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Abstract
'The purpose of this study is to determine the degree of instructor’ assessment practices in
the realization of the learning-teaching process in its various stages, in the identification
of expected outcomes and various other practices in the same context by taking student
views into account. The study was undertaken with 243 students attending Abant Tzzet
Baysal University Department of Education in the 2008-2009 academic year. The questi-
onnaire used as data collection tool in the study was developed by the researcher. The re-
sults collected by means of student views showed that the majority of the instructors did
not completely accomplish the tasks that they were supposed to do at the beginning of or
during the teaching process in the framework of assessment. Also, in a similar manner, it
was determined that the tasks that were expected from the instructors in the framework
of performance-based assessment were not fulfilled by the majority of the instructors. The
study presents important information to decision makers who create policies related to as-

sessment in educational institutions.
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Measurement, evaluation, testing, and assessment are concepts which are
used interchangeably in the learning-teaching process but which have
comparatively different meanings and connotations from each other
(Airasian, 1994; Nitko, 2004). Among these terms, “assessment” which is
the focus of this study is defined as “the task of collecting and interpret-
ing the information that will be used in the decision-making process”
(Airasian, 1994). Assessment is present in every instance in the educa-
tional system in general and in the learning-teaching process in particu-
lar and it is an important and natural part of this process (Atkin, 2001).

Assessment is critically important since it helps form the foundations
that are needed to base the decisions both in learning and teaching to
the various stages of the learning-teaching process (the beginning, mid-
dle and the end of the process; Carr & Haris, 2001; Popham, 2003).
Therefore, when the fact that the right decisions can only be reached by
solid information and solid information can only be obtained through healthy
assessment methods is considered, the role of quality assessment in the
educational system will be very clear (Stiggins, Conklin & et al, 1992 as
cited in Nitko, 2004).

Although assessment serves various purposes in the educational sys-
tem such as making decisions related to teaching programs, educational
policies etc. (Wragg, 2001), it can be argued that its specialized field
of use is to increase the quality in teaching and learning (Atkin, 2001;
National Research Council, 2003). Quality teaching provides quality
learning (Darling-Hammond, 1999) and quality teaching is only pos-
sible with the provision of regular and quality assessment (Murtha, Stec,
& Wilt, 2006; Tillema, 2009).

We can discuss three types of assessment according to the purpose of
use. Assessment that is done to base decisions on at the beginning of
the teaching-learning process is categorized as “diagnostic assessment”
(http://www.diagnostictestsupport.org/about/whatare.asp “What are
the diagnostic assessments,” 2009). Assessment that will form the deci-
sions that are needed during the process is categorized as “formative
assessment” (Murtha et al., 2006; Ozcelik, 1992; Torrance, & Pryor,
1998) and assessment that will be used to base decisions on at the end
of the process is categorized as “summative assessment” (Atilgan, Kan,
& Dogan, 2007). The related literature has ample number of studies that
focus on the efficacy of assessment in the process of teaching (Black, &

William, 1998; Crooks, 1988; Fuchs, & Fuchs, 1986).
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Modern approaches necessitate undertaking all the three assessment
types in the teaching-learning process. Planning of teaching by taking
the student competencies into consideration at the beginning of the
process, constantly following the developments during the process in
order to identify and overcome the shortfalls, making necessary arrange-
ments by testing the efficacy of the educational services according to the
results and finally evaluating the students as a whole according to their
competencies are only possible by utilizing these three types of assess-
ments together. Otherwise, the efforts will only result in using assess-
ment in a limited manner for just mid-term and final exams to determine
whether the students will pass or fail as is the case in many of the higher

education programs and that will be a waste of time and effort altogether.

Assessment is one of the core factors in the efficacy of the teaching-
learning process. Although that is the case, the relationship between
these two concepts is usually overlooked. However, providing student
participation in well-designed assessment tasks directly affects the stud-
ying strategies and consequently the learning of the students. Also, for
most of the students, assessment means the subject matter itself. For
this reason, the persons involved in the process should be attentive to
several aspects in order for assessment which is accepted to be highly
important to render the teaching-learning process (“Core principles of
effective assessment,” 2009).

'The basic aim in the teaching process is the acquisition of the pre-de-
termined target behavior by the students. For this reason, all assessment
undertaken in this process is done in order to display and define the
level of target behavior acquisition by the students. Several instruments
and methods have been identified according to the structure of the tar-
get behaviors in the framework of the lessons. Tests formed by difterent
types of questions, home works, projects, portfolios, and performance
tasks are some examples (Kutlu, Dogan, & Karakaya, 2008; Nitko, 2004;
Wiggins, 1998). The persons responsible from the development and ap-
plication of these instruments and methods are instructors’ in-class ap-
plications. In this regard, there are two important points that instructors
need to consider: validity and reliability.

Validity is the appropriateness of the instruments and methods used
in assessment in relation to the purpose. Instructors need to differenti-
ate amongst, develop and apply the instruments and methods which
will display the intended behavior change in students (Airasian, 1994).
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Although it has various meanings, reliability is related to errors in re-
sults that are obtained through the assessment methods and techniques.
The more error-free the results of measurement, the more reliable they
are. Consequently, instructors should be able to grade results that are
obtained through all assessment instruments and methods in the most

objective manner possible (Gareis & Grant, 2008).

At the present day in which we need qualified manpower the most, it is
a necessity and a must for the individuals responsible from the instruc-
tion in the higher education as in all educational institutions to help in
the accomplishment of quality learning by introducing and displaying
quality teaching practices. In this framework, instructors are in a posi-
tion both to assess the quality of teaching practices they employ and the
quality of student learning in the various stages of the teaching process.
Therefore, they need solid information in order for their assessment to
be accurate and appropriate. In this context, it is very important for
instructors to have sufficient levels of information about assessment and
assessment methods and utilize this information when it is called for in
order to have accurate assessments. In other words, the abovementioned
points are rather critical in bringing the teaching applications and the
learning to a higher quality.

Taking this introduction as a starting point, this study is set out to
identify through student views the level of instructor use of assessment
practices expected to take place in the various stages of the learning-
teaching process which are emphasized as being important in instruc-
tion. In this context, answers to these questions were sought:

1. According to student views, what is the percentage of instructors
who undertake assessment practices and other tasks in the same
context that are expected to be undertaken at the beginning of the
instruction?

2. According to student views, what is the percentage of instructors
who undertake assessment practices and other tasks in the same con-
text that are expected to be undertaken while the instruction process
is going on (during and at the end of the process)?

3. According to student views, what is the percentage of instructors
who undertake assessment practices and other tasks in the same con-
text that are expected during the instruction process in the frame-
work of performance-based tasks?
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Assumptions of the Study

It was assumed that student answers to the questionnaire were provided

in a sincere manner.
The limitations of the Study

1. The study is limited with the views of students who attended Abant
Izzet Baysal University, Department of Education in the 2008-2009
academic year, and who had taken or was in the process of taking
Measurement and Evaluation course at the time of the study.

2. 'The study is limited to assessment practices and tasks related to this
context by the instructors in the cognitive field.

Method

'The population of the study which was undertaken by the survey meth-
od consisted of students who attended Abant Izzet Baysal University,
Department of Education in various fields and who had taken or was in
the process of taking Measurement and Evaluation classes at the time of
the study. The study was completed by the participation of 243 students
who were selected by random sampling method (Ural, & Kilig, 2005).
A questionnaire, developed by the researcher, was used as the data col-
lection tool in the study. The questionnaire consisted of three sections.
'The first section provided the directions and personal information form.
The second section listed the tasks expected from the instructors in the
framework of assessment during the instruction process. There were two
open-ended questions in the third and last section of the survey.

As the first step in the development of the questionnaire, books in
Turkish and foreign languages (Airasian, 1994; Atilgan et al., 2007;
Berberoglu, 2006; Erkus, 2006; Haladyna, 1999; Murphy, & Moon,
1989; Nitko, 2004; Turgut, 1983; Wiggins, 1998) were examined in re-
lation to the purposes of the use of assessment in the teaching-learning
process and the tasks expected from the instructors in this context. The
obtained results were itemized to create the questionnaire. The tasks
expressed in the given items were questioned by a group of 20 students
who had taken classes in measurement and evaluation in order to find
out if the items corresponded with the tasks that the instructors were
expected to do and it was observed that all students answered all the
items as “yes.” The survey was examined as a whole for content validity
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by a group of 5 students who had completed their masters in science
degrees in the field of educational measurement and evaluation and the
validity in this regard was found to be sufficient.

The questionnaire developed was given to students in the 2008-2009
academic year. The data obtained from the 1% and 2™ sections of the
survey were processed into SPSS 15.0 and were ready for analysis. The
processed data were analyzed for percentages and frequencies for each
item in order to search for answers given under the heading “The Pur-
pose of the Study.” The open-ended questions in the survey were ana-
lyzed for their content. The obtained results were discussed with the
results of the quantitative analysis.

Discussion

Studies on assessment in the literature are usually about utilizing dif-
ferent assessment techniques in instruction for various purposes (e.g.,
Agnes, & Cochrane, 2008; Carr, 2002), the practices of assessment in
classrooms by instructors (e.g., Cheng, Rogers, & Hu, 2004), or the
conceptual competencies of the instructors related to assessment (e.g.,
Taras, 2008). There has been no study in literature related to the identi-
fication of levels of realization of assessment tasks by instructors during
instruction according to student views. Therefore, the results obtained
from this study were discussed in its own context.

'The findings obtained related to the first research question showed that
although the instructors who informed students about the acquisitions
(target behaviors) in classes and the assessment undertaken in this
framework was high in proportion, the number of instructors who did
not inform the students in this regard was still too high to be considered
important. Hence, it seems unavoidable to have trouble focusing the
classes and in learning for students who have had no information pro-
vided by their instructors on what to learn during the process and how
they would be tested later to make sure they have learned those points.
On the other hand, the majority of the instructors were observed to
have undertaken no assessment related to the readiness levels of stu-
dents at the beginning of the instruction. Overlooking this point which
carried an important weight in the planning of instruction in accord
with individual differences can be seen as a deficiency. Also, the absence

of such a practice that should be carried out as a diagnostic assessment
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procedure by the instructor will eliminate the chance of accurate and
absolute comparison between the status of students at the beginning
and end of the process. This, in turn, will mean instructors will lose the
chance to undertake self-assessment which is related to the efficacy of
the instruction service they provide. When taken as a whole, the find-
ings related to the first research question showed that the instructors
did not fully accomplish the tasks that were expected from them at the

beginning of the instruction process.

'The findings regarding the second research question implied that the
majority of the instructors were not engaged in assessment procedures
to determine student deficits in the instruction process. The lack of
applications and practices in the framework of formative assessment
meant that work towards overcoming these deficits would also be over-
looked. But, it is highly important for the future lives of students to
evaluate quality learning in short intervals and to determine problems,
if any in order to take precautions to correct them. The findings are im-
portant since it points to an important deficit in this context.

Another finding obtained in regard to the second research question was
the fact that instructors did not allow different question types in mid-
terms and finals and did not have sufficient number of questions in
tests to evaluate all the critical acquisition points. This finding is im-
portant since it showed that summative assessment techniques used by
instructors carried the problem of content validity. When the fact that
students cannot be assessed in all the topics in the subject matter ac-
curately is taken into consideration, it is unavoidable that the pass-fail
judgment given about them will also be far from the reality. But, all
assessment practices undertaken during the instruction process should
serve the ideal that decisions related to students must be accurate and
to the point.

Another important finding obtained in the framework of the second
research question was the fact that the majority of the instructors did
not share the answers and keys to diagnostic, formative, and summative
assessment and the fact that they did not provide feedback regarding
these. The lack of these practices prevented students to a great extent
from seeing their own errors and undertaking initiatives to overcome
these deficits. If we rate the problem for the instructor, it is apparent
that identification and remedying of topics that are lacking will defi-
nitely be missed in this manner.
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Another important finding obtained in the framework of the second
research question was the fact that the majority of the instructors pre-
pared a report on the general success level of the class but they did not
share it with their students. Since this was not done, students could not
accurately determine their level of ranking among the other students
who took the same class. On the other hand, lack of such a practice
made it impossible to compare and contrast different groups who took
the same classes and to determine the most positively affected group
from the instruction. Taken as a whole, the findings obtained in regard
to the second research question pointed to the fact that instructors did
not provide what was expected from them in the instruction process in
relation to assessment.

According to the findings in relation to the third research question, it
was seen that the instructors did not show diligence in designing the
performance work in such a way that students could apply high level
cognitive skills and did not take student interest and requests into con-
sideration in the allocation of this type of work to the students. In ad-
dition to this, according to the findings, the majority of the instructors
did not inform students about the criterion in preparing the work, did
not provide guidance during the process and did not provide students
with information about the strong and weak sides of the performance
work after examining it.

'The findings are important since they pointed to the fact that there were
problems in the quality of learning through performance-based work. It
does not seem possible to reach the target with performance work that
does not necessitate the use of higher level cognitive skills, that does not
have pre-defined criteria, that does not take student interest into equa-
tion, that is not conducted by the guidance of the instructor and that
does not provide feedback. On the other hand, it can be said that the
work undertaken in the framework of performance-based assessment
is far from serving the aim and full of problems in regard to reaching
decisions about the student in the present situation.

'The one and only point that was expressed to be done accurately by all
instructors was the presentations of all the work which benefited the
learning of other students as well. But, when we consider the deficien-
cies in the preparation process we can debate the level of benefit they
will provide to student learning. Taken as a whole, the findings obtained
in regard to the third research question pointed to the fact that instruc-
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tors did not fully accomplish the tasks that were expected from them in
the framework of performance-based assessment.

The answers provided to the first open-ended question pointed to the
fact that instructors mostly used open-ended questions during testing
and used just a few multiple choice questions. The instructors expressed
the reason for their abundant use of open-ended questions stating that
these questions were easier for the students to prepare for, better to get
the students to work harder, more suitable to test the power of interpre-
tation in students, easier to use in suppressing behaviors such as cheat-
ing and that the instructors wanted the students to fail. According to
students, the reason for instructors to prefer multiple-choice questions
was that these type of questions were easier to grade and more compre-
hensive to test more subject matters.

The answers provided to the second open-ended question pointed to
the fact that majority of the students received much lower grades than
their expectations in written exams and in work such as homework-
projects and the students stated that they could not provide any grounds
for the lower-than-expected grades since they were not fully aware of
the criterion that the instructors used in grading. On the other hand,
a group of students expressed their beliefs that both the written exams
and the reports related to work such as homework, projects etc. were
graded by the instructors without being examined and they stated that
point as the reason of lower grades than their expectations. A certain
group of students also expressed their belief that instructors knowingly
granted low grades so as they could open summer classes.

When we consider the answers provided to the two open-ended ques-
tions together, points can be made: the preference for open-ended ques-
tions and lack of different question types during written exams will cause
validity to be low since comparatively less number of questions can be
asked during exams that way. This situation is one of the most unwanted
points in assessment related work. Another important point was the
view of students stating that the instructors did not grade their answers
during exams in addition to reports related to work such as homework
and projects. The fact that instructors did not share the results with the
students and did not provide feedback and guidance was one of the fac-
tors that helped form this belief. Another striking finding was the view
of the students expressing that the instructors knowingly and willingly
granted them lower grades so that they could open summer courses. So,
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the lack of accurate assessment work during the instruction process not
only causes lack of benefits to teaching and learning but also creates
unwanted ideas to form in the minds of the students.

Suggestion
The suggestions reached through the results obtained in the study are

below:

1. Higher education institutions should develop, apply, and supervise
university and faculty/college-based policies related to assessment.

2. Similar work can be undertaken that will allow comparisons and

contrasts among faculties and departments.

3. Work can be undertaken that will investigate the differences in the
use of assessment among instructors according to their official title.

4. In addition to student views, studies that take the views of instructors

into consideration can be undertaken.
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