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Abstract: Recent decades have witnessed growing attention to child
reading education, but research on reading teacher training
remains scarce, constituting an impediment to the further
advancement of reading instruction. This study seeks to explore the
paths to improving reading teachers’ professional competence via
structured training, using Qinjinmuyu’s “Reading Teacher
Professional Competence Certification” program as an example.
Based on Qinjinmuyu’s reading teacher professional competence
framework, the program developed a training pattern with the four
major procedures: reading training, reading instruction knowledge
training, reading instruction practice, and assessment. The
program’s effects were also examined through questionnaires and
interviews. The results reveal that the teachers who successfully
completed the training course made significant progress in their
knowledge of child literacy, reading curriculum design, and
reading instruction techniques.
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Introduction

comprehension of the world, and it is considered a fundamental skill

for everyone. Cognitive neuroscience research reveals a close
relationship between a child’s reading acquisition and their language
proficiency, cognitive, and emotional abilities (Li et al., 2024). Early reading
experiences are the bedrock of the child’s reading competence development,
crucial for their becoming lifelong learners (Zhou, 2005). China has
increasingly emphasized the significance of child reading education in the
21st century as its society raises the overall standards of education.
“Opinions on Promoting National Reading,” released by the Chinese
government in October 2020, advocates popularizing pre-primary reading
education in line with the cognitive development of preschool children to
help nurture their interest in reading and cultivate their reading habits
(Zhong, 2020). In March 2023, the Ministry of Education and seven other
departments jointly issued “The Action Plan for Promoting Reading in
Chinese Adolescents and Children,” which laid out systematic actions for
advancing reading education among the young population. The action plan
elucidates the relationship between the reading behavior of students and
education outcomes and poses new requirements for school reading
instruction (Ministry of Education of China, 2023).

The enhanced awareness of the value of reading calls for higher
standards of child reading education. The Chinese government placed a
heavier emphasis on reading education training for Chinese language
teachers, as formal schooling is primarily responsible for child reading
education in China. The aforementioned action plan particularly stresses the
necessity of strengthening reading instruction training in Chinese language
teachers and mandates including this training in the “National Teacher
Training Program” as well as the regional teacher education and training
systems (Ministry of Education of China, 2023). The National Smart
Education Platform of China also launched the “Teacher Reading Instruction
Competence Development” course. Although moves like these have
significantly raised the quality of reading education, current school education
in China is still examination-focused (Xu, 2023), which is unfavorable for
the development of beneficial reading habits in children. Outside the schools,
public cultural institutions, such as libraries, serve as the primary actors in
child reading popularization (Tang, 2024), whose services supplement the
school-based reading education. Yet, some researchers noted that institutions
like the library may render their reading promotion activity entertaining
rather than academic in a bid to engage more participants (Feng, 2024). In
this context, reading teacher education and their professional development
have aroused considerable interest in the Chinese education world. Certain

READING plays a crucial role in enhancing an individual’s
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courses on reading instruction competence enhancement have been created,
such as the child reading instruction course offered by the National Library
of China. Still, professional reading teacher training in China is in its infancy,
and research in this area is scarce. Qinjinmuyu (hereinafter referred to as
QJMY, meaning “fostering children’s love of reading in Chinese”), a reading
research institution founded in 2000, has been dedicated to developing a
structured reading teacher training program to contribute to the pool of
highly qualified and professional reading teachers. QIMY, in collaboration
with South China Normal University’s Education Department, launched in
2020 the “Reading Teacher Professional Competence Certification” program,
targeting teachers from primary schools, picture book reading centers, and
other reading centers. This article is a case study of QJMY’s “Reading
Teacher Professional Competence Certification” program, with the following
research questions:

Q 1. What are the core competencies that qualify a professional
reading teacher?

Q 2: What are the basic procedures of a professional reading teacher
training program?

Q 3: What are the practical outcomes of QJMY ’s training program?

Literature Review

The Essential Qualities of a Professional Reading
Teacher

Children’s reading ability is not innate but is acquired under the direction of
adults (Zhou, 2005). The teacher’s professional expertise and competencies
have a significant impact on the child’s reading ability development (Li &
Dong, 2004; Taylor et al., 2010; Porter et al., 2024). Hence, it is necessary to
identify the basic qualities underlying the professionalism of a reading
teacher (Ye, 1998).

Many researchers observed that a qualified reading teacher must have
basic knowledge about behavioral, cognitive, and educational science;
language and literature knowledge; knowledge about reading evaluation and
parental reading involvement; and knowledge about child reading leveling
(Strickland et al., 2002; Zhou, 2005). Based on a review of 58 prior studies,
Chen (2021) tried to categorize reading instruction-related qualities of a
Chinese language teacher in five dimensions: (i) notions of reading
education, e.g., the purposes of teaching objective setting and the awareness
of fostering the students’ reading competence and habits; (ii) reading
teaching design, including introduction of teaching materials, teaching
methods, multimedia usage, etc; (iii) teaching enactment, e.g., teaching
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Table 1. Overarching Standards for the Preparation of Literacy Professionals

2017.

Standard Title

Overarching Standard

1: Foundational Knowledge

Candidates demonstrate knowledge of the theoretical, historical, and evidence-
based foundations of literacy and language and the ways in which they interrelate
and the role of literacy professionals in schools.

2: Curriculum and Instruction

Candidates use foundational knowledge to critique and implement literacy
curricula to meet the needs of all learners and to design, implement, and evaluate
evidence-based literacy instruction for all learners.

3: Assessment and
Evaluation

Candidates understand, select, and use valid, reliable, fair, and appropriate
assessment tools to screen, diagnose, and measure student literacy
achievement; inform instruction and evaluate interventions; participate in
professional learning experiences; explain assessment results and advocate for
appropriate literacy practices to relevant stakeholders.

4: Diversity and Equity

Candidates demonstrate knowledge of research, relevant theories, pedagogies,
and essential concepts of diversity and equity; demonstrate and provide
opportunities for understanding all forms of diversity as central to students'
identities; create classrooms and schools that are inclusive and affirming;
advocate for equity at school, district, and community levels.

5: Learners and the Literacy
Environment

Candidates meet the developmental needs of all learners and collaborate with
school personnel to use a variety of print and digital materials to engage and
motivate all learners; integrate digital technologies in appropriate, safe, and
effective ways; foster a positive climate that supports a literacy-rich learning
environment.

6: Professional Learning and
Leadership

Candidates recognize the importance of, participate in, and facilitate ongoing
professional learning as part of career-long leadership roles and responsibilities.

7: Practicum/Clinical
Experiences (for specialized

Candidates apply theory and best practice in multiple supervised
practicum/clinical experiences.

literacy professionals only)

environment creation and the use of tactics for posing questions; (iv)
professional expertise, including reading competence and knowledge
reservoirs; (v) self-development, including updating reading teaching notions
and methods, enhancing professional levels, and constantly reflecting on
teaching outcomes.

In addition to research efforts in academia, governmental and non-
governmental organizations have worked to establish standards for
professional reading teachers. Standards for the Preparation of Literacy
Professionals 2017 (Table 1), advanced by the International Literacy
Association (2018), specify reading teachers’ essential expertise and
competences in seven dimensions: foundational knowledge; curriculum and
instruction; assessment and evaluation; diversity and equity; learners and the
literacy environment; professional learning and leadership; and
practicum/clinical experiences (for specialized literacy professionals only).

In its Literacy: Reading-Language Arts Standards, the U.S. National
Board for Professional Teaching Standards (NBPTS) (2012) laid out five
core propositions as the foundation of all standards and assessments: (1)
Teachers are committed to students and their learning; (2) teachers know the
subjects they teach and how to teach these subjects to students; (3) teachers
are responsible for managing and monitoring student learning; (4) teachers
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think systematically about their practice and learn from their experience; (5)
teachers are members of learning communities. According to the standards,
an accomplished teacher, in implementing reading instruction, should be
able to make well-planned teaching arrangements, imparting to students
effective reading skills; to provide students with suitable reading materials in
accordance with their reading interests and levels; to improve students’
comprehension of reading materials via multiple tactics; to encourage critical
evaluation of reading materials in students; and to administer effective
diagnosis to student reading comprehension and outcomes.

The Guidelines for Pre-primary, Primary and Secondary Teacher
Training Courses (Chinese Language Teaching in Compulsory Education),
released by the Ministry of Education of China (2017), provides the
objectives and content of reading instruction training for Chinese language
teachers, emphasizing that reading training courses should focus on fostering
five key competences in the teachers including delivering textbook-based
reading instruction; establishing legitimate teaching objectives and selecting
pertinent reading materials; devising teaching activities and resources that
are consistent with teaching objectives; adjusting teaching to the student’s
learning circumstances; and directing the whole-book reading of the students.

Existing Training Patterns for Reading Teachers

Researchers and educational organizations have also explored the specific
measures for enhancing the language teachers’ reading instruction
competence. For instance, the American Board for Certification of Teacher
Excellence (ABCTE) establishes tailored learning plans for reading teacher
certificate applicants and delegates professional reading coaches to assist
with their mastery of scientific reading instruction skills and strategies
regarding teaching plan development, reading instruction execution, and in-
class reading activity organization. The applicants must complete all
compulsory courses within one year and take exams on reading ability and
reading education knowledge, which cover aspects like reading fluency,
vocabulary, comprehension of literary and non-fictional texts, differentiated
instruction, phonemic awareness, phonetic teaching, and pedagogical
theories in the traditional paper-and-pencil form. If the applicant passes both
exams, they are granted a reading teacher certificate (Hong, 2010).

In China, the Guidelines for Pre-primary, Primary, and Secondary
Teacher Training Courses (Chinese Language Teaching in Compulsory
Education) give detailed specifications for reading training courses for
Chinese language teachers. First, the Guidelines propose a range of training
themes corresponding to the aforementioned five key competences (Table 2).
Second, the Guidelines recommend 54-hour theoretical courses and 111-
hour practical courses for Chinese language teachers at various education
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Table 2. Guidelines for Pre-primary, Primary and Secondary Teacher Training

Courses (Chinese Language Teaching in Compulsory Education): Reading
Instruction Training Themes.

Key Competences Training Themes

Delivering textbook-based reading instruction Notions of reading and reading approaches

Pinpointing highlights of the texts

Predicting and analyzing difficulties with student reading
of the textbook

Educative roles of the textbook

Extensive reading surrounding excerpts from classic

works
Establishing legitimate teaching objectives and selecting Perceptions of reading education
pertinent teaching materials Establishing reading education objectives

Reading instruction methods

Reading material selection

Reorganization of textbook content

Devising teaching activities and resources that are Conformity of before-class and after-class reading
consistent with teaching objectives activities with in-class teaching

Reading instruction procedures

Designing teaching activities surrounding the highlights
of the textbook

Developing teaching resources based on the needs of
reading instruction

Adjusting teaching to the student’s learning circumstances Static teaching plans and dynamic teaching enactment

Directing whole-book reading of the students Teaching design and enactment of whole-book reading

levels. The theoretical courses educate the teachers on theoretical knowledge
related to reading and reading education; amid the practical courses, they
practice reading teaching skills and strategies by means of group lesson
preparation, case analysis, experience sharing, and more. It should be noted
that the trainee does not have to attend all these courses. Before the onset of
the training, the trainee receives a reading instruction competence
assessment and chooses the courses that best support their professional
development based on the assessment results and the guidelines’
recommendations. Third, the guidelines also require the training institutions
to adopt the multi-dimensional evaluation method to include qualitative and
guantitative assessments, phased and summative evaluation, and self-
evaluation and peer mutual evaluation to realize a comprehensive appraisal
of the training effects.

On top of these institutional reading teacher training schemes, we
also looked into the practices of those popular training programs aimed at
preparing highly qualified reading teachers. Researchers summarized 15
crucial components of reading teacher training based on literature reviews
and practical studies (Cruickshank & Metcalf, 1990; Hoffman & Pearson,
2000):

« Establishing explicit training objectives and delivering them to

the trainees.
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* Ensuring that the trainees understand the targeted levels of
reading instruction competence.

* Documenting the trainee’s pre-training levels of reading
instruction competence.

»  Providing basic rules at the initial stage of training.

* Adapting the design of the training course to the trainees’
existing competencies at the early stage of training.

» Assisting the trainee in developing a fundamental conception of
the skills to be learned at the initial stage of training.

+ Demonstrating to the trainee how to apply relevant skills at the
initial stage of training.

* Giving the trainees the opportunities for discussion and
representation.

* Providing intermittent but sufficient opportunities for practicing
the skills after the trainee has developed a basic understanding of
them.

* Ensuring that the trainee receives feedback following the
practice.

«  Providing more frequent feedback at the early stage of training.

* Administering intervention on the training’s improper
performance.

* Giving delayed feedback after the training has completed the
initial phase of training.

» Facilitating the transfer of training outcomes by increasing the
similarity between the training and actual teaching scenarios and
providing a diverse range of practices, as well as adopting
delayed feedback, prompting reflections, and giving intermittent
assessments.

» Assisting the trainee to reinforce the acquired skills in the actual
teaching setting.

QJIJMY’s “Reading Teacher Professional Competence
Certification” Program

QJMY’s Reading Teacher Professional Competence
Framework

Drawing on established standards for reading instruction competence,
theories of children’s literature and psychology, traditional Chinese reading
education practices, and China’s education policies and regulations, QIMY
developed a reading teacher professional competence framework in the
context of Chinese education. This framework lays out the following
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requirements for a qualified reading teacher: (1) Emotionally, they shall have
positive attitudes towards reading and child reading education. (2) They have
a legitimate outlook on child education and views of children’s rights and
developmental characteristics, which, in turn, impact their practices in
reading education. (3) They are proficient readers themselves with excellent
reading comprehension and critical thinking. (4) They have professional
expertise in children’s literature as well as comprehensive knowledge in
multiple disciplines, including sciences, social sciences, and humanities. (5)
They have multiple reading teaching techniques, including creating engaging
reading environments, organizing meaningful readings, planning an effective
lesson design, and harnessing educational technology to assist with reading
instruction. (6) They have excellent expression skills and are capable of
creating an interesting and enjoyable atmosphere to engage their students.

The Program’s Training Procedures

Underlying QJMY’s “Reading Teacher Professional Competence
Certification” program are three principles: (i) The design of training content
Is based on the said reading teacher professional competence framework; (ii)
The effects of the training course are measured by the achievements of the
trainee; (iii) The training paths are progressive, assisting the ongoing
development of the trainee. The program offers elementary-, intermediate-,
and advanced-level certificate courses to accommodate the individually
different needs of the applicants (the advanced-level course is in
development). Each course consists of four basic procedures, including
reading training, reading education knowledge training, reading instruction
practice, and assessment.

Reading Training

The teacher’s reading behavior has a significant impact on their reading
instruction. Teachers who read for more than 30 minutes a day are more
capable of using appropriate strategies in reading teaching compared to those
without the regular reading habit (Mckool & Gespass, 2009). Also, reading
itself is an effective device for improving the reading teacher’s professional
competence (Li, 2022; Zheng, 2024). Thus, a favorable reading habit and
high reading proficiency are the bedrock of the reading teacher’s
instructional practices. The teacher trainees receive two kinds of reading
training from the program.

Specialist Books Reading: To be a qualified reading instructor, the
reading teacher needs to develop knowledge in education, child psychology,
literature, etc. For elementary-level certificate applicants, the program
stipulates compulsory reads such as Reading Handbook, Creating Child
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Reading Environments, and Seeds of Happiness. The must-read list for
intermediate-level certificate applicants includes but is not limited to
Children’s Positions, The Teacher’s Spiritual Power, Introduction to
Children’s Literature, and Children, Reading and Discussion. The
intermediate-level reading list, compared to the elementary-level one, is of
greater theoretical depth and width, spanning knowledge about pedagogy,
child education, reading instruction theories, literary theories, etc. The
program also encourages the teacher trainees to do more extensive reading to
include works of renowned educators, such as Rousseau, Montessori,
Sukhomlinski, Dewey, Xingzhi Tao, and Heqgin Chen, in their personal
reading lists.

Study of Children’s Literature: Successful reading teaching design is
contingent on the teacher’s in-depth understanding of the reading material,
warranting their extensive reading of children’s books, especially children’s
literature. A qualified reading teacher is typically adept at tapping into
“topics of greatness” in the work and introduces them to their students in a
bid to inspire the latter’s contemplation. These “topics of greatness” will
strike a chord with the young reader and nurture their emotional and spiritual
power (Xu, 2023). Teachers who read children’s books extensively have the
ability to recommend the appropriate materials to their students in
accordance with their preferences and reading levels, reaching effective
communication with them via enjoyable reads. The program provides a
must-read list of 40 children’s books for the elementary-level certificate
applicants, including 20 picture books and 20 non-picture books, and a must-
read list of 50 children’s books for the intermediate-level applicants,
including 10 picture books and 40 non-picture books, such as The Scarecrow,
Andersen’s Fairy Tales, Grimm’s Fairy Tales, Lan and Hui Born in the Year
of Rat, Ancient Chinese Mythology, The Thatched Cottage, and Memories in
Old Beijing.

Reading Instruction Knowledge Training

The teachers who equate reading ability to reading instruction competence
are likely to impose their own reading experience on their students,
compromising their quality of reading instruction (Li, 2011). To increase the
teacher’s ability to adapt their reading experience to reading instruction
practices, the program created online reading instruction knowledge training
courses for different levels of applicants. For example, the course for the
elementary-level applicants includes the following seven modules: reading
education notions and literature literacy, child recitation training, picture-
book reading education, whole-book reading education, thematic reading
education, in-class reading practices, and specialist lectures (Table 3),
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Table 3. QJMY’s “Reading Teacher Professional Competence Certification”:

The Reading Instruction Knowledge Training Modules (Elementary-Level).

Modules (for schoolteachers) Modules (for teachers at non-school reading training

institutions)

(1) Reading education notions and literature literacy (1) Reading education notions and literature literacy

(2) Child recitation training (2) Child recitation training

(3) Picture-book reading education (3) Picture-book reading education and children’s readings

(4) Whole book reading education (4) Whole book reading education and children’s readings

(5) Thematic reading education (elective) (5) Thematic reading education and children’s readings
(elective)

(6) In-class reading practices (elective) (6) Exemplary cases of reading training institutions (elective)

(7) Specialist lectures (7) Specialist lectures

Table 4. QJMY’s “Reading Teacher Professional Competence Certification”:

The Reading Instruction Knowledge Training Modules (Intermediate-Level)

(1) Reading education notions
(2) Literature literacy

Module 1. Reading education notions and literature literacy

(1) Appreciation and instruction of poetry

(2) Appreciation and instruction of picture books

(3) Whole-book reading instruction

(4) Appreciation and instruction of children’s stories
Module 2. Appreciation and instruction (5) Appreciation and instruction of fairy tales

(6) Appreciation and instruction of novels

(7) Appreciation and instruction of myths and folk stories

(8) Appreciation and instruction of essays

(9) Appreciation and instruction of non-fictional works

(1) Creation of reading environments

(2) Organization of in-class readings

(3) Planning and enactment of reading-related events
(4) Evaluation of child reading competence

Module 3. Enactment and evaluation

aiming to facilitate the implementation of a child-centered reading education
curriculum.

The training course for the intermediate-level applicants is more
focused on the teacher’s appreciation and instruction of various genres of
writing, with three chief modules: reading education notions and literature
literacy; appreciation and instruction; and enactment and evaluation (elective)
(Table 4). Module one is to further improve the teachers’ theoretical
knowledge of reading education and literature literacy. Module two aims to
enhance the teacher’s appreciation and instruction of various reading
materials. Module three includes training on the construction of positive
reading environments, organization of in-class readings, hosting of reading-
related events, and evaluation of student reading competence.
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Reading Instruction Practice

According to Clark et al. (2013), the teacher’s mastery of reading education
knowledge does not necessarily mean they can successfully apply it in the
actual teaching scenario. Morris (2015) analyzed the reasons for
unsuccessful reading instruction and defined practical training as the
paramount step in training professional reading teachers. Through targeted
and deliberately repeated practical exercises in reading instruction, the
teacher can better grasp the essentials of the teaching of varied reading
materials. Hence, the program administers practical training to the applicants
who have completed the sessions of reading training and reading instruction
knowledge training. The practical training takes two forms. One is based on
the online and offline thematic workshops, where the trainee conducts
simulation classroom instruction under the direction of an experienced
mentor, who gives instant feedback, helping the former to continuously
modify their teaching behavior. The other is based on the footage of the
trainees’ in-class reading instruction, which records their classroom
implementation processes, interactions with students, and design of
questions and is used by the trainers as evidence for their judgment of the
trainees’ performance.

Assessment

QJMY’s training program gives a comprehensive evaluation of the reading
education competence of the teacher by combining the formative assessment
during the training process and the summative assessment at the end of the
training session. The trainee earns credits in completing the preceding three
sessions of reading training, reading instruction knowledge training, and
reading instruction practice, which ensures a multi-dimensional evaluation of
their training outcomes. Specifically, in the reading training session, the
trainee takes the reading comprehension test after finishing reading
designated books to assess their reading competence. In the reading
instruction knowledge training session, the trainee needs to spend prescribed
hours watching recorded lectures and subsequently answer questions for
each module; the test results are generated automatically on the platform.
Furthermore, the trainee is required to submit a teaching design and videos
of trial instruction pertaining to the training content as outcomes of the
practical training session. Only after reaching the criteria of all three sessions
can the trainee sit in the final assessment. In addition, to obtain an
intermediate-level certificate, the trainee needs to participate in regular
standardized tests, which include objective questions and open-ended
questions, aside from submitting teaching designs and videos of classroom
instruction. This more careful assessment is to verify that the applicant is
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qualified for the higher-rank certificate. The program’s assessment system
places equal weight on the teacher’s mastery of theoretical knowledge of
reading education and their ability to transfer the knowledge to practical
instruction.

Practical Outcomes of QJMY’s “Reading Teacher
Professional Competence Certification” Program

To investigate the effects of the training program on the teachers’ gains in
reading instruction competence and their teaching performance, QIMY
conducted a random questionnaire survey of prior trainees, with a total of
600 questionnaires being distributed and 580 (96.7%) of them being
retrieved. All retrieved questionnaires were valid. Furthermore, QIMY
picked 30 teachers from the respondents to have one-on-one interviews with
them. We numbered these interviewed teachers as T1-T30 for the subsequent
analysis and discussion.

Changes in the Teachers’ Knowledge of Reading
Education after Training

The questionnaire contains certain questions aimed at evaluating the change
in the teachers’ knowledge of reading education. According to the survey
results, 88.1% of the respondents reported enhanced understanding of the
significance of reading education; 87.59% of them learned more about
children’s books, especially children’s literature; 82.07% said the training
aided them in developing more effective reading teaching methods and
techniques; 69.14% learned to organize reading-related events of diverse
forms. Also, the program had significant impacts on the teachers’
perceptions of child reading education. Among them, 90.86% placed a
greater value on the reading of children’s literature in their students, 80.17%
developed the conception of leveled reading, and 79.31% improved their
grasp of the essentials of reading instruction after receiving the training.

In the one-on-one interviews, the teachers were asked the question,
“What changes does the training program make to your reading instruction?”
The following are some examples of their answers:

T7: As the training program recommends, | now ask my students to
spend 10 minutes on Everyday Recitation per day and a scheduled session to
whole book reading every week. | can use different teaching methods for
various reading materials and become more adept at provoking students’
interest in reading and engaging them in deep reading.

T79: I used to simply recommend some books for the students’
voluntary reading without proposing explicit reading targets. Now, my
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students read Everyday Recitation every morning and have one reading
lesson in the school library every Wednesday.

T24: The training courses taught me how to pick books for the varied
needs of the students and made me more proficient in reading instruction.

T28: With the training program. | learn more specialist theories on
reading education and become more professional in reading course design.
Also, I can consult QJMY’s child reading education paradigm in developing
a structured, scientific reading instruction curriculum for my students.

T29: The training program provided me with the opportunity to
develop more scientific concepts of child reading education and to
systematically study the methods and techniques for reading instruction,
including picture-book and whole-book reading teaching as well as the
instruction of children’s poems and rhymes.

The teachers’ statements indicate that the training program had
positive impacts on their reading instruction knowledge, making their
reading teaching more professional and effective.

Improvements in Reading Education Practices

Upgraded Reading Environments

An ideal reading environment is an important factor in piquing the students’
interest in reading and fostering their reading habits. According to Chambers
(2007), the selection of books is the starting point of successful reading
activity. The student’s reading journey begins with ample reserves of books,
and more importantly, they are easy to access and are displayed in a way that
best provokes the child’s love of reading. This questionnaire survey
evaluates the teacher trainee’s effort to develop a good reading environment
by the class’s collection of books and the teacher’s guidance on the choice of
books. As per the survey results, the majority of the teachers set up a
bookcase in the classroom after completing the training. More than half
(60.35%) of them reported a collection of over 100 books in their classrooms,
among whom 33.97% claimed their classes owned more than 300 books
each. This suggests that the training program is effective in boosting the
teacher’s awareness of the value of book resources for reading competence
development of the students.

As to the students’ reading lists, 71.38% of the teachers surveyed
used QIJMY’s leveled reading list in recommending suitable reading
materials to their students, while 19.31% relied on their personal experiences
in doing so. Only 3.97% expressed satisfaction with the unified textbook’s
proposed reading list. These figures show that the majority of these teachers
knew how to guide their students in book selection, drawing on their
knowledge about books or QIMY’s leveled reading list. Only a small
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percentage of these teachers lacked this skill. The disparity may be the result
of the variation in the reading volume among them, as the teachers who read
more extensively know better what books best suit the needs of their students
(Mckool & Gespass, 2009).

Bolstered Reading Education Curriculum and
Extracurricular Reading Activity

According to the questionnaire survey results, the teachers could develop a
better-structured curriculum for their reading instruction after receiving the
training, with 81.38% of them including whole-book reading teaching, 66.21%
of them picture-book reading instruction, 54.48% of them recitation teaching,
and 37.24% of them thematic reading instruction in the reading curriculum.
The survey results are supported by the teachers’ statements in the
interviews, which show that recitation, picture-book reading, and whole-
book reading were the primary components of the reading class. The
students typically recited in the morning reading session, did picture-book
and whole-book reading in the noon reading session, and had one or two
scheduled reading classes every week.

T5: My students and | co-read Everyday Recitation in the morning
reading session. The students do voluntary reading during a noon break and
co-read a picture book in a Wednesday class. We co-read a book every two
months.

T29: We concentrate the reading instruction in one session scheduled
by the school, focusing on whole-book reading while also paying attention to
the teaching of picture books and children’s poems. The whole-book reading
class consists of the introductory lesson, reading comprehension
enhancement lesson, and free exchanges between the students. The students
often finish reading one book within a month. They spend the morning
reading session and the first two minutes of each Chinese language class on
recitation training. In addition, an online reading task completion checking
device is deployed to track and record the student’s reading behavior. Also,
we encourage parent-child co-reading.

The questionnaire also investigates the effect of the training program
on the teacher’s direction of student extensive reading by posing questions
about time allotment to extensive reading and the teacher’s efforts to
encourage voluntary reading in students. According to the survey results, the
program has significantly enhanced the teacher’s understanding of the
significance of extensive reading. Among the teachers surveyed, 40%, 28%,
and 16% of them allowed 16-30, over 30, and 10-15 minutes for student in-
class extensive reading every day, respectively. Only 8% did not allot in-
class time to student voluntary reading. The overwhelming majority of
teachers at off-campus reading centers chose to assign extensive reading
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homework to the young readers, who could borrow books from the reading
center; only 8% of them had the children do in-class extensive reading. Also,
the survey results show the program is effective in motivating the teachers to
organize colorful extracurricular reading events to boost extensive reading in
the students, with 32% of the surveyed teachers staging 1-2 reading events
(e.g., the storytelling competition, recitation performance, book
recommendation, etc.) every semester, 28% of them organizing over 2
reading events per week, and 24% of them staging 1-2 reading events every
month. Only 4% of them failed to organize any extracurricular reading
events for their students. In addition, the increased reading volumes of the
students are evidence of the improved reading education competence of the
teachers surveyed. 52%, 28%, and 20% of them reported that their students
could voluntarily read 6-10, 11-20, and over 20 books every vyear,
respectively. This shows that most students have basically developed the
habit of autonomous reading, but their reading volumes are pending further
elevation.

Interviews with the 30 teachers find that common devices for
instigating extensive reading in the students include creating incentive
mechanisms, constructing reading outcome display platforms, encouraging
parental involvement, and organizing diverse reading events. The self-
reports of T11, T14, and T21 give more details in this regard.

T11: | created a reading performance recording area, dubbed
“Bookworms,” on the blackboard, where every student has their personal
post-it section to showcase the names of the books they have read. The
student is rewarded a butterfly-shaped sticker for every 10 books read. The
number of the stickers collected is a criterion for the selection of “reading
stars” at the end of the academic year.

T14: | believe that student reading competence development is an
ongoing process. | often read a story to my students and have them write
down their comments; those who do a good job will be praised. Also, the
students can read aloud in turns in their study group and exchange ideas on
the story. Commenting on the writing they have read is an effective way of
instigating their contemplation. Furthermore, | have tried to act as a role
model for my students by always having a literary work or a book about
educational theories with me, which | can read whenever time is available.

T21: My students have half an hour at noon for voluntary reading.
We have two reading festivals surrounding Confucius’ birthday on
September 28th and the April 23rd World Book Day, during which there are
a variety of reading events, such as the Chinese Poem Contest, recitation
performance of classic works, the ‘flea market” selling books, etc. This year,
we organized the “Reads Recommendation” in collaboration with the school
library, in which the students created recommendation cards and videos for
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excellent reads. Reading events like these have successfully stimulated the
students’ interest in extensive reading.

Conclusion

This study is a practical exploration of teacher training for child reading
education in China, using QIJMY’s “Reading Teacher Professional
Competence Certification” program as an example. With its structured
training scheme, the program has showcased its effectiveness in enhancing
the reading education knowledge, reading curriculum design ability, and
reading instruction techniques of Chinese-language teachers. Nevertheless,
limitations of the program should also be acknowledged. For instance, it
lacks consideration of the differences in the requirements for reading teacher
training between various regions and schools. The practical training session
of the program should include more analyses of diverse, exemplary teaching
cases and more on-site reading instruction training to heighten the teacher
trainees’ ability to adapt to differential reading education contexts.

We suggest that future developers of the reading teacher certificate
course or training program pay more attention to the following issues. First
off, more research on tailored reading instruction training courses is
warranted to serve the individually different needs of the teacher trainees to
enhance training outcomes. Furthermore, it is necessary to introduce global
perspectives on and experiences in reading teacher education into the local
training program to create more professional training platforms for Chinese
reading teachers.
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