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NUOTOLINIO MOKYMO/SI
TURINIO PROJEKTAVIMO
KOKYBES VERTINIMO
DIMENSIJOS

SANTRAUKA

Straipsnyje pateikiama mokslinés literatii-
ros analizé nuotolinio mokymo/si turinio
projektavimo ir jo kokybés vertinimo srity-
je. Straipsnio tikslas — nustatyti nuotolinio
mokymo/si turinio projektavimo kokybés
vertinimo dimensijas. Straipsnio autoriy
nuomone kokybés vertinimas turi bati nu-
matomas jau nuotolinio mokymo/si turinio
projektavimo metu, atliekant reflektyvy jo
kokybés vertinima. Straipsnyje pateikiamos
ir aptariamos jvairios mokslinés idéjos nuo-
tolinio mokymo/si turinio projektavimo sri-
tyje bei pagrindZiamos nuotolinio mokymo/
si turinio projektavimo kokybés vertinimo
dimensijos.

PAGRINDINIY SAVOKY APIBREZIMAI

o Mokymo/si kokybé - tinkamos salygos
plétoti besimokandiojo asmenybés saviug-
da, jvertinant nu(si)statytus kokybés reika-
lavimus, institucijos tikslus ir vartotojy po-
reikius, kai sukurtos mokymo/si galimybés
ir situacijos turi visus mokymo/si dalyviy
poreikius tenkinanc¢ius bruozus (Lauzackas,
2005; Savickiené, Pukelis, 2004).

o Kokybés vertinimas - tai procesas, kurio
metu atliekamas tam tikro objekto kokybés

QUALITY ASSESSMENT
DIMENSIONS OF DISTANCE
TEACHING/LEARNING
CURRICULUM DESIGNING

ABSTRACT

The paper presents scientific literature analysis
in the area of distance teaching/learning cur-
riculum designing and quality assessment. The
aim of the paper is to identify quality assess-
ment dimensions of distance teaching/learn-
ing curriculum designing. The authors of the
paper agree that quality assessment should be
considered during the curriculum design by
performing reflective quality assessment. Syn-
thesis of different scientific ideas with regard to
distance teaching/learning curriculum design-
ing are presented and discussed in the paper,
and then the quality assessment dimensions of
distance teaching/learning curriculum design-
ing are presented.

DEFINITIONS AND KEY WORDS

o Teaching/learning quality - the suitability of
opportunities to promote self-development
of learner’s personality, evaluating quality re-
quirements set up by the learner him/herself
or by others, institutional goals and user needs,
when learning and teaching possibilities as
well as situations created contain all the char-
acteristics satisfying the learning and teaching
process participants’ needs (Lauzackas, 2005;
Savickiene, Pukelis, 2004).
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jvertinimas ir priimamas sprendimas dél ver-
tinamojo objekto kokybés gerinimo.

o Kokybés vertinimo dimensija — sritis, kuri
yra reik§minga vertinamojo objekto koky-
bei ir daugiau arba maziau lemia vertinamo
objekto kokybei reikalingy bruozy egzistavi-
ma (Savickiené, Pukelis, 2004).

o Mokymo/si turinys — pagrindiniy mokymo/
si proceso parametry (tiksly, mokymo/si or-
ganizavimo btidy, mokymo priemoniy, verti-
nimo strategijos) dermeé ir saveika nuolatinio
tobulinimo procese. Si savoka apibidina mo-
kymo/si visuma, kurioje kiekvienas mokymo/
si elementas yra orientuotas j tiksla, nulemtas
saveikos su kitais elementais ir turi joje tam
tikrg vietg ir prasme (Lauzackas, 2005).

o Mokymo/si turinio projektavimas — nuola-
tinis j perspektyva orientuoty mokymo progra-
mos parametry tobulinimas: esamy procesy
tobulinimas atsizvelgiant j mokymo poreikiy
pasikeitimus, naujy mokymo programy
parengimg ir kt. (Lauzackas, 2005).

« Nuotolinis mokymas/is — mokymo/si forma,
kai besimokantysis nepalaiko betarpisko kon-
takto su mokytoju. Bendravimas ir komu-
nikavimas yra uztikrinimas IKT priemonémis
(Lauzackas, 2005).

« Nuotolinio mokymo/si turinys — mokymo/
si turinys, pritaikytas mokymo/si nuotoliniu
budu organizavimui.

[VADAS

Spar¢iy socialiniy, technologiniy ir ekonomi-
niy poky¢iy veikiamoje Europoje mokymasis
visg gyvenimg tapo butinybe. Visuomenés
senéjimas dar labiau i$ryskina §j isSukj, su-
stiprindamas nuolatinio Ziniy, jgadziy ir
bendryjy gebéjimy atnaujinimo poreikj (Eu-
ropean Qualification for Lifelong Learning,
2008). Kokybisko mokymo/si paslaugy tei-
kimo negali uztikrinti pavieniai sprendimai,
nes kokybiskas mokymas/is yra daugiafunkcé

o Quality evaluation — a process during which
the assessment of quality of a certain object is
being performed and the decision concern-
ing the improvement of the object quality is
accepted.

o Quality assessment dimension — the area that
is significant to the quality of the object under
assessment, and it more or less determines the
existence of quality characteristics of the object
under assessment (Savickiené, Pukelis, 2004).

o Teaching/learning curriculum — the consist-
ency and interaction of the main teaching and
learning process parameters (objectives, teach-
ing/learning organization methods, teaching
means, and assessment strategy) in a constant
development process. This conception de-
scribes the overall context of teaching/learn-
ing, where each element is oriented towards a
goal, determined by the interaction with other
elements, and has its own particular place and
meaning (Lauzackas, 2005).

o Desgining teaching/learning curriculum -
constant improvement of training program
parameters oriented towards a perspective: im-
provement of existing processes with respect
to learning needs’ changes, new training pro-
grams, etc. (Lauzackas, 2005).

o Distance teaching/learning — a form of teach-
ing/learning when a learner does not have a di-
rect contact with a teacher. Communication is
ensured with ICT tools (Lauzackas, 2005).

o Distance teaching/learning curriculum -
teaching/learning curriculum adapted to the
organization of teaching/learning in a distance
mode.

INTRODUCTION

Lifelong learning has become a necessity in
Europe affected by rapid social, technological
and economic changes. Society’s aging brings
these challenges in a brighter light, strengthe-
ning constant need for updating knowledge,
abilities and common skills (European Qua-
lification for Lifelong Learning, 2008). Single
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sistema, apimanti atskirus mokymo/si turinio
projektavimo ir mokymo/si organizavimo
aspektus.

Nuotolinis mokymas/is padeda jgyven-
dinti strateginius §vietimo sistemos siekius —
sudaryti mokymosi galimybes visiems visuo-
menés nariams, kurti efektyvesnj mokymo/
si procesg bei uztikrinti lankstesnj mokymo/
si veiklos organizavimg. Informaciniy ir ko-
munikaciniy technologijy (IKT) naudojimas
$vietime leidzia sukurti jvairius mokymo/si
scenarijus ir perkelti patj mokymo/si procesa
i nuotolinio mokymo/si aplinka.

Nuotolinis mokymas/is jau placiai pa-
plites Europoje ir sparciai plinta Lietuvoje.
Spartus naujy technologijy vystymasis nere-
tai tampa susizavéjimo objektu, o mokymo/
si turinio projektavimas, daznai veikiamas
technologiniy i$tekliy, praranda pradine di-
daktine idéjg, nes pagrindinis démesys sutel-
kiamas technologijy panaudojimui sgveikos
efektui pasiekti.

Naujai atsirandanc¢ioms nuotolinio mo-
kymo/si formoms turi bati taikoma koky-
bés kriterijy ir rodikliy sistema, o nuotolinio
mokymo/si turinio projektavimo kokybé turi
biti jvertinta prie§ kiekvieng tokio mokymo/
si organizavima. Kaip teigia K. Pukelis (1998,
p. 135), ,mokymo turinio planuotojai neat-
sizvelgia | mokytojy galimybes klaséje. Jei-
gu nejvertinami mokymo/si organizavimo
proceso veiksniai, vertinimo proceso metu
neuztikrinama konstruktyvaus mokymo/
si samprata, tokiu atveju néra jvertinama, ar
nuotolinio mokymo/si turinys leis mokymo/
si organizatoriams savarankiskai veikti indi-
vidualiose, nenumatytose situacijose paties
mokymo/si organizavimo metu.

Kita egzistuojancios kokybés vertinimo
metodikos problema yra tai, jog nuotolinio
mokymo/si turinio projektavimas néra pa-
kankamai suvoktas, o jo kokybés vertinimo
dimensijos néra aptartos arba jos néra issa-
mios. IS esmés labiausiai pasigendama ref-
lektyvaus vertinimo, vertinant néra kvie¢iami

solutions cannot ensure qualitative learning
and teaching service provision, as qualitative
learning and teaching covers a multifunctio-
nal system with different teaching and lear-
ning curriculum designing as well as teaching
and learning organization aspects included.

Distance teaching/learning helps to imple-
ment strategic goals of the system of educa-
tion, i.e. to create learning possibilities to all
members of society, to create a more effective
teaching and learning process, as well as to
ensure more flexible organization of teaching
and learning activities. The use of informa-
tion and communication technologies (ICT)
in education allows the creation of different
teaching and learning scenarios, and the trans-
fer of teaching and learning process to a virtual
learning environment.

Distance teaching/learning is widely used
in Europe, and it is getting popular in Lithu-
ania. Rapid development of technologies is
often an object of admiration, while designing
of teaching/learning curriculum influenced by
technological resources often loses an initial
didactical idea, and the main attitude is paid
to the use of technologies to realize interaction
effects.

New distance teaching/learning forms
should be reviewed regularly applying a con-
sistent quality evaluation methodology based
on quality criteria and indicators, and distance
teaching/learning curriculum quality should be
examined before each teaching/learning orga-
nization process. According to K. Pukelis (1998,
p. 135), ,,curriculum designers do not evaluate
the possibilities of classroom teachers® If fac-
tors of teaching/learning organisation are not
regarded, assessment process does not follow
the concept of constructive teaching/learning.
In this case it is not evaluated whether distance
teaching/learning curriculum allows organis-
ers of teaching/learning act autonomously and
accept individual solutions during unexpected
teaching/learning situations.

Another problem of existing quality as-
sessment methodologies is that designing of
distance teaching/learning curriculum is not
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dalyvauti visi mokymo/si proceso dalyviai,
ypac déstytojai ir mokytojai.

Tyrimo objektas — nuotolinio mokymo/si
turinio projektavimo kokybés vertinimas.

Tyrimo tikslas — nustatyti nuotolinio mo-
kymo/si turinio projektavimo kokybés verti-
nimo dimensijas.

Tyrimo metodika. Atlikta sisteminé moks-
linés literatiros analizé, siekiant apibrézti
nuotolinio mokymo/si turinio projektavimo
savokas, i$skirti nuotolinio mokymo/si turi-
nio projektavimo komponentus, nuotolinio
mokymo/si turinio projektavimo kokybés
vertinimo dimensijas ir vertinimo proceso
etapus.

Tyrimo apribojimai. Sio tyrimo metu
buvo i$skirtos nuotolinio mokymo/si turinio
projektavimo kokybés vertinimo dimensi-
jos mokymo/si turinio projektavimo proce-
so chronologinéje perspektyvoje. Veiksniai,
salygojantys nuotolinio mokymo/si turinio
projektavimo kokybés vertinimg, pvz., besi-
mokanciyjy pasirengimas nuotolinéms stu-
dijoms, mokymo/si sutarciy ir atsakomybés
suvokimas, mokymo/si proceso dalyviy s3-
veikos badai ir mokymosi pasiekimy jvertini-
mas nebuvo nagrinéjama detaliau ir gali tapti
kity moksliniy tyrimy objektu.

1
NUOTOLINIO MOKYMO/SI TURINIO
PROJEKTAVIMAS

Vienas svarbiausiy visa gyvenima trunkancio
mokymo/si veiksniy - mokymosi galimy-
biy sukdrimas ir jy pritaikymas kiekvienam
visuomenés nariui (Beresneviciené, 1995;
Tereseviciené, 2001 ir kt.) kartu uztikrinant
mokymo/si turinio kokybe ir atitikima besi-
mokanciyjy poreikiams (Ehlers, 2004; Lau-
zackas, Pukelis, 2000; Zuzeviéiute, Teresevi-
¢iené, 2007). Mokymosi galimybiy sukirimo
analizés kontekste nuotoliniam mokymui/
si teikiama didelé reik§mé. Kalbant apie

completely perceived, and quality assessment
dimensions of distance teaching/learning cur-
riculum designing are not discussed or they
are not comprehensive. The greatest lack in
practice is felt in reflective assessment, as not
all teaching/learning process participants, es-
pecially teachers, are invited to participate in
assessment.

The object of this research is quality assess-
ment of distance teaching/learning curriculum
designing.

The aim of the research is to determine
quality assessment dimensions of distance
teaching/learning curriculum designing.

Research methodology is based on a sys-
temic scientific literature analysis aiming to de-
fine conceptions of distance teaching/learning
curriculum design, and identify components,
assessment dimensions and assessment pro-
cess phases of distance teaching/learning cur-
riculum designing.

Research limitations. This research has re-
sulted in defining quality assessment dimen-
sions of distance teaching/learning curricu-
lum in a chronological perspective of distance
teaching/learning curriculum designing. Some
factors influencing quality assessment of dis-
tance teaching/learning curriculum designing,
have not been analysed in greater detail and
can be the object of further research: learner
preparedness to distance studies, perceiving
of teaching/learning contracts and responsi-
bility, teaching/learning process participants’
interactions, as well as evaluation of learning
achievements.

1
DESIGNING DISTANCE TEACHING/
LEARNING CURRICULUM

One of the most important factors influenc-
ing lifelong learning is creating and adaptation
of learning possibilities for each individual
member in a society (Beresneviciené, 1995,
Tereseviciené, 2001, et al.) ensuring curriculum
quality and meeting the learners needs (Ehlers,
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nuotolinj mokyma/si, kompleksiskai sieja-
ma keletas mokslo sriciy, ta¢iau nuotolinio
mokymo/si turinio projektavimas yra edu-
kologijos mokslo objektas (Anderson, 1997;
Atkins, 1993; Kozman, 1991). Nuotolinio
mokymo/si turinio projektavimo metu turi
bati sprendziami mokymo/si turinio plana-
vimo, realizavimo ir efektyvaus mokymo/si
organizavimo klausimai.

Strateginiuose dokumentuose (Mokymo-
si visg gyvenimg memorandumas, 2001; Mo-
kymosi visg gyvenimg uztikrinimo strategija,
2004; Lisabonos strategija, 2001; Lietuvos svie-
timo gairés 2003-2012, 2002) gausu direktyvy
ir rekomendacijy, skatinanc¢iy technologijy
diegima jgyvendinant edukologijos moks-
lo sialomus sprendimus, ypa¢ akcentuojant
bendravimg ir bendradarbiavima, paramos
teikima mokymo/si dalyviams.

Nuotolinés studijos, tampancios studi-
jy metodu ir forma (Janilionis ir kt. 2006),
tinkamai atliepia vyraujancia besimokancio-
jo perspektyva, taciau pastaroji perspektyva
gali biti pavojinga, jeigu ji nulemia kokybés
vertinimo sprendimus. leskant nuotolinio
mokymo/si turinio projektavimo kokybés
vertinimo metmeny ir veiksniy, salygojanciy
nuotolinio mokymo/si turinio kokybés verti-
nimg, bitina aptarti mokymo/si turinio kom-
ponenty kokybés apraiskas.

Nuotoliniu mokymu/si daugeliu atvejy
uztikrinamas mokymosi galimybiy suda-
rymas S$iuolaikiniam besimokanciajam pa-
siilius jam individualy tempg, laika, vieta,
mokymosi prieinamumg ir autonomisko
individualizuoto mokymosi principus. Tei-
giant, jog nuotolinis mokymas/is tampa ne-
atsiejamu mokymosi galimybiy sukirimo
konteksto veiksniu, butina jvertinti jo saveika
su kitais mokymosi visg gyvenima veiksniais.
Analizuojant mokymosi galimybiy sukri-
mo konteksty, batina paminéti jau atliktus
daugelio sric¢iy tyrimus: $vietimo politikos ir
vadybos (Paul, 1990; Simonaitiené, 2001; Zel-
vys, 1999), naujy technologijy panaudojimo

2004; Lauzackas, Pukelis, 2000; Zuzeviciute,
Tereseviciene, 2007). In the context or learn-
ing possibility development analysis, distance
learning and teaching gains major importance.
Speaking about distance teaching and learning,
we have in mind a complex interaction of sev-
eral scientific areas, however designing distance
teaching and learning curriculum is the objec-
tive of the science of education (Anderson,
1997; Atkins, 1993; Kozman, 1991). Teaching/
learning curriculum planning, realization and
effective teaching and learning organization is-
sues should be decided during distance teach-
ing/learning curriculum designing.

Strategic documents (Lifelong learning
memorandum, 2001; Lifelong learning strategy,
2004; Lisbon strategy, 2001; Lithuanian guide-
lines for education, 2003-2012, 2002) main-
tain a lot of directions and recommendations
encouraging the application of technologies
implementing solutions of education research,
especially with the focus on communication
and collaboration, and support provision to
teaching/learning participants.

Distance studies are becoming a method
and form of studies (Janilionis et al, 2006),
and they properly respond to the predominant
learner perspective, but this perspective can be
dangerous if it determines quality assessment
decisions. It is necessary to discuss possible
descriptors of distance teaching/learning cur-
riculum components while searching for qual-
ity assessment parameters of distance teaching/
learning curriculum designing and factors in-
fluencing quality assessment of distance teach-
ing/learning curriculum.

Distance teaching/learning ensures creat-
ing learning possibilities for a modern learner
in the majority of cases, suggesting individual
pace, place and time as well as the accessibil-
ity for learning, principles for autonomous
and individualized learning. When stating that
distance teaching/learning becomes an inevi-
table factor, it is necessary to evaluate its rela-
tionship with other lifelong learning factors.
Analysing the context of creation of learning
possibilities, it is necessary to mention research
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galimybiy ir atvejy (Anderson, Elloumi,
2004; Bates, 1990; Mason, 1994) bei besimo-
kanciyjy pazinimo (Gibson,1990; Morgan,
1992; Olgren, 1991; Thorpe, 2002). Kaip tei-
gia V. Zuzeviciaté ir M. Tereseviciené (2007),
batina jvertinti dalyviy pasirengimg naudo-
tis mokymo/si teikiamomis galimybémis. E.
J. Burge (1994) nuomone, reikia i$analizuoti
mokymo/si dalyviams sukuriamas salygas,
mokymo/si proceso etapus ir mokymo/si pa-
sekmes, su kuriomis susiduria besimokantieji
ir savo darbg atliekantys déstytojai.

Mokslininkai, aptardami nuotolinio mo-
kymo/si privalumus ir nuotoliniam moky-
mui/si badingus bruozus, i$skiria individualy
mokyma/si, vadovavima studijoms ir asinch-
roning komunikacijg kaip tipiskus nuotolinio
mokymo/si situacijos bruozus (Mizoguchi,
Bourdeau, 2000). Tyréjai teigia, jog nuotolinj
mokyma/si veikia mokymo/si makro- ir mi-
kro- turinio projektavimo paradigmos (Mi-
zoguchi, Bourdeau, 2000). Tiesiogiai su nuo-
toliniu mokymu/si susijusi paramos sistema.
M. Thorpe (2002) teigia, jog besimokanciyjy
vienas kito pasiekiamumas ir rysys su dés-
tytoju pabrézia nuotolinj mokyma/si kaip
individualizuoto mokymo/si formg. Misria-
me kontekste visi proceso dalyviai dalijasi
natiiralia virtualia aplinka, kai pastaroji yra
kurjiama nuotolinio mokymo/si turinio pro-
jektavimo ir jo realizavimo metu (Mizoguchi,
Bourdeau, 2000). Kaip teigia J. Bourdeau ir A.
Bates (1996), nuotolinis mokymas/is yra tie-
siogiai grindziamas mokymo/si turinio pro-
jektavimo idéjomis.

Tikslinga apzvelgti egzistuojancius mo-
kymo/si turinio projektavimo modelius, is-
skirti jiems budingus komponentus ir aptarti
modeliavimo principus.

Pasak P. De Lisley (2006), R. Mizoguchi
ir J. Bourdeau (2000), mokymo/si turinio
projektavimo idéjas dar 1966 m. aprasé J.
Bruner (1996, cituota De Lisley, 2006), véliau
patobulino ir tyrinéjo R. M. Gagné (1985),
B.G. Glaser (2002), M. D. Merrill (1991) ir

performed in different areas: education policy
and management (Paul, 1990; Simonaitiené,
2001; Zelvys, 1999), cases of the use of new
technology (Anderson, Elloumi, 2004; Bates,
1990; Mason, 1994), and discussing the ways
of getting to know your learners (Gibson, 1990;
Morgan, 1992; Olgren, 1991; Thorpe, 2002). As
V.Zuzeviciute and M. Tereseviciene (2007) state,
it is necessary to assess learners’ preparedness
to use distance learning possibilities. Accord-
ing to E. J. Burge (1994), it is vital to analyse
conditions created for the learners, learning
and teaching phases and learning and teaching
outcomes that are experienced by the learners
and teachers practitioners themselves.

Scientists emphasize individualized learn-
ing and teaching and tutoring, as well as asyn-
chronous communication as typical character-
istics of a distance teaching/learning situation
(Mizoguchi, Bourdeau, 2000). Researchers
state that distance learning and teaching is in-
fluenced by macro and micro learning curricu-
lum designing paradigms (Mizoguchi, Bour-
deau, 2000). The support system influences
distance teaching/learning directly. M. Thorp
(2002) states that the accessibility of each other
among learners, as well as the accessibility of a
tutor have the potential to emphasize distance
teaching and learning as an individualized form
of teaching and learning. In a mixed context,
all the participants share natural and virtual
environments, when the latter is created dur-
ing distance teaching/learning curriculum de-
signing and its realization with the help of ICT
(Mizoguchi, Bourdeau, 2000). According to J.
Bourdeau ir A. Bates (1996), distance teaching/
learning is directly based on traditional teach-
ing and learning curriculum designing ideas.

It is necessary to review existing teaching/
learning curriculum designing models and to
identify characteristic components and prin-
ciples of modelling.

According to P. De Lisley (2006), R. Mi-
zoguchi ir J. Bourdeau (2000), teaching/learn-
ing curriculum designing ideas were described
by J. Bruner (1996, cited by De Lisley, 2006),
later improved and researched by R. M. Gagné
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kognityvinés teorijos $alininkai. Sios idéjos
pastaruoju metu gyvuoja konstruktyvistinio
mokymo/si turinio projektavimo sferoje. Tai
patirtimi, asmeniniu vertinimu grjsto ir vei-
klai gerinti skirto mokymo/si proceso kiri-
mas, kuris yra nuolat atnaujinamas ir tobuli-
nimas kuriant savitus individualius mokymo/
si turinio projektus ir mokymo/si organizavi-
mo scenarijus. Konstruktyvistinés teorijos
$alininkai (Cernius, 1997; Flavell, 1985; Lee,
Coombs, 2001; Tereseviciené ,2001; Zuzevi-
ciateé, Tereseviciené, 2007) ziniy konstravima
sitilo gristi kognityvinémis teorijomis, socia-
linés aplinkos karimu (Cernius, 1997; Jarvis,
1999; Tereseviciené, 2001) ir humanistine
psichologija (Maslow, 1970; Rogers, 1969).
Kadangi nuotolinis mokymas/sis nuo tradi-
cinio mokymo/si labiausiai skiriasi sgveikos
principais, galima daryti prielaida, jog nuo-
tolinio mokymo/si turinio projektavimas gali
remtis ir tradiciniais mokymo/si turinio pro-
jektavimo principais, papildant juos nuotoli-
niam mokymui/si batinais komponentais.

Kaip teigia R. Lauzackas (2001), moky-
mo/si turinio projektavimas ir realizavimas —
kokybiskos studijy programos pagrindas.
Vadovaujantis R. Mizoguchi ir J. Bourdeau
(2000) nuomone, mokymo/si turinio projek-
tavimo objekta sudaro keturi kintamieji:

o Mokymo situacija (angl. instructional
situation).

o Mokymo/si dalykas (angl. subject-
matter).

o Mokymo iSdavos (angl. instructional
outcomes).

o Mokymo strategijos kintamieji (angl.
instructional strategy variables) (Reigeluth,
Buderson, Merrill 1994, cituota, Mizoguchi,
Bourdeau 2000).

Sie mokslininkai teigia, jog mokymo/si
turinio projektavimo paradigma yra nepri-
klausoma nuo mokymo/si dalyko srities, ji
laikoma bendrine.

R. Gagne (1985) mokymo/si turinio pro-
jektavimo teorijoje i$skiria tris pagrindinius

(1985), B.G. Glaser (2002), and M. D. Mer-
rill (1991), and the representatives of cogni-
tive theory. These ideas have lately survived
in a constructivism epoch, when teaching and
learning process is being designed on the basis
of personal experience, self-assessment and im-
provement. This process is dynamic and con-
stantly being improved, while creating unique
individual learning and teaching projects and
scenarios.

Constructivists (Cernius, 1997; Flavell,
1985; Lee, Coombs, 2001; Tereseviciene, 2001;
Zuzeviciute, Tereseviciene, 2007) knowledge
construction suggest to base on cognitive theo-
ries as well on the creation of a social environ-
ment (Cernius, 1997; Jarvis, 1999; Tereseviciene,
2001), and on the psychology of humanism
(Maslow, 1970; Rogers, 1969). As distance
teaching and learning mainly differs from tra-
ditional teaching and learning in the types of
interaction, we can presume that designing dis-
tance teaching and learning curriculum can be
based on traditional teaching and learning cur-
riculum design principles, adding components
necessary for distance teaching and learning.

According to R. Lauzackas (2001), design-
ing and realization of curriculum is the basis of
quality of a study program. R. Mizoguchi ir J.
Bourdeau (2000) express the opinion that the
curriculum designing object is composed of
four variables:

« Instructional situation.

o Subject-matter.

« Instructional outcomes.

o Instructional strategy variables (Reige-
luth, Buderson, Merrill, 1994, cited by Mizogu-
chi, Bourdeau, 2000).

These scientists state that the paradigm
of curriculum designing is independent from
subject matter, as it is generic.

R. Gagne (1985) points out three main ele-
ments in curriculum designing theory: 1) the
use of learning objectives taxonomy in cur-
riculum designing, as well as the classification
of learning outcomes; 2) the creation of inter-
nal and external conditions to reach learning
outcomes, and 3) nine teaching and learning
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turinio planavimo elementus: 1) mokymosi
tiksly taksonomijos panaudojimg mokymo/
si turiniui projektuoti ir mokymosi rezulta-
ty klasifikacijg; 2) vidiniy ir iSoriniy salygy
mokymosi rezultatams pasiekti sudaryma ir
3) devynis mokymo/si organizavimo budus,
kurie, pasak mokslininko, gali tapti $ablonu
kuriant mokymo/si turinj ir organizuojant
mokyma/si.

Taip pat egzistuoja vadinamieji besimo-
kanciojo perspektyvos modeliai. Zymiausias
jy karéjas — M. Knowles (1984), o jo tyrimy
sritis — suaugusiyjy mokymas/si. M. Know-
les silo suaugusiyjy mokymo/si turinj pro-
jektuoti padedant suaugusiesiems: 1) suvokti
priezastis, kodél jiems reikia mokytis; 2) mo-
kytis patirtinio mokymosi principu (Kolb,
Boyatzis ir kt 1999); 3) mokant naudoti pro-
blemy sprendimo biidg; 4) tuojau pat moky-
mosi pasiekimus pritaikyti praktiskai.

C. M. Reigeluth (1999) savo analitinio
modelio ir mokymo/si turinio projektavimo
teorijoje sitilo taikyti dviejy komponenty mo-
kymo/si turinio projektavima, apimantj:

» mokymo organizavimo budus, susiju-
sius su mokymosi kontekstu;

« mokymosi situacijg, lemianciag moky-
mo organizavimo efekta.

Palyginus C. M. Reigeluth (1999), R. Mi-
zoguchi ir J. Bourdeau (2000) siatlomus mo-
kymo/si turinio projektavimo komponentus,
pastebéta, kad skirtingai suvokiamas moky-
mo/si turinio projektavimo objektas. C. M.
Reigeluth (1999) mokymo/si turinio projek-
tavimo modelis pasizymi i§samia visuotine
mokymo/si turinio projektavimo komponen-
ty integracija.

M. Knowles (1984), C. M. Reigeluth
(1999) ir D. Verpoorten, D. Leclercq ir kt.
(2006) modeliai siejami atvirumo ir disku-
sijy, jiems budingas dinamiskumas ir prak-
tinis pritaikomumas, analizé ir komponenty
i$samumas, ir, kaip pateikta C. M. Reigeluth
(1999) modelyje, mokymo/si turinio projek-
tavimas planuojamaslaiko skaléje, uztikrinant

organization methods that, according to the
scientist, can become a template to design
teaching and learning curriculum and organiz-
ing teaching and learning.

There also exist the so called models of the
learner perspective. M. Knowles (1984) can
be mentioned as their representative, with his
research area of adult learning and training.
M. Knowles suggests that adult learning and
teaching curriculum could be design with the
participation of adults to: 1) perceive the rea-
sons why they need to learn; 2) learn on the ba-
sis of experiential learning (Kolb, Boyatzis, et al
1999); 3) learn using problem-based method;
4) immediately apply learning achievements in
practice.

C. M. Reigeluth (1999) analytical model
and curriculum designing theory suggest that
learning and teaching curriculum design has
two components:

o teaching organization methods related
with the learning context;

o learning situation deciding teaching or-
ganization effect.

The comparison of C.M. Reigeluth (1999),
R. Mizoguchi and J. Bourdeau (2000) model
components for teaching and learning cur-
riculum designing leads to the notice that the
object of teaching and learning curriculum
designing is differently perceived. C. M. Reige-
luth (1999) teaching and learning curriculum
designing model is famous for concise integra-
tion of components of teaching and learning
curriculum designing.

M. Knowles (1984), C. M. Reigeluth (1999)
and D. Verpoorten, D. Leclercq et al (2006)
models can be characterised as open and dy-
namic, as well as applicable in practice, ana-
lytical and concise in component integration.
In C. M. Reigeluth (1999) model, curriculum
designing planning is presented in the time
perspective, ensuring consistency between ob-
jective learning outcomes and subjective learn-
ing achievements, along with the learning or-
ganization methods. This facilitates evaluation
of the curriculum designed as well as its dy-
namic improvement. It should be noticed that
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objektyviy mokymosi rezultaty ir subjekty-
viy mokymo/si pasiekimy suderinamumg su
mokymo organizavimo budais. Tai palengvi-
na parengto mokymo/si turinio jvertinima ir
jo dinamiska tobulinimg. Svarbu pazyméti,
jog D. Verpoorten, D. Leclercq ir kt. (2006)
modelis Lietuvoje buvo praktiskai i§bandytas
projektuojant nuotolinio mokymo/si turinj
(Volungeviciene, Leduc 2007).

Sio straipsnio autoriy nuomone, svarbu
mokymo/si turinio komponentus derinti tar-
pusavyje. Siy komponenty kokybés ir jy der-
meés vertinimo eiga turi bati numatyta. Igy-
vendinus $ias sglygas, nuotolinio mokymo/
si turinio projektavimo kokybés vertinimo
dimensijas buty lengviau i$skirti ir nustatyti
ju vieta mokymo/si turinio projektavimo ko-
kybés vertinimo modeliavime.

2

MOKYMO/SITURINIO
PROJEKTAVIMO KOKYBES
SAMPRATA

Kaip teigia U. D. Ehlers (2004), kokybé gali buti
analizuojama keliais skirtingais lygmenimis,
gali turéti keleta skirtingy reikSmiy, taip pat
ja galima vertinti keliais skirtingais pozZitriais.
Vyraujanti perspektyva, anot mokslininko, -
tai besimokanciojo perspektyva, nes tai taip
pat atitinka nuostatas dél vyraujancio besimo-
kanciojo vaidmens mokymo/si procese. U. D.
Ehlers (2004, pagal Fricke, 1995) pateikia $iuos
kokybés vertinimo komponentus: besimokan-
tysis, tikslas arba ketinimas, tema ir turinys ir
mokymosi aplinka. Autorius mano, jog besi-
mokanciojo perspektyva yra vyraujanti verti-
nant kokybe, nes kokybé tiesiogiai priklauso
nuo besimokanciojo likesc¢iy. Taip pat autorius
sialo apibrézti kokybe kaip proceso pozymj
arba galutinj rezultata, kuris atitikty tiksla.

ISO 2000 standartas pateikia tokj koky-
bés apibrézima ir jos paaiskinima: , Kokybé
yra produkto ar paslaugos bruozas, kurj jie

D.Verpoorten, D.Leclercq et al (2006) model
was practically applied designing distance
learning and teaching curriculum in Lithuania
(Volungeviciene, Leduc, 2007).

The authors of this paper agree that a very
important issue is the compatibility among
teaching and learning components them-
selves. The process of quality assessment of
these components and the consistency of pa-
rameters should be planned in advance. Hav-
ing fulfilled these conditions, it would be eas-
ier to identify quality assessment dimensions
of distance learning and teaching curriculum
designing and to find their place in quality as-
sessment modelling of distance teaching and
learning curriculum designing.

2

QUALITY CONCEPTION OF DISTANCE
TEACHING/LEARNING CURRICULUM
DESIGNING

According to U. D.Ehlers (2004), quality can be
analysed on several different levels, it can have
several different meanings, and it can be as-
sessed from different perspectives. The prevail-
ing perspective, according to U. D. Ehlers, is the
learner’s perspective, as it reveals the prevailing
role of a learner in the teaching and learning
process. U. D. Ehlers (2004, according to Fricke,
1995) presents the following components for
quality assessment: the learner, the aim or in-
tention, subject and contents, and the learning
environment. The author thinks that the learn-
er’s perspective is the prevailing one in quality
assessment, as quality is directly influenced by
the learner’s expectations. The author suggests
describing quality as a feature of a process or a
product that would meet the aim.

ISO 2000 standard suggests the following
definition of quality: “Quality is the characteris-
tic of a product or a service that they contain or
not. In short, quality is the desired characteris-
tics. However, not all characteristics are equally
important. Some of them are more important
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turi arba ne. Trumpai tariant, kokybé - tai
norimi bruozai. Ta¢iau ne visi bruozai yra
vienodai svarbis. Kaip kurie yra svarbesni uz
kitus. Svarbiausi bruozai yra tie, kurie reika-
lingi klientui. Tai tie bruozai, kurie yra batini
paslaugoms ir produktams. Taigi suteikiant
paslaugoms ir produktams kokybe vykdome
kliento reikalavimus. Vadinasi, produkto ar
paslaugos kokybé - tai kliento likes¢iy ir po-
reikiy patenkinimas“ (ISO, 2006, p.16).

Lietuvoje $vietimo kokybés savoka edu-
kologai tyrinéja kalbédami apie mokymo/si
proceso planavimg (Lauzackas 2001), mo-
kymo/si paslaugas (Savickiené, Pukelis 2004;
Valiuskevic¢iaté, Druskyté, ir kt. 2004), moky-
mosi rezultatus (Lauzackas, Pukelis, 2000) ir
kokybés vertinimo process. Kita vertus, api-
brézti kokybe ir kokybés vertinimo modelius
visada yra sudétinga.

Siame darbe nuotolinio mokymo/si turi-
nio projektavimas lajkomas kokybisku tuo-
met, kai jo metu sukurtas mokymo/si turinys
turi batinus bruozus (ISO, 2006) ir pozymius
(Savickiené, Pukelis, 2004), kai juo remiantis
sudaromos salygos, tinkamos besimokancio-
jo saviugdai plétoti, o nuotolinio mokymo/
si organizavimo metu sukurtos mokymo/si
situacijos turi visus mokymo/si proceso da-
lyviy poreikius (taip pat ir institucijos) ten-
kinancius bruozus (pagal Savickiené, Pukelis,
2004). Darbe vyrauja nuostata jog nuotoli-
nio mokymo/si turinio projektavimo koky-
bé priklauso nuo besimokanciojo sukauptos
mokymosi patirties jvertinimo (Dougiamas,
Taylor, 2002; Kolb, Boyatzis, ir kt. 1999), le-
mian¢io mokymo/si turinio projektavima
ir mokymo/si organizavima antrinio ciklo
metu. Mokymosi pasiekimy analizés metu
turi bati atliktas i§samus jvairiy mokymosi
konteksto veiksniy vertinimas, jvertintos mo-
kymo/si turinio projektavimo metu sukurtos
mokymo/si situacijos ir jgyta patirtis. Taciau
$iame straipsnyje bus apsiribota nuotolinio
mokymo/si turinio projektavimo kokybés
vertinimo dimensijy i§skyrimu chronologi-
néje turinio projektavimo perspektyvoje.

than others. Most important characteristics are
those that are necessary for a client. These char-
acteristics are necessary for services and prod-
ucts. Therefore, we meet client requirements
by providing quality for services and products.
Thus the quality of the product and service is
fulfilment the needs and expectations of a cli-
ent” (ISO, 2006, p.16).

Education specialists in Lithuania discuss
the concept of the quality of education from the
point of view of teaching and learning process
planning (Lauzackas, 2001), services of educa-
tion (Savickiené, Pukelis, 2004; Valiuskeviciute,
Druskyte, et al 2004), learning outcomes (Lau-
zackas, Pukelis, 2000), and quality assessment
process. However, quality assessment models
and quality definitions are always extremely
complex.

In this paper distance teaching/learning
curriculum designing is treated as qualitative if
this process has all the necessary characteristics
(ISO, 2006) and features (Savickiene, Pukelis
2004), and when conditions are created that are
suitable for the learner’s self-development; on
the other hand, situations created during the
teaching/learning organization process have
all the characteristics needed by the learners
(including institutions) (Savickiene, Pukelis,
2004). The opinion prevails in this work that
the distance teaching/learning curriculum
designing quality depends on the assessment
of the experience accumulated by the learner
(Dougiamas, Taylor, 2002, Kolb, Boyatzis, ir
kt. 1999), which influences teaching/learning
curriculum designing and teaching/learning
organization during the secondary cycle. Dur-
ing the analysis of learning achievements, a de-
tailed review of different learning context fac-
tors should be performed, as well as a detailed
analysis of teaching/learning situations created
during distance teaching/learning curriculum
designing and experience gained. However,
this article will be limited with the definition
of quality assessment dimensions of distance
teaching/learning curriculum designing in
a chronological perspective of curriculum
designing.
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3

MOKYMO/SITURINIO
PROJEKTAVIMO KOKYBES
VERTINIMAS IR GERINIMAS

I§ ankstesniame skyriuje atliktos mokymo/si
turinio projektavimo teorijy analizés galima
daryti i§vads, jog nuotolinio mokymo/si tu-
rinio projektavimo kokybés vertinimo pro-
cesg patogu organizuoti atsizvelgiant j laiko
perspektyva (Richey, 1986, cituota Qureshi,
2001). Laiko perspektyvoje projektuojant
nuotolinio mokymo/si turinj, sitiloma nuolat
atlikti ir turinio projektavimo kokybés verti-
nima: pradéti jj kuo ankstyvesnéje stadijoje
(nuo mokymosi rezultaty formulavimo, pasi-
renkant mokymo/si organizavimo strategija
bei projektuojant vertinimo strategija), o uz-
baigti parengus nuotolinio mokymosi turinj,
kai vertinimas (vidinis ir iSorinis) atliekamas
prie§ pradedant mokymo/si organizavimo
procesa.

Nattralu, kad mokymo/si turinio pro-
jektavimo sprendimai salygoja mokymo/si
organizavima. Kaip teigia Ch. Argyris (1997,
cituota Smith, 2001), prasidéjus mokymo/si
organizavimo procesui, svarbiausig vaidmenj
atlieka profesionalus praktikas — déstytojas,
kurio mintys, jausmai ir veiksmai (Argyris,
1997, cituota Smith, 2001) teorinj modelj
pavercia praktiniu, patobulintu, mokymo/si
turinio projektavimo modeliu, atitinkanciu
kokybei reikalingus poZzymius. Pasak P. Jarvis
(1999), tai déstytojo veiklos profesionalumo
aspektas. Siam mokymo/si procesui tobulinti
Ch. Argyris ir D. Shon (1974, cituota Smith,
2001) sialo tokig veiksmy seka (1 pav.).

Kaip teigia L. Anderson (1997), tokio ref-
lektyvaus proceso pasekmes gali jausti ir pats
reflektuojantis Zmogus, ir kitas nesusijes su
reflektavimo procesu dalyvis. Mokymo/si tu-
rinio projektavimo vertinimas vyksta susie-
jant déstytojo ir mokymo/si turinio autoriaus
patirtj su mokymo/si procesu ir mokymosi
rezultatais. D. Van Damme (2000) atkreipia

3

QUALITY ASSESSMENT AND
IMPROVEMENT OF CURRICULUM
DESIGNING

Having performed the analysis of curriculum
designing theories in the previous chapters, a
conclusion can be drawn that quality asses-
sment process of distance teaching/learning
curriculum designing can conveniently be
organized in the chronological time perspec-
tive (Richey, 1986, cited by Qureshi, 2001).
Designing distance teaching/learning curri-
culum in the time chronological perspective,
it is suggested that constant curriculum desi-
gning quality assessment could be performed,
starting it at the earliest possible phase (with
the definition of learning outcomes, the choi-
ce of teaching/learning organization strategy
and assessment strategy), and completing it
after distance teaching/learning curriculum
is designed and internal and external asses-
sment is performed before the initiation of
teaching/learning organization process.
Commonly, curriculum designing solu-
tions determine teaching/learning organiza-
tion process. As Ch. Argyris (1997, cited by
Smith, 2001) states, when teaching/learning
organization process starts, a professional
practitioner - a teacher whose thoughts,
feelings and actions (Argyris, 1997, cited by
Smith, 2001) convert a theoretical model
to the practical one, which is improved and
meets quality characteristics — plays the most
important role. According to P. Jarvis (1999),
this is the aspect of a professional teacher
performance. Ch. Argyris and D. Shon (1974,
cited Smith, 2001) suggest the following ac-
tion sequence for the improvement of this
teaching/learning process (see Fig. 1).
According to L. Anderson (1997), the
consequences of this reflective process can be
felt by the person performing reflection ac-
tion, and another participant who is not relat-
ed with the process of reflection. Assessment
of teaching/learning curriculum designing
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Pokycius salygojantys kintamieji /
Variables causing changes

Veiksmo planas / Action plan

Pasekmés / Consequences

1 pav. Reflektyvi veiklos tobulinimo schema (Argyris ir Shon, 1974, cituota Smith, 2001)

Fig.1. Scheme for reflective improvement of activity (Argyris, Shon, 1974, cited by Smith, 2001)

démesj j tai, kad svarbu yra uztikrinti atski-
ry turinio segmenty - mokymo/si turinio
sudedamyjy elementy - kokybe. Kaip tei-
gia mokslininkas, egzistuojantys nuotolinio
mokymo/si turinio segmentai turi bati pa-
rengti laikantis kokybés standarty ir kokybés
reikalavimy.

Kokybés vertinimo procesas $iame tyrime
suprantamas kaip reflektyvus ir besitesian-
tis laiko perspektyvoje. Kokybés vertinimo
proceso metu nuotolinio mokymo/si turinio
autoriai savianalizés baidu jvertina nuotolinio
mokymo/si turinio projekta atsizvelgdami j
mokymo/si organizavima ir nusprendzia dél
nuotolinio mokymo/si turinio tinkamumo
mokymo/si organizavimui ir individualioms
mokymo/si situacijoms. Déstytojai savianali-
zés metu jvertina nuotolinio mokymo/si turi-
nio kokybe ir apmasto turinio projektavimo
metu priimtus sprendimus bei jy poveikj mo-
kymo/si organizavimo proceso sékmei. Verti-
nimo pabaigoje pateikiamas siiilymas nuoto-
linio mokymo/si turinio kokybei tobulinti.

D. Leclercq ir M. Poumay (2003) pasialyti
nuotolinio mokymo/si turinio projektavimo
vertinimo kriterijai klasifikuojami j keturias
grupes:

o Turinio ir informacijos.

o Techninius.

o Mokslinius.

« Pritaikomumo.

Pasak V. Benigno ir G. Trentin (2000),
dél nuotolinio mokymo/si turinio ypatybiy
kokybinis ir kiekybinis turinio projektavi-
mo kokybés vertinimas turi bati adaptuotas

takes place correlating teacher’s and teach-
ing/learning curriculum author’s experi-
ence, teaching/learning process and learning
outcomes. D. Van Damme (2000) points out
that it is important to ensure the quality of
separate segments of curriculum which com-
pose teaching/learning curriculum. The au-
thor states that existing segments of distance
teaching/learning curriculum should be pre-
pared on the basis of quality standards and
requirements.

Quality assessment process is understood
in this research as reflective and continuous
in the time perspective. During the qual-
ity assessment process, distance teaching/
learning curriculum authors assess distance
teaching/learning curriculum project by per-
forming self-analysis, on the basis of teach-
ing/learning organization, and they accept
decisions about the suitability of distance
teaching/learning curriculum for teaching/
learning organization and for individual
teaching/learning situations. Teachers evalu-
ate distance teaching/learning curriculum
quality during self-analysis, and they reflect
on the decisions accepted during curriculum
designing, and their influence on the success
of teaching/learning organization process.
At the end of the assessment, a suggestion is
presented to improve the quality of distance
teaching/learning curriculum.

D.Leclercq and M.Poumay (2003) suggest
four groups of assessment criteria of distance
teaching/learning curriculum designing:

« Content and information.
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specifiniams vertinimo tikslams siekiant jver-
tinti ne tik mokymo/si organizavimo procesa,
bet ir mokymosi pasiekimus.

McNaught (2001) pateikia $iuos nuotoli-
nio mokymo/si kokybés vertinimo kriterijus:

« skirtingais mokymosi stiliais besimo-
kanciyjy poreikiy patenkinimas;

« efektyvaus mokymo/si skatinimas;

o atsakingas komandinis darbas moky-
mo/si turinio projektavimo metu;

« bendradarbiavimo ir problemy spren-
dimo planai bei veikla mokymo/si organiza-
vimo metu;

« modulinis, segmentinis mokymo/si tu-
rinio projektavimo modelis, kai besimokan-
tieji turi jrodyti kiekvieno modelio i$manyma
(McNaught, 2001).

Autoré teigia, jog nei puikiai panaudota
nuotolinio mokymo/si turinio projektavimo
teorija, nei tinkamai parengtas finansinis
planas paimti atskirai negali uztikrinti nuo-
tolinio mokymo/si turinio projektavimo ko-
kybés - jai butina abiejy $iy veiksniy darna.
Ji taip pat detalizuoja nuotolinio mokymo/
si turinio projektavimo kokybés veiksniy
klasifikacijg, jvardydama interneto aplinkos
didaktinj planavimg ir kiirimg (sgveika, saves
vertinimas, mokymo/si organizavimas, para-
ma, iStekliai), internete skelbiamy istekliy pu-
blikavimo standartus ir kt. Pasak J. C. Marty
(2004), mokymo/si scenarijaus kokybei tie-
sioginj poveikj turi veiklos atlikimo stebéji-
mas. Todél autorius sitilo nuolatos nuosekliai
stebéti veiklos procesg.

4
NUOTOLINIO MOKYMO/SI
TURINIO PROJEKTAVIMO KOKYBES
VERTINIMO DIMENSIJOS

T. Reeves (1997) pateikia dimensijas, svarbias
sékmingam nuotolinio mokymo/si turinio
projektavimui:

o Technical.

o Scientific.

« Applicability.

According to V.Benigno and G. Tren-
tin (2000), due to characteristics of distance
teaching/learning curriculum, qualitative
and quantitative assessment of curriculum
designing should be adapted to specific as-
sessment goals, with the aim to evaluate not
only teaching/learning organization process,
but also learning achievements.

McNaught (2001) presents the follow-
ing assessment criteria of distance teaching/
learning quality:

» meeting the needs of learners with dif-
ferent learning styles;

o promotion of
learning;

o responsive teamwork during distance
teaching/learning curriculum designing;

o collaboration and problem solving
plans, and activities during teaching/learning
organization;

« modular, segmented distance teaching/
learning curriculum designing model, when
the learners have to prove their knowledge in
each phase of the model (McNaught, 2001).

The author states that separately neither
distance teaching/learning curriculum de-
signing theory, nor appropriate financial plan
can ensure the quality of distance teaching/
learning curriculum designing. It requires
consistent matching between both these fac-
tors. She also presents the detailed classifica-
tion of quality factors of distance teaching/
learning curriculum designing, mentioning
didactical planning and designing internet
environment (interaction, self-assessment,
teaching/learning organization, support and
resources), standards for online resources
publication, etc. According to J. C. Marty
(2004), the quality of teaching/learning sce-
nario is directly influenced by the monitor-
ing of action performance. Therefore, the
author suggests a constant monitoring of the
process.

effective  teaching/
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« Epistemologija, nuo instruktuojamo-
jo iki konstruktyvaus mokymo/si (Reeves,
1997).

+ Svietimo filosofija.

o Psichologija (Skinner, 1967, cituota
Reeves, 1997). Mokymo/si procesas pirmiau-
sia turi buti grindziamas tinkamo elgesio ska-
tinimu (bihevioristine, kognityvine samprata
ir kt.).

o Projekcija orientuota j tiksly pasiekia-
mumg (Cole, 1992, cituota Reeves,1997).

 Eksperimentinis tinkamumas - t. y. si-
tuacijy ir konteksty, kuriuose besimokantieji
tiesiogiai pritaiko naujas Zinias ir jgtdzius,
atradimas ir sukarimas.

« Déstytojo vaidmuo ir poveikis moky-
mosi kokybei.

o Lankstumas, kai mokymo/si proceso
metu galima nesudétingai keisti mokymo/
si organizavimui skirtus mokymo/si turinio
realizavimo aplinkoje esancius mokymo/
si iSteklius pagal kontekstinius poreikius ar
pokycius:

o Mokymasis i$ klaidy.

+ Motyvacijos kilmé.

« Mokymosi kontrolés mechanizmas.

+ Besimokanciojo aktyvumo skatinimas,
sukuriant aktyvaus mokymosi galimybes.

+ Mokymas/is bendradarbiaujant.

o Kultariniai ypatumai.

Detaliau i$analizavus autoriaus siilomas
dimensijas, galima isskirti tas, kurios sieja-
mos su ugdymo ar mokymo/si epistemiologi-
ja, filosofija, psichologija ir kultiriniais ypa-
tumais, po to ir dimensijas, kurios siejamos
su mokymo/si strategijos nuoseklumu (tiksly
pasiekiamumo projekcija, mokymosi organi-
zavimo budai, mokymosi kontrolés mecha-
nizmas, mokymo/si strategijos, t.y. mokyma-
sis i§ klaidy, mokymasis bendradarbiaujant)
bei metakognityvine dimensija, kuriai galima
priskirti déstytojo vaidmenj ir poveikj moky-
mosi kokybei, mokymosi kontrolés mecha-
nizmui ir pan.

4
QUALITY ASSESSMENT DIMENSIONS
OF DISTANCE TEACHING/LEARNING
CURRICULUM DESIGNING

T. Reeves (1997) suggests dimensions that are
important for the success of distance teaching/
learning curriculum designing:

« Epistemiology, from instructive to con-
structive teaching/learning (Reeves, 1997).

« Philosophy of Education.

o Psychology (Skinner, 1967, cited by
Reeves, 1997). Teaching/learning process
should be first based on the formation of a
proper behaviour (behaviouristic, cognitive
conception etc.).

o Projection oriented to reaching the
learning objectives (Cole, 1992, cited by
Reeves, 1997).

o Experimental validity, i.e. the creation
of situations and contexts where learners can
directly apply new knowledge and skills.

« The role of the teacher and his/her af-
fect to learning quality.

o Flexibility, when teaching/learning re-
sources dedicated to teaching/learning cur-
riculum can be modified during teaching/
learning organization process according to
contextual needs and changes:

o Learning from mistakes.

« Origin of motivation.

o Learning control mechanisms.

« Encouragement of learner’s activeness
creating active learning possibilities.

o Collaborative teaching/learning.

o Cultural aspect.

Having analysed the dimensions suggested
by the author, it is possible to identify the ones
related with the development and teaching/
learning epistemology, philosophy, psychology
and cultural aspect, and then, the dimensions
related with the consistency of teaching/learn-
ing strategy (reaching the learning objectives,
learning organization methods, learning con-
trol mechanism, teaching/learning strategies,
i.e. learning from mistakes, and collaborative
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Remiantis tuo, kas pasakyta, rekomen-
duotume iSskirti $ias atskiras nuotolinio
mokymo/si turinio projektavimo kokybés
vertinimo dimensijas: epistemiologine, pe-
dagogine (keiciant jos pavadinima j Svietimo
pagal K. Pukelj, 1998, kuri apima pedagogika
ir andragogika), psichologine, eksperimenty
tinkamumo ir kultarine.

Projekcija orientuoty i tiksly pasiekia-
muma, lankstuma mokymo/si organizavimo
procese, mokymasi i§ klaidy, mokymosi kon-
trolés mechanizma priskirtume mokymosi
strategijos nuoseklumo dimensijai.

Dimensija T. Reeves (1997) jvardyta
kaip ,,déstytojo vaidmuo ir poveikis moky-
mosi kokybei, misy manymu, tampa keleto
dimensijy objektu, nes déstytojo pasirinkta
epistemiologiné, psichologiné, edukologiné,
technologiné ir kitos pozicijos, tarp jy filo-
sofiné ir kultariné, tampa mokymosi kokybe
salygojanciais veiksniais.

Manytume, jog lankstumo ir mokymo-
si i§ klaidy dimensijos, jvardytos Reeves
(1997), taip pat yra neatskiriama eksperi-
menty tinkamumo dimensijjos dalis. Mo-
tyvacijos dimensija - tai labiau mokymosi
kokybe ir mokymosi turinio projektavimo
kokybe lemiantis veiksnys. Mokymosi turi-
nio projektavimo kokybés vertinimo metu
turi bati jvertinta, ar besimokantieji ska-
tinami ir ar yra motyvuoti mokytis, taciau
$is veiksnys salygoja mokymosi turinio pro-
jektavimo kokybe ir gali buti jvertintas per
psichologine, edukologing ir kitas dimensi-
jas. Tg patj galima pasakyti ir apie mokymo-
si kontrolés mechanizmg, besimokanciojo
aktyvumo skatinimg, sukuriant aktyvaus
mokymosi galimybes, ir apie mokyma/si
bendradarbiaujant.

Gebéjimas atsakyti uz savo paties moky-
masi yra butinas jgidis. Metakognityvinio
sumanumo aktyvinimo buatinybe akcentavo
savo darbuose daugelis mokslininky (Terese-
vi¢iené 2001, 2007; Lauzackas, 2001 ir kt.). Sa-
varankiskas besimokantysis, kokj ir siekiama

learning), and metacognitive dimension which
could be related to learning from mistakes,
teacher role and his/her affect to learning qual-
ity, as well as learning control mechanisms, and
other.

On the basis of the ideas above, we recom-
mend to define the following quality assessment
dimensions of distance teaching/learning cur-
riculum designing: epistemological, pedagogi-
cal (changing it to educational dimension, ac-
cording to K. Pukelis, 1998, which encompass
both pedagogy and andragogy), psychological,
experimental validity and cultural.

The projection oriented to achieving learn-
ing objectives, flexibility of teaching/learning
organization process, learning from mistakes,
and learning control mechanism can be at-
tributed to the dimension of learning strategy
consistency.

The dimension entitled as “teacher role
and influence to learning quality by T. Reeves
(1997), to our opinion, becomes the object of
several other dimensions, as epistemology,
psychology, education dimension, as well as
technological dimension and other positions,
including philosophical and cultural one, cho-
sen by the teacher, that become the factors in-
fluencing learning quality.

We would presume that flexibility dimen-
sion and learning from mistakes, mentioned by
T. Reeves (1997), are interrelated with the di-
mension of experimental validity and are a part
of it. The dimension of motivation is the factor
influencing learning quality and curriculum
designing quality. During quality assessment of
curriculum designing, it should be clarified if
the learners are encouraged and motivated for
learning, however, this factor influences cur-
riculum designing quality and can be evalu-
ated via psychological, education and other
dimensions. The same can be said about learn-
ing control mechanism, the encouragement of
learner’s activeness, the creation of active learn-
ing possibilities and collaborative learning.

The ability to be responsible for one’s own
learning is a compulsory skill. The encourage-
ment of metacognitive perception has been
pointed out by many authors (Tereseviciene,
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iSugdyti mokymo/si proceso metu, jsitraukia
j metakognityvistine refleksijg apie savo pa-
ties mokymosi patirtj. Kaip teigia V. Sernas
(1997), specialistai, nei$moke universitetuose
savarankiskai mokytis, vargu ar galés spresti
Lietuvai aktualias problemas.

T. Reeves (1997) pritaria M. Pearn ir P.
Downs (1991), apibudinantiems jgudusius,
autonomiskus besimokanciuosius kaip zmo-
nes, kurie:

« Zino, koks modelis padeda jiems sé-
kmingai siekti mokymosi tiksly.

» Laukia informacijos apie savo paciy
mokymosi veiklg, norédami pagerinti $ios
veiklos efektyvuma.

o Prisiima atsakomybe uz savo moky-
mosi procesa.

« Zino savo mokymosi poreikius ir nuo-
lat juos jsivertina.

« I$bando jvairius mokymosi metodus.

o Tyrinéja kokybiskus $altinius ir pritai-
ko naujas idéjas.

o Mokosi i$ klaidy, siekdami Ziniy ir no-
rédami i$siugdyti geresnj dalyko supratima.

o Siekia i$siugdyti atvirg, pasitikéjimu
grindziamg poziarj j kitus, o ne savigynos
strategija.

o Tampa savaiminio mokymosi eks-
pertais, t. y. sugeba mokytis i§ kasdieniy
situacijy.

o Investuoja j savo mokymasi ir to-
buléjima.

Edukologijos srities tyrimuose pabrézia-
ma besimokanciyjy parengimo jy busimai
profesinei praktikai svarba. D. Schon (1994)
teigia, kad reikia parengti besimokanciuosius
basimoms profesijoms ir nusako reflektyvaus
praktiko sagvoka. Autorius apibadina reflekty-
vy praktika kaip asmenj, kuris didesne laiko
dalj veikia pagal nusistovéjusia tvarka, bet su-
geba apmastyti savo veiksmus ir tuo pat metu
veikti, siekdamas priimti tinkamiausig spren-
dimg tam tikroje situacijoje.

Sis apibrézimas apima daugeli meta-
kognityviniy aspekty i§ besimokanciojo

2001, Lauzackas, 2001, Tereseviciene, 2007 et
al.). An autonomous learner, with the skills
gained during the learning process, is involved
into a metacognitive reflection about his/her
own learning experience. As V. Sernas (1997)
states, specialists, who have failed to learn in-
dividually at university, can hardly solve prob-
lems urgent for Lithuania.

T. Reeves (1997) supports M. Pearn and
P. Downs (1991) in describing skilled, autono-
mous learners as ones who:

o Know which model helps them reach
learning objectives successfully.

o Wait for the information about their
own activity, wishing to improve the efficien-
cy of their learning activities.

o Accept responsibility for their learning
process.

« Know their learning needs and perform
constant self-evaluation.

o Test on their own different learning
methods.

o Research qualitative resources and ap-
ply new ideas.

o Learn from mistakes aiming at know-
ledge and development of better subject
comprehension.

 Aim at developing open, reliable point
of view, rather than defence strategy.

» Become informal learning experts, i.e.
are able to learn from everyday situations.
o Invest in their learning

improvement.

The importance of learner preparation for
their professional practice is emphasized in
education research. D. Shon (1994) points out
the necessity to prepare learners for future pro-
fessions and presents the conception of a “re-
flective practitioner®. The author describes a re-
flective practitioner as a specialist performing
reflection, acting on a regular basis for a major
period of time, but also is able to think over
his/her actions, to reflect and act the same mo-
ment, with the goal to accept the most proper
decision in a certain situation.

This description involves a lot of metacog-
nitive aspects in the learner perspective, which

and
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perspektyvos, kurie tiesiogiai veikia moky-
mo/si turinio projektavimo sampratg ir yra
batina sglyga, jog kokybiskas nuotolinio mo-
kymo/si turinys sékmingai bty naudojamas
mokymo/si organizavimo procese.

Atlikus $ig mokslinés literattros apz-
valga buvo jsitikinta, jog mokslininkai dis-
kutuodami apie mokymo/si turinio projek-
tavimo kokybés vertinimo dimensijas tik
santiiriai uzsimena apie mokymo/si turinio
technologinj realizavimg ir technologinius
sprendimus. Nuotolinio mokymo/si turinio
autoriai daznai neturi butiny kompetencijy
pasirinkti technologinius sprendimus tu-
riniui realizuoti. Jie pasikliauja (ir turi pa-
sikliauti) technologijos moksly specialisty
nuomone ir rekomendacijomis. Deja, pas-
taruoju metu sparciai tobulinant naujosios
kartos interneto priemones tikimasi, jog bi-
tent mokymo/si turinio autoriai gebés valdy-
ti vartotojui palankias aplinkas, gebés rinktis
bidus ir tinkamiausias priemones jo turiniui
realizuoti ir nuotoliniam mokymui/si orga-
nizuoti. Sio straipsnio autoriai nediskutuoja
pladiau apie trukstamas déstytojy technolo-
gines kompetencijas, taciau pabrézia buti-
nybe jvertinti technologing dimensijg, kuri
privalo biti priskirta nuotolinio mokymo/si
turinio projektavimo kokybés vertinimo di-
mensijy modeljui.

Atlike nuotolinio mokymo/si turinio
projektavimo teorijy ir nuotolinio mokymo/
si turinio projektavimo kokybés vertinimo
dimensijy analize, kuri pateikta ankstesniuo-
se skyriuose, taip pat aprase technologine
dimensijg kaip neatsiejamg nuotolinio moky-
mo/si turinio projektavimo kokybés vertini-
mo sritj, $io straipsnio autoriai pateikia savo
nuotolinio mokymo/si turinio projektavimo
kokybés vertinimo dimensijy modelj (nuoto-
linio mokymo/si turinio projektavimo laiko
skaléje).

Modelyje isskirti 3 komponentai ir 8
dimensijos.

directly affect the conception of distance teach-
ing/learning curriculum designing and are a
compulsory condition to use distance teach-
ing/learning curriculum successfully during
teaching/learning organization process.

Having performed the analysis of the sci-
entific literature, it has become evident that sci-
entists very seldom mention the technological
realization of distance teaching/learning cur-
riculum and the related information commu-
nication technologies while discussing quality
assessment dimensions of distance teaching/
learning curriculum. The authors of distance
teaching/learning curriculum often do not
have necessary competencies to select tech-
nological solutions for curriculum realization.
They trust (or have to trust) the opinion of ICT
specialists and their recommendations. How-
ever, nowadays, with the rapid improvement
of new generation internet tools, a new hope is
expressed that distance teaching/learning cur-
riculum authors themselves will be capable to
manage user - suitable environments, select the
methods most convenient to realize curriculum
online, and organize distance teaching/learn-
ing. The authors of this paper do not discuss
the technological competencies necessary for
this process, however, they emphasize the ne-
cessity to evaluate the technological dimension
that must be included in the model of quality
assessment dimensions of distance teaching/
learning curriculum designing.

Having performed the analysis of distance
teaching/learning curriculum designing and
the one of quality assessment dimensions of
distance teaching/learning curriculum design-
ing, presented in the previous chapters, and
having described the technological dimension
as inseparable from distance teaching/learn-
ing curriculum designing quality assessment,
the authors of this article present their model
of quality assessment dimensions of distance
teaching/learning curriculum designing (in the
time perspective of distance teaching/learning
curriculum designing).

There are 3 components and 8 dimensions
included in the model.
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Nuotolinio mokymo/si turinio projek-
tavimo eigoje, galima aiskiai i$siskirti tris
nuotolinio mokymo/si turinio projektavimo
komponentus: mokymo/si dalyka (arba stu-
dijy dalyka), mokymo/si situacijg (vidines ir
iSorines salygas, veikianc¢ias mokymosi sékme
ir nuolat kintanéias) ir mokymo/si organiza-
vimg, kuriam keliamas lankstumo kriterijus,
nes jis tiesiogiai priklauso nuo kintancios
mokymo/si situacijos.

Siame straipsnyje aprasytame nuotolinio
mokymo/si turinio projektavimo kokybés
vertinimo dimensijy modelyje nuotolinio
mokymo/si turinio projektavimo kokybe
sitiloma uztikrinti viso projektavimo proce-
so metu. Kokybe siloma vertinti pagal $ias
nuotolinio mokymo/si turinio projektavimo
kokybés vertinimo dimensijas: mokymo/si
strategijos nuoseklumo, ekspertimentinio
tinkamumo, epistemiologine, kultarine, filo-
sofing ir psichologine, taip pat metakognity-
vigja ir technologine (2 pav.).

During distance teaching/learning cur-
riculum designing, three components of dis-
tance teaching/learning curriculum can be
identified: teaching/learning subject (or study
subject), teaching/learning situation (inter-
nal and external conditions affecting the suc-
cess of learning and constantly changing), and
teaching/learning organization, that should be
characterised by the flexibility criterion, as it
directly depends upon the changing teaching/
learning situation.

The model of quality assessment dimen-
sions of distance teaching/learning curriculum
designing suggests quality assurance during
the entire process of curriculum designing. Au-
thors suggest that assessment of quality could
be performed according to the following qual-
ity assessment dimensions of distance teach-
ing/learning curriculum designing: teaching/
learning strategy consistency, experiential va-
lidity, epistemological, cultural, philosophical
and psychological as well as metacognitive and
technological dimensions (see Fig. 2).

>>>>>>>>>> MOKYMO/SI SITUACIJA / TEACHING/LEARNING SITUATION > > > >>>>>> >
(iSorinés ir vidinés salygos) / (external and internal conditions)

MOKYMOY/SI STRATEGIJOS NUOSEKLUMO DIMENSIJA/TEACHING/LEARNING STRATEGY CONSISTENCY DIMENSION

Mokymosi rezultatai/ | ~~""""" IR |
Learning outcomes v
& Mokymo/si strategijos kintamieji arba mokymo/si :
: organizavimo biidai/ :
Teaching/learning strategy variables or teaching/learning :
organization methods 7

Mokymosi pasiekimy vertinimo strategijos /
Assessment strategies of learning
achievements

>>>>>> STUDIJY DALYKAS >>>>>>
>>>>>> SUBJECT MATTER >>>>>>

EKSPERIMENTINIO PAGR]STUMO DIMENSIJA (realaus gyvenimo konteksto sukarimas mokymosi situacijose) /
EXPERIMENTAL VALIDITY DIMENSION (creation of real-life context learning situations)

>>> NOILYZINY9YO ONINYYIT/ ONIHDYAL <<<<
<< SYIIAYZINYOHO IS/OWANOW <<<<<<

EPISTEMIOLOGINE, KULTURINE, FILOSOFINE IR PSICHOLOGINE DIMENSIJOS /
EPISTEMOLOGICAL, CULTURAL, PHILOSOPHICAL AND PSYCHOLOGICAL DIMENSIONS

METAKOGNITYVINE DIMENSIJA (vidiné, samoninga mokymosi kontrolé) /
METACOGNITIVE DIMENSION (internal, conscious learning control)

TECHNOLOGINE DIMENSIJA/
TECHNOLOGICAL DIMENSION

2 pav. Nuotolinio mokymo/si turinio projektavimo kokybés vertinimo dimensijos

Fig.2. Distance teaching/learning curriculum designing quality assessment dimensions
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Nuotolinio mokymo/si turinio projekta-
vimg galima suskaidyti j tris etapus: mokymo-
si rezultaty formulavima (Sis etapas grindzia-
mas mokymosi poreikiy analize, siekiamy
kompetencijy nustatymu ir batiny mokymo/
si istekliy analize), mokymo/si organizavimo
budy parinkimg ir mokymosi pasiekimy ver-
tinimo strategijos formulavimg. Mokymosi
rezultatai ir siekiamos kompetencijos tampa
mokymosi tiksly formulavimo pagrindu, to-
deél jy tarpusavio dermé lemia $iy etapy ci-
kliskumag, t. y. nuolatinj grjztamojo pobudzio
vertinima.

Nuotolinio mokymo/si turinio projek-
tavimo kokybé yra nepriklausoma nuo dés-
tomo dalyko, o patsai dalykas yra nepriklau-
somas nuo nuotolinio mokymo/si turinio
projektavimo kokybés. Nuotolinio mokymo/
si turinio projektavimo kokybé priklauso
nuo mokymo/si. Mokymo/si organizavimas
tiesiogiai susijes su tuo, kaip bus jvertintos
nuotolinio mokymo/si turinio projektavimo
kokybés vertinimo dimensijos turinio pro-
jektavimo eigoje: kaip bus sukurtos mokymo/
si situacijos, atspindincios gyvenimiskas situ-
acijas, kokia epistemiologiné, psichologiné,
kultariné (jas pasirenka mokymo/si turinio
autoriai, bet islaiko, arba ne, mokymo/si or-
ganizatoriai), ugdymo ir saviugdos koncepci-
ja bus parinkta.

Kiekvieno nuotolinio mokymo/si turinio
projektavimo etapo metu jvertinant modelyje
nurodytas dimensijas, nuotolinio mokymo/
si turinio reflektyvus vertinimas tapty neak-
tualiu, o nuotolinio mokymo/si turinys baty
jau parengtas eksperty ir besimokanciyjy
vertinimui.

Sio tyrimo metu nebuvo analizuojamos
nuotolinio mokymo/si organizavimo koky-
bés vertinimo dimensijos, tac¢iau galima buty
manyti, jog jvertinus nuotolinio mokymo/si
turinio projektavimo kokybés vertinimo di-
mensijas turinio projektavimo eigoje, koky-
bigkam nuotolinio mokymo/si organizavimui
baty maksimaliai pasirengta.

Distance teaching/learning curriculum de-
signing can be divided into three phases: formu-
lation of learning outcomes (this phase is based
on the analysis of learning needs, definition of
competencies to be achieved and the analysis
of needed teaching/learning resources), selec-
tion of teaching/learning organization methods,
as well as formulation of learning achievement
assessment strategy. Learning outcomes and
competencies to be achieved become the ba-
sis for formulation of learning objectives, thus
their mutual consistency decides the cycle of
these phases, i.e. a constant feedback based on
assessment.

The quality of distance teaching/learn-
ing curriculum designing depends upon the
subject matter, while the subject matter is in-
dependent of the quality of distance teaching/
learning curriculum designing. The quality of
distance teaching/learning curriculum design-
ing depends upon teaching/learning. Teaching/
learning organization directly depends upon the
evaluation of quality assessment dimensions of
distance teaching/learning curriculum design-
ing during distance teaching/learning curricu-
lum designing: how teaching/learning situations
will be created to represent life situations, which
epistemological, psychological and cultural con-
ceptions will be chosen (these are chosen by cur-
riculum authors, but they are maintained or not
by teaching/learning organizers).

Having evaluated dimensions presented
in the model during each phase of distance
teaching/learning curriculum designing,
reflective assessment of distance teaching/
learning curriculum would become irrele-
vant, and distance teaching/learning curricu-
lum would be prepared for expert and learner
assessment.

During this research, quality assessment
dimensions of distance teaching/learning orga-
nization have not been analysed, but it can be
predicted that having evaluated quality assess-
ment dimensions of distance teaching/learning
curriculum designing during curriculum de-
signing, the preparation for qualitative distance
teaching/learning organization would be com-
pleted in the maximum possible way.
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ISVADOS

Siame straipsnyje, atlikus mokslinés literatii-
ros analize, buvo:

« apibréztos nuotolinio mokymo/si tu-
rinio projektavimo savokos ir i$skirti nuo-
tolinio mokymo/si turinio projektavimo
komponentai;

o i$skirtos nuotolinio mokymo/si turinio
projektavimo kokybés vertinimo dimensijos;

« nustatyti mokymo/si turinio projek-
tavimo kokybés vertinimo proceso etapai
(mokymosi tiksly formulavimas, mokymo/
si organizavimo ir vertinimo strategijos pro-
jektavimas) ir nuotolinio mokymo/si turinio
projektavimo komponentai (mokymo/si da-
lykas, mokymo/si situacija ir mokymo/si or-
ganizavimas), jy abipusés sasajos ir juy sasaja
su nuotolinio mokymo/si turinio projektavi-
mo kokybés vertinimo dimensijomis.

Pateikiama moksliniy tyrimy analizé ir
¢ia aprasyto tyrimo rezultatai gali bati reiks-
mingi nuotolinio mokymo/si turinio projek-
tavimo kokybés vertinimo kriterijy ir proce-
diry metodikai formuoti: apibrézti kriterijus
bei rodiklius ir parinkti vertinimo metodus ir
procediiras nustatyti nuotolinio mokymo/si
turiniui keliamus reikalavimus ir metodines
rekomendacijas. Straipsnio autoriai tikisi, jog
$is konceptualus nuotolinio mokymo/si turi-
nio projektavimo modelis leis formuoti gaires
tolimesniems tyrimams, o ¢ia pateiktos koky-
bés vertinimo dimensijos paskatins moksli-
ne diskusijg, kuriant mokymo/si situacijas,
atitinkancias mokymo/si dalyviy poreikius,
turés daugelj kokybei svarbiy bruozy.

CONCLUSIONS

Having performed the analysis of the scien-
tific literature, the following results have been
reached in the paper:

« conceptions of distance teaching/learn-
ing curriculum designing have been defined,
and components of distance teaching/learning
curriculum designing have been identified;

o quality assessment dimensions of dis-
tance teaching/learning curriculum designing
have been defined;

o quality assessment phases of distance
teaching/learning curriculum designing (for-
mulation of learning outcomes and objectives,
teaching/learning organization and assessment
strategy building), the components of distance
teaching/learning curriculum designing (study
subject, teaching/learning situation and teach-
ing/learning organization) and their mutual
relationship, as well as their interrelation with
quality assessment dimensions of distance
teaching/learning curriculum designing, have
been identified.

The analysis of the scientific research, as well
as the description of the research performed, can
be influential to the preparation of the method-
ology of quality assessment criteria and proce-
dures of distance teaching/learning curriculum
designing: to define criteria and indicators, to
choose assessment methods and procedures, to
define requirements for distance teaching/learn-
ing curriculum, as well as methodological rec-
ommendations. The authors of the paper hope
that this conceptual model of distance teaching/
learning curriculum designing will allow the
formulation of guidelines for further research,
and quality assessment dimensions presented
in this paper will encourage scientific discus-
sion, which will be a stimulus to create teaching/
learning situations meeting the teaching/learn-
ing process participants/needs, and containing
the majority of quality criteria.
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