or not heard from any of them about this rela-
tionship at all. On the basis of the comments, the relationship
of a separate subject with other subjects was neither interest-
ing nor relevant to the graduates; this created assumptions to
think about insufficient comprehension of their purpose. On
the other hand, similar results could have been expected as
college teachers were very critical in discussing the necessity
of interdisciplinary relations (as indicated in the teacher re-
search data performed by the author previously).

Study subject teaching material. Teaching material or
compendiums prepared for college students are useful, in-
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Fig. 2. Generalized opinion of the respondents to subject content and teaching quality
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medziagg. Komentaruose minima, kad daugiau me-
todinés medziagos parengusiy déstytojy paskaitos
dazniausiai buna jdomesneés nei ty, kurie néra paren-
ge. Kolegijy savianalizés duomenimis, metodinés me-
dziagos parengimas ir leidyba labai skatinami. Infor-
macija patvirtina absolventy atsakymai: 27,1 proc. dés-
tytojy yra parenge savo dalyko metodine medziaga.
Tadiau absolventai iSreiSke ir kritiniy pastaby: désty-
tojy parengta metodiné medziaga sensta, o jaunes-
nieji ju kolegos mokosi i$ ty paciy konspekty. Absol-
ventai daznai pastebi, kad patraukliausia yra vaizdiné
metodiné medziaga (demonstruojami filmai, skaidrés,
nuotraukos). Kolegijose gana daug parengta studijy
medziagos. Jos atnaujinima salygoja visuomenés po-
kyciai, déstytojo kompetentingumas ir studenty reik-
lumas.

Diskusijy studijy proceso metu naudingumas. Sis

komponentas pagal svarbg skaléje yra auksciau nei
vidutinis. Kas antram (47,6 proc.) absolventui disku-
sijos tarp studenty ir déstytojy dalyko tema dazniau-
siai buvo naudingos, o daugiau nei tre¢daliui (35,9
proc.) tokios diskusijos buvo naudingos visy ar be-
veik visy dalyky paskaitose. Diskusijy metodo taiky-
mas lavina studenty oratorinius gebeéjimus, skatina
juos nuolat iSlikti aktyvius. Déstymo metodika, skati-
nanti komunikacija, mokslininky pastebéjimu iSryski-
na skirtingus pozidrius ir daro teigiama jtakg jy kriti-
niam mastymui. Taciau nepakankamai kvalifikuotai or-
ganizuotas destymas galéjo nulemti ir nepakankama
diskusijy naudinguma.

Destytojo gebéjimas sudominti. Absolventy poziu-

ris j déstytojo gebeéjimus sudominti savo dalyku nera
pakankamai pozityvus: tik kas treCiam absolventui
(31,3 proc.) buvo jdomus kai kuriy déstytojy darbas
arba nebuvo jdomus nei vieno déstytojo, o kas ant-
ram (53,2 proc.) patiko dauguma deéstytojy. Galima
teigti, jog daugiau nei pusei pirmuoju etapu jsteigty
kolegijy deéstytojy vis délto gana neblogai sekasi jgy-
vendinti vieng pagrindiniy déstytojo funkcijy — sukurti
efektyvig aplinkg déstymui ir studijavimui. Jos svarba
pagrjsta daugelio specialisty tyrimais (pvz., Bitinas,
1998; StaniSauskiene, 1998). Jvertinus absolventy stu-
dijy jdomumo rezultatus™ galima daryti prielaida, jog
kolegijy studentai — asmenys, turintys motyvacija, o
ne vien tik visi tie, kaip nurodo dalis autoriy, kurie ne-
jstoja j universitetus.

Studljy dalyko turinys. Visy arba beveik visy daly-

ky turinys visiSkai tenkino tik 20,2 proc. absolventy
poreikius, taciau 19,1 proc. zymeéjo atsakyma ,kai ku-
rie arba né vienas“ dalykas. Tai vienas i$ blogesniy
absolventy vertinimy Sioje skaléje. Dalyky turinio pro-
blemos aktualumas taip pat iSkeltas eksperty neuni-
versitetiniy studijy programy vertinimo metu. Sie duo-
menys kelia abejoniy, ar visiSkai teisinga rinktis tokj
buda, kai iniciatyva ir atsakomybeé nustatyti dalyky tiks-
lus, kurti dalyky programas paliekama prakti$kai pa-
¢iam neuniversitetiniy studijy dalyko déstytojui. Juo
labiau kai dalyko turinio iSorinis vertinimas bina tik
gana epizodinis programos vertinimo kontekste. Jau

13 35,2 proc. absolventy studijos kolegijoje buvo jdomios, o

54,5 proc. i$ dalies jdomios.

teresting and facilitate learning. The majority of teachers have al-
ready prepared or intend to prepare teaching material. As indi-
cated in the comments, the lectures of those teachers who have
prepared more teaching aids are more interesting than the lec-
tures of those teachers who have not prepared any teaching ma-
terial. According to the college self-analysis data, preparation of
the methodological material and its publication are encouraged in
colleges. The information is confirmed by the following answers:
27.1 per cent of teachers have prepared the methodological ma-
terial of the subject they teach; however, graduates expressed some
critical remarks with regard to this issue: the teacher-prepared meth-
odological material becomes out-of-date rapidly and teachers are
reluctant to update them, and younger colleagues of the gradu-
ates still learn from the same compendiums. Graduates often re-
marked that visual methodological material (demonstrated films,
slides, photos) is most attractive. The amount of teaching material
prepared in colleges is abundant, but needs to be renewed. lts
renewal is caused by the changes in the society, teacher compe-
tence and demanding students.

Benefit of discussions organised during the stuady process. This
component is higher than average on the scale ofimportance. Each
second (47.6 per cent) graduate assumed that discussions between
students and teachers on the subject topic were most often useful;
whereas one third (35.9 per cent) of the graduates considered such
discussions to be useful in all or almost all subjects. The application
of discussion method trains students’ oratorical skills and enhances
their active participation in the class. According to scientists, teach-
ing methodology which enhances communication highlights differ-
ent approaches and has positive impact upon students’ critical think-
ing. However, teaching that is organised in an insufficiently qualified
way could have determined the graduates’ comments about insuffi-
cient usefulness of the discussions as well.

Teachers’ ability to interest students. Graduates’opinion to teach-
ers’ abilities to make students interested in the subject is far from
very positive: only each third graduate (31.3 per cent) evaluated
some teachers’ work as interesting or as no teachers work as in-
teresting, whereas each second (53.2 per cent) liked the majority of
teachers. It is possible to state than more than half of the teachers in
colleges that were established in the first phase succeed fairly well
in implementing one of the major teacher functions - to create an
efficient environment for teaching and learning. Its importance is
based on the research by a number of specialists in the field (for
example Bitinas, 1998; StaniSauskiené,1998). Having evaluated the
results of graduates’ interest in the studies™ it is possible to assume
that college students are motivated people; not all of them are the
ones (as stated by some authors) who fail to enter university pro-
grammes.

Study subject content. The content of all or aimost all subjects
absolutely satisfied the needs of only 20.2 per cent of graduates,
however, 19.1 per cent marked the answer variant “some or no
subject at all”. It is one of the worst evaluations provided by gradu-
ates on this scale. The issue of the relevance of the content was
also revealed during the expert non-university study programme
assessment. These data raise doubts if it is right to give initiative
and responsibility to determine the study goals and to create sub-
ject programmes to the subject teacher himself. This is also impor-
tant for one more reason: subject content external assessment
happens only as rather episodic in the programme assessment
context. In the countries that started the implementation of non-
university studies earlier (e.g., Finland) or those countrie that use a

13 35.2 per cent of the graduates found college studies interesting,
whereas 54.5 per cent found them partly interesting.



ankscCiau neuniversitetines studijas émusiose jgyven-
dinti (pvz., Suomija) ar Salyse turinCiose unifikuota sis-
temg (pvz., Anglija) dalyko turinio problema sprendzia-
ma nuosekliai ir efektyviai kontroliuojant turinj, remian-
tis dalyky standartu ar kitais dokumentais arba pareng-
tomis metodinémis gairémis.

Studljy dalyko sudétingumas. Absolventy, kuriems
visi dalykai sunkus ir sudétingi, buvo 15,5 proc., o tu,
kuriems dauguma dalyky sudétingi, — 49,1 proc. Tokiy
atsakymuy priezastys galéty bdti silpnesniy gabumy ab-
solventai ar per daug sudétingas dalyky turinys. Siuo
atveju aktuali tarptautiniy studijy programos vertintojy
pastaba, uzfiksuota oficialiose ataskaitose: kodél uni-
versitety vadoveéliai sudaro didZiajg dalj kolegijy studen-
tams skirtos literaturos (verslo vadyba), taip pat jy pa-
stebeétas universitetiniy ir neuniversitetiniy studijy pro-
gramy supanaséjimas (ikimokyklinio ugdymo specia-
lybé). Kita priezastis, nulémusi dalyko sudétinguma, ga-
léty buti susijusi su absolventy gabumais ir motyvacija,
nes, kaip pazymi patys neuniversitetiniy studijy progra-
my déstytojai, jie noréty dirbti su gabiais ir turinCiais
stipresne motyvacija studentais, taciau gabiausi renkasi
universitetus (Dudénieng, 2004).

Studlijy dalyko svarba specialybei. Tik kas ketvirtas
absolventas (40,7 proc.) suvoke visy arba beveik visy
dalyky svarbg jo specialybei, o kas deSimtas (11,2
proc.) kai kuriy arba né vieno dalyko. Remiantis didak-
tikos mokslu, kiekvienas uzsiémimas, ypa¢ atskiro da-
lyko kursas, turéty prasidéti aiskiu tiksly nusakymu ir
dalyko reik§mingumo pristatymu, nes dalyko svarbos
suvokimas siejasi su studijy rezultatyvumu. Déstytojas
privalo atskleisti dalyko svarbg busimam specialistui ir
jo ateities perspektyvoms, vadinasi, tinkamai modeliuoti
kiekvieng uzsiémima. Dalyko jdomumas— svarbus stu-
denty motyvacijos veiksnys. Jj daznai lemia paties da-
lyko turinys (pvz., sudéetingumas), déstytojo asmeny-
bé, déstymo stilius ir kokybé, studento motyvacija. Ty-
rimo duomenimis, visi arba beveik visi dalykai buvo jdo-
mds 26,4 proc. absolventy, daZzniausiai jdomis — 59,3
proc., 0 14,3 proc. — jdomus tik kai kurie arba né vienas
dalykas.

Studjjy dalyko apimtis. 27,2 proc. absolventy paten-
kinti visy arba beveik visy dalyky apimtimi, o kas antras
(52,1 proc.) teigia, kad daugumos dalyky apimtis pa-
kankama. Nepatenkintieji dazniausiai noréty trumpinti
bendrojo aukstojo lavinimo dalyky sarasg ir mazinti jy
apimtj ar pailginti dalyky kvalifikacijai jgyti trukme ben-
drojo lavinimo dalyky saskaita, ilginti jdomiy dalyky prak-
tinius uzsiémimus. Absolventai taip pat pastebi, jog kai
kuriy dalyky apimtis galéty buti mazesne, bet pasitaiko
ir oponuojanéiy nuomoniy dél atskiro dalyko apimties
padidinimo. Sie absolventy tyrimo rezultatai tik patvirti-
na pries tai gautus rezultatus dél praktiniy studijy valan-
dy didinimo ir teoriniy studijy mazinimo.

4
PRAKTINIO MOKYMO IR PROFESINES
PRAKTIKOS VERTINIMAS

Apibendrinta absolventy nuomoné pozityvi, nes didzioji
dauguma (92,6 proc.) vertina Sig sritj teigiamai (zr. 3
pav.). Didziausig verte skaléje turi tie klausimai, kurie
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unified system (e.g., England), the issue of subject content is
solved consequently and efficiently by controlling the content,
on the basis of the subject standard or other documents or pre-
pared methodological guidelines.

Stuay subject complexity. 15.5 per cent of the graduates noted
that all the subjects were difficult and complicated, whereas 49.1
per cent of the graduates marked that the majority of the subjects
were complicated. The causes of such responses could be the
graduates with weaker aptitude to learning or too complicated sub-
jectcontent. In this case a remark of international study programme
experts stressed in official reviews acquires a considerable signifi-
cance: the major part of the college student literature (particularly
in business management) is comprised by university textbooks;
they also noticed that university and non-university study pro-
grammes have become similar (pre-school education). Another
reason that determined the complicated nature of the subject could
be related to graduates’ aptitudes and motivation, as noted by
non-university study programme teachers they would prefer work-
ing with students who are talented and have a higher motivation,
but the most talented students choose places at univerisites that
are partly or fully financed by the state (Dudéniene, 2004).

Importance of the study subject to the speciality. Only each
fourth graduate (40.7 per cent) perceived the importance of all
or almost all subjects to the speciality, whereas each tenth (11.2
per cent) perceived the importance of only some or no subject
at all. On the basis of the science of didactics, every subject,
particularly a course of a separate subject, should start from a
clear presentation of its aims and the significance of the sub-
ject, as understanding of the importance of the subject is re-
lated to study efficiency. Teacher should reveal the significance
of the subject for the future of the prospective specialist, i.e. the
teacher should model every lecture properly. /nferest of the
subject is an important factor for student motivation and it is
often determined by the very content of the subject (e.g. its
complexity), teacher personality, teaching style and quality, and
student motivation. According to the research data, all or al-
most all subjects were interesting to 26.4 per cent of the gra-
duates; most of the subjects were interesting to 59.3 per cent,
whereas only some or no subjects were interesting at all to 14.3
per cent of the research respondents.

Study subject volume. 27.2 per cent of the graduates were
satisfied with the volume of all or almost all subjects, whereas
every second graduate (52.1 per cent) stated that the volume
of the majority of the subjects was appropriate. The unsatisfied
would most frequently prefer shortening the list of general higher
education subjects, thus reducing their volume or extending
the volume of the subjects necessary for the acquisition of the
qualification at the expense of general education subjects and
extending practical training of interesting subjects. Graduates
also noticed that the volume of some subjects could be shorter;
however, there were some opposite opinions with regard to in-
creasing the volume of separate subjects. These research find-
ings only confirmed the results obtained a year ago with re-
spect to the increase of hours for practical training and decrease
of hours for theoretical studies.

4
ASSESSMENT OF PRACTICAL TRAINING
AND PROFESSIONAL PRACTICE

In general, it can be summarised that the opinion of the
graduates is positive as the majority (92.6 per cent) as-
sessed this area positively (see Fig. 3). The highest value
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3 pav. Respondenty poZiiiris j praktinj mokyma ir profesine praktika
Fig. 3. The respondents’ opinion to practical training and professional practice

atspindi absolventy nuomone apie praktikos vadovo
veiklos (jmonéje) atitikima teoriniam mokymui, jo nau-
dingumag absolventui, praktikos atitikimag IGkesc¢iams,
praktikos metu gautus jgudzius, nuomone apie po-
reikj tobulinti praktikos turinj.

Praktikos vadovo veiklos (jmoné€je) sgsaja su te-
orinémis studjjomis. Absolventai, lygindami praktikos
vadovo veiklg jmonéje ir jo reikalavimus, dazniausiai
(49,6 proc.) nurode, jog ji i$ dalies atitiko teorinj mo-
kyma, 0 29,8 proc. respondenty teige, kad visiskai ati-
tiko. Respondenty tvirtinimu, praktikos vadovas jmo-
néje padéjo geriau suvokti galimg busimo darbo vie-
tg ar savo busima veiklg, studijy ar dalyky reikalingu-
ma, jy praktinj pritaikyma. Taciau kai kurie absolventy
atsakymai dél praktikos vadovy jmonéje priestaringi,
pvz.: suZinojau, jog visai nebdtina baigti moksly no-
rint gerai uZdirbti; teorinis mokymas visai nebdtinas,
nes realioje veikloje viskas kitaip; praktikos vadovas —
puikus specialistas, nors jis pats statybininkas, o ne
verslo vadybininkas. Sios pastabos atspindi netinka-
ma kai kuriy studenty mastyma susidurus su tais at-
vejais, kai darbiné veikla nesiejama su jgytu iSsilavini-
mu. Todél praktikos vadovai turéty komentuoti tokias
situacijas ir jspéti studentus dél jy klaidingy iSvady.

PoZidris j praktikos vadovo (jmonéje) suteiktg nau-
da. Kas antras absolventas (53,1 proc.) nurodé, jog
praktikos vadovas jmonéje davé profesinés naudos.
Praktikos vadovo suteikta nauda ne tik akivaizdi pa-
gal statistinius rezultatus, bet ir pagrjsta absolventy
komentarais, pvz.: suZinojau daugiau apie specialy-
be Ir kaip viskas vyksta gyvenime. Tadiau pasitaiko ir
kritiniy pastaby, pvz.: /eido tik stebéti darbg, Zidréjo
kaip | nemokamg darbo jéga.

Pasitenkinimas profesine praktika, likesciy atiti-
kimas. Kas treCias absolventas (33,2 proc.) mano, jog
profesiné praktika atitiko jo likescCius, o kas antras
(51,4 proc.), kad is dalies atitiko. 46,4 proc. absolven-
ty nurodo, kad praktikos metu jgijo konkreciy prakti-
niy jguadZiy, o 44,8 proc. mano, jog tik i$ dalies jgijo

on the scale was given to those questions which reflect the
graduates’ opinion about the adequacy of the practice su-
pervisor activity (in the enterprise) to theoretical teaching,
its usefulness to the graduate, if practice met the graduate’s
expectations, skills obtained during the practice and about
the need to improve the content of practice.

Link between practice supervisor (in the enterprise) and
theoretical teaching. Graduates, comparing the activity of prac-
tice supervisor in the enterprise and the requirements to this
activity most frequently (49.6 per cent) indicated that the activ-
ity was partly adequate to the theoretical teaching; 29.8 per
cent of the respondents stated it was fully adequate. The re-
spondents claimed that the practice supervisor in the enter-
prise helped them to perceive the future place of occupation or
prospective activity better, helped to understand the necessity
of separate subjects or of studies in general, practical applica-
tion of studies. However, some of the graduates’ responses in
terms of practice supervisors in enterprises were opposite, €.g.:
| have learnt that it is absolutely not necessary fto complete
education in order to earn a lot; theoretical teaching is not
necessary at all as in real activity everything is different; a prac-
tice supervisor is a perfect specialist though he is a builder, not
a business manager. These remarks reflect improper thinking
of some students upon encountering the situations when work-
ing activity is not related with the acquired education. There-
fore practice supervisors should comment upon such situa-
tion and prevent students from making wrong conclusions.

Opinion to the benefit received from the practice supervisor
(in the enterprise). Every second graduate (53.1 per cent) admit-
ted receiving a lot of professional benefit from the practice su-
pervisor in the enterprise. Such benefit provided by the practice
supervisor was obvious not only according to the statistical data,
it was also grounded in graduates’ comments, e.g.: / learnt more
about the speciality and how everything is in life. However, there
were some critical remarks, e.g.: He allowed only observing the
work, considered us as unpaid labour power.

Satisfaction with professional practice and meeting the ex-
pectations. Every third graduate (33.2 per cent) stated that pro-
fessional practice met their expectations; whereas every sec-
ond (51.4 per cent) respondent stated it only partly met their
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tokiy jgudziy. Taiau beveik kas deSimtas absolventas
profesinés praktikos metu nejgijo jam reikalingy prakti-
niy jgudziy, o 5,4 proc. sudare tie absolventai, kuriy
lUkesciy praktika netenkino. Absolventai mini, jog kai
kuriose jmonése j juos zitrejo kaip j veiklai trukdanc&ius
asmenis, sieké kuo greiciau jy atsikratyti, leido dirbti tik
nekvalifikuotus darbus, neatsakinéjo j klausimus dangs-
tydamiesi jmonés paslaptimi. Sie duomenys tik patvir-
tina spaudoje ir Svietimag kuruojanciose institucijose ke-
liamo profesinés praktikos organizavimo gerinimo klau-
simo pagrjstuma,.

Profesinés praktikos turinio, laiko ir organizavimo
tobulinimas. Net 47,2 proc. absolventy noréty, kad bu-
ty gerinamas profesinés praktikos organizavimas, turi-
nys ar laikas; tik kas deSimtas nieko keisti nenoréty.
Absolventy nurodytas priezastis galima suskirstyti j ke-
letg pagrindiniy grupiy: nevienodos tos pacios profesi-
nes praktikos atlikimo sglygos; salygos jmonéje neaty-
tiko nurodyty sutartyje; nekompetentingas praktikos va-
dovas darbui su praktikantals. Kartais praktikos vado-
vui kolegijoje tenka vesti visg profesines praktikos kur-
sg. O kai profesiné praktika organizuojama jmonéje,
didziausia atsakomybeé tenka praktikos vadovui jmonéje
(veiklos organizavimas, atsakomybé, priezitira, konsul-
tavimas, pirminis jvertinimas).

Praktiniy uZduociy svarba dalykui ismokti. Prakti-
niy uzduociy tikslas — sugebéti teorines Zinias taikyti
praktikoje, jgyti profesiniy jgldziy ir mokéjimy. Absol-
ventai komentaruose mini, jog praktinés uzduotys jdo-
mesnés nei teorinis mokymas: 65,5 proc. respondenty
praktinés uzduotys padéjo geriau iSmokti konkrety da-
lyka, 0 29,4 proc. i$ dalies padéjo. Respondenty atsa-
kymy tyrimas rodo praktiniy uzduodiy svarbg ir skatina
kolegijos déstytojus ypac atsakingai jas parengti ir pa-
teikti studentams.

Praktikos vadovo veiklos sgsaja su teoriniu moky-
mu. Studijuojamo dalyko ir profesinés praktikos tikslai
skiriasi, taciau visi jie nukreipti j konkre€iy kompetenci-
juy bei studijy tiksly pasiekima. Atsizvelgiant j studijy pro-
gramos tiksly sasajas, j tai, kad dalyka ir praktika veda
daznai tas pats asmuo, laukiamas rezultatas turéty biiti
praktikos vadovo, vedancio profesine praktika, veiklos
sgsafa su ankstesniu jo teoriniu mokymu. Taciau ab-
solventy apklausos duomenimis, tik trec¢dalis (35,6
proc.) absolventy pazyméjo §j atitikima, o pusé (51,0
proc.) tam i$ dalies pritaré. Jvertinant kolegijos déstyto-
ju veiklos specifikg ir atsizvelgiant j tyrimo duomenis
bei tg faktg, kad ypac¢ padidéjo déstytojy, studijuojan-
¢iy magistranturoje, skaicius, rySkéja tai, kad vis délto
nepakankamai uztikrinama praktikos vadovo (kolegi-
joje) veiklos sasaja su teoriniu mokymu. Viena i$ keleto
galimybiy spresti Sig problema galéty bati kolegijos
déstytojy stazuotés konkreciose jmonése. Kitos galimy-
bés — praktinio mokymo jmoniy steigimas kolegijose ar
praktinio mokymo centry, kuriy veikla buty nukreipta
ne tik | andragoginiy (mokslinéje literatlroje minimos
pedagoginés klinikos — Pukelis, 1995), bet ir j praktiniy
jgudziy tobulinima bei profesinio akiracio plétra, steigi-
mas prie kolegiju.

Praktiniy uZsiemimy organizavimo tobulinimas ir
grupiy dydis. Siy komponenty verté skaléje emesné
nei vidutineg; 38,8 proc. absolventy noréty, kad buty
tobulinamas praktiniy uzsiémimy turinys ir jy organi-

expectations. 46.4 per cent of the graduates indicated they ac-
quired concrete practical skills during the practical training; 44.8
per cent admitted having acquired such skills only partly. How-
ever, almost every tenth graduate acquired no practical skills
during professional practice; and 5.4 per cent consisted of those
graduates whose expectations were not met by practice. Gradu-
ates mentioned that in some enterprises they were looked upon
as persons impeding the activity in the enterprise and attempts
were made to get rid of them as soon as possible, they were
allowed to perform only unqualified work and were not pro-
vided with answers to questions, covering the reluctance to
answer by secrets of the enterprise. These data only confirmed
the validity of the issue that is often raised in press and in edu-
cation coordinating institutions: it is necessity to improve the
organisation of professional practice.

Development of practical practice content, time and or-
ganization. Even 47.2 per cent of the graduates expressed
intention with regard to the improvement of professional prac-
tice organization, content and time; only each tenth would
be reluctant to change anything. Reasons indicated by the
graduates can be distributed into several main groups: un-
equal condiitions to perform practice of the same profes-
sional activity, condiitions in the enterprise differed from those
indicated in the contract, practice supervisor lacked com-
petence of work with trainees. Sometimes practice supervi-
sor in the college had to supervise the professional practice
during the whole set term. When professional practice was
organized in the enterprise then practice supervisor in the
enterprise assumed the most part of the responsibility (or-
ganization of the activity, responsibility, supervision, and
counselling, initial evaluation).

Importance of practical assignments for learning the sub-
Ject. The aim of practical assignments is to be able to apply
theoretical knowledge in practice, to acquire professional skills
and abilities. Graduates mentioned in their comments that prac-
tical assignments were more interesting than theoretical teach-
ing: 65.5 per cent the respondents admitted that practical as-
signments helped them to learn a concrete subject better;
whereas 29.4 per cent admitted they helped partly. The research
into respondents’ answers revealed the importance of practi-
cal assignments; therefore teachers are encouraged to pre-
pare them very thoroughly before presenting to students.

Link between practice supervisor activity and theoretical
teaching. The aims of the subject and professional activity prac-
tice are different; however, they all are directed to the acquisi-
tion of concrete competencies and achievement of study goals.
Taking into account the link between study programme objec-
tives and that the subject is taught and practice is usually su-
pervised by the same person, the expected outcome should
be practice supervisor’s activity /inked with the previous theo-
retical teaching provided by him. However, the research data
indicated that only one third of the graduates (35.6 per cent)
marked that the practice supervisor’'s practical training was
performed in accordance with his theoretical teaching, whereas
half of the respondents (51.0 per cent) agreed with this conclu-
sion only partly. Taking into account the specificity of college
teacher activity and research data as well as the fact that the
number of teachers who study in Master’s studies has increased
considerably, it is evident that the link between practice super-
visor (in college) activity with theoretical teaching is inadequately
ensured. One of the possible solutions of this problem could
be college teacher traineeship in particular enterprises. Another
possible solution could be the establishment of practical trai-
ning enterprises or practical training centres at colleges; their
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zavimas. IS kritiniy pastaby minimos nepakankamai
aiSkios uzduotys, kartais abejojama déstytojo kvali-
fikacija. Absolventai minejo uzduotims atlikti skirtas
pasenusias priemones, jy trikuma, nelabai patogias
sglygas. Apibendrinus absolventy komentarus, ma-
tyti daZznesnis nepasitenkinimas praktiniy uzsiémi-
my organizavimu, o ne jy turiniu. Tai rodo, kad aktu-
alios priemoniy praktiniam mokymui trikumo pro-
blemos.

Pogrupiy dydis studentams atrodé tinkamas. Dau-
guma absolventy (67,2 proc.) visiSkai tenkino, 0 22,8
proc. i§ dalies tenkino grupiy dydis. Taciau i$ likusiy
neigiamy vertinimy ar net kai kuriy teigiamy matyti,
kad dél priemoniu, skirty praktinei uzduodiai atlikti,
trukumo, dél neformaliy grupés lyderiy buvimo, da-
liai absolventy tekdavo tik stebétojo vaidmuo. Nors,
kaip pabrézia kolegijy déstytojai, praktiniai uzsiemi-
mai dazniausiai vyksta poromis ar individualiai, da-
lies uzsiemimy organizavima vis délto reikéty tobu-
linti.

Praktinio mokymo apimtis. Remiantis neuniversi-
tetines studijas reglamentuojandiais teisés aktais
praktinis mokymas turi sudaryti ne maziau kaip tre¢-
dalj visos studijy programos apimties. 41,4 proc. res-
pondenty pakako praktiniam mokymui skirto laiko,
taciau anksciau aprasyti respondenty tyrimo duome-
nys skatina kolegijos déstytojus tobulinti praktinio mo-
kymo organizavima.

Profesines praktikos apimtis. Profesinés veiklos
praktikos apimtis turi buti ne maziau kaip 20 kredity.
Ekspertams vertinant neuniversitetiniy studijy progra-
my projektus paaiskéjo, kad Siy programy rengéjams
tokiy problemy beveik nekilo. Kas antram absolven-
tui pakako numatyto laiko profesinés veiklos prakti-
kai atlikti, o trecdalis (33,3 proc.). teigia, jog laikas,
skirtas praktikai, i$ dalies pakankamas.

Pasitenkinimas praktiniu mokymu, atitikimas Id-
kesciams. 24,9 proc. respondenty visiSkai, o 55
proc. i$ dalies pritaria, jog praktinis mokymas atiti-
ko ju lukesCius. Absolventai mini ir keletg daznes-
niy nepasitenkinimg sukélusiy priezasciy: déstyto-
Jjo, turincio tik praktinés veiklos patirti nepakanka-
mas sugebéjimas organizuoti studijy procesa, as-
meniné darbo motyvacija. Sie duomenys skatina at-
sakingiau vertinti valstybiniu mastu skatinamos prak-
tikos integracijos j studijy procesa reikalinguma, kol
néra parengta konkrecios integracijos strategijos.
Déstytojo, neturin€io didaktinio pasirengimo, veik-
los spragas pripazjsta patys studentai, be to, tai
sunkiai suderinama su edukologijos mokslo teigi-
niais.

Galimybeés atlikti praktines uZduotis jmonéje. 15-
analizavus absolventy atsakymus matyti daznas jy
nepasitenkinimas profesine praktika kolegijoje. 15ais-
kéjo ir tai, kad kai kuriose kolegijose absolventai pa-
tys privaléjo susirasti vietas profesinei praktikai ir tik
kritiniu atveju jiems padédavo praktikos vadovas ko-
legijoje. Kaip minéta anksciau, kartais jmonéje nebu-
vo sudaryta salyguy atlikti kolegijoje paskirtas uzduo-
tis. Gal dél to vos trecdalis absolventy (32,1 proc.)
nurodo, kad salygos atlikti praktines uzduotis jmo-
néje buvo sudarytos, o net 20,5 proc. vertina jas la-
bai neigiamai.

activity could be oriented not only to the development of didactical
skills (the term of pedagogical clinics has already emerged in scien-
tific literature (Pukelis, 1995) but practical skills as well as the devel-
opment of the professional world outlook.

Improvement of practical activity organization and group size. The
value of these components on the scale is lower than average; 38.8
per cent of the graduates expressed the intention to have practical
activity content and organization improved. Inadequately clear assign-
ments as well as doubts with regard to the teacher competence were
mentioned in the critical comments. Graduates mentioned out-of-date
means used to perform the assignments, lack of such means and
insufficiently comfortable conditions. Having summarised the comments
ofthe graduates, it is evident that the respondents are more discontent
with the organization of practical activities than their content. This yielded
the relevance of lack of means for practical training.

The size of groups seemed adequate to the respondents. The
majority of the graduates (67.2 per cent) were fully satisfied with the
group size, and 22.8 per cent were only partly satisfied. But the rest
negative evaluations and even some positive evaluations show that
lack of means necessary to perform a practical activity and the pres-
ence of non-formal group leaders lead to the situation that part of the
graduates have to assume the role of observer instead of active partici-
pantin the activity. Though, as it was emphasised by the college teach-
ers, practical activities are most often performed in pairs or individually,
still the organization of some of the activities call for improvement.

Extent of practical training. On the basis of legal acts regulating
non-university studies, practical training should comprise no less than
one third of the whole study programme extent. 41.4 per cent the
respondents indicated that the time devoted to practical training was
sufficient, whereas the research data presented above induce the
college teachers to improve the organization of practical training.

Extent of professional practice. The volume of professional prac-
tice activity should be no less than 20 credits™. During expert assess-
ment of non-university study programmes it appeared that programme
developers encountered no problemin this area. Every second gradua-
te indicated the content with the scheduled time to perform professio-
nal activity practice and one third of the respondents (33.3 per cent)
claimed that the time devoted to practical training was partly sufficient.

Content with practical training and meeting the expectations.
24.9 per cent the respondents agreed fully and 55 per cent agreed
partly that practical training met their expectations. Graduates men-
tioned some most frequent reasons that caused discontent: /insuf-
ficient ability of a teacher who has only practical work experience to
organize study process, personal work motivation. The gap in the
activity of a teacher who has no educational experience has been
recognised by the students themselves, besides, such a situation
is hardly coherent with the statements of educational science. This
data fosters to assess the necessity of integration of practice into
the study process more responsibly; though a concrete integration
strategy has not been developed, but this integration of practice
has already been enhanced on the state level.

Opportunities to perform practical training assignments in the
enterprise. Having analysed the responses of the graduates, their
often discontent with professional practice in college is obvious. It
emerged that in some colleges graduates themselves had to find
places for professional practice and only in critical situations they
were helped by practice supervisor in the college. As it was mentio-
ned above, sometimes there were no conditions created in the enter-
prise to perform the practical tasks set at the college. This may be the
reason why only one third of the graduates (32.1 per cent) indicated
that conditions to perform practical assignments in the enterprises
were created and even 20 per cent assessed them very negatively.

4 Extent of 1 credit in Lithuanian higher education encompases 40
hours student workload.
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5
MATERIALINIY SALYGY STUDIJY
PROGRAMAI |GYVENDINTI VERTINIMAS

Apibendrinta respondenty nuomoné pagal teigiamag
jvertj buty gana pozityvi. Vis délto net 14,4 proc. paly-
ginti negatyviai vertino materialines salygas (zr. 4 pav.).
Didziausig verte skaléje turéjo klausimai, kuriais siek-
ta atskleisti absolventy poziirj | auditorijy aprapinima
mokymui skirtomis demonstracinémis priemonémis,
pakankama vadoveéliy bei statistiniy leidiniy kiekj bib-
liotekoje. Daugiausia nepasitenkinimo reik$ta dél va-
doveéliy. Pazymeétina, kad absolventai materialine ir me-
todine baze vertino blogiau nei ekspertai, verting ma-
terialines sglygas jy analizuotoms programoms jgy-
vendinti.'®

5
ASSESSMENT OF MATERIAL CONDITIONS
FOR STUDY PROGRAMME REALIZATION

The summarised respondents’ opinion in terms of positive
value would be rather positive, still even 14.4 per cent of the
respondents assessed material conditions rather negatively
(see Fig. 4). The highest value was assigned to the ques-
tions which tried to reveal the graduates’ opinion to the equip-
ment of the classrooms with demonstration aids for teach-
ing, sufficient number of the textbooks and statistical publi-
cations in the library. The greatest discontent was expressed
with regard to the textbooks. It is worth noting that material
and methodological basis was evaluated by the graduates
worse than by the experts, who assessed material condi-
tions used for the realization of the analysed programmes.'s
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Fig. 4. Generalized opinion of respondents to material conditions for study programme realization

Absolventams labiausiai triksta vadovéliy kolegijos
bibliotekose. 2003 m. atlikto profesinio mokymo insti-
tucijy pedagogy tyrimo'® (Lauzackas, Danilevicius,
Gurskiené, 2004) rezultatai taip pat rodo, jog studijy
proceso aprupinimas studijy priemonémis aktualus.

Aprapinimas demonstracinémis-mokomosiomis
priemonémis tobulintinas, nes tik kas penktas absol-
ventas §j komponentg vertino teigiamai, o 23,9 proc.
absolventy nuomoné Siuo klausimu buvo neigiama. Tai
vienas iS blogesniy vertinimy Sios skalés komponenty
ranguotéje. IS kolegijy pateikty savianalizés duomeny
aisku, jog kiekviena kolegija, kiekvienas fakultetas turi
bent po vieng Siuolaikiniy demonstraciniy priemoniy
komplekta, gausu grafiniy projektoriy, taciau pacios
priemonés per mazai naudojamos studijy procese. Po-

s Remiantis eksperty vertinimo rezultatais, apie pusé pateik-
ty vertinti studijy programy turéjo tinkamus materialinius
iSteklius studijy tikslams pasiekti.

6 Respondentai — jvairaus lygio profesinio mokymo institucijy
(jskaitant kolegijas) pedagogai/déstytojai. Imtis — 254 res-
pondentai.

Graduates mostly lack textbooks in college libraries. The
findings of the research performed in 2003 into vocational edu-
cation institution teacher activity'® (Lauzackas, DanileviCius,
Gurskiene, 2004) indicate that the provision of the teaching
process with the teaching aids is a relevant issue.

Provision with demonstrational teaching aids needs to be
developed as only each fifth graduate assessed this compo-
nent positively, whereas 23.9 per cent of the graduates held a
negative opinion about this issue. It is one of the worst evalu-
ations in the range of the components of this scale. The self-
analysis data presented by colleges make it clear that every
faculty in every college possesses at least one modern set of
multimedia, a number of overhead projectors; however, these
aids are used in the study process too little. Conversations
with college administration revealed that teacher ability to ap-

> On the basis of expert assessment results about half of the study
programmes presented for the assessment possessed appro-
priate material resources necessary to achieve study objectives.

6 Respondents are professional education institution (including
colleges) teachers of various levels; the sample is 254 respon-
dents.

137



138

AUKST0JO MOKSLO KOKYBE « THE QUALITY OF HIGHER EDUCATION » 2005/2

kalbiai su kolegiju administracija rodo, kad déstytojy
gebéjimas taikyti informacines technologijas néra pa-
kankamas, nors Sioje srityje ir pastebima pazanga. Pa-
zymeétina, jog kolegijy administracija ypa¢ skatina dés-
tytojus taikyti informacines technologijas ir Siuolaikis-
kesnes demonstracines priemones studijy procese.
Kai kurie déstytojai parengé nuotolinius atskiry daly-
ky studijy kursus. Kita priezastis, [émusi kai kuriy au-
ditorijy skurduma - ypa¢ didelés mokomujy priemo-
niy kainos. Kolegijy akreditacijos metu paaiskéjo, kad
siekdami Sig problemg spresti dalis deéstytojy uzsié-
mimus veda ne kolegijose, o socialiniy partneriy su-
teiktose laboratorijose ir pan.

Aprdpinimas vadovéliais bibliotekoje. Absolven-
tams labai truksta vadovéliy kolegijos bibliotekose: tik
15,8 proc. absolventy mano, kad jy pakanka, o 32,4
proc. tam pritaria i$ dalies, kiti respondentai apripini-
ma vadovéliais vertina neigiamai.

Tai blogiausiai jvertintas pozymis (kriterijus) i$ vi-
sy materialiniy salygy studijy programai jgyvendinti
vertinty pozymiy. 2005 m. kolegijy akreditacijos duo-
menimis, ekspertai nepastebéjo vadovéliy trukumo.
Septynioms akredituotoms kolegijoms (toms pacioms,
kuriy absolventai dalyvavo apklausoje) beveik néra is-
sakyta pastaby dél materialinés bazés tobulinimo. Ko-
legijy savianalizé rodo ryskig pazanga tobulinant ma-
terialine baze. Eksperty ir absolventy nuomoniy skir-
tumus galéjo salygoti keletas priezasciy: pageréjusi
materialiné bazé, bet prastokas studenty informavi-
mas; tai, kad vadovéliai atitenka ne tik bibliotekoms,
skaitykloms, bet ir katedroms ar déstytojams; nelanks-
tus daugelio kolegijy biblioteky darbas, — daznai ne-
paisant knygos egzemplioriy skaiCiaus jg galima lai-
kyti namuose apie ménesj (panasi problema uZsienio
kolegijose sprendziama taip: knygos suskirstomos |
tam tikras kategorijas; atsizvelgiant j tai nustatoma,
kelioms dienoms jas galima iSduoti studentui); nuo-
statos, jog aukstyjy mokykly finansavimo gerinimas
tebéra aktuali problema.

Periodiniy leidiniy kiekis bibliotekoje. Kiek geriau
(nors taip pat nepakankamai) bibliotekos aprupina-
mos statistiniais leidiniais: 23,5 proc. absolventy tei-
gimu, ju pakanka, 38,4 proc. — i$ dalies pakanka. Kas
penktam absolventui (20 proc.) ju nepakako, o 18,1
proc. i$ dalies nepakako. Atsizvelgiant j Siy aukstes-
niyju mokykly pasirengimo tapti kolegijomis vertini-
my ataskaitas ir absolventy atsakymus, pastebéta ne-
maza pazanga kaupiant periodinius leidinius, susiju-
sius su profesijos studijomis.

Praktinio mokymo bazés kolegijoje ir jmonéje tin-
kamumas. Beveik tre¢dalio (29,8 proc.) kolegijy ab-
solventy manymu, bazé praktiniam mokymui kolegi-
joje tinkama, o0 52,6 proc. nurodo jg kaip i§ dalies tin-
kama. Praktinio mokymo bazés jmongje jverciai tru-
putj geresni: 33 proc. absolventy laiko jg tinkama, o
49,7 proc. —i$ dalies tinkama. Reikia pazyméti kolegi-
ju pastangas dél materialinés bazés tobulinimo: rei-
kalingas demonstracines ir mokomasias priemones,
jrengimus, galima naudoti praktiniy uzsiémimy metu,
iSvykus j jmone, sudarius bendradarbiavimo ir atskiry
priemoniy panaudos sutartj.

Aprapinimas konspekitals ar vadovéliais paskaity,
praktiniy uZsiémimy metu. Aprupinimas konspektais

ply information technologies is insufficient; though there has
been some advancement in this area. It is worth noting that
college administration puts particular emphasis on enhancing
teachers to use information technologies and more modern
demonstrational aids in the study process. Some teachers have
prepared distance courses of some study subjects. Another
reason that determined the poverty of some classrooms is par-
ticularly high price of the teaching aids. During college accredi-
tation it appeared that aiming at solving this problem some
colleges provide sessions not in the college premises but in
laboratories of social partners and etc.

Provision with textbooks in the library. Graduates noted a
lack of textbooks in college libraries: only 15.8 per cent of the
graduates considered that the number of the textbooks was
sufficient; whereas 32.4 per cent were content partly, others
assessed the provision with textbooks negatively.

It is the worst evaluated aspect of all material conditions
for programme realization. According to 2005 college ac-
creditation data, it is evident that experts noticed no lack of
textbooks. Seven colleges that were accredited (graduates
of the same colleges participated in the survey) received
almost no remarks with regard to the material basis improve-
ment. College self-analysis indicates a considerable advance
in material basis development area. The differences in ex-
pert and graduate students’ opinion could have been caused
by several reasons: improved material basis but information
about this has not reached the students yet; textbooks be-
come the possession not only of libraries and reading rooms
but also of departments and teachers; college library work
procedures are not flexible — it often happens that regard-
less of the number of copies of the book it is possible to
keep the book at home for about a month (a similar problem
in colleges abroad is solved this way: books are distributed
to certain categories with respect to how long a student can
keep it); disposition that improvement of higher education
financing is still an urgent problem.

Number of periodical and statistical publications in the
library. The situation with provision of the libraries with peri-
odical publications is better (though also insufficient): ac-
cording to 23.5 per cent of the graduates, it is sufficient,
according to 38.4 per cent — partly sufficient. Each fifth gradu-
ate (20 per cent) found the stock of periodical and statistical
publications insufficient, whereas 18.1 per cent only partly
insufficient. With regard to the assessment reports about the
preparation of these former advanced vocational schools to
become colleges and their graduates’ responses, a consid-
erable advancement can be noticed in accumulating peri-
odical publication related to professional studies.

Suitability of practical training basis in the college and
enterprise. Almost one third (29.8 per cent) of college gradu-
ates consider the basis for practical training in college to be
suitable, and 52.6 per cent consider it to be partly suitable.
The evaluations of practical basis in the enterprise are slightly
higher: 33 per cent of the graduates consider it to be suit-
able and 49.7 per cent partly suitable. It is necessary to note
college efforts in the improvement of material basis: the nec-
essary demonstration and teaching aids and equipment can
be used during practical sessions in enterprises, having
made cooperation agreements and contracts with regard to
the use of separate means for practical purposes.

Provision with compendiums or textbooks during lec-
tures and practical sessions. Provision with compendiums
or textbooks enhances more active students’ participation
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ar vadovéliais skatina aktyvuma studenty uzsiémimy
metu, o déstytojas tokiu atveju yra daugiau konsultan-
tas. Kolegijy savianalizé rodo siekj skatinti déstytojus
rengti ir iSleisti paskaity konspektus, praktiniy darby ap-
rasus ar kitus metodinius darbus. Pasirinkta strategija
sudaré salygas kas penktam (22,3 proc.) absolventui
uzsieémimy metu naudotis konspektais ar vadovéliais.

Kompiuteriy ir mokomuyjy programy poreikio tenki-
nimas. Sio poreikio tenkinima vertino teigiamai tre¢da-
lis studenty — 34,1 proc., 0 38,9 proc. studenty tai ten-
kino i§ dalies. ISrySkéjo absolventy nusivylimas pase-
nusiais, per létai veikianciais kompiuteriais. Absolven-
tai taip pat noréty daugiau naudotis mokomosiomis
kompiuterinémis programomis. Kita vertus, dar prie$
kelerius metus buvusi aktuali aprupinimo kompiuteriais
problema Siandien beveik iSspresta.

6
DESTYTOJY VEIKLOS VERTINIMAS

Apibendrinta respondenty nuomoneé apie déstytojy veik-
I yra tik i$ dalies pozityvi. Daugumos absolventy atsa-
kymai pasiskirsté taip: 34,6 proc. pozicija buvo i§ da-
lies negatyvi, o 34,7 — i$ dalies pozityvi (zr. 5 pav.). Di-
dZiausia verte skaléje turéjo klausimai, kuriais siekta at-
skleisti absolventy poziurj j teorijos sasajg su praktika,
taikomus skirtingus studijy metodus, jvairiy mokymo
priemoniy naudojima,

Neuniversitetiniy studijy programy absolventai i$-
saké nuomone apie deéstytojy kvalifikacijg, akademine
veikla, pasiruoS$img uzsiémimams, teorijos sgsajg su
praktika ir problemy sprendimu, déstymo metody tai-
kyma, naudojamy studijy priemoniy jvairuma, vertini-
mo objektyvuma. Tyrimo rezultatai atskleidzia neuniver-
sitetiniy studijy posistemés atsiradimo, rinkos ekono-
mikos ir edukologinéje literatroje iSkeltg déstytojy ren-
gimo bei kvalifikacijos tobulinimo problemas — nevisis-

34,7

during the classes whereas teacher then becomes a coun-
sellor. College self-analysis indicated a purpose to foster
teachers to prepare and publish lecture compendiums,
description of practical work or other teaching aids. The
chosen strategy created conditions for each fifth gradua-
te (22.3 per cent) to use compendiums or textbooks dur-
ing classes.

Meeting the need for the use of computers and com-
puter software. Meeting this need was positively evaluated
by one third of the respondents — 34.1 whereas 38.9 per
cent of students were partly satisfied with regard to this
issue. The graduates’ disappointment with out-of-date and
too slow computers was evident. Graduates also intend to
use more teaching computerised programmes. On the
other hand, school equipment with computers problem,
S0 acute several years ago, is now almost solved.

6
TEACHERS’ ACTIVITY ASSESSMENT

The summarised respondents’ opinion about teachers’
work is only partly positive. The majority of the graduates
presented their responses in the following order: the posi-
tion of 34.6 per cent was partly negative, 34.7 — partly posi-
tive (see Fig. 5). The questions that attempted to reveal the
graduates’ attitude to the link between theory and prac-
tice, application of different study methods and the use of
various teaching aids received the highest value.
Non-university study programme graduates expressed
their opinion about the teacher qualification, didactical activ-
ity, preparation for classes, link between theory and practice
and problem solving, application of teaching methods, va-
riety of the used teaching aids and objectivity of assessment.
The research findings revealed the emergence of non-univer-
sity study subsystem, teachers’ education and qualification
upgrading problems raised by the market economy and re-
searchers in didactical literature — insufficient ability to adapt

34,6
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Fig. 5. Generalized opinion of respondents’ to teachers’ work
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ka sugebéjimg prisitaikyti prie Siuolaikiniy didaktiniy
darbo metody. Pastarosios problemos taip pat iskel-
tos universitetinio mokslo sistemoje. Kaip nurodo V.
StaniSauskiené (1998), rinkos salygomis aukstoji mo-
kykla privalo ieSkoti optimaliy déstymo budy ir siekti
destymo ir studijavimo balanso, nes studijy proceso
sékmeé priklauso nuo studenty motyvacijos ir déstyto-
ju pasirengimo SiuolaikiSkam specialisty rengimui.

Teorifos sgsaja su praktika ir problemy sprendimu.

Beveik tre¢dalio (31,0 proc.) absolventy nuomone, te-
orijg su praktika, problemy sprendimu susiedavo visi
arba beveik visi déstytojai. Désciusiyjy specializacijos
ar kvalifikacijos dalykus darbe pasigendama teorijos ir
praktikos sasajos (grize i$ profesinés praktikos'” ab-
solventai dazniau pastebi tokio pobudzio déstymo tru-
kumus). Absolventy komentarai ne tik atskleidzia to-
bulintinas déstytojy darbo kryptis, bet dar sykj iSkelia
profesinés praktikos reikSmingumo prielaidas.

Studlijy metody taikymas. Visy arba beveik visy

destytojy taikomi studijy metodai buvo priimtini ket-
virtadaliui respondenty (25,7 proc.), o kas antram —
daugumos (53,8 proc.). Eksperty taip pat buvo pa-
stebéta studijy metody taikymo problema dar verti-
nant studijy programy projektus: tik 14,6 proc. suda-
ré tos neuniversitetiniy studijy programos, kuriy me-
todai atitiko programos tikslus. Absolventai nurodo,
jog ypac atsibodusios diktanto tipo paskaitos, kuri
vyksta visg semestra, o pajvairinamos tik koliokviu-
muy. |vertinus absolventy poreikj labiau susieti teori-
nes zinias su praktika ir darbo pasaulio poreikiais tu-
rety buti skatintini diskusijy, debaty, pokalbio, jvairiy
literatlros $altiniy pasitelkimo metodai ir bidai.

Destytojo pasirengimas uZsiemimui, Vertinimas pa-

gal §j pozymj rodo didelj absolventy reikluma arba ne
visai atsakingg dalies déstytojy poziurj j akademine veik-
la. 60 proc. absolventy teige, jog dauguma destytojy
gerai pasiruoSia kiekvienam uzsiémimui, tac¢iau 9,5
proc. pasirinko vertinimg ,kai kurie arba né vienas®.

ISanalizavus absolventy komentarus iSrySkéjo

tendencija, kad déstytojy praktiky uzsiémimai jdo-
mds, paremti gyvais pavyzdziais, taciau néra labai
efektyvis. Absolventai nurodo, jog tokiy uzsiémi-
my metu nenuobodu, daug jdomiau nei vien teori-
nés zinios, tac¢iau ne visada aisku, j ka studijuojant
reikéty kreipti didZiausia démesj, be to nusiviliama
atsiskaitymo metu. Absolventai nezino, kg per pa-
skaitas uzsirasyti, kokiy ziniy bus reikalaujama at-
siskaitymo metu. Galima manyti, jog déstytojai prak-
tikai studentams sugeba pateikti naudingy ziniy, ta-
¢iau ne visada moka tinkamai organizuoti studijy
procesg. Absolventy apklausoje iSrySkéjusj fakta ga-
lima paaiskinti remiantis B. Bitino (1996) pastebéji-
mais, jog net sékmingai studijaves akademines dis-
ciplinas specialistas neretai nesugeba to paties is-
mokyti ugdytinius, nes negali suvokti, ko ir kaip pas-
tarieji negali suprasti.

Paskaity, praktiniy uzsiémimy nuosekiumas. Absol-

venty teigimu, 60 proc. déstytojy darbas pasizyméjo

7 Kolegijose profesiné praktika prasideda ne tik nuo pir-

mojo kurso, taciau ir nuo antrojo kurso pirmojo se-
mestro.

to modern teaching/learning methods. The latter problems have
been also revealed in the university education system. Accord-
ing to V. Staniauskiené (1998), under market conditions higher
education should look for optimal ways of teaching and pursue
the balance between teaching and learning, as the success of
study process depends on students’ motivation and teacher
preparation for contemporary teaching.

Link between theory and practice and problem solving. Al-
most one third (31.0 per cent) of the graduates claimed that all
or almost all teachers related theory with practice and problem
solving. The graduates admitted that the teachers who taught
specialization or qualification subjects failed to link theory and
practice (graduates more often noticed such shortcomings of
teaching only upon return from professional practice'”). The
graduates’ comments not only revealed the fields that require
teacher work improvement but also raise assumptions for the
significance of professional practice.

Application of study methods. The study methods applied by
all the teachers or aimost all the teachers were acceptable to one
fourth of the respondents (25.7 per cent), the study methods of
the majority of the teachers were acceptable to each second re-
spondent (53.8 per cent). Assessing study programme projects,
experts had also noticed study method application problem: the
non-university study programmes which used study methods suit-
able for programme aims comprised only 14.6 per cent of all the
evaluated study programmes. Graduates admitted that dictation-
type lectures provided throughout the semester were very boring
as they contained only one different activity - colloquia. Having
assessed the graduates’ need to link theory and practice as well
as the demands of the world of work more, it is evident that dis-
cussion, debate, interaction and employing various reference re-
sources methods and ways should be more employed.

Teacher preparation for the class. The assessment in terms of
this feature determined either that the students were rather de-
manding or that the teachers were not responsible enough with
regard to the didactical activity. 60 per cent of the graduates stated
that the majority of teachers were well prepared for the each lec-
ture; however, 9.5 per cent chose the variant “some of them were
prepared or no teachers were prepared for the activity at all”.

Having analysed the graduates’ comments, the following ten-
dency has appeared: teacher-practitioner classes are interest-
ing, based on good examples; however, they are not efficient.
Graduates indicated that such classes are not boring, they are
more interesting than purely theoretical knowledge; still it is not
always clear what the students should focus on when they work
on their own, besides they are often disappointed during the
examinations. Graduates are unaware what to take notes of du-
ring the lectures, whereas during examinations they are required
to reproduce only knowledge. Itis possible to assume that teach-
ers-practitioners manage to present useful knowledge to stu-
dents, but not always know how to organize the study process.
The fact that emerged during the graduates’ survey can be ex-
plained on the basis of the remarks by B. Bitinas (1996) who
states that sometimes even a specialist, who successfully stud-
ied academic disciplines, is unable to teach others the same
disciplines as he cannot understand how others cannot under-
stand something.

Consistency of lectures and practical sessions. According
to the graduates, 60 per cent of teachers managed to convey
lectures consistently and, therefore, clearly; however, 13.9 per

7 Professional practice in colleges starts not only from the first
year of studies but also from the first semester of the second
year.



nuoseklumu ir i$ jo iSplaukianciu aiSkumu, taciau 13,9
proc. absolventy nurodo, jog tai jiems pavyko pastebéti
tik kai kuriy arba né vieno déstytojo darbe. Tokie absol-
venty apklausos rezultatai rodo esant problemuy, susiju-
siy su ziniy perteikimu ir jtvirtinimu, tai yra tuo, kas gale-
ty salygoti nepakankamai efektyvy studijy procesa. 1$-
analizavus eksperty atlikto neuniversitetiniy studijy pro-
gramy vertinimo rezultatus™, galima kelti prielaida, kad
tai galéjo lemti iSlikusio studijy turinio nenuoseklumas.

Atsakymaij studenty klausimus. Absolventy apklau-
sos duomenimis, déstytojy konsultacijy problema
sprendziama, nors $estadalis absolventy nurodo, jog j
klausimus atsakydavo tik kai kurie arba né vienas dés-
tytojas, taciau 30,3 proc. nurodé, kad atsakymy sulauk-
davo i$ visy arba beveik i$ visy déstytojuy. |vertinus Siuos
rezultatus ir respondenty imtj, neuniversitetiniy studijy
specifiSkuma, kolegijos déstytojui'® buty labai aktuali
konsultavimo funkcija. Plintanti visuotinés kokybés va-
dybos koncepcija, kitose Salyse populiari déstymo, pa-
remto konsultavimu, teorija skatina j studentg zvelgti
kaip j klienta (tai akcentuojama dalies kolegijy saviana-
lizése), vadinasi, kolegijos déstytojui labai svarbu su-
gebeti atsakyti | dalykinius studenty klausimus.

Vertinimo objektyvumas. Vertinimo objektyvumo pro-
blema egzistuoja nuo ankstyvosios pedagogikos laiku.
Didzioji dalis absolventy (62,7 proc.) nurodo, jog dau-
gelis déstytojy ju pasiekimus vertina objektyviai, taciau
kas Sestas mano, jog objektyvis buvo tik kai kurie arba
né vienas deéstytojas. A. Sventicko 2 (2001), tyrusio mo-
kymo rezultaty vertinimo humanizavima bendrojo lavini-
mo mokykloje, duomenimis, beveik toks pat procentas
mokytojy (24 proc.) ir mokiniy (27 proc.) mano, jog daz-
niausiai nepasitenkinimas mokytoju kyla dél vertinimo
neobjektyvumo.

Destytojy kvalifikacija. 40,6 proc. respondenty nuro-
do, kad visy arba beveik visy déstytojy kvalifikacija pa-
kankama, o 11,4 proc. nurode, jog daugumos arba né
vieno destytojo kvalifikacija nepakankama. Kolegijy des-
tytojy kvalifikacijos problemos aktualumas jvairiuose ty-
rimuose pastebétas dar vykstant aukStesniosioms stu-
dijoms (Lauzackas, 2002; Lauzackas, Pukelis, 2000).
1999-2002 m. eksperty atlikto neuniversitetiniy studijy
programy vertinimo duomenimis, kas antros studijy pro-
gramos (46,9 proc.) déstytojy kvalifikacija turéjo bati ke-
liama arba pripazinta kaip reikalinga tobulinti. Absolven-
ty tyrimo duomenys leidzia manyti, kad $i problema lie-
ka aktuali. Kolegijy savianalizés ataskaitose fiksuoti tei-
giami faktai apie pastovy pagrindinése pareigose dirban-
Ciy kolegijos déstytojy kvalifikacijos tobulinima,. Tik prak-
tinio darbo patirtj turin¢iy specialisty jsiliejimas j kolegijy
déstytojy antraeilininky ar valandininky gretas reikalau-
ty minéta problema tirti ir Siuo aspektu, kad buty aiskiau

81999-2000 m. eksperty vertinty programy duomenimis, nuo-
seklia déstomy dalyky seka pasizymeéjo tik 26,8 proc. neu-
niversitetiniy studijy programy, o i$ dalies nuoseklia — 73,2
proc.

9 Pazangiu reiskiniu laikytinas tas faktas, kai atskiros kolegi-
jos, pvz., Vilniaus kolegija, skatina déstytojus tobulinti kon-
sultavimo funkcijas ir siekiant kompetentingumo skatina
juos specializuotis atitinkamose srityse.

20 A, Sventickas. Mokymo rezultaty vertinimo humanizavimas,
2001. Daktaro disertacija.

GINTAUTE ZIBENIENE

NEUNIVERSITETINIY STUDIJY PROGRAMY |GYVENDINIMO VERTINIMAS: KOLEGIJY ABSOLVENTY POZIURIS
ASSESSMENT OF NON-UNIVERSITY STUDY PROGRAMME REALISATION: VIEWPOINT OF COLLEGE GRADUATES’

cent of the graduates indicated that consistent and clear teach-
ing could be observed only in some teachers’ work or no
teachers were teaching clearly and consistently. Such out-
comes of the graduates’ survey indicated a problem related
to transfer and consolidation of knowledge, and this could
lead to insufficiently efficient study process. Having analysed
the results of non-university study programme assessment
performed by the experts'®, it is possible to assume that such
conclusions could have been determined by the study con-
tent consistency that still persists.

Responses fo students’ questions. According to the data of
the survey, teacher consultation problem is being solved, though
one sixth of the graduates showed that only some or no teach-
ers at all answered the students’ questions; however, 30.3 per
cent of the graduates indicated that their questions were an-
swered by all or almost all teachers. Having taken into account
these results, the respondents’ sample and the specificity of non-
university studies it is evident that a counselling function would
be relevant to college teachers™. The expanding conception of
universal quality management and the teaching theory based
on counselling, popular in some countries, enhance viewing a
student in a different light — as a client (this is emphasised in the
self-analysis by a number of colleges); as a consequence, it is
essential that college teachers provided comprehensive answers
to student questions on the subject.

Opjectivity of assessment. The issue of objectivity of the as-
sessment has existed since the times of early education. The main
part of the graduates (62.7 per cent) indicated that the majority of
teachers assess objectively; however, each sixth respondent stated
that only some or no teachers at all were objective. According to
the data by A. Sventickas 2 (2001), who researched humaniza-
tion of the assessment of learning achievements at a secondary
school, almost the same per cent of teachers (24 per cent) and
learners (27 per cent) think that learners are discontented with
teachers mainly due to the assessment objectivity issue.

Teacher qualification. 40.6 per cent of the respondents indi-
cated that the qualification of all or aimost all teachers was suffi-
cient, whereas 11.4 stated that qualification of the majority or all
teachers was insufficient. The relevance of college teacher quali-
fication issue was marked in various studies already in higher
advanced vocational study times (Lauzackas, 2002; Lauzackas,
Pukelis, 2000). According to the data of non-university study pro-
gramme assessment performed by the experts in 1999-2002,
qualification of teachers in each second study programme (46.9
per cent) had to be upgraded as it was recognised as necessary
to be improved. The data of the graduates’ research allows as-
suming that this problem remains relevant. Positive facts marked
in college self-analysis reports with regard to the on-going quali-
fication development of the full-time college teachers enhance
further research into teacher qualification development. Only the
invasion of specialists with practical work experience into col-
lege part-time teacher ranks requires solving the mentioned
above problem in this aspect as well in order to reveal their im-
pact into the study process. The analysis results also create as-

'8 According to the data of expert assessment of programmes in
1999-2000, only 26.8 per cent of non-university study pro-
grammes were singled out for consistent sequence of sub-
jects, and 73.2 per cent by partly consistent.

'8 Such facts that separate colleges, e.g., Vilnius city College, enhance
teachers to improve their counselling functions and foster teacher
specialization in appropriate areas, as a response to increasing
competition, are considered to be a progressive phenomenon.

20 A, Sventickas. Humanisation of the Assessment of Learning
Achievements, 2001. Doctoral dissertation.
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atskleistas jy indélis j studijy procesa. Analizés rezul-
jas, siekdamas buti kompetentingas, SiuolaikiSkas ir
turintis tvirtg autoriteta, batinai turi nuolat tobuléti.

ISVADOS

Kolegijy absolventy apklausa parodé nevisai pozityvy
bendrajj pozilrj | déstytojy veiklg ir studijy dalyky turinj
bei ju déstyma. Nustatyta, kad teorinés ir praktinés
studijos ne visada suderintos (ypac specializacijos ar kva-
lifikacijos dalykuy). Tarpdalykiniai rySiai déstytojams svar-
bis programos kirimo procese, bet ne tokie reik§mingi
ja jgyvendinant. Galéty buti efektyvesnés savarankisko
darbo organizavimo formos. Kolegijy déstytojams reko-
menduotina didesnj démesj skirti rinkos ekonomikos erd-
véje nuolat akcentuojamam dalyky turinio atnaujinimui.
Kolegijy absolventy nuomonés tyrimo rezultatai atsklei-
dzia neuniversitetiniy studijy programos optimizavimo pa-
gal dalykus racionaluma, kuris buvo sukéles ypac didelj
studijy programy rengejy nepasitenkinima.

Sie rezultatai taip pat pagrindé praktiniy studijy ge-
rinimo butinuma ir apskritai Sios problemos sprendimo
reikalinguma. Profesiné praktika yra atliekama labai skir-
tingo techninio ir organizacinio lygio jmoneése. Nors prak-
tikos vadovas jmonéje padeda geriau suvokti studentui
jo galima darbo vieta ar jo busima veikla, suprasti studi-
ju ar atskiry dalyky reikalinguma, praktinj jy pritaikyma,
kas antras absolventas vis délto noréty, kad buty geri-
namas profesinés praktikos organizavimas, jos turinys
ar laikas. O absolventy abejonés dél pasirengimo dar-
bui pagal profesijg dazniausiai yra susijusios su nuro-
domu praktiniy jglidziy nepakankamumu.

Tyrimo rezultatai sudaro prielaidas aktyviau siekti
spresti: 1) kolegijos deéstytoju, didaktinio ir dalykinio
pasirengimo, konkreciy jgudziy stokos, studijy turi-
nio dermes su realia profesine veikla rinkoje proble-
mas; 2) kolegijos déstytojy-praktiky i$§ jmoniy pasi-
rengimo didaktiniam darbui, studijy proceso organi-
zavimo ir ziniy perteikimo problemas.

Kokybiskam neuniversitetiniy studijy programy
igyvendinimui konkurencijos sglygomis butina tobu-
linti materialine baze. Pazymétina, kad absolventai
materialine baze vertino blogiau nei ekspertai, anali-
zave materialines salygas jy tirtoms programoms jgy-
vendinti. RySkus poreikis gerinti apriipinimg demonst-
racinémis mokomosiomis priemonémis, atskleistas
vadoveliy trukumas kolegijy bibliotekose.

REKOMENDACIJOS

Siekiant spresti iSkilusias neuniversitetiniy studijy pro-
gramy jgyvendinimo problemas ateityje naujy studijy
programy rengimas turéty bdti grindZziamas iSsames-
ne specialybiy ir jy turinio poreikio analize, profesiniy
kompetencijy teorijos ir praktikos aspekty integracija,
programos, kaip didaktinio darinio, iSryskinimu. O pro-
gramy atnaujinimas turéty remtis jy rezultatyvumo ana-
lize, dalyky déstymo kokybes, jy logikos vertinimu.
Kolegijos déstytoju, turin€iy didaktinj pasirengi-
ma stazuotés jmonése ar prie kolegijy jmoniy jsteig-

sumptions for the emergence of the statement that a teacher needs
to improve continuously in pursuit of becoming competent and
modern and being a solid authority.

CONCLUSIONS

The survey of college graduates viewpoint revealed a not totally
positive general opinion to teacher activity and subject content as
well as their teaching. It was determined that both theoretical and
practical training are not always cohered (particularly of specializa-
tion or qualification subjects). Interdisciplinary relations are impor-
tant for teachers in the programme development process, but they
are less important in programme realisation process; the forms of
organizing independent work could be more efficient. College teach-
ers are recommended to devote more attention to the subject con-
tent renewal which is constantly emphasised in the area of market
economy. The findings of research into college graduates revealed
the rationality of optimisation of non-university study programmes
according to subjects; whereas this optimization had caused great
discontent on the part of study programme developers.

These research findings provided the basis for the neces-
sity to improve the organization of practical training and in
general raised the acuteness of this problem. Professional prac-
tice is performed in enterprises on a very different technical
and organizational level. Though practice supervisor in the
enterprise helped a student to better perceive his prospective
working place and understand the importance of studies or
separate subjects and their practical applicability, but each
second graduate expressed the intention to have the organi-
zation, content and time of professional practice improved. The
graduates’ doubts due to the preparation to work according
to the acquired profession were most often related to the indi-
cated lack of practical skills.

Research findings create conditions for enhancing the search
for solutions to the following issues: 1) the necessity to improve
subject preparation and lack of concrete skills of college teachers
who have didactical education and cohere study content with
real professional activity in the labour market; 2) the necessity to
improve the preparation of college teachers-practitioners from
enterprises for academical work, study process organization and
knowledge transmission problems.

Qualitative non-university study programme realisation
under the conditions of competitiveness requires for the im-
provement of material basis. It is worth noting that the gra-
duates assessed the material basis worse than the experts,
who analysed the material conditions used in the implementa-
tion of the programmes under investigation. The need to im-
prove the provision of demonstrational teaching aids and lack
of textbooks in college libraries were revealed.

RECOMMENDATIONS

In pursuit of providing solutions to non-university study pro-
gramme realisation problems in the future, the development of
new study programmes should be based on a more comprehen-
sive needs analysis of specialities and their content, integration
of profession competence theory and practice aspects, highlight-
ing the programme as a didactic formation. Whereas programme
renewal should be grounded on the analysis of their efficiency
and assessment of subject teaching quality and logics.

Traineeships of college teachers, who have a didactical educa-
tional background, in enterprises or practical training centres estab-
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tuose praktinio mokymo centruose padety uztikrinti stu-
dijy turinio sgsaja su veiklos pasaulio poreikiais, o teo-
riniy studijy sgsajg — su praktinémis studijomis, kas sa-
lygoty geresne absolventy integracijg j darbo rinka.
Sukurta déstytojy praktiky integracijos j neuniversi-
tetiniy studijy procesa strategija padéty iSspresti pro-
blemas, susijusias su didaktiniy ziniy bei jgudziy sto-
ka, ir padidinty Siy specialisty svarba jgyvendinant neu-

lished at college enterprises could ensure the link between study
content and the needs of the world of work, the link between
theoretical teaching and practical training thus leading to a bet-
ter integration of the graduates into the labour market.

The created strategy for teacher practitioner integration
into the non-university study process could help to solve the
problems related to the lack of didactical knowledge and skills,
and could increase the importance of these specialists in the

niversitetiniy studijy programas. realisation of non-university study programmes.
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