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NEFORMALIOJO IR
SAVAIMINIO MOKYMOSI
PASIEKIMY JVERTINIMO
PROCEDUROS KOKYBINIAI
PARAMETRAI

SANTRAUKA

Straipsnyje pristatomi jvertinimo kokybe
salygojantys neformaliojo ir savaiminio
mokymosi jvertinimo principai, aprasomi
jvertinimo procediiros etapai, diferencijuo-
jami jy kokybiniai parametrai, apibréziami
kriterijai ir rodikliai. Cia taip pat diskutuo-
jama apie tai, kad atzvalga j neformaliojo ir
savaiminio mokymosi pasiekimy jvertini-
mo kokybinius parametrus aukstojo moks-
lo sistemoje padeda siekti aukstojo moks-
lo prieinamumo, individualizuoty studijy,
lankstesnés studijy organizavimo tvarkos,
tokiu badu sukuriant ne tik jvertinimo, bet
ir aukstojo mokslo kokybe uztikrinancias

salygas.

PAGRINDINIY SAVOKY APIBREZIMAI

o Jvertinimas — mokymosi pasiekimy koky-
bés laipsnio nustatymas, remiantis standar-
tu (Jovaia L., 2007). Straipsnyje jvertinimo
standartais laikomi konkreciy studijy pro-
gramy rezultatai.

o Kandidatas - asmuo, pareiskes ketinima ir
dalyvaujantis neformaliai ar savaiminiu badu
jigyty mokymosi pasiekimy jvertinimo pro-

QUALITATIVE PARAMETERS
FOR EVALUATION
PROCEDURES OF NON-
FORMAL AND INFORMAL
LEARNING ACHIEVEMENTS

ABSTRACT

The article introduces evaluation principles of
non-formal and informal learning that deter-
mine the quality of evaluation, describes stag-
es of the evaluation procedure, differentiates
their qualitative parameters and defines their
criteria and indicators. It also brings in the dis-
cussion that consideration of qualitative pa-
rameters for the evaluation of non-formal and
informal learning achievements in the system
of higher education helps to aim at the acces-
sibility of higher education, individualized
studies and a more flexible order of the organi-
zation of studies, thus creating conditions that
ensure not just the quality of evaluation, but
also the quality of higher education.

DEFINITIONS OF KEY WORDS

o Evaluation — measuring the degree of the
quality of learning achievements against a
standard (Jovasa L., 2007). In the article, evalu-
ation standards refer to results in specific study
programmes.

o Candidate — a person who has expressed
the intention and is taking part in the evalu-
ation procedure of non-formal and informal
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cediroje ( Stasitinaitiené E., Kaminskiené L.,
2009).

o Kokybé - $iame straipsnyje remiamasi ko-
kybés, kaip atitikimo standartams (angl. qu-
ality as conformance to standards), samprata
(Van Damme V., 2004).

o Kokybés kriterijus — tai kokybés charakte-
ristika, poZymis, savybé (Van den Berghe,
1997).

o Kokybés rodikliai — duomenys, dydziai, ku-
rie gali biti iSmatuojami, siekiant jvertinti, ar
pasiektas nustatytas kokybés kriterijus (Seyf-
ried E., 2007).

o Kokybiniai parametrai — vertinimo proceso
kokybés kriterijai ir rodikliai, t. y. kokybés sa-
vybés ir jy raiska parodantys duomenys.

o Mokymosi pasiekimai — pasireiskia kaip zi-
nios, jgudziai, gebéjimai bei vertybinés nuos-
tatos, kuriuos asmuo gali pademonstruoti;
mokymosi pasiekimai dar gali bati vadinami
subjektyviaisiais mokymosi ar studijavimo

rezultatais (Tissot P, 2004, Lauzackas R.,
2005).
o Neformalusis mokymasis — savarankisko

mokymosi procesas, kuris vyksta jvairiose
aplinkose, taciau pasizymi planingumu, turi
tikslus, yra apribotas laike (Bjornavold J.,
2000; Lauzackas R., 2005). Skirtingai nei for-
malusis mokymas, neformalusis paprastai ne-
baigiamas sertifikavimu.

o Savaiminis (informalusis) mokymasis — sa-
varankiskas mokymasis, kuris, kaip ir ne-
formalusis mokymasis, gali vykti jvairiose
aplinkose, tac¢iau néra i§ anksto suplanuotas
ir apgalvotas, tikslingas ir specialiai organi-
zuotas, gali trukti ilga laika (Bjernavold J. ,
2000).

o Vertinimas - informacijos (fakty) apie be-
simokan¢iyjy (studenty) studijavimo rezulta-
tus, kaip tam tikro jy intelektinio pajégumo
poky¢ius, kaupimas, analizavimas ir sistemi-
nimas (Tissot P, 2004; Lauzackas R., 2005).

learning achievement (Stasitinaitiené E. and
Kaminskiené L., 2009).

* Quality - this article builds on the concep-
tion of quality as conformance to standards
(Van Damme V., 2004).

o Quality criterion — a characteristic, feature
or properties of quality (Van den Berghe,
1997).

o Quality indicators — data and values which
can be measured in order to evaluate whether
a quality criterion set has been reached (Sey-
fried E., 2007).

o Qualitative parameters — quality criteria and
indicators of the evaluation process, i.e. prop-
erties of quality and the data indicating their
expression.

o Learning achievements — manifest as knowl-
edge, skills, abilities and value-related atti-
tudes that can be demonstrated by a person;
learning achievements can also be referred to
as subjective learning or studying results (Tis-
sot P,, 2004, and Lauzackas R., 2005).

o Non-formal learning - an independent
learning process which takes place in vari-
ous environments, but is characterized by a
planned nature, has its own goals and is limit-
ed in time (Bjernavold J., 2000; and Lauzackas
R., 2005). In contrast to formal learning, non-
formal learning typically does not lead to
certification.

o Informal learning — independent learning
which, like non-formal learning, may take
place in various environments, but is not
preplanned and premeditated, not purpose-
ful and not specially organized, and can con-
tinue for a long time (Bjornavold J., 2000).

o Assessment — accumulation, analysis and
systematization of information (facts) about
learners’ (students’) studying results as the
change in their particular intellectual ca-
pacity (Tissot P, 2004; and Lauzackas R.,
2005).
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[VADAS

AStuntajame dvide$imtojo amziaus de$im-
tmetyje prasidéje politiniai strateginiai po-
ky¢iai Europos $vietimo srityje iSryskina
globalizacijos kontekste stipréjantj visuo-
meninés kultiros dominavima, didéjantj
poreikj identifikuoti aiSkius pilieciy tikslus
ir siekius, individualius poreikius ir galimy-
bes. Priklausomai nuo aplinkos ir mokymosi
tiksly, mokymasis gali buti modifikuojamas
nuo formaliojo iki neformaliojo ir savaimi-
nio mokymosi. Sios tendencijos buvo viena
i§ prielaidy, lémusiy neformaliojo mokymo-
si formalizavimo iniciatyvas Europos $alyse
(Bjernavold J., 2000). 2005 m. Europos Ko-
misijos baigiamojoje ataskaitoje (angl. Final
report of the European Commission, 2005) nu-
rodoma, kad neformaliojo ir savaiminio mo-
kymosi jvertinimas ir pripazinimas vis dar
islieka viena i$ pagrindiniy Svietimo politikos
diskusijy sri¢iy Europos $alyse. Sios proble-
matikos aktualumg aukstojo mokslo kon-
tekste lemia tai, kad, jvertinus ir pripazinus
visuomeninés, profesinés veiklos metu jgytus
pasiekimus, asmuo gali rinktis trumpesnes
laiko atzvilgiu studijas, kuriy metu plétoja-
mi jam aktual@is asmeniniai bei profesiniai
gebéjimai, taupomi valstybés ir asmeniniai
resursai.

Leney T. (2005) pristatyta Europos $aliy
neformaliojo ir savaiminio mokymosi jverti-
nimo ir pripazinimo situacijos analizé atsklei-
dzia, kad Lietuva priskirtina prie $aliy, kurios
planuoja neformaliojo ir savaiminio moky-
mosi jvertinimo ir pripazinimo sistemos pleé-
tra. Kol Lietuvoje néra aiskiai reglamentuoti
neformaliojo ir savaiminio mokymosi pasie-
kimy vertinimo procesai, $ios sistemos atskiry
fragmenty raiska atsispindi jgyvendinamuose
tarptautiniuose ir ESF projektuose. Lietuvos
aukstaji moksla reglamentuojanciuose tei-
sés aktuose akcentuojamos studijy turinio
sasajos su darbo rinkos poreikiais ir besi-
mokanciojo aukstojoje mokykloje likesciy

INTRODUCTION

In the context of globalization, political strate-
gic changes in the area of European education,
which began in the eighties of the twentieth
century, have highlighted an increasing domi-
nance of public culture, a growing need to iden-
tify clear citizens’ goals and objectives, and in-
dividual needs and possibilities. Depending on
the environment and learning goals, learning
can be modified from formal to non-formal and
informal learning. These tendencies were one
of the prerequisites that determined initiatives
for the formalization of non-formal learning in
the European countries (Bjornavold J., 2000).
In the Final report of the European Commission
(2005), it is indicated that evaluation and rec-
ognition of non-formal and informal learning
still remains one of the major discussion areas
of the education policy in the European coun-
tries. In the context of higher education, topi-
cality of this problematics has been determined
by the fact that having evaluated and recognized
one’s achievements acquired during public and
professional activity, a person can opt for short-
er studies with regard to time, which elaborate
on learner relevant personal and professional
abilities and economize national and personal
resources.

The analysis of the situation in the area of
evaluation and recognition of non-formal and
informal learning in the European countries
introduced by Leney T. (2005) reveals that
Lithuania is attributable to the countries which
have been planning the development system of
evaluation and recognition of non-formal and
informal learning. Till Lithuania has not explic-
itly regulated evaluation processes of non-for-
mal and informal learning achievements, the
expression of distinct fragments in this system
is reflected in international and ESF projects
that are being implemented. Legal acts regulat-
ing higher education in Lithuania emphasize
links of the studies curriculum with needs of
the labour market and the perspective of the re-
sponse of higher school learner’s expectations,
which bring forward the need for the creation
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atliepimo perspektyva, iSkelia neformaliojo
ir savaiminio mokymosi pasiekimy jvertini-
mo ir pripazinimo infrastruktiros kirimo
aukstajame moksle poreikj. Taigi aukstosioms
mokykloms, kurios jvertins besimokanciyjy
neformaliojo ir savaiminio mokymosi pasie-
kimus, tampa aktualu pasirengti ne tik jver-
tinimo procediirg reglamentuojancig tvarka,
bet ir numatyti tam tikrus jvertinimo proce-
diros kokybés parametrus.

Tyrimo tikslas - apibrézti pagrindinius
kokybinius neformaliojo ir savaiminio mo-
kymosi jvertinimo procediiros parametrus.

Tyrimo objektas — neformaliojo ir savai-
minio mokymosi jvertinimo procediira.

Tyrimo uzdaviniai:

o Pagristi neformaliojo ir savaiminio
mokymosi jvertinimo principus.

« Apibudinti pagrindinius neformaliojo
ir savaiminio jvertinimo procediiros etapus.

o Apibrézti jvertinimo procediiros etapy
kokybinius kriterijus ir rodiklius.

Tyrimo uzdaviniams pasiekti naudoti li-
teratiiros analizés ir lyginimo bei modeliavi-
mo metodai. Literatairos analizés ir lyginimo
metodai padéjo apibendrinti neformaliojo ir
savaiminio mokymosi pasiekimy jvertinimo
ir pripazinimo uzsienio $alyse patirtj bei i$-
skirti pagrindinius jvertinimo proceso etapy
kokybinius parametrus. Modeliavimo meto-
das taikytas nustatant jvertinimo procediiros
eiga, etapus.

1

NEFORMALIOJO IR SAVAIMINIO
MOKYMOSI PASIEKIMY JVERTINIMO
PRINCIPALI

Mokymasis visg gyvenimg i$ple¢ia mokymo
ir mokymosi sampratg, o mokymosi savi-
vada ir savarankiSkumas tampa svarbiais
zmogaus veiklos ir asmenybés ypatumais.
Mokymosi visg gyvenima kontekste forma-
lusis, neformalusis ir savaiminis mokymasis

of the infrastructure for the evaluation and rec-
ognition of non-formal and informal learning
achievements in higher education. Therefore,
it becomes relevant for higher schools which
will evaluate learner’s non-formal and informal
learning achievements to prepare not only the
order regulating the evaluation procedure, but
also to anticipate certain qualitative parameters
for the evaluation procedure.

The aim of the research is to define major
qualitative parameters for the evaluation proce-
dure of non-formal and informal learning,

The object of the research is the evalu-
ation procedure of non-formal and informal
learning.

Tasks of the research:

o To validate evaluation principles of
non-formal and informal learning.

o To describe the main stages of the eval-
uation procedure of non-formal and informal
learning.

o To define qualitative criteria and indica-
tors for the stages of the evaluation procedure.

In order to achieve the tasks of the research,
the methods of literary analysis and compari-
son and the method of modelling have been
employed. The methods of literary analysis and
comparison helped to sum up the experience
of evaluation and recognition of non-formal
and informal learning achievements in foreign
countries and to distinguish major qualita-
tive parameters for the stages of the evaluation
procedure. The method of modelling has been
used in determining the course and stages of
the evaluation procedure.

1

PRINCIPLES OF THE EVALUATION
OF NON-FORMAL AND INFORMAL
LEARNING ACHIEVEMENTS

Lifelong learning expands the conception of
teaching and learning, and self-directedness
and independence in learning are becoming
important peculiarities of human activity and
personality. In the context of lifelong learning,
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apibidinami kaip vienas kita papildancios
dedamosios, sglygojancios visapusj moky-
masi. Lygindami formalyjj ir savaiminj mo-
kymasi, Colley H., Hodkinson P, Malcoms
J. (2003) pazymi, jog formaliojo Svietimo
modeliai néra pakankamai pilnaverciai, nes
jie nepagrijsti asmenine besimokanciyjy soci-
aline ir kultGrine patirtimi, t. y., savaiminiu
mokymusi. Autoriai pabrézia formaliojo, ne-
formaliojo ir savaiminio mokymosi dermés
svarbg ir poreikj analizuoti, kaip socialiné
realybé galéty bati priartinama prie forma-
liojo $vietimo ir kaip moderni mokymo ir
mokymosi metodika galéty buti perkeliama
i kasdieninio gyvenimo bei praktinés veiklos
kontekstg.

Hamadache A. (1991) teigia, kad nefor-
malusis mokymasis siejamas su samoningu
numatymu ir veikla, savanorisku dalyvavimu
mokymosi veikloje. O savaiminis mokymasis
siejamas su kasdienine socialine praktika ir
kasdien jgyjamomis Ziniomis. Toks moky-
masis — nebutinai i anksto apgalvotas, jis
maZiau organizuotas, maziau struktarizuo-
tas, gali buti skatinamas gyvenimo, aplinky-
biy, Seimos, salygy, todél jo gali neatpazinti
net pats asmuo, nuolat papildantis savo Zzi-
nias ir gebéjimus. Pazymima, kad dauguma
dalyky yra daug efektyviau iSmokstami ne-
formaliojo mokymosi badu ir pristatomas
pozitris, pagristas sociokultiirine ir situacine
mokymosi perspektyva. Kasdien jgyjamos
zinios yra sietinos su specifiniu kontekstu -
nattralia aplinka. Tipisku pavyzdziu gali bati
uzsienio kalbos mokymasis natiralioje kal-
binéje aplinkoje. Lave J., Wenger E. (1991),
remdamiesi antropologiniu pozitriu, teigia,
kad bendruomenéje galima puikiai mokytis
iSvengiant formaliojo mokymosi. Taigi auto-
riai, jungdami kognityving ir socialing mo-
kymosi prigimtj, atskleidzia dvi prielaidas.
Pirmoji prielaida, grindziama empiriniu pa-
zinimu, yra ta, kad bet kokio mokymosi esmé
gludi patirtyje, antrojoje, pagristoje situaci-
némis mokymosi teorijomis, teigiama, kad

formal, non-formal and informal learning are
defined as constituents complementing each
other and determining comprehensive learn-
ing. Comparing formal and informal learn-
ing, Colley H., Hodkinson P. and Malcoms J.
(2003) note that models of formal education
are not sufficiently full-fledged, as they are not
founded on learner’s personal social and cul-
tural experience, i.e., informal learning. The
authors emphasize the importance of com-
patibility of formal, non-formal and informal
learning and the need to analyse in what way
social reality could be approximated to for-
mal education and how modern teaching and
learning methodology could be transferred
to the context of everyday life and practical
activity.

Hamadache A. (1991) maintains that non-
formal learning is related with conscious an-
ticipation and a conscious activity as well as
voluntary participation in the learning activ-
ity. Whereas informal learning is related with
daily social practice and knowledge acquired
day after day. This type of learning, which is
not necessarily premeditated, is less organized,
less structured and can be stimulated by life,
circumstances, ones family, conditions, and
thus it may not be recognized even by the per-
son himself who constantly renews his own
knowledge and abilities. Most of things are
much more effectively learned in a non-formal
way and introduce a viewpoint based on the
sociocultural and situational learning perspec-
tive. It is maintained that daily acquired knowl-
edge should be related with a specific context,
i.e. natural environment. A typical example
could be foreign language learning in a natural
linguistic environment. Lave ]. and Wenger E.
(1991), building on an anthropological view-
point, propose that excellent learning is pos-
sible in a community while having avoided
formal learning. The authors, thus, linking a
cognitive and social nature of learning, reveal
two assumptions. The first assumption, based
on empirical cognition, is that the essence of
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Vertinimas
Assessment

Studijos pagal pasirinkta programa
Learning ina study programme

Studijy rezultaty pripaZinimas
Recogniton of learning outcomes

Standartai, studijy rezultatai
Standards and study results

Formalios kvalifikacijos pazyméjimo iSdavimas
Certificate for formal qualification is issued

Sprendimas tolimesnéms studijoms ar mokymuisi
Decision on further studies or learning

Gyvenimas visuomené- Mokymaosi pasiekimy Mokymosi pasiekimy Mokymosi pasiekimy

je, darbas, laisvalaikis identifikavimas dokumentavimas vertinimas ir pripazinimas
Life in society, work and Identification of learning Documentation of Assessment and
leisure achievements learning achievements recognition of learning

achievements

Sprendimas
dokumentuoti ir iSrys-
kinti mokymosi pasiekimus
Decision to document and identi-
fy learning achievements leaming

Motyvacija reflek-
tuoti mokymosi pasiekimus
Motivation to reflect learning
achievements

Sprendimas dél toli-
mesniy studijy ar mokymosi
Decision on further studies or

1 pav. Formaliojo ir neformaliojo mokymosi sasajos (pagal Bjernavold J., Coles M., 2008)
Fig. 1. Links between formal and non-formal learning (by Bjerndvold J. and Coles M., 2008)

mokymasis priklauso nuo situacijos, j kuria
patenkama (Lave J., Wenger E., 1991; Berger
P, Luckamann T., 1999). Remiantis $iais po-
zitriais, neformaliojo ir savaiminio moky-
mosi pasiekimy jvertinimas ir pripazinimas
tampa viena i§ grandziy, jungianciy forma-
lyji ir neformalyjj mokymasi (Zr. 1 pav.).
Formaliojo ir neformaliojo mokymosi sg-
sajos, pasak Bjernavold J. Ir Coles M. (2008),
pagristos bendraisiais jvertinimo standartais,
kuriais remiantis galima nustatyti asmens
mokymosi pasiekimus ir neatsizvelgiant j tai,
kur ir kokiu btdu jie buvo jgyti, sudaryti sa-
lygas juos jvertinti ir pripazinti. Pazymétina,
kad neformaliuoju ar savaiminiu badu jgytos
zinios ir gebéjimai, viena vertus, reikalauja
salyginai ilgesnio jy nustatymo, dokumen-
tavimo ir jvertinimo proceso, taciau antra
vertus, nuolatiné atzvalga | nustatytus jver-
tinimo principus bei jvertinimo procesui ke-
liamus kokybinius kriterijus, leidzia pasiekti
keliy svarbiy rezultaty: formaliai pripazinti
asmens jgytas kompetencijas, jas susieti su

any learning lies in experience. The second one,
founded on situational learning theories, states
that learning depends on the situation one is
faced with (Lave J. and Wenger E., 1991; Berger
P. and Luckamann T., 1999). Building on these
views, the evaluation and recognition of non-
formal and informal learning achievements
become one of the links connecting formal and
non-formal learning (see Picture 1).

Links between formal and non-formal
learning, according to Bjernévold J. and Coles
M. (2008), are founded on general evaluation
standards, on the basis of which it is possible to
measure persons learning achievements and,
irrespective of where and in what way they have
been acquired, to create conditions for their
evaluation and recognition. On the one hand,
it should be noted that knowledge and abili-
ties acquired in a non-formal and informal way
require a conditionally longer process of their
establishment, documentation and evaluation.
On the other hand, constant consideration of
defined evaluation principles and qualitative
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konkrecioje studijy programoje fiksuotais
mokymosi rezultatais, sudaryti individualaus
mokymosi (studijy) planus, atveriant galimy-
bes daugiau laiko skirti dar nepasiektiems
studijy rezultatams ir neturimoms kompe-
tencijoms jgyti.

Neformaliojo ir savaiminio mokymosi
reik$mingumo ir lygiavertiSkumo pripazi-
nimas atveria pla¢ias mokymosi galimybes.
Mokymo ir mokymosi kokybés pozitriu - tai
studijuojanciojo poreikiy bei lukes¢iy studijy
metu atitikimas bei jy patenkinimas. Termi-
nas ,,kokybé“ labai subjektyvus ir skirtingai
apibréziamas. Kiekviena $aliy stengiasi su-
kurti tokia sistema, kuri labiausiai atitikty jos
poreikius, kiekviena $vietimo institucija kuria
savo kokybés filosofjq ir siekia jg jgyvendinti,
todél Europos $alyse funkcionuoja skirtingos
aukstojo mokslo kokybés uztikrinimo siste-
mos. Kokybés apibrézimuose akcentuojamas
tinkamumas, atitikimas asmens ir rinkos
poreikiams, tobulumas. Galima teigti, kad
studijy kokybé - besimokanciojo aukstojoje
mokykloje pagal pasirinkta studijy programa
lakes¢iy ar poreikiy atitikimas ir jy patenki-
nimas. Harvey L. ir Green D. (1993) pateikia
net kelias kokybés sgvokas. Visy pirma auks-
tasis mokslas apibudinamas ne tik kaip pa-
slauga vartotojams (besimokantiesiems), bet
jis suteikia studentams issilavinimg, galimybe
tobuléti ir keistis. Tokio pasikeitimo i geraja
puse procesa — ziniy ir jgadziy suteikima, ge-
béjima pritaikyti jgytas teorines ir praktines
zinias ir jsitvirtinti darbo rinkoje - galima
baty laikyti kokybiskomis studijomis. Koky-
bés ir studijy proceso pagrindu galima laikyti
nuolatinj technologijy ir Zmogiskyjy istekliy
tobulinimg bei nuolatine $io proceso kontrole
(Juodaityté A., 2002). Pasak SedZziuvienés N.
(2006, p. 76 ), studijy aukstojoje mokykloje
turinys turi bati orientuotas j profesinei vei-
klai batiny Ziniy jsisavinima, taip pat turi bati
siekiama ,,uztikrinti studento, aukstosios mo-
kyklos absolvento teorinj ir praktinj parengi-
mg, laiduojantj jam galimybes tolimesniam

criteria set for the evaluation process enable to
achieve several important results: to formally
recognize competencies acquired by the per-
son, to link them with fixed learning outcomes
in a particular study programme and to prepare
individual learning (study) plans, while open-
ing possibilities to devote more time for the ac-
quisition of study results not yet reached.
Recognition of the significance and equiva-
lence of non-formal and informal learning
opens vast learning possibilities. From the
point of view of teaching and learning quality,
this refers to the conformity and satisfaction
of the learner’s needs and expectations during
studies. The term ‘quality’ is very subjective and
is defined in different ways. Every country at-
tempts to create such a system that would best
correspond to its needs, and each education
institution establishes its own philosophy of
quality and aims at its implementation. Con-
sequently, different systems of higher educa-
tion quality assurance have been functioning
in European countries. Definitions of quality
emphasize fitness, conformity to the needs of a
person and market and perfection. It is possible
to maintain that quality of studies refers to the
conformity and satisfaction of expectations and
needs of the higher school learner studying ac-
cording to a selected study programme. Harvey
L. and Green D. (1993) propose even several
concepts of quality. First of all, higher educa-
tion is defined not just as a service for consum-
ers (learners), but it also provides students
with education and possibility to improve and
change. The process of such a change to a bet-
ter side, i.e. provision of knowledge and skills as
well as the ability to apply acquired theoretical
and practical knowledge and to get anchored in
the labour market could be considered as qual-
ity of studies. The basis of the process of quality
and studies could be seen as being constituted
of an ongoing improvement of technologies
and human resources and a constant control
of this process (Juodaityté A., 2002). According
to Sedziuviené N. (2006, p. 76), the study cur-
riculum in a higher school has to be oriented
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mokymuisi, kuris i§ esmés reiskia nuolatinj
pastovy Ziniy tobulinimg.“ Minéta autoré
pateikia inovatyvaus naujovisko studijy pro-
ceso sgvoka, kuri apibtidinama karybiskumo,
bendrazmogiskyjy vertybiy, socialinés atsa-
komybés poveikiu harmoningos asmenybés
savirai$kai. Studentas lajkomas ne pasyviu
studijy proceso stebétoju, bet aktyviu jo da-
lyviu, gebanciu analizuoti ir pareiksti savo
nuomone apie studijy procesa, jo kokybe ir
tobulinimo galimybes.

Kalbant apie neformaliojo ir savaiminio
mokymosi badu jgyty kompetencijy pripa-
zinimo ir auk$tojo mokslo sgsajas, svarbu
paminéti principus, salygojancius tokio jver-
tinimo specifiskuma, ir kreipiancius kokybés
link. Neformaliojo ir savaiminio mokymosi
jvertinimo ir kompetencijy pripazinimo tiks-
las — padéti Zzmogui atpazinti, kokius moky-
mosi pasiekimus bei jais gristas kompetenci-
jas jis turi, ir patarti, kaip $ia patirtimi galima
pasinaudoti. Suvokimas, jog turima patirtis
yra vertinga, salygoja aukstesne saviverte,
savo vietos veiklos pasaulyje paieskas, siekj
pradéti studijas, o tiems, kurie jau studijuo-
ja - planuoti individualius studijy badus, juos
koreguoti, trumpinti studijy laika, jvertinant
individualius pasiekimus ir atsizvelgiant j as-
meninius poreikius.

Cedefop (2008) atliktame tyrime api-
bendrinta jvairiy Saliy patirtis padéjo is-
skirti bendruosius principus, - jvertinimas
turi bati prieinamas, savanoriskas, lankstus,
objektyvus ir patikimas.

Jvertinimo prieinamumo principas uzti-
krina, kad mokymosi pasiekimy jvertinimas
yra prieinamas visiems suinteresuotiems ir
nepriklauso nuo kompetencijy jgijimo budo.
Atsizvelgiant j §j principg, suinteresuotam
jvertinimu asmeniui sudaromos salygos jsi-
vertinti savo mokymosi pasiekimus jam tin-
kamu laiku ir tinkamoje vietoje.

Jvertinimo lankstumo principas apima
jvertinimo ir kompetencijy nustatymo meto-
dika, kuri turéty buti tokia, kad buaty galima

towards the mastery of knowledge necessary
for professional activity. Attempts should be
also made ‘to ensure students and higher school
graduate’s theoretical and practical preparation
guaranteeing possibilities for further learning,
which virtually implies a steady constant im-
provement of knowledge. The above mentioned
author proposes the concept of an innovative
modern process of education, which is charac-
terized by the influence of creativity, common
human values and social responsibility on the
self-expression of a harmonious personality.
The student is considered to be not a passive ob-
server of the process, but its active participant
able to analyse and express his opinion about
the study process, its quality and possibilities of
improvement.

With regard to the links between higher
education and the recognition of competen-
cies acquired during non-formal and informal
learning, it is important to mention principles
determining the specificity of such evaluation
and directing towards quality. The aim of the
evaluation and recognition of non-formal and
informal learning achievements is to help a per-
son to recognize what learning achievements
person has and to advise how this experience
could be used. Perception that experience pos-
sessed is valuable determines higher self-value,
the search for one’s place in the world of activity
as well as the striving to start studies and, for
those already studying, to plan individual study
modes, to adjust them and to shorten length
of studies, measuring individual achievements
and considering personal needs.

In research carried out by Cedefop (2008),
the experience of different countries summed
up has enabled to distinguish common princi-
ples such as that evaluation has to be accessible,
voluntary, flexible, objective and reliable.

The principle of evaluation accessibility en-
sures that evaluation of learning achievements is
accessible to all interested and does not depend
on the mode of acquisition of competences. Con-
sidering this principle, conditions are created to
evaluate one’s learning achievements at the time
and place suitable for the person interested in .
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jvertinti formaliai, neformaliai ir savaiminio
mokymosi badu jgytus mokymosi pasieki-
mus. [vertinus asmens mokymosi pasieki-
mus, neatsizvelgiant j tai, kur ir kokiu badu
jie buvo jgyti, pripazinus turimas asmens
kognityvines, bendrasias ir profesines kom-
petencijas ar net visg jgyta kvalifikacija, suda-
roma galimybé projektuoti individualius stu-
dijy kelius asmeniui, patenkanc¢iam j aukstojo
mobkslo sistema i$ skirtingos aplinkos: prakti-
nés veiklos, kitos $vietimo institucijos, kitos
valstybésir t. t.

Kitas svarbus neformaliojo mokymosi
jvertinimo ir pripaZzinimo principas - jverti-
nimo skaidrumas ir objektyvumas. Ivertinimo
skaidrumui ir objektyvumui uztikrinti tai-
koma jvertinimo metodika, kuria siekiama
maksimaliai atskleisti kandidato mokymosi
pasiekimus bei i§vengti jvertintojo subjek-
tyvaus poziario j jvertinimo procediras ir
kriterijus ar jo nusistatymo jvertinamojo at-
zvilgiu. Jvertinimo skaidrumas pasiekiamas
derinant ir jungiant jvairius jvertinimo me-
todus: mokymosi pasiekimy aplanka, savia-
nalize skatinantj dialoga, reflektyvig diskusija
ir kt. Tokiu badu siekiama visapusio asmens
mokymosi pasiekimy vaizdo. Jvertinimo bi-
dai yra aiskiai suformuluoti, numatyti jverti-
nimo $iais budais kriterijai. Pasiekimy jver-
tinimo ir kompetencijy pripazinimo proceso
objektyvuma bei skaidrumg lemia ir tai, kad
jvertinima organizuoja ir atlieka asmenys bei
institucijos, turincios tokia teise, kurig jgyja
po specialiy jvertintojy, konsultanty ar pata-
réjy mokymy, o institucijos vidiné tvarka ais-
kiai apibrézia jvertinimo procedaros etapus
ir galimus jvertinimo rezultatus.

Dar vienas principas, sglygojantis ne-
formaliojo ir savaiminio mokymosi jvertini-
mo kokybe, — jvertinimo patikimumas. Jame
nurodyta, jog kvalifikacija, kurios pagrinda
sudaro mokymosi rezultatai, pripazjstama
asmenims, turintiems visas nacionaliniame
profesiniame standarte ar studijy programo-
je numatytus studijy rezultatus. Sio principo

The principle of evaluation flexibility in-
volves the methodology for evaluation which
should make it possible to evaluate learning
achievements acquired in a formal, non-formal
and informal way. Having evaluated person’s
learning achievements, irrespective of the place
and mode of their acquisition, and having rec-
ognized cognitive, general and professional
competencies possessed by a person or even a
complete qualification acquired, the possibility
is created to project individual study paths for
the person who gets into the system of higher
education from a different environment such as
a practical activity, other education institution,
other country, etc.

Next important principle of the evaluation
and recognition of non-formal learning is eval-
uation transparency and objectivity. The assur-
ance of evaluation transparency and objectivity
involves the evaluation methodology that aims
to reveal candidate’s learning achievements at
the maximum and avoid the evaluator’s sub-
jective attitude towards evaluation procedures
and criteria or the evaluator’s attitude towards
the person evaluated. Evaluation transparency
is achieved by combining and linking various
evaluation methods: the portfolio of learning
achievements, the dialogue stimulating self-
analysis, the reflective discussion, etc. In this
way, a comprehensive picture of person’s learn-
ing achievements is aimed at. Evaluation meth-
ods are explicitly formulated and evaluation
criteria for these methods are defined. Objectiv-
ity and transparency of the process of achieve-
ment evaluation and competence recognition
are also determined by the fact that evaluation
is organized and conducted by individuals and
institutions that have such a right, which is ac-
quired after special training of evaluators, con-
sultants and advisors, and internal institutions
order clearly defines stages of the evaluation
procedure and possible evaluation results.

One more principle determining the qual-
ity of non-formal and informal learning evalu-
ation is reliability. It indicates that the qualifi-
cation, the core of which is formed of learning
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kontekste iSry$kéja neformaliosios ir forma-
liosios $vietimo sistemos sasajos — nefor-
maliuoju ir savaiminiu badu jgytos Zinios,
gebéjimai, jgtidziai, vertybinés nuostatos yra
vertinami pagal oficialius formalios $vietimo
sistemos standartus. Tai rodo, kad planuojant
ir atliekant jvertinima aukstojo mokslo insti-
tucijoje, butina atzvalga j patvirtintus studijy
reglamentus, studijy programas, taip pat pro-
fesinius standartus ateityje, o asmens moky-
mosi pasiekimai turi bati lyginami su studijy
programos dalyko ar modulio rezultatais. Va-
dinasi, toks jvertinimas yra grindziamas jro-
dymais, jog asmuo geba spresti formaliosios
$vietimo sistemos standartuose apibréztus
veiklos uzdavinius.

Neformaliojo ir savaiminio mokymosi
pasiekimy jvertinimo specifiskumg lemia ir
tai, kad asmuo savanoriskai apsisprendzia
dél dalyvavimo jvertinimo procese. Savano-
riskumo principas salygoja, kad jvertinimu
suinteresuotas asmuo yra pats atsakingas uz
jvertinimui pateiktus pasiekimy jrodymus,
motyvuotas ir kruop$ciau pasirenges jverti-
nimui, sgmoningiau planuoja tolimesnes stu-
dijas aukstojoje mokykloje.

2

PAGRINDINIAI NEFORMALIOJO IR
SAVAIMINIO MOKYMOSI PASIEKIMY
JVERTINIMO PROCEDUROS ETAPAI IR
KOKYBINIAI KRITERIJAI

Neformaliojo ir savaiminio mokymosi pa-
siekimy jvertinimo procedirai badingi nuo-
sekliis Zingsniai ar etapai ir su jais tiesiogiai
susijusios funkcijos bei veiksmai, reikalingi
asmens mokymosi pasiekimams nustatyti ir
jvertinti. Nors jvairiose $alyse neformaliojo
ir savaiminio mokymosi jvertinimo proce-
diros etapai vadinami ir apibréziami gana
skirtingai, taciau $iai proceduarai budingi keli
nuoseklis ir integruoti etapai: informavimas,

outcomes, is recognized for people who have
acquired all learning outcomes covered by the
national professional standard or study pro-
gramme. In the context of this principle, the
links of non-formal and formal education sys-
tems become evident, i.e., knowledge, abilities,
skills and value attitudes acquired in a non-
formal and informal way are evaluated against
official standards of the formal education sys-
tem. This demonstrates that while planning and
carrying out the evaluation in an institution of
higher education it is necessary to consider ap-
proved study regulations, study programmes
as well as professional standards in the future,
while person’s learning achievements have to be
compared with learning outcomes of the sub-
ject of the study programme or module. Thus
such evaluation is grounded on the evidence
that the person is able to solve activity objec-
tives defined by the standards of the formal
education system.

The specificity of the evaluation of non-
formal and informal learning achievements
is also determined by the fact that the person
voluntarily decides on the participation in the
evaluation process. The principle of voluntarity
stipulates that the person interested in the eval-
uation is himself responsible for the evidence of
achievements produced for the evaluation, mo-
tivated and more thoroughly prepared for the
evaluation and is more consciously planning
further studies at higher school.

2

THE MAIN STAGES AND
QUALITATIVE CRITERIA OF THE
EVALUATION PROCEDURE OF NON-
FORMAL AND INFORMAL LEARNING

The evaluation procedure of non-formal and
informal learning achievements is character-
ized by consistent steps or stages, functions and
actions directly pertinent to which are neces-
sary in order to identify and evaluate person’s
learning achievements. Although in different
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Informavimas
Informing

Konsultavimas
Consulting

Vertinimas
Assessment

Sprendimo priémimas
Decision making

2 pav. Neformaliojo ir savaiminio mokymosi pasiekimy jvertinimo procediiros etapai

Fig. 2. Stages of the evaluation procedure of non-formal and informal learning achievements

konsultavimas, vertinimas, sprendimo prié-
mimas (Zr. 2 pav.).

Informavimo etapas yra skirtas supa-
zindinti kandidatg su jvertinimo procedura,
jvertinimo principais, kriterijais, galimais
jvertinimo rezultatais (kvalifikacijos pripa-
zinimu, atskiry kompetencijy pripazinimu,
individualius poreikius atitinkanc¢iomis stu-
dijomis ir pan.). Daugelyje $aliy informavimo
etapas yra suprantamas kaip viesinimo prie-
moné, kurig pasitelkusi jvertinima ir pripazi-
nimg atliekanti institucija ple¢ia visuomenés
suvokimg apie neformaliojo ir savaiminio
mokymosi pasiekimy jvertinimo ir kompe-
tencijy pripazinimo galimybes; jvertinimo
pabaigoje pristatomos atsiveriancios gali-
mybés dél studijy testinumo ar jy pradzios.
Siekiant uztikrinti neformaliojo ir savaiminio
mokymosi jvertinimo prieinamuma, infor-
mavimo etapui keliami kokybiniai kriterijai ir
rodikliai. Prieinamumas suprantamas ne tik
geografine vertinimo vietos ir pasiekiamumo
prasme. Tai ir lygiy galimybiy uztikrinimas,
jvertinimo proceduros esmeés, specifikos i$-
aiskinimas bei galimy jvertinimo rezultaty
aptarimas (Zr. 1 lentele).

Reikéty pazyméti, kad informavimo eta-
pas ne visada yra priskiriamas neformalioju

countries stages of the evaluation procedure of
non-formal and informal learning are referred
to and defined quite differently, nevertheless,
this procedure is characterized by several con-
sistent and integrated stages: informing, con-
sulting, assessment and decision making (see
Picture 2).

The stage of informing is intended to fa-
miliarize the candidate with the evaluation
procedure, evaluation principles, criteria and
possible evaluation results (recognition of the
qualification, recognition of individual com-
petencies, studies corresponding to individual
needs, etc.). In most countries, the stage of
informing is understood as a means of pub-
licizing, which is used by the institution con-
ducting evaluation and recognition processes
to broaden the public perception about pos-
sibilities of non-formal and informal learning
achievements evaluation and competencies
recognition; at the end of the evaluation, open-
ing possibilities for continuity or beginning
of studies are introduced. In order to ensure
the accessibility of non-formal and informal
learning evaluation, qualitative criteria and in-
dicators are raised for the stage of informing.
Accessibility is understood not only in a geo-
graphic sense of the evaluation place and its
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1lentelé. Informavimo etapo kokybiniai kriterijai ir rodikliai

Table 1. Qualitative criteria and indicators for the stage of informing

KRITERIJAI
CRITERIA

Informacijos prieinamumas

Information accessibility

Geografiné apréptis
Geographic coverage
Informacijos struktiruotu-
mas ir aiSkumas

Information structureness
and clarity

Informavimo tikslingumas

Expediency of informing

RODIKLIAI

INDICATORS
I§vystyta informavimo sistema aukstojoje mokykloje — informacija teikiama
jvairiomis sklaidos priemonémis: internetu, naudojama dalomoji medziaga,
informuojama individualiai
Informavimo sistemoje dalyvauja socialiniai dalininkai
Uztikrinamos lygios salygos gauti informacija visoms socialinéms grupéms
nepaisant amziaus, lyties, rasiniy skirtumy
The higher school displays a developed system of informing, i.e. information
is introduced via various means of dissemination: using the internet, divisible
material, or informing individually
Stakeholders take part in the system of informing
Equal conditions for information access are ensured for all social groups
irrespective of age, gender or racial differences
Informacija teikiama visuose $alies regionuose
Information is provided in all regions of the country
Nesudétinga terminologija
Aigkiai apibrézti jvertinimo proceso etapai ir galimybés jvertinimo proceso
pabaigoje
Terminology is not complicated
Stages and possibilities of the evaluation process are explicitly defined at the
end of the evaluation process
Informuojant kandidatus pateikiama tokia informacija ir tokiu badu, kad
kandidatai sugebéty jvertinti savo galimybes ir poreikius, buty paskatinti
isivertinti neformaliojo ir savaiminio mokymosi pasiekimus. Tikslingumas
atsiskleidZia derinant informacijos turinj su jo pateikimo tikslais; atsizvelgia-
ma j tai, kam skirtas jvertinimas, kokia tokio jvertinimo reik§mé asmeniui;
kokie tolesni jo Zingsniai ir t. t.

During informing candidates are provided with such information and in such
a way that they would be able to evaluate their possibilities and needs and
would be encouraged to evaluate learning achievements acquired in a non-
formal and informal way. Expediency is revealed by matching the informa-
tion content with the goals of its presentation; respect is paid to whom eva-
luation is intended for, what significance such evaluation has for the person;
what are its further steps, etc.

ir savaiminio mokymosi pasiekimy jvertini-
mo procedarai, nes informavimas, kaip vei-
kla, yra labai plati savoka. Jis néra tik vienos
institucijos atlieckama veikla, — informavimas
visos neformaliojo ir savaiminio mokymosi
pasiekimy jvertinimo sistemos dalis. Kito-
se Salyse, pavyzdziui, Norvegijoje, Danijoje,
informavimo ir konsultavimo etapai yra su-
jungiami. Sio straipsnio autorés informavimo
etapg vis délto linkusios priskirti jvertinimo
procesui, suprasdamos jj kaip aukstosios

accessibility. It also involves the assurance of
equal opportunities, elucidation of the essence
and specificity of the evaluation procedure and
discussion of possible evaluation results (see
Table 1).

It should be noted that the stage of inform-
ing is not always attributed to the evaluation
procedure of learning achievements acquired
in a non-formal and informal way, because in-
forming as an activity is a very broad concept.
Informing is not an activity which is carried out
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mokyklos inicijucjama ir vykdoma veikla,
kaip pasiruosimo jvertinimui etapa, kurio
metu pradedama asmens neformaliai ir sa-
vaiminiu budu jgyty mokymosi pasiekimy
savianalizé ir apsisprendziama pradéti jver-
tinimo procediirg. Informavimo etape gauta
informacija (apie tolimesnius etapus, jverti-
nimo kriterijus ir t.t.) taip pat lemia Zzmogaus
nuostatas, ar pasirengimo jvertinimui etapa
jis jveiks vienas, savarankigkai, ar jam reikés
konsultanto pagalbos. [vairiose Salyse (pa-
vyzdziui, Prancizijoje, Danijoje, Jungtinéje
Karalystéje, Suomijoje, Airijoje), kur nefor-
maliojo ir savaiminio mokymosi jvertinimas
ir pripazinimas auk$tajame moksle jau tapo
veikiancia sistema, informavimo funkcija
padeda atlikti jvairios pagalbinés priemonés:
elektroninés sistemos, padedancios susikurti
portfolio (savo mokymosi pasiekimy aplan-
ka), internetiniai puslapiai, pateikiantys i$sa-
mig informacijg apie jvertinimo etapus ir kt.
Informavimo etape, kaip jau parodé Pranci-
zijos ir Norvegijos patirtis, svarbu, kad ne tik
kandidatas, bet ir visi socialiniai dalininkai
jvertinimo sistemg pripazinty esant patiki-
mg, teisingg, skaidrig. Sias salygas padeda
jgyvendinti apibréztos savokos, aiskis jver-
tinimo proceso etapai. Pavyzdziui, Danijoje,
priémimas j aukstasias mokyklas vyksta 2
kvoty principu. Pirmoji kvota yra tradiciné ir
pagrista egzaminy rezultatais. Antroji kvota
taikoma ribotam studijy programy skaiciui,
ta¢iau numatomas ir ankstesnio mokymosi
pasiekimy jvertinimas. Nors i§ pradziy dvie-
jy kvoty priémimo sistema buvo skirta tik
formaliojo Svietimo sistemoje jgytoms kom-
petencijoms pripazinti (taip pat ir ankstes-
nio mokymosi), taciau vis dazniau antrosios
kvotos galimybémis pasinaudoja asmenys,
siekiantys atlikti neformalaus ir savaiminio
mokymosi pasiekimy jvertinima.

Kitas jvertinimo procediiros etapas -
konsultavimas - placigja prasme yra pro-
cesas, kurio metu konsultantas ar pataréjas
padeda kandidatui pasirengti jvertinimo

only by one institution. It is part of the whole
evaluation system of non-formal and informal
learning achievements. In other countries as,
for instance, Norway and Denmark, the stages
of informing and consulting are joined up. The
authors of this article, nevertheless, tend to
ascribe the stage of informing to the process
of evaluation, understanding it as an activity
initiated and carried out by the higher school
and consider it as the stage of preparation for
the evaluation during which the self-analysis
of learning achievements acquired by the per-
son in a non-formal and informal way is started
and the decision is made to begin the evalua-
tion procedure. Information obtained during
the stage of informing (about further stages,
evaluation criteria, etc.) also determines the
person’s attitudes, whether he will cope with
the stage of preparation for the evaluation him-
self, independently, or he will need the help of
a consultant. In different countries (for exam-
ple, France, Denmark, the United Kingdom,
Finland and Ireland), where the evaluation and
recognition of non-formal and informal learn-
ing in higher education have already become an
operating system, the function of informing is
also performed by various subsidiary means:
electronic systems, instrumental in the crea-
tion of the portfolio, the folder of one’s learn-
ing achievements, Internet websites, providing
comprehensive information on the stages of
evaluation, etc. In the stage of informing, as the
experience of France and Norway has shown,
it is important that not only the candidate,
but also all stakeholders would recognize the
evaluation system as reliable, fair and transpar-
ent. Defined concepts and explicit stages of the
evaluation process appear to be instrumental
in the implementation of the mentioned con-
ditions. For instance, in Denmark, admission
to higher schools is conducted by the prin-
ciple of 2 quotas. The first quota is traditional
and based on examination results. The second
one is applied for a limited number of study
programmes, though the evaluation of prior
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procesui. Siame etape turi biti siekiama ais-
kumo, sgziningumo kandidato atZvilgiu, t. y.
asmuo turi Zinoti, koks bus jo indélis jver-
tinimo procediros metu, kiek reikés laiko,
kokiais kriterijais bus vadovaujamasi jver-
tinant, kaip bus atsizvelgta j individualig si-
tuacijg ir kitus aspektus. Konsultavimas gali
bati individualus ir grupinis. Konsultavimo
metu detaliai pristatoma jvertinimo proceda-
ra. Skirtingai nuo informavimo etapo, kurio
metu nusakomi jvertinimo procediros etapai
ir principai, konsultavimo metu su kandidatu
aptariama jvertinimo procediira didelj déme-
sj skiriant turimiems mokymosi pasiekimy
jrodymams, analizuojamas jy atitikimas sie-
kiamiems studijy rezultatams.

Konsultantai taip pat privalo gerai nusi-
manyti apie institucijos studijy programas,
todél labai daznai konsultantais dirba jvairiy
studijy programy atstovai, gerai Zinantys, ko-
kiy studijy rezultaty ir kompetencijy pagrin-
du tos programos sudarytos. Dél $ios prie-
zasties Jungtinéje Karalystéje tas pats asmuo
daznai tampa ir konsultantu, ir jvertintoju.
Ivertinimo procedura priklauso nuo auksto-
sios mokyklos patvirtintos tvarkos ir jvairiose
mokyklose gali biti skirtinga.

Atsizvelgiant | asmens savanorisko ap-
sisprendimo principg, individualaus konsul-
tavimo metu konsultantas negali primesti
kandidatui savo sprendimo dél jvertinimui
pateikimy jrodymy atrankos, bet, visapu-
siskai iSaiskindamas jvertinimo proceduros
specifika, studijy programos tikslus, saly-
gojancius studijy rezultatus, atlieka tam ti-
kra nukreipianéig, formuojancig vertinimo
funkcija. Guskey T. R. (2004) pazymi, kad
formuojantis vertinimas naudingiausias yra
tada, kai daugiausiai démesio sutelkiama j sé-
kme lemiancias salygas. Shepard L. A. (2000)
nurodo, kad formuojantis vertinimas inte-
gruoja mokymga ir mokymasi. Formuojan-
¢iam vertinimui badinga vertinimo procese
dalyvaujanc¢iy asmeny iniciatyva, jsitrauki-
mas j jvertinimo procesa. Formuojanciu

learning achievements is also being anticipated.
Although initjally the admission system of two
quotas was intended only for the recognition of
competencies acquired in the formal education
system (as well as prior learning), nevertheless
more and more often possibilities of the second
quota are used by people who seek the evalu-
ation of learning achievements acquired in a
non-formal and informal way.

Next stage of the evaluation procedure,
consulting, defined in a broad sense, is the
process during which the consultant or ad-
visor helps the candidate to prepare for the
evaluation process. In this stage, clarity and
fairness should be aimed at with regard to the
candidate, i.e. the person should be aware of
what his contribution during the procedure
will be, how much time it will require, what
criteria will be followed during the evalua-
tion procedure, in what way an individual
situation will be taken into consideration
and other aspects. Consulting can be both
individual and group one. During consulting
the evaluation procedure is introduced in a
detailed manner. In contrast to the stage of
informing, where stages and principles of the
procedure are being defined, during the con-
sulting the procedure is discussed with the
candidate, with great attention being paid to
available evidence of learning achievements
and analysing their equivalence with learning
outcomes.

Consultants ought also have good under-
standing of institutions study programmes.
Therefore, representatives of various study pro-
grammes quite often work as consultants, as
they are well aware of what learning outcomes
and competencies those programmes are based
on. For this reason, in the United Kingdom,
the same person often becomes a consultant
and an evaluator. The evaluation depends on
the order approved in a higher school and in
different schools it can be different.

Considering the principle of the person’s
voluntary decision making, during individual
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vertinimu suteikiama detali griztamoji infor-
macija apie kandidato mokymosi pasiekimus
ir tobuléjimo galimybes, aptariama kandida-
to paZzanga ne tik apskritai, bet ir konsulta-
vimo proceso metu. Pazymeétina, kad grjzta-
masis rySys laikomas esminiu formuojancio
vertinimo aspektu (Hounsell D., 2003). Toks
vertinimas siejamas su mokymosi pasiekimy
nustatymu, o griztamasis rysys leidzia besi-
mokancdiajam suprasti tobulintinus mokymo-
si aspektus (Dunn M., Morgan Ch., OReily
M., Parry S., 2004; Breier M., 2005). Vadinasi,
konsultavimo metu atliekama ir diagnostiné
funkcija: interviu, dalykinio, reflektyvaus po-
kalbio metodais nustatomi kandidato turimi
mokymosi pasiekimai, jo likesciai, studijy ir/
ar profesinés veiklos perspektyvos po nefor-
maliojo ir savaiminio mokymosi pasiekimy
jvertinimo ir kompetencijy pripazinimo (zr.
2 lentele).

Individualios konsultacijos metu taip
pat teikiama pagalba, kaip parengti asmens
kompetencijas liudijan¢iy dokumenty, jrady
aplanka - portfolio (jeigu kandidatas pats Sito
néra padares savarankiskai).

Konsultavimo metu vyksta pasiruo$imas
jvertinimui, tad konsultantas gali patarti, ko-
kia logine seka pateikti dokumentus, refleksi-
jas, eskizus, pazyméjimy, diplomy kopijas ir
kitus jrodymus. Konsultavimo etapo, kuris
laikomas integruota jvertinimo procediiros
dalimi, metu iSryskéja ne tik diagnostinio ir
formuojancio vertinimo funkcijos. Konsul-
tavimui, kaip ir neformaliojo bei savaiminio
mokymosi pasiekimy jvertinimui apskritai,
badingas suminis vertinimo pobudis, nes,
siekdamas pagrjsti savo kompetencijas, kan-
didatas pateikia turimy pasiekimy jrodymy
visuma.

Priespaskutiniame - vertinimo etape —
analizuojami kandidato mokymosi pasieki-
my jrodymai, pateikti mokymosi pasiekimy
aplanke, ir nustatoma, ar jie atitinka ir kiek
atitinka studijy programoje apibréztus studi-
ju rezultatus. Vertinant mokymosi pasiekimy

consulting the consultant cannot impose on
the candidate decision on the selection of evi-
dence to be provided for the evaluation , but,
while comprehensively clarifying the specifici-
ty of the evaluation procedure and goals of the
study programme that determine study out-
comes, the consultant performs a particular
directing and formative assessment function.
Guskey T. R. (2004) notes that the formative
assessment is most useful when the greatest
part of attention is focused on conditions de-
termining success. Shepard L. A. (2000) indi-
cates that the formative assessment integrates
teaching and learning. The formative assess-
ment is characterized by the initiative of indi-
viduals taking part in the procedure and their
involvement into the evaluation process. The
formative assessment provides a detailed feed-
back on the candidate’s learning achievements
and possibilities for improvement. It also
brings in the discussion of not only the can-
didate’s progress in general, but also his prog-
ress during the consulting process. It should
be noticed that feedback is considered to be
an essential aspect of the formative assessment
(Hounsell D., 2003). Such assessment is re-
lated to the establishment of learning achieve-
ments, while feedback enables the learner to
see learning aspects that should be improved
(Dunn M., Morgan Ch., OReily M. and Parry
S., 2004; Breier M., 2005). Consequently, con-
sulting also fulfils a diagnostic function: such
methods as the interview or the objective and
reflective conversation determine the candi-
date’s learning achievements, his expectations
and perspectives of studies and/or professional
activity after the evaluation of non-formal and
informal learning achievements and recogni-
tion of competencies (see Table 2).

During an individual consultation, the
assistance is also provided on how to prepare
the portfolio, the folder of documents and
records attesting person’s learning achieve-
ments (if the candidate has not done this by
himself).
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2 lentelé. Konsultavimo etapo kokybiniai kriterijai ir rodikliai

Table 2. Qualitative criteria and indicators for the stage of consulting

KRITERIJAI
CRITERIA

Konsultavimo tikslingu-
mas ir ai$kumas

Expediency and clarity of
consulting

Diagnostinio ir for-
muojamojo pobudzio
konsultavimas

Consulting of a diagnostic
and formative character

Konsultavimo rezultaty
konfidencialumas

Confidentiality of consul-
ting results
Konsultavimo eigos

ir rezultaty analizés
sistemingumas

Systematicity of the con-
sulting course and result
analysis

RODIKLIAI
INDICATORS

Suteikiama tiksli informacija apie vertinimo procediira atsizvelgiant j individu-
alius poreikius, likescius, turimus pasiekimy jrodymus.

Pagalba atrenkant mokymosi pasiekimy jrodymus, tinkamus norimoms kom-
petencijoms pagrijsti.

Accurate information is provided about the evaluation procedure considering
individual needs, expectations and available evidence of achievements.
Assistance during the selection of the evidence of learning achievements that is
suitable for the validation of competencies in question.

Padeda siekti individualiy tiksly.

Procese aktyviai dalyvauja kandidatas.

Nustatomi visi asmens pasiekimai neatsizvelgiant i jy jgijimo aplinkybes — mo-
kymasi neformaliai, savaiminiu badu.

Sukuriama psichologiskai saugi aplinka.

Nustatomas kandidato lukes¢iy ir poreikiy, vertybiniy nuostaty, pozitiriy atiti-
kimas formaliyjy studijy rezultatams.

Uztikrinamas griztamasis rysys.

It helps to pursue individual goals.

The candidate actively takes part in the process.

All the person’s achievements are determined irrespective of circumstances of
their acquisition (through non-formal or informal learning).

A psychologically safe environment is created.

Correspondence of the candidate’s expectations, needs, values attitudes and
views to results of formal studies is established.

Assurance of feedback.

Konsultacijos individualios, asmens galimybés, perspektyvos, jrodymy tinka-
mumas, i§ry$kéje asmeninés nuostatos néra vie§inamos.

Consultations are individual; person’s possibilities, perspectives, availability of
evidence and personal attitudes that showed up are not publicized.
Pateikiama tiksli ir aiski informacija apie jvertinimo laika, trukme, salygas,
metodus.

Konsultavimo procesas ir eigos rezultatai saugomi dokumenty forma, anali-
zuojami jraSant komentarus ir pan.

Accurate and clear information on the evaluation time, duration, conditions
and methods is provided.

Results of the consulting process and its course are saved in a document form,
analysed when writing comments and so on.

aplanko turinj, atsizvelgiama, ar pakanka jro-
dymy norimoms kompetencijoms pagristi ir
ar tie pasiekimai autentiski, t. y,, ar jie tiks-
liai atspindi asmens turimas faktines Zinias ir
gebéjimus. Vertinant atkreipiamas démesys j
kandidato veiklos, kurios metu jgyti moky-
mosi pasiekimai jvairove, specifiskuma, ar
veikla siejasi su studijy programos kontekstu,

During consulting, preparation for the
evaluation takes place, thereby the consultant
can advise in what logic sequence to submit
documents, reflections, sketches, copies of
certificates and diplomas and other evidence.
The stage of consulting, which is considered
an integral part of the evaluation procedure,
spotlights not only diagnostic and formative
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studijy rezultatais ir kaip glaudziai, kandida-
to patirties, per kurig jgyti mokymosi pasie-
kimai, trukme (Zr. 3 lentelg).

Jei mokymosi pasiekimy aplanke pateik-
ty jrodymy nepakanka kandidato norimoms
kompetencijos pagrijsti, vertintojas(ai) skiria
vertinimga kitais metodais. Tai gali bati pokal-
bis su atitinkamos srities specialistu ar dalyko
déstytoju, testai (Zodziu, rastu), praktinés uz-
duotys ir praktinés veiklos stebéjimas, reflek-
sijy analizé ir kt. Vertinimo metodai gali bati
jvairts ir parenkami tokie, kad buty galima
identifikuoti kuo daugiau kandidato moky-
mosi pasiekimy jrodymy ir susidaryti i$samy
ju paveikslg. Siekiant jvertinimo kokybés,
svarbus jvertinimo pakankamumo, auten-
tiskumo, pagrjstumo, patikimumo, praktis-
kumo, konfidencialumo ir kt. kriterijai, taip
pat — psichologiskai komfortabili ir saugi ver-
tinimo aplinka.

Sprendimo priémimas - baigiamasis
jvertinimo proceduros etapas. Sprendimg
apie tai, kokios asmens kompetencijos yra
pripazjstamos, priima jvertintojas ar jvertini-
mo komisija. Nustatytos kompetencijos for-
malizuojamos atitinkamais dokumentais. Jei
mokymosi pasiekimai visiskai atitinka studi-
ju rezultatus ir kandidatas jrodo, kad turi vi-
sas programoje jvardytas kompetencijas, jam
iSduodamas kvalifikacija patvirtinantis diplo-
mas. Tokiy atvejy Europoje pasitaiko, ta¢iau
retai. Jei mokymosi pasiekimai studijy rezul-
tatus ar profesinj standartg atitinka i$ dalies,
kandidatui gali bati iSduotas kompetencijas
Zymintis pazyméjimas. Jei kandidatas siekia
didesnio kompetencijy skaiciaus, gali buti
jskaitomi tie studijy dalykai ar moduliai, ku-
riy rezultatams pagristi pakako kandidato
pateikty ir/ar nustatyty kitais vertinimo me-
todais mokymosi pasiekimy jrodymy. Tokiu
atveju parengiamas individualaus mokymosi
planas ir kandidatas gali rinktis tik tuos stu-
dijy programos modulius ar dalykus, kuriy
triksta norimoms kompetencijoms ar kvali-
fikacijai pripazinti. Gali bati, kad kandidato

assessment functions. Consulting, as the
evaluation of non-formal and informal learn-
ing achievements in general, is characterized
by a summative assessment nature, because,
seeking to validate his learning achievements,
the candidate provides the totality of available
achievement evidence.

In the next-to-last stage, the stage of as-
sessment, the analysis is carried out of the
evidence of candidate’s learning achievements,
produced in the folder of learning achieve-
ments, and it is determined whether they
correspond and how much they correspond
to study outcomes defined in the study pro-
gramme. Assessing the content of the folder
of learning achievements, respect is paid to
whether there is enough evidence to validate
competencies in question and whether those
achievements are authentic, i.e., whether they
accurately reflect persons actual knowledge
and abilities. During the assessment, the at-
tention is paid to the diversity and specific-
ity of the candidate’s activity during which a
person has acquired learning achievements,
whether the activity relates to the context of
the study programme and study outcomes and
how closely, and the length of candidate’s ex-
perience during which learning achievements
have been acquired (see Table 3).

If evidence provided in the folder of learn-
ing achievements is not sufficient to validate
candidate’s competencies in question, the
assessor (assessors) sets the assessment by other
methods. It can involve the conversation with a
specialist of a respective area or with a subject
teacher, tests (orally and in writing), practi-
cal tasks, observation of practical activity, the
analysis of reflections, etc. Assessment meth-
ods can be divers and those ones are selected
which enable to identify as many candidate’s
learning achievements as possible and to make
a comprehensive picture. For the achievement
of the evaluation quality the following criteria
are important: sufficiency, authenticity, valid-
ity, reliability, practicality, confidentiality and
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3 lentelé. Vertinimo etapo kokybiniai kriterijai ir rodikliai

Table 3. Qualitative criteria and indicators for the stage of assessment

KRITERIJAI
CRITERIA

[rodymy
pakankamumas

Sufficiency of
evidence

Irodymy
autentiSkumas
Authenticity of
evidence

Irodymy jvairové
Variety of evidence
Irodymy aktualumas

Topicality of
evidence
Vertinimo meto-
dy pagristumas ir
patikimumas

Reliability and va-
lidity of assessment
methods

Vertinimo proceda-
ry praktiskumas

RODIKLIAI
INDICATORS
Pateikty jrodymy pakanka kompetencijoms pagristi, lyginant jas su nurodytomis
dokumentuose, reglamentuojanciuose studijas.

Provided evidence is sufficient to validate competencies, comparing them with the
ones indicated in documents regulating studies.

Pristatomas neformaliojo ir/ar savaiminio mokymosi jrodymas yra tikslus faktiniy
Ziniy ir/ar gebéjimy atspindys.

The piece of evidence of non-formal and/or informal learning being introduced is an
accurate reflection of actual knowledge and/or abilities.

Kandidato patirtis atskleidziama per situacijy, kuriose buvo ar yra naudojami tam
tikri asmens jgtdziai bei Zinios, jvairove.

The candidate’s experience is revealed through the variety of situations in which parti-
cular skills and knowledge were or have been used.

Vertinami mokymosi pasiekimai yra naujy Ziniy ir jgadziy, susijusiy su asmens vei-
klos ar mokymosi sritimi, atspindys.

Learning achievements assessed constitute the reflection of new knowledge and skills
related with the area of the person’s activity or learning.

Pasirinktomis asmens neformaliojo ir savaiminio mokymosi pasiekimy vertinimo
priemonémis identifikuojamos butent tos Zinios ir/ar tie gebéjimai, kurie ir turi bati
vertinami.

Vertinimas atitinka keliamus tikslus (pvz., praktiniai jgiidziai turi bati vertinami
praktikoje atliekant konkrety darba).

Vertinimo metodai leidzia kandidatams pademonstruoti mokymosi pasiekimy jrody-
mus, kurie vertinami pagal kompetencijy savadus, profesinius standartus.

Atliekamos tos pacios uzduotys, gaunami tie patys ar panasis rezultatai.
Uztikrinamas vertintojy sprendimy patikimumas, t. y. vertinima galima pakartoti, kai
testuoja kiti vertintojai.

With the help of chosen means for the assessment of person’s non-formal and infor-
mal learning achievements precisely such knowledge and/or abilities are identified
which have to be assessed.

Assessment agrees with the goals set (for example, practical skills have to be assessed
while performing particular work in practice).

Assessment methods enable candidates to demonstrate the evidence of learning
achievements that are being assessed against codes of competencies and professional
standards.

While performing the same tasks, assessment leads to the same or similar results.
Reliability of assessor’s decisions is ensured, i.e. assessment can be repeated with tes-
ting being carried out by other assessors.

Vertinimas turi buti veiksmingas ir efektyvus finansiniy resursy atzvilgiu.
Numatytos realios laiko ir resursy sanaudos; pvz., pokalbis organizuojamas taip, kad
buty atsizvelgiama i galimg kandidato stresa ir susikaupimui reikalingg laika.
Vertintojy skai¢ius ir vertinimui skiriamas laikas turi bati optimalus.

Praktiniy jgudziy vertinimo atveju turi buti atsizvelgiama j reikalingy i$tekliy poreikj
ir jy prieinamuma.



KRITERIJAI
CRITERIA
Practicality of asses-

sment procedures

Vertinimo
daugiafunkci$kumas

Multifunctionality
of assessment

Vertinimo aplin-
kos psichologinis
komfortabilumas
Psychological com-
fortability of asses-
sment environment
Vertinimo in-
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RODIKLIAI

INDICATORS
Assessment has to be effective and efficient with regard to financial resources.
Realistic expenditure of time and resources is anticipated; for example, the interview
is organized in such a way that possible candidate’s stress and the time required for
concentration would be taken into consideration.
The number of assessors and the time allocated to assessment have to be optimal.
Demand in necessary resources and their accessibility should be taken into considera-
tion in the case of practical skill assessment.
Sumuojancio vertinimo rezultatai nekoreguojami, ta¢iau numatomos individualios
galimybés mokytis, sudaromas individualus mokymosi planas, aptariamos kelios
alternatyvios studijy formos
Uztikrinama griZtamoji informacija.
Results of summative assessment are not corrected, but individual possibilities to learn
are anticipated, an individual learning plan is created and several alternative study
forms are discussed.
Feedback information is ensured.
Saugi ir pasitikéjima formuojanti vertinimo aplinka kuriama kandidatg i§ anksto
supazindinus su vertinimo specifika: laiku, vieta, metodais.

A safe and trust forming assessment environment is created by familiarizing the can-
didate in advance with the specificity of assessment: the time, place and methods.

Informacija apie vertinimo rezultatus yra konfidenciali ir prieinama tik uz vertinima

Information about assessment results is confidential and is accessible only for the staff

formacijos atsakingiems darbuotojams.
konfidencialumas

Confidentiality

of assessment responsible for assessment.
information

mokymosi pasiekimy jrodymy nepakanka ir
jis turi studijuoti pagal visa mokymo/studijy
programg norimai kvalifikacijai jgyti.
Jvertinimo komisijai svarbu uztikrinti
griztamaja informacija dél galutinio spren-
dimo. Baigus jvertinimo procesa, kandidatui
svarbu zinoti, kas 1émé vienokj ar kitokj ko-
misijos sprendima, kokias klaidas jis padaré,
pavyzdziui, atlikdamas prakting uzduotj ar
teoriniy ziniy patikrinimo testa.
Neformaliojo ir savaiminio mokymosi
jvertinimo procese svarbus vaidmuo ten-
ka ne tik jvertinimo kokybe salygojantiems
kriterijjams. Ne maziau aktuali kokybisko
jvertinimo salyga - nuolatiné jvertintojy,
konsultanty veiklos savianalizé ir i$oriné
mokymosi pasiekimus jvertinancios jstaigos
veiklos priezitra bei jvertinimas. Jvertinimo

other criteria as well as a psychologically com-
fortable and safe assessment environment.
Decision making is the final stage of the
evaluation procedure. The decision which
person’s learning achievements could be rec-
ognized as competencies is made by the evalu-
ator or the evaluation committee. Recognized
competencies are formalized by appropriate
documents. If learning achievements fully
correspond with study results and the can-
didate proves that she/he possesses all the
competencies named in the programme, the
candidate is issued the diploma attesting to
the qualification. Such cases occur in Europe,
though are rare. If learning achievements
correspond with study results or the profes-
sional standard partly, the candidate can be
issued the certificate certifying competencies.
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kokybei uztikrinti turi buti taikomos dvi ver-
tinimo formos: vidiné ir iSoriné. Vidinj savo
veiklos jvertinima pagal parengta jvertinimo
metodika atlieka kompetencijas pripazjstan-
cios jstaigos. [vertinimo proceso tobulinimui
yra reik§minga ne tik konsultanto bei vertin-
tojo patirties refleksija, bet ir kandidato ref-
leksyvi nuomoné apie jvertinimo organizavi-
ma ir taikytus metodus.

ISorinj jvertinima atlieka valstybés jga-
liotos institucijos tuo atveju, kai paaiskéja,
jog vidinio institucijos veiklos jvertinimo
rezultatai yra nepatenkinami. Kol kas Lietu-
voje dar néra neformaliojo ir savaiminio mo-

If the candidate seeks to acquire more com-
petencies, those study subjects or modules
can be included results of which have been
validated by sufficient evidence of learning
achievements provided by the candidate and/
or established by other assessment methods.
In that case, an individual learning plan is
prepared and the candidate can choose only
those modules or subjects of the study pro-
gramme that he is lacking in order to acquire
the desired competencies or qualification. It
can also happen that the evidence of the can-
didate’s learning achievements is insufficient
and he has to study according to the whole

teaching/study programme in order to ac-
quire the qualification desired.

kymosi pasiekimy jvertinimo sistemos. Dar
tik pradedama diskutuoti apie neformaliojo

4 lentelé. Sprendimo priémimo etapo kokybiniai kriterijai ir rodikliai
Table 4. Qualitative criteria and indicators for the stage of decision making

KRITERIJAI
CRITERIA

Ivertinimo rezultaty skai-
drumas ir palyginamumas

RODIKLIAI
INDICATORS
Jvertinimo rezultatai turi bati suformuluoti taip, kad juos baty galima pritai-
kyti nacionaliniame ir Europos lygmenyse; iSvados apie jvertinimo rezultatus
formuluojamos atsizvelgiant | ES kvalifikacijy struktiros reikalavimus.
Transparency and compara- | Results of the evaluation have to be formulated in such a way that they could

bility of evaluation results | be applied on the national and European levels; conclusions about evaluation
results are formulated in consideration of requirements of the EU qualification

framework.
Galimybiy studijuoti Uztikrinti, kad kandidato mokymosi pasiekimy jrodymai bity tiesiogiai susije
uztikrinimas su studijy programos rezultatais.

Numatytos individualios galimybés mokytis (sudaromas individualus moky-
mosi planas).
Uztikrinama, kad kandidatai, kuriy turimos kompetencijos pripazintos, turéty
galimybe uzbaigti studijy programa ir jgyti norima kvalifikacija.
Assurance of study
possibilities

It is ensured that the evidence of candidate’s learning achievements would be
directly related with the learning outcomes of the study programme.
Individual possibilities to learn are anticipated (an individual learning plan is
created).

It is ensured that candidates whose competencies have been recognized would
have the possibility to complete the study programme and achieve anticipated
study outcomes.

Sprendimo objektyvumas | Sprendimas paremtas keliy vertintojy i$vada.

Sprendimas pagrijstas kandidato pasiekimy jrodymais.

Sprendimas pagrijstas rezultatais, kurie gauti taikant patikimus jvertinimo
metodus.

The decision is based on the conclusion of several assessors.

The decision is validated by the evidence of candidate’s achievements.

The decision is founded on the results obtained applying reliable evaluation
methods.

Objectivity of the decision
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ir savaiminio mokymosi jmetu jgyty kom-
petencijy pripazinimo kokybés uztikrinima.
Svarbu paminéti, kad jvertinimo kokybés
uztikrinimo sistema turéty funkcionuoti kaip
institucijos veiklos kokybés uztikrinimo sis-
temos posisteme.

ISVADOS

Formaliojo, neformaliojo ir savaiminio mo-
kymosi tarpusavio rysSys yra svarbus nusa-
kant mokymosi prigimtj ir atskleidZiant mo-
kymosi verte visose mokymosi situacijose.
Mokymosi visg gyvenimg kontekstas salygoja
mokymosi veikly jvairove — ne tik formalusis
mokymasis, bet ir mokymasis $eimoje, lais-
valaikiu, veikla bendruomenéje, kasdieniame
darbe yra susije¢ su kintan¢iomis funkcijomis
ir vaidmenimis, todél kelia tokio mokymosi
pasiekimy jvertinimo poreikj. Prieinamu-
mo, lankstumo, skaidrumo, laisvanoriskumo
principai parodo neformaliojo ir savaiminio
mokymosi pasiekimy jvertinimo specifisku-
ma ir sudaro prielaidas mokymosi visa gyve-
nima plétrai.

Neformaliojo ir savaiminio mokymo-
si pasiekimy jvertinimas yra procesas, ap-
imantis keletg etapy, veikly ir funkcijy, ku-
rie svarblis asmens mokymosi pasiekimams
identifikuoti ir juos jvertinti. Europos valsty-
bés, Sioje srityje turincios gilesnes tradicijas,
vartoja skirtingus terminus procediros eta-
pams ir jvertinimo metodams apibrézti, ta-
¢iau sutariama, kad informavimas, konsulta-
vimas, kurio metu pasirengiama vertinimui,
vertinimas ir sprendimo priémimas turi buti
laikomi esminiais jvertinimo procediros
etapais.

Lietuvoje neformaliojo ir savaiminio
mokymosi pasiekimy jvertinimo procesy
jgyvendinimas dar tik prasideda. Ivertini-
mo procediiros etapy kokybés kriterijy ir
rodikliy analizé sukuria prielaidas auksto-
jo mokslo institucijoms geriau pasirengti

It is important for the evaluation com-
mittee to ensure feedback information on
the final decision. After the completion of
the evaluation process, it is important for
the candidate to know what has determined
one or another commission’s decision and
what mistakes he has made as, for instance,
during the performance of the practical task
or the testing of theoretical knowledge.

In the process of non-formal and in-
formal learning, an important role falls
not only on the criteria determining the
evaluation quality. Of not less relevance is
the condition for quality evaluation, i.e. a
constant self-analysis of the evaluator and
consultant activity and an external supervi-
sion and evaluation of the activity of the in-
stitution evaluating learning achievements.
In order to ensure the quality of evaluation
two forms of evaluation should be applied:
internal and external. The internal evalu-
ation of the activity according to the pre-
pared evaluation methodology is carried
out by institutions that conduct the recog-
nition of competencies. For the improve-
ment of the evaluation process not only the
reflection of the consultant and evaluator
experience is of great significance, but also
a reflective candidate’s opinion about the
evaluation organization and the methods
applied.

The external evaluation is carried out
by institutions authorized by the state in the
case when it becomes evident that results of
the internal evaluation of the institution’s
activity are unsatisfactory. To date, there is
no evaluation system of non-formal and in-
formal learning achievements in Lithuania.
The discussion about the quality assurance
of the recognition of non-formall and for-
mall learning achievements has only begun.
It is important to mention that the quality
assurance system of evaluation should func-
tion as a subsystem of the system of the in-
stitution’s activity quality assurance.
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neformaliojo ir savaiminio mokymosi pasie-
kimy jvertinimo procedurai ir padeda siek-
ti kokybisko turimy asmens kompetencijy
pripazinimo. Tokia analizé taip pat skatina
diskusijas apie aukstojo mokslo kokybés uz-
tikrinimg, kai jvertinami ir pripazjstami as-
mens neformaliai ir savaiminiu badu jgyti
pasiekimai.

Neformaliojo ir savaiminio mokymosi
pasiekimy jvertinimo kokybés uztikrini-
mo sistema turéty buti institucijos veiklos
kokybés uztikrinimo sistemos dalis. Todél
tampa labai aktualu ne tik inicijuoti moks-
line diskusijg apie kokybés rodikliy teorinj
pagrindima, bet ir numatyti praktinius ne-
formaliojo ir savaiminio mokymosi pasie-
kimy jvertinimo kokybés sistemos diegimo
mechanizmus.

CONCLUSIONS

The interrelationship of formal, non-formal
and informal learning is important for the
specification of learning nature and discovery
of the value of learning in all learning situa-
tions. The context of lifelong learning deter-
mines the variety of learning activities, i.e. not
only formal learning but also learning within
the family, at oné’s leisure, during the commu-
nity activity or at everyday work is related with
shifting functions and roles, consequently, rais-
ing the need for the evaluation of such learning
achievements. The principles of accessibility,
flexibility, transparency and voluntarity show
the specificity of non-formal and informal
learning achievements and constitute precondi-
tions for the development of lifelong learning.

The evaluation of non-formal and informal
learning achievements is the process covering
several stages and functions that are important
for the identification and evaluation of person’s
learning achievements. European countries that
have deeper traditions in this area employ differ-
ent terms to define stages of the procedure and
evaluation methods. Nevertheless, it is agreed
that informing, consulting, which involves prep-
aration for the assessment, assessment and deci-
sion making have to be viewed as essential stages
of the procedure.

In Lithuania, the implementation of evalu-
ation procedures of non-formal and informal
learning achievements has only begun. The
analysis of qualitative criteria and indicators for
the stages of the evaluation procedure creates
prerequisites for higher education institutions
to better prepare for the evaluation procedure
of non-formal and informal learning achieve-
ments and helps to seek quality recognition of
learning achievements possessed by the person.
The analysis of this kind also encourages discus-
sions about the assurance of the quality of higher
education when person’s achievements acquired
non-formally and informally are being evalu-
ated and recognized.
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The system for the quality assurance of the
evaluation of non-formal and informal learn-
ing achievements should be part of the quality
assurance of the institution’s activity. Therefore,
it becomes very topical to not only initiate the
scientific discussion on the theoretical ground-
ing of qualitative criteria, but also to anticipate
practical implementation mechanisms for the
quality system of the of non-formal and infor-
mal learning achievements.
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