26

Izabela SAVICKIENE, Kestutis PUKELIS

Vytauto DidZiojo universitetas * Vytautas Magnus University

INSTITUCINIS STUDIJUY
KOKYBES VERTINIMAS:
DIMENSIJOS, KRITERIJAI
IR RODIKLIAI

SANTRAUKA

Straipsnyje analizuojamos studijy kokybés dimensijos ir kri-
terijai, pagal kuriuos jvairiose Salyse vertinama studijy koky-
bé. Pagrindziama, kokios dimensijos ir vertinimo kriterijai ba-
ty tinkami vertinti studijy kokybe Lietuvos universitetuose. Pa-
teikiama studijy kokybés dimensijuy, kriterijy ir rodikliy sam-
prata. Sidloma, kas galéty priimti sprendimus apie studijy ko-
kybe universitetuose.

PAGRINDINIY SAVOKUY APIBREZIMAI
* Institucinis studlijy kokybés vertinimas — studijy kokybés
tyrimas pagal visas studijy kokybés dimensijas.

e Institucinis studjjy kokybés jvertinimas — sprendimo apie
institucijos studijy kokybés bukle priemimas, atsizvelgiant j
tarptautinius ar nacionalinius arba pacios institucijosnustatytus
studijy kokybés standartus.

» Studjjy kokybé — salygu, suteikiamy asmens saviugdai plé-
toti ir kvalifikacijai jgyti universitete, tinkamumas.

Studijy kokybés dimensijos — aukstosios mokyklos veiklos sri-
tys, kurios yra reikSmingos studijy kokybei ir daugiau arba
maziau lemia studijuojancio asmens saviugda bei jgyjama
kvalifikacijg.

e Studijy kokybés vertinimo kriterijai — pozymiai, kuriais re-
miantis nustatoma studijavimo salygy arba atskiros auksto-
sios mokyklos veiklos srities bukle.

» Studify kokybés vertinimo standartas - studijy kokybés di-
mensijy, kriterijy ir standartiniy rodikliy sistema, apibrézianti
reikalavimus, kuriy turi buti laikomasi siekiant sudaryti tinka-
mas salygas asmens saviugdai plétoti ir kvalifikacijai jgyti kon-
kre€iame universitete ar kitoje auk$tojoje mokykloje.

* Studijy kokybés standartinis rodiklis — apibendrinanciais
tyrimais arba susitarimu nustatytas kokybinis arba kiekybinis
duomuo (norma), su kuriuo lyginamas pagal tam tikrg dimen-
sijg gautas institucinis rodiklis.

» Studlijy kokybés institucinis rodiklis — specialiu tyrimo jran-
kiu nustatytas kokybinis arba kiekybinis duomuo, charakteri-
zuojantis atitinkamos dimensijos bukle tam tikrame universi-
tete. Instituciniai rodikliai lyginami su standartiniais rodikliais
siekiant priimti sprendimag apie studijy kokybe pagal tam tik-
rg dimensija.

INSTITUTIONAL QUALITY
ASSESSMENT OF HIGHER
EDUCATION: DIMENSIONS,
CRITERIA AND INDICATORS

ABSTRACT

The article discusses dimensions and criteria, which are used to
asses the quality of higher education in different countries. The
paper presents dimensions and criteria that could be appropriate
for the assessment of the quality of higher education at Lithuanian
universities. Quality dimensions, assessment criteria and indicators
are defined and explained. It is suggested who could make
decisions on the quality of higher education at universities.

DEFINITIONS OF KEY WORDS
* Institutional quality assessment of higher education is research
based on all the dimensions of the quality of higher education.

* Institutional quality evaluation of higher education is a decision
making on the quality of higher education with regard to
international, national or institutional quality standards.

* The quality of higher education is appropriate opportunities for a
person’s self-development and acquisition of the qualification at
university.

* Adimension of the quality of higher educationis a higher education
institution’s area of work, which is significant for the quality of higher
education and more or less influences a person’s self-development
and of qualification.

* Assessment criteria of the quality of higher education are features
by which one determines the appropriateness of opportunities for stu-
dies or on the quality of a higher education institution’s area of work.

* An assessment standard of the quality of higher education is the
system of dimensions of the quality of higher education, assessment
criteria and standard indicators, describing requirements which must
be met providing appropriate opportunities for the development of a
person’s self-education and acquisition of qualification at a particular
university or other higher education institution.

* A standard indicator of the quality of higher educationis qualitative
or quantitative data (norm) found by generalising research or
accepted under the agreement, against which institutional indicators
describing a dimension are compared.

* An institutional indlicator of the quality of higher education is
qualitative or quantitative data found by specific research instruments,
and characterising the status of a dimension at some university.
Institutional indicators are compared to standard indicators to decide
on the quality of studies according to a specific dimension.
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[VADAS

Nacionaliniu lygmeniu jvairiose Salyse iSoriniu studijy
kokybés jvertinimu rlpinasi kokybés uztikrinimo agen-
taros. Universitety lygmeniu studijy kokybes jvertini-
ma dazniausiai atlieka universiteto bendruomené, re-
Ciau — pakviesti Salies arba uzsienio ekspertai. Nacio-
nalinés agentdros universitetinéms studijoms nustato
reikalavimus ir kriterijus, kuriais remiantis nustatoma
studijy kokybés biklé. ISorinio vertinimo reikalavimai
daro jtaka universitetuose plétojamai vidinio vertini-
mo sistemai. Jei atliekamas iSorinis studijy programos
vertinimas, bet neanalizuojami kiti procesai, tai ir uni-
versitety bendruomenés labiau linkusios atlikti studi-
ju programy, o ne institucinj jvertinima. Kita vertus,
svarbu, kad iSorinis jvertinimas bty grindziamas ais-
kias kriterijais, nes tai skatina universitetus vidinj jver-
tinima grjsti kriterijy sistema.

Lietuvoje universitetiniy studijy kokybés iSorinis
jvertinimas kol kas apima studijy programy lygmen;.
Ateityje planuojama atlikti ir institucinj jvertinima. Daz-
name Salies universitete atliekami déstymo kokybés
tyrimai, taciau truksta studijy kokybés tyrimy visos
institucijos lygmeniu. Visapuse studiju kokybe pir-
miausia turéty rupintis patys universitetai, plétodami
institucine studijy kokybeés vertinimo sistemg. Dél to
svarbu atsizvelgti j kity Saliy Sioje srityje jgyta patirtj,
jvairiy mokslininky, analizuojanciy $ig problema, sit-
lymus, juos pritaikyti Lietuvos kontekstui ir visa tuo
remiantis plétoti institucine studijy kokybés vertini-
mo sistema.

Tarptautine patirtj geriausiai atspindi reikalavimai,
kuriuos formuluoja jvairiy Saliy aukstojo mokslo ko-
kybés uztikrinimo agenturos, priklausancios Tarptau-
tiniam aukstojo mokslo kokybés uztikrinimo agents-
ry tinklui (angl. /nternational Network for Quality As-
surance Agencies in Higher Education). Sios organi-
zacijos pateikia svarbiausius aukstyjy mokykly veik-
los aspektus/klausimus (lot. aspectus - ,zvilgsnis®),
pagal kuriuos vertinama ir tobulinama jy veiklos ko-
kybé. Taciau kyla abejoniy, ar sgvoka ,aspektas” (,at-
zvilgis*, ,pozilris®) tinkama vartoti studijy kokybés ver-
tinimo kontekste. Kalbant apie studiju kokybe kaip
apie fenomena, tikslingiau buty vartoti ,dimensijos®
(lot. dimensio - ,matmuo®, dimetiri— ,iSmatuoti“) sa-
voka, kuri matavimo vienetais apibudina patj fenome-
na (pavyzdziui, kalbant apie nama kaip fenomena, jj
galima apibudinti ilgio, turio, ploto, kainos ir pan. di-
mensijomis). Kita vertus, svarbu iSsiaiskinti, kokiomis
dimensijomis ir kriterijais (gr. kriterion— ,matas*, ,ver-
tinimo pagrindas®) buty galima pagrjsti studijy koky-
bés vertinimag Lietuvos universitetuose.

Sio straipsnio tikslas — iSanalizuoti studijy koky-
bés dimensijas ir institucinio vertinimo kriterijus, tai-
kytinus Lietuvos universitetuose. Straipsnyje patei-
kiama studijy kokybes dimensijy ir kriterijy sampra-
ta, jvardijamos studijy kokybés dimensijos, pagal ku-
rias jvertinama studijy kokybé jvairiose Salyse, pa-
grindziama, kokios dimensijos ir vertinimo kriterijai
buty tinkami Lietuvos universitetuose, siuloma, kas
galéty priimti sprendima dél studijy kokybés bukles
universitete.

INTRODUCTION

In many countries, at national level, quality assurance
agencies are responsible for external quality evaluation
of studies. At university level, evaluation of the quality of
studies is most often carried out by the university com-
munity, and more seldom it is done by local or interna-
tional experts. National agencies set requirements and
criteria to identify the quality of higher education. Such
external assessment requirements influence the develop-
ment of internal assessment systems at universities.
When external assessment of study programmes is car-
ried out, but other processes are not analysed, then uni-
versity communities prefer to perform evaluation at study
programme level, but not at institutional level. When ex-
ternal evaluation is grounded on clear criteria, universi-
ties are influenced to base internal evaluation on trans-
parent criteria too.

To date in Lithuania external evaluation of the quality
of higher education is conducted only at study pro-
gramme level. However, in the future institutional evalua-
tion will also be undertaken. In the country many univer-
sities conduct research on the quality of teaching, but
there is a lack of research on the quality of higher edu-
cation at institutional level. The overall quality of higher
education should be the major interest of universities
while developing the institutional assessment system. It
is important to take into account the experience other
countries have gained in this field, to consider sugges-
tions by different authors analysing this issue, and to use
them in the Lithuanian context to develop an appropiate
quality assessment system of higher education.

International experience is best reflected in the re-
quirements set by quality assurance agencies for higher
education involved in the International Network for Qual-
ity Assurance Agencies in Higher Education. These or-
ganisations present the main aspects/topics for the as-
sessment and improvement of the quality of higher edu-
cation institutions. However, in the context of assess-
ment the relevance of the term “aspect” (from Latin
aspectus, a view) is questionable. It would be more ac-
curate to use the term “dimension” (from Latin dimensio,
measuring, dimetiri, to measure out) speaking about the
quality of higher education, as a phenomenon, because
this term characterises the phenomenon in measures
(for example, referring to the house as a phenomenon,
it could be characterised in the dimensions of length,
size, space, price and others). Moreover, it is important
to identify certain dimensions and criteria (from Greek
kriterion, “a measure”, “base for judgment”), on which
quality assessment of higher education at Lithuanian uni-
versities could be based.

The goal of this article is to analyse dimensions of
the quality of higher education and assessment criteria
to be used at Lithuanian universities at institutional level.
The paper presents the conception of dimensions and
criteria for the quality of higher education, identifies di-
mensions used to evaluate the quality of studies in dif-
ferent countries, suggests dimensions and assessment
criteria for Lithuanian universities, and recommends how
decisions on the quality of studies at universities could
be made.
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1

STUDIJY KOKYBES
DIMENSIJU IR KRITERIJU
SAMPRATA

Analizuojant studijy kokybés dimensijas, pirmiausia rei-
kia pateikti studijy kokybés apibudinima, kuris pagrin-
dZiamas LR jstatymais ir Zodynuose pateikiamais api-
brézimais.

LR Mokslo ir studijy jstatyme teigiama, kad studijos
yra aukstojo mokymo, mokslininky rengimo ir specia-
listy su aukStuoju iSsilavinimu tobulinimosi bei per-
kvalifikavimo procesas (4 str.). Kitame dokumente — LR
Aukstojo mokslo jstatyme — teigiama, kad studijos yra
~-asmens mokymasis aukstojoje mokykloje pagal tam
tikrg studijy programg® (2 str., 22 p.). Apibudinant uni-
versitetines ir neuniversitetines studijas pabréziama, kad
jos turi sudaryti sglygas jgyti atitinkamg, kvalifikacijg (2
str., 25 ir 13 p.). Tai reiskia, kad studijos apima daugybe
jvairiy sglygu, suteikiamy asmens saviugdai plétoti ir kva-
lifikacijai jgyti aukstojoje mokykloje.

Kokybé — ypatybe, verte, tikimo/tinkamumo laipsnis
(Dabartinés lietuviy kalbos Zodynas, 2000; Lietuviy kal-
bos Zodynas, 1962). Angly kalbos zodynuose ji apibtidi-
nama kaip tobulumo laipsnis ( 7he American Heritage Dic-
tionary of the English Language, 1992; The Reader’s Di-
gest Great Encyclopedic Dictionary, 1966; Webster's New
Universal Unabridged Dictionary, 1985; Webster's Third
New International Dictionary, 1963). Taip pat teigiama, kad
kokybé — atitikimo standartams laipsnis (Webster's Third
New International Dictionary, 1963), kad tai — ypatybe,
padaranti objekta gera arba bloga, pagirting arba smerk-
ting (Webster's New Universal Unabridged Dictionary,
1985). Tuose kokybés apibréZimuose akcentuojamas ge-
rumas, tinkamumas ir tobulumas. Susiejus kokybés sa-
voka su studijy apibrézimu galima daryti iSvada, kad stu-
dijy kokybé — tai tinkamos sglygos universitete asmens
saviugdai plétoti ir kvalifikacijai jgyti.

Vertinant salygy tinkamuma, reikéty $iy salygy visu-
ma analizuoti pagal atskiras dimensijas. Dimensija kildi-
nama i$ lotyniSko zodzio dimensio, reiSkiancio ,mat-
muo“. Angly kalbos Zodynuose dimensijai priskiriama
keletas reikSmiy: tai — matavimas, remiantis tam tikra
skale, pavyzdziui, auksciu, ilgiu arba plociu (Cambrid-
ge Advanced Learner’s Dictionary,; Merriam-Webster On-
line Dictionary), didumas, apimtis (Merriam-Webster On-
line Dictionary; The American Heritage Dictionary of the
English Language), vienas i$ elementy arba veiksniu,
sudaranciy asmenybe arba visuma; aspektas, kuriuo
kazkg svarstome (Merriam-Webster Online Dictionary;
The American Heritage Dictionary of the English Langu-
age, Cambridge Advanced Learner’s Dictionary). Patei-
kiamos ir kitos reikSmés, kurios budingesnés tam tik-
roms sritims — fizikai, matematikai ir t. t. Vadinasi, studjjy
kokybés dimensija galétumém suprasti kaip aukstosios
mokyklos veiklos sritj, kuri yra reikSminga studijy koky-
bei ir daugiau arba maziau lemia studijuojancio asmens
saviugda bei jgyjama kvalifikacija.

LKriterijus” kildinamas i§ graikiSko ZodZio Ariterion,
reiSkiancio mata, matavimo vieneta. Jis apibréZziamas kaip
pozymis, pagal kurj kas nors vertinama, nustatoma, kla-
sifikuojama (7arptautiniy ZodZiy Zodynas, 2002); vertini-

1

THE CONCEPTION OF DIMENSIONS
AND ASSESSMENT CRITERIA OF THE
QUALITY OF HIGHER EDUCATION

The analysis of dimensions of the quality of higher educa-
tion, first of all, should encompass definitions of the quality
of studies found in laws of the Republic of Lithuania and
different dictionaries.

The Law of Science and Studies states that studies are
the process of higher education, preparation of scientists as
well as improvement of qualification and re-qualification of
specialists’ with higher degrees (Article 4). The other docu-
ment, the law of Higher Education, says that studies are “a
person’s learning in a higher education institution according
to a certain study programme” (Article 2, p. 22). Speaking
about university and non-university studies, it is said that they
need to provide opportunities to acquire an appropriate quali-
fication (Article 2, p. 13, 25). It means that studies encom-
pass many different opportunities for person’s self-develop-
ment and acquisition of the qualification in a higher educa-
tion institution.

In Lithuanian dictionaries quality is defined as a charac-
teristic, value, a degree of suitability/conformance (Dabartinés
lietuviy kalbos Zodynas, 2000; Lietuviy kalbos Zodynas,
1962). In English dictionaries it is described as a degree of
excellence (The American Heritage Dictionary ofthe English
Language, 1992; The Reader’'s Digest Great Encyclopedic
Dictionary, 1966; Webster's New Universal Unabridged Dic-
tionary, 1985; Webster's Third New International Dictionary,
1963). It is also stated that quality is a degree of conform-
ance to standards (Webster's Third New International Dic-
tionary, 1963), or it is any characteristic which may make an
object good or bad, commendable or reprehensible
(Webster's New Universal Unabridged Dictionary, 1985).
These definitions emphasise goodness, suitability and ex-
cellence. Definitions describing quality and studies imply that
the quality of higher education could be defined as appro-
priate opportunities for a person’s self-development and ac-
quisition of the qualification at university.

Assessing appropriate opportunities it would be neces-
sary to analyse the whole of these opportunities in separate
dimensions. The term “dimension” comes from the Latin
word dimensio, meaning measuring. In English dictionaries
several meanings are given to the term “dimension”: it is a
measurement of something in a particular scale, for examp-
le, height, length or width (Cambridge Advanced Learner’s
Dictionary, Merriam-Webster Online Dictionary), magnitude,
scope (Merriam-Webster Online Dictionary, The American
Heritage Dictionary of the English Language), one of the el-
ements or factors making up a complete personality or en-
tity; an aspect of considering something (Merriam-Webster
Online Dictionary, The American Heritage Dictionary of the
English Language, Cambridge Advanced Learner’s Dictio-
nary). Dictionaries also give other meanings, which are more
related to specific fields: physics, mathematics, etc. The di-
mension of the quality of higher education could be defined
as a higher education institution’s area of work, which is sig-
nificant for the quality of studies and more or less influences
a person’s self-development and acquisition of qualification.

The term criterion comes from the Greek word Ariterion,
meaning a measurement unit. It is defined as a feature, by
which something is judged, identified, classified ( 7arptautiniy
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mo pagrindas, matas ( 7arplautiniy Zodziy Zodynas, 2002;

Dabartinés lietuviy kalbos Zodynas, 2000). Daugelyje an-

gly kalbos zodyny, ,kriterijus” — tai vertinimo ir sprendi-

mo priemimo pagrindas (7he New Oxford Dictionary of
English, The Redaer’s Digest Great Encyclopedic Dictio-
nary;, Webster's New Universal Unabridged Dictionary;
The American Heritage Dictionary of the English Langua-
ge, Webster's Third New International Dictionary). Moks-

lininkai taip pat vartoja panasius zodzio ,kriterijus” api-

brézimus: A. D. Grotelueschenas ir bendraautoriai (1976)

pazymi, kad kriterijus yra pozymis arba matas, kuriuo re-

miantis priimamas sprendimas dél programos, produkto

arba veiklos gerumo, M. Scrivenas (1991), L. A. Braskam-

pas ir J. C. Ory (1994) pabréZzia, kad kriterijus yra vertés

nustatymo pagrindas. Apibendrinus galima teigti, kad stu-

dijy kokybés vertinimo kriterijai yra tie pozymiai, kuriais

remiamasi nustatant sglygy asmens saviugdai pléetoti ir

kvalifikacijai jgyti aukstojo mokslo institucijoje bikle; o

jvertinimo kriterijai — pozymiai, pagal kuriuos priimamas

sprendimas del tokiy salygy tinkamumo.

2
STUDIJY KOKYBES
DIMENSIJOS

Remiantis reikalavimais, kuriuos formuluoja skirtingy Sa-
liy aukstojo mokslo kokybeés uztikrinimo agenturos, pri-
klausancios Tarptautiniam aukstojo mokslo kokybés uz-
tikrinimo agentary tinklui (angl. /nfernational Network for
Quality Assurance Agencies in Higher Education), gali-
ma jvardinti tokias jvairiose pasaulio Salyse iSskiriamas
studijy kokybés dimensijas kaip universiteto misija, ins-
titucijos valdymas, plétros strategija ir sprendimy priémi-
mas, personalo kompetentingumas, studentai, studijy
tobulinimas ir valdymas/organizavimas, déstymo ir tyri-
my kokybé, tyrimy strategija ir organizavimas, paslau-
gos bendruomenei, kokybés uztikrinimo sistema, misi-
jos jgyvendinimas ir tiksly pasiekimas, suinteresuoty gru-
piy pasitenkinimas, visuomenés informavimas ir iSori-
niai rysiai. Cia pateikiame (1 lentelé) kai kuriy pasaulio
Saliy institucinio studijy kokybés vertinimo dimensijas
(placiau zr. K. Pukelis, . Savickiené, 2003 bei http://www.
inqaahe.org). Patamsinti langeliai zymi studijy kokybés
dimensijas, pagal kurias jvairiose Salyse atliekamas ins-
titucinis studijy kokybeés vertinimas.

Daugelis Siy dimensijy yra svarbios Lietuvos auks-
tosioms mokykloms. Kita vertus, reikéty jvertinti ju tin-
kamuma konkreciame kontekste: kurios dimensijos ge-
riausiai atspindi studijy kokybe ir kurios i$ jy Siuo metu
aktualiausios musy $Salies aukstojo mokslo sistemos to-
bulinimui?

Dvi i$ pateikty dimensijy yra susijusios su institucijos
misija: misijos aprasas (jo formuluoté) ir misijos jgyvendi-
nimas. Sios dimensijos yra labai svarbios ir jas bitina ana-
lizuoti, taciau detaliau iSnagrinéti, kaip jgyvendinama mi-
sija, vertéty tuomet, kai i$ pradziy iSsiaiSkinama, ar ta mi-
sija ir tikslai suformuluoti tinkamai, todél Siame straipsny-
je didesnis démesys skiriamas misijos aprasui.

Valdymo bei politikos ir sprendimy priémimo dimen-
sijos yra susijusios tarpusavyije, ir jos dalinai apimtos
misijos ir tiksly dimensijoje, todél sitloma vietoje ty dviejy
vertinti vadovavimo dimensija.

ZodZiy Zodynas, 2002); it is the basis for assessment, a mea-
sure (Tarptautiniy ZodZiy Zodynas, 2002; Dabartinés lietuviy
kalbos Zodynas, 2000). According to several dictionaries of
the English language a criterion is the basis for assessment
and decision making (7he New Oxford Dictionary of English,
2001; The Redaer’s Digest Great Encyclopedic Dictionary,
Webster's New Universal Unabridged Dictionary, The Ameri-
can Heritage Dictionary of the English Language, Webster's
Third New International Dictionary). Different authors also use
similar definitions: A. D. Grotelueschen and co-authors (1976)
indicate that criterion is a feature or measure on the bases
of which the decision about quality of programs, products
or activities are to be made; M. Scriven (1991), L. A. Braskamp
and J. C. Ory (1994) say that a criterion is the basis for judg-
ing quality. In a general way it is possible to say that assess-
ment criteria of the quality of studies are features by which
opportunities for a person’s self-development and acquisition
of qualification at higher education institution is determined;
and evaluation criteria are features by which a judgement can
be made on the appropriateness of these opportunities.

2
DIMENSIONS OF
HIGHER EDUCATION QUALITY

The requirements set by quality assurance agencies in different
countries involved in the International Network for Quality Assur-
ance Agencies in Higher Education identify the following dimen-
sions of the quality of higher education characteristic to universi-
ties: mission statement, institutional management, policy and
decision making processes, quality of staff, students, develop-
ment and management/organization of teaching/learning pro-
cess, quality of teaching and research, research policy and or-
ganisation, community services, quality assurance mechanisms,
realisation of mission and achievement of goals, stakeholder sat-
isfaction, public information, and external communication. Be-
low, in Table 1, the dimensions of the quality of higher education
for institutional assessment in some countries of the world are
presented (for more detailed information look at K. Pukelis, |.Sa-
vickiené, 2003, and http://www.ingaahe. org). Darker squares
mark the dimensions of the quality of higher education, which
are used for institutional assessment in particular countries.

Many of these dimensions are significant for Lithuanian
higher education institutions. However, it is necessary to
evaluate their appropriateness in a certain context: which
dimensions best reflect the quality of studies? Which of them
are the most relevant for the improvement of the higher edu-
cation system in our country at present?

Two dimensions are related to the mission of an institu-
tion: mission statement and realisation of mission. These
dimensions are very important, and they should be analysed,
but the realisation of the mission can be studied in more
detail only when it is clear whether the mission and goals
have been defined in a proper way. That is why first of all we
will pay more attention to the mission statement.

The dimension of institutional management, and the one
of policy and decision making processes are interdepend-
ent and they are partly covered in the dimension of mission
and goals. That is why it is suggested that the dimension of
leadership could replace this two dimensions.

The quality of staff is a relevant condition trying to assure
a proper person’s self-development and acquisition of quali-
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1 lentelé. Kai kuriy pasaulio Saliy institucinio vertinimo studijy kokybés dimensijos
Table 1. Dimensions of the quality of higher education for institutional assessment in some countries

DIMENSIJOS/ SALYS/
DIMENSIONS COUNTRIES AR AU
Misija/

Mission statement

Institucijos valdymas/

Institutional management

Politika ir sprendimy priémimas/
Policy and decision making processes

Personalo kompetentingumas/
Quality of staff

Studentai/

Students

Finansavimas/

Funding

Studijy tobulinimas ir valdymas/organizavimas/
Development and management/organization of
(teaching/learning) process

Déstymo kokybé/

Quality of teaching activities

Tyrimy politika ir organizavimas/

Research policy and organisation

Tyrimy kokybé/

Quality of research

Paslaugos bendruomenei/

Community services

Kokybés uztikrinimo sistema/

Quality assurance system

Misijos jgyvendinimas ir tiksly pasiekimas/
Realisation of mission and achievement of goals
Suinteresuoty grupiy pasitenkinimas /
Stakeholders’ satisfaction

Visuomenés informavimas/

Public information

I$oriniai rysiai/

External communication

CN

CY (674 ENG FI FR LT us ZA

Salys: AR - Argentina, AU — Australija, CN - Kinija, CY - Kipras, CZ - Cekija, ENG - Anglija, FI - Suomija, FR - Prancizija,
LT — Lietuva, US - Jungtinés Valstijos, Siaures centriné kolegijy ir mokykly asociacija, ZA - Piety Afrika.

Countries: AR - Argentina, AU — Australia, CN — China, CY - Cyprus, CZ — Czech Republic, ENG - England, Fl - Finland,
FR - France, LT - Lithuania, US — United States, North Central Association of Colleges and Schools, ZA — South Africa.

Personalo kompetentingumas yra svarbi salyga siekiant
uztikrinti asmens tobuléjima ir kvalifikacijos jgijima, todél ji
turéty atsispindéti studijy kokybés vertinime. Si dimensija
taip pat galéty apimti déstymo kokybe, kuri labiausiai pri-
klauso nuo akademinio personalo kvalifikacijos.

Studentai — ypac plati dimensija, kurig reikety apibréz-
ti aiSkiau. Visos salygos, suteikiamos asmens studijoms,
gali priklausyti Siai dimensijai, todél bitina jg apibudinti
detaliau analizuojant studenty priémima j universiteta, pa-
ramos jiems teikima ir jy tobuléjima.

Finansavimas — ne visoms Salims aktuali studijy koky-
bés dimensija, bet Lietuvoje ji nagrinéjama. Daznai finan-
savimas priklauso ne tik nuo pacios institucijos, bet ir nuo
iSoriniy veiksniy, taciau finansy paskirstymo tinkamumas
yra svarbus vidinis veiksnys studijy kokybei uztikrinti ir jj
buty galima vertinti.

Studijy tobulinimo ir valdymo/organizavimo dimensija
glaudziai siejama su kitomis dimensijomis ir nuo jy pri-
klauso, pvz., kokybés uztikrinimo sistemos, valdymo, po-

fication, and it should be involved in the assessment of the
quality of higher education. This dimension could also in-
clude the analysis of the quality of teaching activities, much
of which depends on the qualification of academic staff.

Students are a particularly broad dimension, which could
be better specified. All the conditions for person’s studying
could belong to this dimension that is why it could be speci-
fied in more detail emphasizing students’ admission, their
support and development.

Funding is not a relevant dimension of the quality of stud-
ies in all the countries, but in Lithuania it is analysed. It is
often the case that funding depends not only on the institu-
tion itself, but on external factors as well. The appropriate-
ness of finance allocation is an important internal factor to
assure the quality of studies, and it could be assessed.

Development and management/organization of teaching/
learning process are closely related with other dimensions,
and depend on them, for example, on quality assurance sys-
tems, policy and decision making processes or the quality
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litikos ir sprendimy priémimo arba personalo kompe-
tencijos. Tai rodo, kad minéta dimensija neturéty bduti
iSskirta i$ kity, bet jg reikéty vertinti pagal kity dimensijy
kriterijus.

Dimensijos, susijusios su tyrimais — tyrimy politika ir
organizavimas bei tyrimy kokybé — yra panasios apim-
ties kaip ir studijy kokybé, todél detaliau nagrinétinos
kituose darbuose. Studijy kokybei uztikrinti labai svarbi
studijy ir tyrimy sinergija. Tai galéty buti atskira dimensi-
ja, o Siame kontekste moksliniai tyrimai analizuojami kaip
viena i$ akademinio personalo veiklos rusiy.

Paslaugos bendruomenei yra svarbi dimensija dau-
gelyje Saliy, taciau Lietuvoje reta aukstoji mokykla teikia
tokias paslaugas. Si dimensija galéty buti aktuali ateityje.

Kokybés uztikrinimo sistema — dimensija, lemianti
studijy kokybés lygj. Lietuvoje tokios sistemos dar tik
pradedamos diegti, todél buty per anksti vertinti jy efek-
tyvuma, bet ateityje tai atlikti batina. Siuo metu vertéty
kruops$ciau iSanalizuoti studijy kokybés vertinimo ir gauty
duomeny valdymo procesus, kurie yra kokybés uztikri-
nimo pagrindas.

Kai kurios Salys tarp dimensijy i$skiria studijy koky-
be suinteresuoty grupiy pasitenkinima. Atsizvelgti j ju
nuomone biitina, taciau atskira dimensija tam nereika-
linga. Rekomenduojama tirti tokiy asmeny pasitenkini-
ma visomis dimensijomis.

Be aptartujy dimensijy, Lietuvoje aktuali ir papildo-
ma dimensija - rySiai su kitomis institucijomis ir organi-
zacijomis. Toks bendradarbiavimas gali teigiamai paveikti
studijy kokybe, todél vertéty istirti jos naudinguma,

Dimensijy grupéje néra aiskiai iSskirta materialiniy
iStekliy valdymo dimensija, nors ji turi tiesioginés jtakos
studijy kokybei. Galima numanyti, kad ji galéty priklau-
syti studijy organizavimo dimensijai, taciau sitilytume ma-
terialiniy istekliy valdymo dimensija (tinkamuma ir jy pri-
einamumg) panagrinéti detaliau.

Apibendrinant ka tik pateikty tarptautiniy dimensijy
aktualuma Lietuvos aukstojo mokslo sistemos plétrai,
galima iSskirti Sias dimensijas, taikytinas masy Salies
universitetams: misijos ir tiksly jgyvendinimas, vadova-
vimas, studenty priémimas ir paramos jiems organiza-
vimas, studenty tobuléjimas, akademinio personalo
kvalifikacijos tobulinimas, materialiniy iStekliy valdymas,
iSoriniy rysiy palaikymas ir plétojimas, studijy kokybés
uztikrinimas.

3 .
STUDIJY KOKYBES
VERTINIMO KRITERIJAI
IR RODIKLIO SAMPRATA

Siekiant jvertinti, ar studijy kokybé tenkina jai keliamus
reikalavimus, batina apibrézti kriterijus (pozymius), pa-
gal kuriuos nustatoma salygy, suteikiamy asmens sa-
viugdai plétoti ir kvalifikacijai jgyti universitete, buklé.
Misijos ir tiksly jgyvendinimg apibudinantys kriteri-
jai turéty nusakyti universiteto siekius, jo iSskirtinumag
aukstojo mokslo sistemoje. Remiantis misija formuluo-
jami tikslai, apibudinantys, kaip bus siekiama misijos
jgyvendinimo (Standards for Accrediitation, 2001, Cha-
racteristics of Excellence in Higher Education, 2002).
Misija iSreiSkia visos veiklos paskirtj, vaidmenj, apibreé-

of staff. It means this dimension should not be distinguished
as a separate one, but it could be analysed according to
criteria of other dimensions.

Dimensions covering research, the quality of research as
well as research policy and organization are of a similarly wide
extent as the quality of studies, so they could be analysed in
more detail in other papers. The synergy between studies and
research is essential to assure the quality of studies, and it could
be a separate dimension, but in this context scientific research
will be examined as one area of the academic staff work.

Community services are a significant dimension in many
countries; however Lithuanian universities seldom provide such
services. This dimension could be important in the future.

Quality assurance systems determine the level of the qual-
ity of higher education. Lithuanian universities have begun
to use these mechanisms, and it is too early to examine their
effectiveness, but in future it will be done. Currently it would
be necessary to analyse the processes of assessment and
the management of collected data, which are the basis for
quality assurance.

Some countries distinguish stakeholders’ satisfaction
among the dimensions of the quality of higher education. It
is essential to consider their opinion, but a special dimen-
sion is not necessary. We recommend that stakeholders’
satisfaction to be examined with regard to all the dimensions.

One more dimension, external communication with other
institutions and organisations, is relevant besides the dis-
cussed dimensions in Lithuania. Such communication can
positively influence the quality of higher education that is
why its usefulness could be analysed.

The management of material resources is not clearly
specified among these dimensions though it has a direct
impact on the quality of higher education. Most probably it
could belong to the dimension of the development and man-
agement/organization of teaching/learning process, but the
management of material resources could go as a specific
dimension and be discussed in more detail.

Summarising the relevance of international dimensions for
the Lithuanian higher education system, the following dimen-
sions could be identfied for use at universities in our country:
realisation of the mission and goals, leadership, student ad-
mission and organisation of their support, student self-devel-
opment, improvement of academic staff qualification, man-
agement of material resources, maintenance and development
of external communication, quality assurance of studies.

3

ASSESSMENT CRITERIA

OF HIGHER EDUCATION QUALITY
AND CONCEPTION OF INDICATOR

Judging if the quality of higher education meets the set re-
quirements, it is necessary to define criteria (features), which
could be used to identify opportunities for a person’s self-
development and acquisition of a qualification at university.

Criteria defining realisation of the mission and goals
should describe university’s purpose, its distinctive charac-
ter among other higher education institutions. Goals are set
in accordance to the mission, and they characterise how the
mission will be realised (Sfandards for Accreditation, 2001,
Characteristics of Excellence in Higher Education, 2002). The
mission covers the purpose of the work, the role of an insti-
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Zia veiklos ribas ir atskleidzia jos esme (Jucevidius R.,
1996.).

Vadovavimo veiksminguma lemia vadovo sugebéji-
mai ir asmenybé — sugebejimas spresti sudétingas prob-
lemas, vadovo iniciatyvumas ir pasitikéjimas savimi. Sek-
mingg vadovavima jtakoja ir vadovavimo stilius — auto-
kratinis, demokratinis arba liberalusis. Vadovui svarbu
pasirinkti tam tikroje situacijoje tinkama stiliy. Bendravi-
mo su pavaldiniais budas taip pat jtakoja vadovavimo
veiksmingumg, (R. Zelvys, 2003).

Studenty priemimas ir paramos fiems organizavimas.
Universitetai turéty vadovautis tinkama studenty priémi-
mo sistema, kurig sudaryty logiski ir pagristi reikalavimai
bei komplektavimo strategija. Informacija apie studijas uni-
versitete busimiems studentams turéty bati tokia, kad is-
aiskeéty studijy salygos, galimybeés ir reikalavimai. Reiké-
ty priimti studentus, galin€ius pasiekti jiems numatytus
tikslus. Naujiems studentams turéty buti padedama pri-
sitaikyti prie studijy salygy ir reikalavimu, kad jie greitai
tapty visaverte universiteto bendruomenés dalimi (Cha-
racteristics of Excellence in Higher Education, 2002).

Administracijos darbuotojai ir déstytojai turéty skirti
pakankamai laiko studentams, konsultuodami juos stu-
dijy klausimais. Rupinantis parama studijuojantiesiems
taip pat svarbu iSsiaiskinti, ar tinkamas studenty akade-
minis kravis (Marsh H. W. and Dunkin M. J., 1992). Be
to, svarbi ir informacijos sklaida — studentai turety zinoti
visas studijy naujienas ir pasikeitimus. Parama studijuo-
jantiesiems taip pat apima salygy nejgaliyjy studijoms
sudaryma, todél svarbu, kad universiteto patalpos bei
jranga buty Siems studentams pritaikytos.

Studenty tobuléjimas. Studijy metu studentai turety
visokeriopai tobuléti — akademiniu, profesiniu pozidriu ir
kaip asmenybés. ,Studijy rezultatai atspindi, kg studen-
tai galvoja, ka supranta ir kg jie gali nuveikti su tuo savo
zinojimu® (Doherty A., Riordan T., Roth J., 2002, p. 4).
Studijuojantieji aukstojoje mokykloje turéty jgyti ne tik
dalykiniy Ziniy, mokeéjimy ir jgudziu, bet ir plétoti savo
asmenines savybes (savarankiskuma, atsakomybe, ku-
rybinguma ir pan.). Tai turéty padéti jiems jsidarbinti, ge-
rai atlikti darba, plétoti karjera arba testi studijas.

Akademinio personalo kvalifikacifos fobulinimas. Lie-
tuvos Respublikos auk$tojo mokslo jstatyme (2000) tei-
giama, kad auks$tyjy mokykly déstytojai ,be pedagogi-
nio darbo turi dalyvauti moksliniuose tyrimuose ir (ar)
taikomojoje mokslinéje veikloje, taip pat metodinéje veik-
loje...“ (28 straipsnis, 2 dalis). Siame jstatymo straips-
nyje taip pat apraSomos déstytojy pareigybés — iSdés-
toma, kokie asmenys, kokias pareigas gali eiti ir kg jas
eidami turéty daryti. Tai reiskia, kad norint jvertinti aka-
deminio personalo kvalifikacijg svarbu iSanalizuoti, ar ji
formaliai ir realiai yra tinkama: ar déstytojy kvalifikacija
atitinka reikalavimus, suformuluotus LR aukstojo moks-
lo jstatyme, ar déstytojai geba atlikti didaktine, studijy
dalyky turinio tobulinimo ir moksline veiklg ir kokie tos
veiklos rezultatai?

Apibendrintai galima teigti, kad didaktiné veikla ap-
ima studenty darbo organizavimg ir vertinima; studijy
dalyky turinio tobulinimo veikla — studijy medziagos ren-
gima, dalyvavimg studijy programy kurimo, tobulinimo
ir vertinimo procese; moksliné veikla — dalyvavima moks-
liniuose tyrimuose ir mokslo taikomojoje veikloje, straips-
niy ir knygy raSyma gauty duomeny pagrindu, pranesi-

tution, it determines the framework of the work and shows
the nature of the institution (JuceviCius R., 1996.).

The effectivenes of /eadershijp depends on the leader’s
abilities and his/her personality — abilities to solve compli-
cated problems, his/her initiative and self-confidence. Lead-
ership is also under the influence of a leadership style — au-
tocratic, democratic or liberal. It is important that a leader
would be able to choose a relevant style in a certain context.
The interaction between the leader and other staff members
is also an important factor for leadership (R. 2elvys, 2003).

Student admission and organisation of their support. Uni-
versities should have a respective system of student admis-
sion and recruitment policy based on sound and valid re-
quirements. Information on studies for prospective students
should be comprehensive so that studying conditions, op-
portunities and requirements would be clear. Individuals en-
rolled should be able to reach the envisaged goals. Fresh
students should be supported in the adaptation of studying
conditions and requirements so that they could easily be-
come an integral part of the university community (Charac-
teristics of Excellence in Higher Education, 2002).

Administrative and academic staff should devote enough
time for student counselling on teaching and learning issues.
Student support also includes the care for a respective stu-
dent work load (Marsh H. W. and Dunkin M. J., 1992). Moreo-
ver, it is important to assure the flow of information so that
students can be aware of all the news and changes. The
support of students also involves opportunities for disabled
students, which is why it is important to arrange the univer-
sity facilities taking acount of such students’ needs.

Student self-development. During studies individuals
should develop themselves in various ways: in an academic,
professional and personal sense. “Learning outcomes re-
flect how students think and understand and what they are
able to do with what they know” (Doherty A., Riordan T., Roth
J., 2002, p. 4). Students should obtain not only occupational
knowledge and skills, but also to develop their personal
characteristics (independency, responsibility, creativeness,
etc.). This would help them to find a job easier, to perform
their work well, to develop career or to continue studies.

Improvement of qualification of academic staff. The Law
of Higher Education of the Republic of Lithuania (2000) states
that teachers in higher education institutions “should partici-
pate in scientific research and (or) applied research as well
as perform methodical activities, besides their academic
work...” (Article 28, Part 2). This article of Law also describes
functions and responsibilities of teachers saying what is nec-
essary for persons in certain positions, and what kind of work
they need to carry out. It means that in assessing the qualifi-
cation of academic staff it is necessary to analyse if the quali-
fication is appropriate in a formal way as well as in reality:
Does the teacher’s qualification meet requirements set in the
Law of Higher Education? Are teachers able to perform well
didactical, subject content development and research ac-
tivities, and what results have been achieved?

In general it is possible to say that didactical activities
include the organisation and evaluation of student work;
subject content development activities include the develop-
ment of teaching materials, the development, review and re-
vision of courses and programs; research work encompasses
the participation in fundamental and applied research, wri-
ting papers and books based on research results, presenta-
tion of papers at conferences, editing of publications and
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my skaitymg konferencijose, publikacijy redagavima,
moksliniy ekspertiziy atlikimg (Braskamp L. A. ir Ory J. C,,
1994). Kalbant apie akademinio personalo kvalifikacijg
taip pat svarbu jvertinti jos tobulinimo sisteminguma, ir
salygas, kurie yra svarbis studijy kokybés uztikrinimo
kriterijai.

Materialiniy istekliy valdymas. Materialiniai iStekliai
apima auditorijas, laboratorijas ir bibliotekas bei jy jran-
ga ir aparatura. Analizuojant jy tinkamumg ir prieinamu-
ma vertéty iSsiaiskinti, ar auditorijos ir laboratorijos pa-
togios bei pritaikytos studijoms; ar jy pakanka visiems
studentams, ar jos neperpildytos; ar studijy metu nau-
dojami jrengimai ir aparatura yra tinkami dirbti pagal stu-
diju programa; ar universitete uztenka kompiuteriu, kad
buty galima skirti pakankamai laiko darbui su jais; ar
kompiuterinés programos pritaikytos reikalingoms uz-
duotims atlikti; ar bibliotekoje yra uztektinai knyguy, pri-
taikyty visiems studijy dalykams; ar patogus bibliotekos
darbo grafikas (Standards for Accreditation, 2001).

[Soriniy rysiy palaikymas ir plétojimas. Studijy pro-
gramy savianalizés metodikoje (Mokslo ir studijy insti-
tucijy vertinimo taisyklés, 2001) aprasant iSorinius rySius,
taip pat minimi institucijos ry$iai su socialiniais partne-
riais (aukstosiomis mokyklomis, pramonés, mokslo, me-
no, kulttros bei kitomis jstaigomis), dalyvavimas tarp-
tautinése studenty ir akademinio personalo mainy pro-
gramose. Atskirai reikéty tirti rySius su darbdaviais ir sa-
vo alma materabsolventais — a/lumni. Analizuojant rySiy
plétojima, reikéty iSsiaiskinti, ar aukstosios mokyklos
bendradarbiavimas su kitomis institucijomis ir organi-
zacijomis yra vertingas siekiant geresniy rezultaty, ar ry-
$iai su darbdaviais ir absolventais yra nuolatiniai, pasto-
vus, ar bendradarbiaujama jvairiose srityse, ar studen-
tai ir déstytojai noriai dalyvauja tarptautinése programo-
se irjgyja naudingos patirties, ar jgyta patirtj pritaiko stu-
dijose ir akademinéje veikloje.

Studijy kokybés uZtikrinimas. Tiriant studijy kokybés
sistemos efektyvuma, reikéty iSnalizuoti, kaip Si sistema
veikia universitete. Kadangi svarbus vaidmuo kokybés
uztikrinimo sferoje tenka vertinimui, vertinimo proceso
analizei reikéty skirti ypatingg demes;j. Vertinimas yra sis-
temingas informacijos rinkimas, jos analizé ir panaudo-
jimas siekiant studijy kokybes (Palomba C. A., Banta T.
W., 1999). Jis turéty vykti planingai, tam tikru ciklu ir pa-
gal tam tikrg sistemg (Buhren C. B., 2002; Upcraft M. L.,
Schuh J. H., 1996). Studijy kokybe reikéty vertinti pagal
sudaryta plang atsizvelgiant j jo etapus. Svarbu, kad ver-
tinimas apimty jvairias dimensijas, turinCias jtakos stu-
dijy kokybei, ir atspindeéty jvairiy grupiy atstovy nuomo-
nes (Upcraft M. L., Schuh J. H., 1996; Standards for Ac-
creditation, 2001). Vertinimo rezultatai turéty bdti Zinomi
visai mokyklos bendruomenei — juos reikéty skelbti vie-
Sai.

Kiekvienai studijy kokybés dimensijai galima priskir-
ti kriterijy grupes, kuriomis remiantis rekomenduojama
atlikti institucinj studijy kokybeés vertinima (2 lentelé).

Aukstosios mokyklos veiklos ar veiklos srities (di-
mensijos) kokybé nustatoma matuojant jas nusakan-
¢ius kriterijus (pozymius). PavyzdZiui, aukstosios mo-
kyklos iSoriniy rySiy palaikymo ir plétojimo dimensijg
nusako bendradarbiavimas su jvairiomis organizacijo-
mis, darbdaviais ir absolventais, jy dalyvavimas studi-
ju kokybés uztikrinimo procese universitete, studenty

consulting (Braskamp L. A. ir Ory J. C., 1994). In examining
the qualification of academic staff it is also essential to evalu-
ate how systematically it is improved, and what opportuni-
ties are to do this because these factors are significant for
quality assurance of studies.

Management of material resources. Material resources
include rooms, laboratories and libraries as well as their
facilities and equipment. Analysing their appropriateness
and accessibility it is important to identify if rooms and labo-
ratories are comfortable and properly arranged for studies,
if there is a sufficient number of them and they are not over-
crowded, whether equipment and technology used for stu-
dies are respective to work according to certain study pro-
grammes, whether the university has enough computers
so that one could devote a sufficient amount of time to use
them for studies, if software is adjusted to perform tasks,
whether the library has enough books for all the courses, if
the working time of the library is convenient, and so on
(Standards for Accrediitation, 2001).

Maintenance and development of external communica-
tion. The regulations for the self-assessment of study pro-
grammes (Mokslo ir studijy institucijy vertinimo taisykles,
2001) describes external communication of a university with
social partners (higher education institutions, industry, sci-
ence, art, culture and other organisation) as well as the par-
ticipation in international exchange programmes for students
and academic staff. Additionally, links with employers and
graduates (alumnj) of the alma mater should be studied.
Analysing the development of external communication it is
important to learn if cooperation with other institutions and
organisations is useful striving for better results, if communi-
cation with employers and graduates is ongoing and con-
sistent, if communication covers different areas, if students
and teachers are willing to participate in international pro-
grammes and gain valuable experience, if this experience is
used in studies and academic activities.

Quality assurance of studjes. Analysing the effectiveness
of the mechanisms of quality assurance of studies, it is nec-
essary to learn how they function at university level. Assess-
ment play an important role in quality assurance that is why
a great interest should be paid for the analysis of the as-
sessment process. Assessment is a systematic collection,
review and use of information for the purpose of improve-
ment of quality of studies (Palomba C. A., Banta T. W., 1999).
It should take place according to the plan, cycle and system
(Buhren C. B., 2002; Upcraft M. L., Schuh J. H., 1996). In other
words the quality of studies should be assessed according
to the plan and its stages. It is important for assessment to
be multidimensional with regard to the quality of higher
education and to reflect opinions by different representatives
from the institution (Upcraft M. L., Schuh J. H., 1996; Stand-
ards for Accrediitation, 2001). Assessment results should be
well known for the whole university community, i.e. they need
to be made public.

Each dimension of the quality of higher education co-
vers respective groups of criteria, which could be used for
institutional assessment at universities (Table 2).

The quality of higher education institution’s work or its area
of work (dimension) could be assessed by identified criteria (fea-
tures). For example, the dimension of the maintenance and de-
velopment of external communication could be described by
relationships with various organisations, employers and gradu-
ates, their participation in quality assurance process at university,
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2 lentelé. Vertinimo kriterijai pagal studijy kokybés dimensijas
Table 2. Assessment criteria according to dimensions of the quality of higher education

STUDIJY KOKYBES DIMENSIJOS
DIMENSIONS OF THE QUALITY OF HIGHER EDUCATION

Misijos ir tiksly jgyvendinimas

Realisation of the mission and goals

Vadovavimas

Leadership

Studenty priémimas ir paramos jiems organizavimas

Student admission and organisation of their support

Studenty tobuléjimas

Student self-development

Akademinio personalo kvalifikacijos tobulinimas

Improvement of academic staff qualification

Materialiniy istekliy valdymas

Management of material resources

I3oriniy rySiy palaikymas ir plétojimas

Maintenance and development of external communication

Studijy kokybés uZtikrinimas

Quality assurance of studies

VERTINIMO KRITERIJAI
ASSESSMENT CRITERIA

Misijos apraSo prasmingumas, institucijos tiksly atitikimas keliamiems auk$tosios
mokyklos siekiams, tiksly ir misijos suderinamumas.

Meaningfulness of mission statement, consistency of institution’s goals to required
objectives by authorities, compatibility of goals with mission.

Vadovavimo stiliaus tinkamumas, vadovo sugebéjimas spresti sudétingas problemas,
iniciatyvumas ir pasitikéjimas savimi, vadovo bendravimas su pavaldiniais.

Appropriateness of leadership style, leader’s ability to solve problems, initiative and self-
confidence, leader’s interaction with staff members.

Reikalavimy busimiems studentams tinkamumas, informacijos busimiems studentams
pakankamumas, priimamy studenty tinkamas pasirengimas siekti studijy tiksly, pagalbos
studentams adaptuotis efektyvumas, galimybés studentams konsultuotis su administracija
ir akademiniu personalu, informacijos apie studijas prieinamumas, akademinio krivio
paskirstymo optimalumas ir salygy studijuoti nejgaliesiems tinkamumas.

Appropriateness of requirements and sufficiency of information for prospective students,
readiness of enrolled students to pursue study goals, effectiveness of support for students’
adaptation, opportunities for students to have consultations with administrative and
academic staff, accessibility of information on studies, relevance of work load, opportuni-
ties to study for disabled people.

Studenty akademiné pazanga ir asmeninis tobuléjimas, jy pasiruoSimas dirbti, siekti
karjeros ir testi studijas, absolventy jsidarbinimo lygis.

Students’ academic progress and personal development, their preparation for work, career
and continuation of studies, employment of graduates.

Kvalifikacijos atitikimas formaliems reikalavimams, gebgjimas organizuoti studenty darba,
studenty pasiekimy vertinimo skaidrumas ir tinkamumas, dalyvavimas didaktinéje, studijy
turinio tobulinimo bei mokslinéje veikloje ir jos rezultatyvumas, profesinio tobuléjimo
atitikimas institucijos plétros strategijai.

Consistency of qualification to formal requirements, ability to organise students’ work,
transparency and appropriateness of evaluation of students’ achievements, participation
and results of didactical, subject content development and scientific activities, consistency
of professional improvement to development strategy of institution.

Naudojimosi auditorijomis, laboratorijomis, jrengimais, aparattira, kompiuteriais,
kompiuterinémis programomis, internetu ir bibliotekos fondais galimybés; jy
pakankamumas, tinkamumas, prieinamumas ir pritaikomumas studijoms.

Opportunities for using rooms, laboratories, facilities, equipment, computers, software,
internet and libraries, including their sufficiency, appropriateness, accessibility and
adaptability for studies.

Bendradarbiavimo su kitomis auk$tosiomis mokyklomis, pramonés, mokslo, karinémis,
meno ir kultiros organizacijomis, darbdaviais bei absolventais reikSmingumas ir
sistemingumas, studenty ir déstytojy aktyvumas tarptautinése mainy programose ir jgytos
patirties pritaikomumas studijoms bei akademinei veiklai.

Importance and organisation of communication with higher education institutions, industry,
science, military, art and culture organisations, employers and graduates; activity of
students and teachers in international exchange programmes, adaptability of gained
experience in studies and academic work.

Studijy kokybés tobulinimo sistemingumas ir bendruomenés informavimas apie tai,
kokybés uZtikrinimo planingumas, iS$samumas ir reprezentatyvumas.

System of higher education quality development, informing community about it, planning
and comprehensiveness of quality assurance and representation of all the interests in this
process.
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ir akademinio personalo tarptautiniai mainai ir t. t. No-
rint gauti informacijg apie kiekvieng dimensijg, butina
parengti tos dimensijos esme atitinkancius tyrimo in-
strumentus, kurie padéty surinkti specifing informaci-
ja, leidziancig spresti apie aukstosios mokyklos veik-
los bukle atitinkamoje srityje. Tokia surinkta informaci-
ja arba gauti duomenys vadintini studjjy kokybés insti-
tuciniais rodikliais. Institucinis rodiklis yra suprantamas
kaip institucijos veiklos rezultaty, kokybés ir kiekybés
iSraiSka, duomuo (Dabartinis lietuviy kalbos Zodynas).
Duomuo - tai kas duota, kuo remiantis daroma iSvada
(Dabartinis lietuviy kalbos zodynas). Angly kalboje ro-
diklio atitikmeniui pavadinti vartojama indikatoriaus sa-
voka (lot. indicator — ,rodytojas”), kuri nusako ,kurio
nors parametro kitima, stebimo objekto busenos (kie-
kybinés ar kokybinés) vaizdg zmogui suvokiama for-
ma*“ (Tarptautiniy zodziy Zodynas, 2003). Taigi studijy
kokybés rodikliai yra kiekybiniai arba kokybiniai duo-
menys, gauti pagal vertinimo kriterijus siekiant priimti
sprendimg dél salygy asmens saviugdai plétoti ir kva-
lifikacijai jgyti blklés konkrecioje institucijoje.

Nustacius studijy kokybeés institucinius rodiklius, rei-
kia iSsiaiSkinti gauty duomeny prasme. Tam bitina pa-
gal visus kriterijus (pozymius) kiekvienai institucijai ture-
ti arba paciai nusistatyti studijiy kokybés standartinius
rodikiius, Kuriuos reikia pasiekti, kad studijos buty pri-
pazintos kokybiskomis. Su Siais standartiniais rodikliais
palyginami gauti duomenys — instituciniai rodikliai — ir
tokiu blidu suzinoma, ar institucijoje pasiektas pakan-
kamas studijy kokybés lygis apskritai arba pagal atski-
ras studijy kokybés dimensijas.

Studijy kokybés dimensijy, kriterijy ir standartiniy
rodikliy visuma sudaro studijy kokybés standarta - rei-
kalavimus, kuriy turi bati laikomasi siekiant sudaryti tin-
kamas sglygas asmens saviugdai plétoti ir kvalifikaci-
jai jgyti konkreCiame universitete ar kitoje aukstojoje
mokykloje.

4
SPRENDIMO PRIEMIMAS

Apibudinus studijy kokybeés dimensijas ir kriterijus, rei-
keéty iSsiaiskinti, kas ir kaip gali nuspresti, ar universitete
sudaromos tinkamos studijy salygos, koks studijy ko-
kybeés lygis yra pasiektas.

M. L. Upcraftas ir J. H. Schuh (1996) iSkelia svarby
klausima: kaip galima apibudinti kokybe, kai jos sam-
prata yra skirtinga jvairiose institucijose ir net tos pacios
institucijos skyriuose? Dar astriau Sig problema suvokia
L. Mabry (2001), teigdama, kad tiesa turi daug veidy ir
visi informacijos Saltiniai yra diskutuotini. Vadovas gali
vienaip paaiskinti situacija, o personalas tvirtinti atvirks-
patirtj. Susidlrus su skirtingomis nuomonémis, kurias
iSsako jvairios grupés, geriausia iSeitis bity iSsiaiskinti
ir apibendrinti visy jy pozidrj.

Kai kurie autoriai (Patton M. Q., 2001; Wholey J. S.,
2001; Upcraft M. L., Schuh J. H., 1996; Buhren C. B.,
2002) tvirtina, kad kokybé priklauso nuo Zzmoniy patyri-
mo ir interesy: jei jgyjama teigiamos patirties, susiformuoja
teigiamas pozidris, tai tuomet ir nusprendziama, kad pa-
siekta auksta kokybé. R. E. Stake (2001) teigia, kad ko-

international exchanges of students and academic staff, etc. In
order to receive information on every dimension it is important to
develop research instruments in accordance with the nature of
the dimensions. Such instruments would allow the collection of
specific information on a certain field of work of a higher educa-
tion institution. The collected information or the data received
could be called /institutional indicators of the quality of higher
eaucation. Lithuanian dictionaries say that an institutional indlica-
formarks results of institution’s work, which can have either quali-
tative or quantitative expression, and it also can be referred to
data (Dabartinis lietuviy kalbos Zodynas). Data are used as the
basis for making conclusions (Dabartinis lietuviy kalbos Zodynas).
In the English language the term “indicator” could be an equiva-
lent one (meaning one that indicates), which describes “the vari-
ation of some parameter, the image of the status (quantitative or
qualitative) of the object observed in a conceivable form for a
person ( 7arptautiniy ZodZiy Zodynas, 2003). Thus, indicators of
the quality of higher education are quantitative or qualitative data
collected using assessment criteria in order to identify opportuni-
ties for a person’s self-development and acquisition of a qualifi-
cation in a particular institution.

When institutional indicators of the quality of higher educa-
tion have been identified, itis necessary to discover the meaning
of these data. That is why, according to all the criteria (features),
each institution should know or identify standard indicators of
the quality of studiies, which must be achieved in order to identify
studies of high quality. The collected data, i. e. institutional indica-
tors, can be compared against standard indicators, and in such
away it is possible to find out whether an institution achieved a
sufficient level of quality in general or in specific dimensions.

Together the dimensions of the quality of studies, assess-
ment criteria and standard indicators make up the standard
of the quality of higher education. In other words, they con-
stitute requirements, which need to be met to assure appro-
priate opportunities for a person’s self-development and ac-
quisition of a qualification in a particular university or other
institution of higher education.

4
MAKING A DECISION

Having defined dimensions and criteria of the quality of stud-
ies, it is possible to suggest who and how can decide if ap-
propriate opportunities have been provided at university, and
what level of quality has been attained.

M. L. Upcraft and J. H. Schuh (1996) raise the critical
question: how can quality be defined, when these definitions
vary from institution to institution and even among depart-
ments? L. Mabry (2001) makes a sharper point saying that
truth wears many faces, and all the sources of information
are compromised. Managers could explain the situation in
one way, but staff member could say other things because
all of them have different experiences. When various opin-
ions are expressed by different groups, we recommend to
find out all the views and generalise them.

Some authors (Patton M. Q., 2001; Wholey J. S. 2001;
Upcraft M. L., Schuh J. H. 1996; Buhren C. B. 2002) say that
quality depends on the experience and interests of partici-
pants. If good experience has been gained, then participants
have a positive opinion about some issue, and can declare
that it is of high quality. According to R. E. Stake (2001),
quality does not exist until people say it so. If many of them
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kybé neegzistuoja tol, kol zmoneés patvirtina, kad ji tikrai
esti. Jei dauguma pareiskia, kad studijy programa vertin-
ga, tai ji tikrai kokybiSkesné negu tuo atveju, kai tik mazu-
ma jzvelgia jos privalumus. R. E. Stake pabrézia, kad mo-
kyklos veiklos kokybeé yra asmeninés patirties — déstyto-
ju, studenty ir kity grupiy atstovy — rezultatas.

Galima teigti, kad priimant sprendimg dél studijy saly-
gy tinkamumo, reikéty istirti ir palyginti visy institucijos ben-
druomenés grupiy — studenty, déstytoju, administracijos ir
kity suinteresuotyjy —nuomones apie jvairias studijy koky-
bés dimensijas. Jei dauguma teigia, kad salygos studijoms
yra tinkamos, tai reikéty pripazinti, kad studijy kokybé yra
pakankama aukstojoje mokykloje. Jei suzinoma, kad visi
skirtingai vertina tg patj dalyka, reikéty detaliau paanali-
zuoti tokio vertinimo prieZastis — kodél vieniems tai priimti-
na, o kiti tai jvertina kaip trukuma. Kadangi studijy kokybe
visi gali jvertinti skirtingai, tai sprendimo priémimas, remian-
tis bendruomenés grupiy pozidriais, bty tinkama iSeitis.

Daugelis anksciau pateikty kriterijy yra skirti bendruo-
meneés nuomonei iSsiaiskinti ir atsizvelgus j juos nuspres-
ti, ar studijos yra tobulinamos. Dar 1978 m. G. Glassas,
02001 m. S. Kushneris pabrézé, kad kiekvienas gali at-
skirti tobulejimg nuo degradavimo, bet niekas negali pri-
imti absoliutaus sprendimo, kas yra gerai, o kas blogai.
Tai tik patvirtina, kad individualus poZidris gali bati ver-
tingas aiskinantis studijy kokybés bukle.

ISVADOS IR REKOMENDACIJOS

Apibendrindami galétume suformuluoti kai kurias iSva-
das. Pirma, studjjy kokybe galétume suprasti kaip saly-
gy, suteikiamy asmens saviugdai plétoti ir kvalifikacijai
jgyti universitete, tinkamuma. Studjjy kokybés dimensi-
J/3— kaip aukstosios mokyklos veiklos srit], kuri yra reiks-
minga studijy kokybei ir daugiau arba maziau lemia stu-
dijuojancio asmens saviugda bei jgyjama kvalifikacija.

Pozymiai, kuriais remiantis nustatoma studijavimo sa-
lygy arba atskiros aukstosios mokyklos veiklos srities
bukle, vadinami vertinimo Ariterijars. Studijy kokybés ro-
dikliai yra kiekybiniai arba kokybiniai duomenys, gauti
taikant vertinimo kriterijus. Instituciniai rodikliai lyginami
su nustatytais studijy kokybés standartiniais rodikiiais,
ir jy pagrindu issiaiSkinama, ar pasiektas pakankamas
studijy kokybes lygis.

Kiekviena institucija turéty apibudinti sau tinkamas di-
mensijas, kriterijus ir rodiklius — studijy kokybeés vertini-
mo standartg, bet galimi ir bendri pozymiai, kurie patei-
kiami Siame straipsnyje. Taikant juos galima iSsiaiskinti
didziausius studijy kokybés privalumus bei trikumus, ku-
rie galéty blti gairés, nusakancios, kuria kryptimi univer-
sitetas galéty dirbti, siekdamas studijy kokybés. Tokie stu-
dijy kokybés vertinimo standartai negali buti nuoseklus ir
iSsams, bet juos galima taikyti pirminiams studijy koky-
bés tyrimams atlikti, naudojantis atitinkamomis tyrimo prie-
monémis. ISsamesniems studijy kokybés tyrimams kiek-
vienas universitetas turéty parengti priemones, pritaiky-
tas savo kontekstui — vizijai, misijai i tikslams, juos iSban-
dyti ir tobulinti, po to — nuolat atnauijinti.

Pabréztina, kad poziurj | studijy kokybés bikle ture-
ty iSsakyti jvairios bendruomenés grupés ir remiantis vi-
sy ju nuomone reikéty priimti sprendimag del pasiekto
studijy kokybés lygio.

experience the programme as valuable, then it is of better
quality than fewer people who declare its merit. R. E. Stake
states that the quality of a school is a product of teachers’,
students’ and other stakeholders’ experience.

It would be possible to say that making a decision on the
appropriateness of the opportunities for studies, it is necessary
to examine and compare opinions of all the community groups
— students, teachers, administration and other stakeholders —
on various dimensions of the quality of studies. When the ma-
jority of them agree that opportunities for studies are appropri-
ate, then it means that the quality of higher education is good
enough in a higher education institution. If the results show that
many view the same things in a different way, it would be im-
portant to analyse the reasons for such findings: why would
some people discover merits, and others find shortcomings?
Since the quality of studies could be evaluated differently by
different people, the decision making based on views of all the
community groups would be the right solution.

The majority of the above mentioned criteria are intended
to reveal the opinion of the university community and reach
a decision about whether the higher education institution is
making progress. G. Glass in 1978, and later S. Kushner, in
2001, said that everybody can recognize improvement and
decay, but one cannot make absolute judgments of good
and bad. Individual opinions are important aiming at the un-
derstanding of the status of the quality of studies.

CONCLUSIONS AND RECOMMENDATIONS

Summarising the given ideas several conclusions can be made.
First of all, the quality of higher education can be understood
as appropriate opportunities for person’s self-development and
acquisition of qualification at university. A dimension ofthe quality
of higher education is a university’s area of work, which is sig-
nificant for the quality of studies and more or less influences a
person’s self-development and qualification.

Features by which it is possible to determine opportunities
for studies or the quality of a higher education institution’s area
of work could be called assessment criteria. Indicators of the
quality of higher education are quantitative and qualitative data
collected in accordance to assessment criteria. Institutional in-
dicators are compared against stanaard indlicators, and this
comparison allows a decision to be made as to whether a suf-
ficient level of the quality of higher education has been achieved.

Each institution should identify dimensions, criteria and indi-
cators, making an assessment standard for the quality of higher
education appropriate to their context. However, common fea-
tures, described in this article, are also possible for many univer-
sities. The biggest merits and shortcomings could be discov-
ered according to these features, and they could become guide-
lines showing in which direction a university could work to as-
sure better quality of studies. Common assessment standards
cannot be consistent and comprehensive, but they can be used
for initial research on the quality of higher education with ad-
equate instruments. More thorough research should be carried
out with special instruments developed for a particular university
and its context: vision, mission and goals. When instruments are
piloted, they need to be improved and constantly renewed.

Opinions of the quality of higher education should be ex-
pressed by different groups of the university community, and
the decision of the quality level attained could be made accord-
ing to these approaches.



Izabela SAVICKIENE, Kestutis PUKELIS

INSTITUCINIS STUDIJY KOKYBES VERTINIMAS: DIMENSIJOS, KRITERIJAI IR RODIKLIAI * INSTITUTIONAL QUALITY ASSESSMENT OF HIGHER EDUCATION: DIMENSIONS, CRITERIA AND INDICATORS

LITERATURA / REFERENCES

Aukstojo mokslo kokybés uztikrinimo agentury tarptautinis tink-
las (2004)//< http://www.ingaahe.nl>, aplankyta 2004 08 20.
Braskamp L. A., Ory J. C. (1994). Assessing Faculty Work. San
Francisco: Jossey-Bass Publishers.

Buhren C. B. (2002). School Evaluation in Germany// Advances
in Program Evaluation, Vol. 8 (Ed. Nevo D.). Elsevier Science.
Cambridge Advanced Learner’s Dictionary (2004)//<http://dic-
tionary.cambridge.org>, aplankyta 2004 08 20.

Characteristics of Excellence in Higher Education. (2002). Phi-
ladelphia: Middle States Commission on Higher Education.
Dabartinés lietuviy kalbos Zodynas. (2000). Vilnius: Mokslo ir
enciklopedijy leidybos institutas.

Doherty A., Riordan T., Roth J. (Eds.) (2002). Student Learning:
A Central Focus for Institutions of Higher Education. Milwau-
kee: Alverno College.

Glass G. (1978). Standards and criteria// Journal of Educational
Measurement, Vol. 15.

Grotelueschen A. D., Gooler D. D., Knox A. B., Kemmis St., Dowdy
I., Brophy K. (1976). An Evaluation Planner. University of lllinois
at Urbana-Champaign.

Heywood J. (2000). Assessment in Higher Education// Higher
Education Policy Series 56. Philadelphia: Jessica Kingsley Pub-
lishers,

Jucevicius R. (1996). Vadybos pagrindai// Svietimo vadybos jva-
das. Kaunas: Technologija.

Kushner S. (2001). Culture, Standards, and Program Qualities//
Advances in Program Evaluation, Vol.7. (Eds. Benson A. P, Hinn
D. M, Lloyd C). Oxford: Elsevier Science.

LR Aukstojo Mokslo |statymas. (2000). Vilnius: LR Svietimo ir
mokslo ministerija.

LR Mokslo ir studijy jstatymas. (1991). Vilnius: LR Auk$¢iausioji
taryba.

Lietuviy kalbos Zodynas. VI t. (1962). Vilnius: Valstybiné politi-
nés ir mokslinés literaturos leidykla.

Mabry L. (2001). Representing the Truth About Program Quali-
ty// Advances in Program Evaluation, Vo/. 7. (Eds. Benson A. P,
Hinn D. M., LIoyd C). Oxford: Elsevier Science.

Marsh H. W. Dunkin M. J. (1992). Students’ evaluation of univer-
sity teaching: a multidimensional perspective// Higher Educa-
tion. Handbook of Theory and Practice. Vol. 8. New York: Agat-
hon Press.

IZABELA SAVICKIENE

Vytauto DidZiojo universiteto

Edukologijos katedros doktorante

Moksliniy interesy kryptys: institucinis studijy kokybés
vertinimas, Svietimo kokybés tobulinimas.

Witauto DidZiojo universitetas
Edukologifos katedra

Merriam-Webster Online Dictionary. (2004)//< http://www.m-w.com/
dictionary.htm>, aplankyta 2004 08 20.

Mokslo ir studijy institucijy vertinimo taisyklés. (2001). Vilnius:
LR Svietimo ir mokslo ministerija.

Palomba C. A., Banta T. W. (1999). Assessment Essentials.
Planning, Implementing, and Improving Assessment in Hig-
her Education. San Francisco: Jossey-Bass Publishers.
Patton M. Q. (2001). Use as a Criterion of Quality in Evaluation/
| Advances in Program Evaluation, Vol. 7. (Eds. Benson A. P,
Hinn D. M., Lloyd C). Oxford: Elsevier Science.

Pukelis K., Savickiené I. (2003). Studijy kokybés vertinimo sis-
temy lyginamoiji analizé: pasauliné patirtis// Studjjy kokybés uz-
tikrinimo sistemos modeliavimas pasaulines patirties konteks-
te. Kaunas: VDU.

Scriven M. (1991). Evaluation Thesaurus (4" edition). Newbury
Park: Sage Publications.

Stake R. E. (2001). Representing Quality in Evaluation// Advan-
ces in Program Evaluation, Vol. 7. (Eds. Benson A. P, Hinn D.
M., Lloyd C). Oxford: Elsevier Science.

Standards for Accreditation. (2001). MA: The New England As-
sociation of Schools and Colleges.

The American Heritage Dictionary of the English Language.
(1992). Boston: Houghton Mifflin Company.

The New Oxford Dictionary of English (ed. Judy Pearsall). (2001).
NY: Oxford University Press.

The Reader’s Digest Great Encyclopedic Dictionary. (1966). Ple-
asantville: The Reader’s Digest Association.

Upcraft M. L., Schuh J. H. (1996). Assessment in Student Af-
fairs. San Francisco: Jossey-Bass Publishers.

VaitkevigiGité V. (2002). Tarptautiniy Zodziy Zodynas. Vilnius: Zo-
dynas.

Webster’s Third New International Dictionary. (1963). Springfield:
G. & C. Merrian Company.

Webster’s New Universal Unabridged Dictionary, 2nd ed. (1985).
NY: Dorset & Baber.

Wholey J. S. (2001). Defining, Improving, and Communicating
Program Quality// Advances in Program Evaluation, Vol. 7. (Eds.
Benson A. P, Hinn D. M., LIoyd C). Oxford: Elsevier Science.
Zelvys R. (20083). Svietimo organizacijy vadyba. Vilnius: Vilniaus
universiteto leidykla.

Jteikta 2004 m. rugpjdacio mén.
Delivered 2004 August

IZABELA SAVICKIENE

PhD student at Vytautas Magnus University,

Department of Education

Research interests: institutional evaluation of the quality of
studies, development of the quality of education.

Wytautas Magnus University
Department of Education Sciences

K.Donelaicio 52, LT-44244 Kaunas, Lithuania
f.savickiene@smf.vau.lt

KESTUTIS PUKELIS

Vytauto DidZiojo universiteto tarptautiniy rySiy prorektorius
VDU Studijy kokybeés centro vadovas

Edukologijos katedros profesorius

Moksliniy interesy kryptys: mokytojuy rengimo, studijy
kokybeés ir karjeros projektavimo tyrimai.

Witauto DidZiojo universitetas
Studljy kokybés centras

KESTUTIS PUKELIS

Vice-rector for International Affairs at Vytautas Magnus University,
Head of Centre for Quality of Studies at Vytautas Magnus
University, Professor of the Department of Education.

Research interests:

teacher education, quality of studies, career designing.

Wytautas Magnus University
Cenitre for Quality of Studies

Laisveés al. 53, LT-44309 Kaunas, Lithuania
k.pukelis@smf.vau.lt

37



