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Abstract

Inspired by the apprenticeship model of teaching and learning, two instructors report on
their efforts to place current events at the center of a semester-long media and information
literacy course. They discuss strategies to harness curiosity about contemporary topics (e.g.,
misinformation, climate change, algorithms, right-to-repair, blockchain, artificial
intelligence, etc.), and create engagement-driven course content. The paper provides
concrete examples of activities and assignments used to situate learning in real-world
contexts and build students' confidence in navigating information independently. This case
study offers insights for other educators seeking to apply cognitive apprenticeship principles

to media and information literacy instruction
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Cognitive Apprenticeship Strategies for the
Media Literacy Classroom

We were tasked with developing a one-credit-hour, 15-week media and information
literacy course titled IMS 202: Information Studies & Digital Citizenship. In designing this
course, we were inspired by the cognitive apprenticeship model of teaching and learning, as
described by Collins et al. (1991). This model guided our instructional approach in the
classroom, enabling us to craft a course that integrated the theoretical foundations of media
and information literacy with its practical applications. Our goal was to blend theoretical
concepts and practical skills, enabling students to become more familiar with current
information topics. This included understanding how information is produced, navigating
through an overwhelming volume of information, and grasping how information influences

our worldview.

We encouraged students to contemplate their role in the information world and how they
could best explore it during our semester together. Aligning with the cognitive
apprenticeship model, our objectives were designed to convey to students that we would
work collaboratively toward achieving our goals. Our aim was for the students to leave the
class with transferable skills for evaluating and seeking reliable information: skills applicable
both inside and outside the classroom, and throughout their lives. We involved students in
setting the course goals. We reviewed the course objectives with them and encouraged them
to identify the topics in the syllabus that interested them the most or the least. They were
also invited to suggest topics for exploration. The students expressed enthusiasm for
subjects like misinformation and disinformation, media effects, algorithms, and information
privilege. They were also eager to learn about TikTok's algorithm and non-fungible tokens
(NFT), topics which we subsequently incorporated into the course schedule. By leveraging
current events and creating real-world tasks, we aimed to tap into our students' interests
and passions, fostering high engagement and ensuring that the course content remained

dynamic and relevant.

IMS 202: Information Studies & Digital Citizenship is offered by the Department of
Emerging Technology in Business and Design. This department explores technology's
impact on society, combining expertise from business, design, data science, engineering,
programming, arts, and humanities. The course examines ethical and legal issues in the
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information age, developing students' awareness of information's societal impact. It teaches
critical analysis of everyday technologies and encourages reflection on students' roles as
knowledge creators. Open to all students without prerequisites, the course attracts a mix of
undergraduates across years. Co-designers Nate Floyd and Jaclyn Spraetz are both
instruction librarians at Miami University. Floyd, a student success librarian, supports first-
year students and holds graduate degrees in journalism, library science, and mass
communication. His research focuses on media history and news literacy. Spraetz, an
information literacy librarian, has earned graduate degrees in education and library science
and previously taught high school English. She specializes in information literacy outreach
and instruction. Both Floyd and Spraetz are members of the Libraries’ Learning &
Engagement department, which promotes information literacy as an integral part of the

Miami University experience.

In preparation for developing this course, we studied "Cognitive Apprenticeship: Making
Thinking Visible" (Collins et al., 1991) and consulted the Framework for Information Literacy
for Higher Education (Association of College and Research Libraries, 2015). We also
monitored current events, seeking news stories and topics that could captivate students and
provide valuable teaching opportunities. In this article, we introduce the cognitive
apprenticeship model of teaching and learning and demonstrate how we adapted it to our
media and information literacy course, Information Studies & Digital Citizenship. Readers
can access a copy of the syllabus at http://hdl.handle.net/2374.MIA/6992.

The Cognitive Apprenticeship Model

A traditional apprenticeship is a training program that blends on-the-job training with
classroom learning (Aldrich, 2014; Douglas, 1968; Wolek, 1999). It is designed to provide
individuals with practical experience and skills in a specific trade, craft, or profession.
Apprenticeships are prevalent in skilled trades like carpentry and welding as well as sectors
such as healthcare, IT, and finance (ASVAB Career Exploration Program, n.d.). In 1991, an
article titled "Cognitive Apprenticeship: Making Thinking Visible" introduced a new
approach called the cognitive apprenticeship model (Collins et al., 1991). The authors
critiqued conventional pedagogical methods and suggested adapting the traditional
apprenticeship model to classroom settings to address the flaws they identified in standard

teaching practices.
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Since then, cognitive apprenticeship has become a well-known, specialized form of
apprenticeship designed to develop problem-solving and critical thinking skills (Berryman,
1991; Billett, 2016; Collins et al., 1991; Dennen & Burner, 2008; Fuller & Unwin, 2011).
This approach features a mentor who guides, supports, and provides feedback to the
apprentices, helping them develop cognitive abilities in a specific area. The cognitive
apprenticeship model continues to be widely recognized and utilized in the field of
education (Matsuo & Tsukube, 2020). It has been applied in a variety of educational settings,
including among middle school students (Akhavan & Walsh, 2020; De La Paz et al., 2024;
Lee et al., 2021), undergraduate students, (Corradino et al., 2021; Ploran et al., 2023;
Sédnchez-Pefia et al., 2023), and graduate students (Anderson et al., 2024; Doucette et al.,
2020; Minshew et al., 2021).

Collins et al. (1991) outlined significant differences between the traditional apprenticeship
model and cognitive apprenticeship. To transform the former into the latter, educators
must reveal hidden cognitive processes to students and contextualize abstract tasks in real-
world situations to enhance students' understanding of their relevance. In practicing the
cognitive apprenticeship model effectively, both the teacher and the student need to
verbalize their thoughts, making their mental processes visible to each other. This approach
requires the teacher to transform abstract concepts and specific skills into solutions for real-

world problems.

Collins et al. (1991) also identified four critical dimensions of a learning environment in
their cognitive apprenticeship model: content, method, sequence, and sociology (see Table
1). These dimensions form the foundation for applying cognitive apprenticeship in
educational contexts. The first part, content, is about what students need to learn, including
facts and problem-solving tricks. The second part, method, describes how teachers help
students learn by showing them how to do tasks, guiding them, and encouraging them to
think about their work. The third part, sequence, is about the order of learning activities,
starting with the big picture and slowly making tasks harder. The last part, sociology,
focuses on the social side of learning, where students work on real-world tasks together and
help each other learn. All these parts work together to create a learning environment that

helps students become skilled like experts.
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Table 1: Four Dimensions of the Cognitive Apprenticeship Model

Sequence Sociology
e Domain knowledge e Modeling & coaching e Global before local e Situated learning
e Heuristic strategies e Scaffolding e Increasing complexity o Community of practice
o (ontrol strategies o Aticulation &reflection o Increasing diversity e Intrinsic motivation
e Exploration e (ooperation

Our paper is structured around these four dimensions, examining each in detail in the next
four sections. For each dimension, we first define the term as presented in the original study
and discuss Collins et al.'s intended meaning. We then explain how we implemented that
specific dimension in our course structure. This approach allows us to provide a
comprehensive overview of how we applied the cognitive apprenticeship model to our class,
grounded in the original framework proposed by Collins et al. We demonstrate how our
course design aligns with and builds upon the cognitive apprenticeship model, offering

insights into its practical application in a modern educational setting.

Content: Types of Knowledge Required for Expertise in IMS 202

In the cognitive apprenticeship model, the content dimension is fundamental and
encompasses the diverse types of knowledge and skills crucial for attaining expertise. It
includes an in-depth grasp of specific content, such as facts, concepts, and procedures as well
as implicit or tacit knowledge, involving areas like problem-solving strategies, decision-
making processes, and metacognitive skills. The content dimension focuses on the subject
matter and expertise that apprentices are expected to learn and master. There are three key
content areas that students must master: domain knowledge, heuristic strategies, and
control strategies (Collins et al., 1991). We introduced students to the types of domain
knowledge, heuristic strategies, and control strategies one must master to be media and

information literate.

Domain Knowledge

In the context of reading, domain knowledge includes elements like vocabulary, syntax, and
grammar rules (Collins et al., 1991). To read efficiently students must grasp those specific
types of domain knowledge. In our media and information literacy class, domain knowledge
began with defining concepts such as data, information, and knowledge. We then
progressed to understanding misinformation and disinformation. Aligning with our

apprenticeship model and its real-world application, we introduced more abstract, relatable
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concepts like “truthiness,” popularized by comedian Stephen Colbert, and “bullshit,” as
explained by Harvard philosopher Harry Frankfurt. Truthiness refers to the quality of
seeming or being felt to be true, even if not necessarily true. Colbert introduced this term in
the context of political satire, emphasizing how some people rely more on their intuition,
beliefs, or wishes, rather than facts, evidence, or logical reasoning (Cooke, 2017). According
to Frankfurt (2005), bullshit refers to statements made without regard to their truthfulness.
Frankfurt distinguishes it from lying, noting that a liar is conscious of the truth and seeks to
hide it, whereas a bullshitter is indifferent to the truth and may not even know or care what
the truth is. The essence of bullshit, in Frankfurt's view, is not that it is false, but that it is
phony. The bullshitter's main concern is not the truth or falsehood of their statements, but
rather the effect they hope to achieve by making them. This concept is often used in the
context of public discourse, where people may make statements to persuade or impress,
without any commitment to the truth of what they are saying (Frankfurt, 2005). Following
our introduction of these concepts, we engaged students in readings and discussed a Russian
disinformation campaign, encouraging them to draw connections between these concepts,
the way in which public officials comment on policies or events, and how the media covers

it all.

Heuristic Strategies

In mathematics, a common problem-solving heuristic is to seek a solution for simple cases
first and then check whether that solution can be applied more broadly (Collins et al., 1991).
In our media and information literacy class, heuristic strategies involved activities like "How
to Read a Popular Press Article" and "How to Read a Scholarly Article." Popular press
articles are organized in certain ways (summary news lead, nut graph, quotes, attributions,
etc.), as are scholarly articles (abstract, introduction, literature review, methods, findings,
etc.). These activities are designed to help students comprehend how different types of
information are structured, thereby facilitating their reading and understanding of the
content. If students can learn how to read a scholarly article efficiently, we hope they can

apply that skill in other contexts and courses.

Control Strategies

In mathematics, a control strategy for tackling complex problems involves shifting the focus
to a different part of the problem when you encounter a roadblock (Collins et al., 1991).

Similarly, if you do not understand a passage, reading comprehension strategies like re-
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reading a passage or taking notes are control strategies. Thus, a control strategy is an
intervention used to course-correct during the learning process when we do not get the
results we seek. In a media and information literacy cognitive apprenticeship, examples of
control strategies include narrowing search results or modifying keywords when initial

search attempts do not yield the desired results.

Method: Ways to Promote the Development of Expertise in IMS 202

In the cognitive apprenticeship model, method represents the second key aspect. This
dimension focuses on the various approaches used to foster the growth of expert skills,
including the instructional tactics and methods used to aid the learning process. This
encompasses how the material is presented, structured, and conveyed to learners. Common
methods in a cognitive apprenticeship model include modeling, coaching, scaffolding, and
offering opportunities for practice and reflection. These methods aim to reveal the thought
processes of experts and assist learners in enhancing their cognitive skills (Collins et al.,
1991). Through these methods, we demonstrate to students how to approach problems and

find solutions.

Modeling & Coaching

While we guided students through numerous activities in our course, one activity
particularly suited for modeling and coaching was an exercise on lateral reading, adapted
from the Stanford History Education Group (Wineburg & McGrew, 2019). Lateral reading
is a technique based on professional fact-checking methods. The paper "Lateral Reading and
the Nature of Expertise: Reading Less and Learning More When Evaluating Digital
Information" argues that the most effective way to assess the credibility of an unfamiliar
information source is to open a new tab (or move laterally) to gather more information
about the source (Wineburg & McGrew, 2019). As instructors, we demonstrated this
process step by step. We vocalized and articulated our thoughts, ensuring our reasoning was
transparent to the students. When prioritizing certain results over others in a Google

search, we also made sure to explain our rationale.

Scaffolding

Scaffolding, like modeling and coaching, is a key method in the cognitive apprenticeship
model. In the field of education, scaffolding refers to the technique of educators providing

temporary support to students as they learn new skills or concepts (Collins et al., 1991). This

Floyd & Spraetz

Cognitive Apprenticeship Strategies for the [ INNOVATIVE PRACTICES ]
Media Literacy Classroom

Published by PDXScholar, 2024



Communications in Information Literacy, Vol. 18, Iss. 2 [2024], Art. 4
COMMUNICATIONS IN INFORMATION LITERACY | VoL. 18,No. 2, 2024 187

is comparable to the scaffolds used in building construction, offering assistance until the
learners can sustain themselves. Scaffolding in teaching involves breaking down the
learning process into smaller, more manageable segments and providing guidance,
assistance, or resources at each step. In our class, we introduced the concept of infographics
and reviewed examples of both effective and ineffective ones. We discussed what makes a
good infographic, focusing on its characteristics and functions. Then we tasked students
with finding and analyzing their own examples of effective and ineffective infographics. We
thus provided temporary support as they learned what constitutes an effective infographic

and how to identify one.

Articulation & Reflection

Articulation and reflection are two additional methods in the cognitive apprenticeship
model, falling under the method dimension. Articulation involves strategies to lead students
to voice and refine their understanding of concepts and procedures, and reflection enables
them to compare their problem-solving processes with those of experts and peers (Collins et
al., 1991). We utilized Google Forms to create pre-class tickets and post-class exit tickets.
We shared these online surveys, consisting of multiple-choice and open-ended questions,
before and after class. They played a crucial role in promoting student articulation and
reflection. Pre-class tickets served multiple purposes: they encouraged student learning,
helped us assess what the students had absorbed, and aided us in planning discussion topics
and activities. Exit tickets, on the other hand, were essential for sparking the reflection
process among students and instructors. These tools helped us gauge our teaching
effectiveness and the depth of students’ understanding, enabling us to continuously improve

our educational approach.

Exploration

Exploration is the final method in the cognitive apprenticeship model. In this context,
exploration is a method that encourages student autonomy in executing expert problem-
solving processes and defining or formulating the problems to be solved (Collins et al.,
1991). This method involves teaching exploration strategies as part of the general learning
strategies. It includes setting general goals for students and encouraging them to focus on
specific subgoals of interest, or to revise the general goals if they find a more compelling
goal to pursue. We began encouraging exploration in the first session when we invited

students to suggest topics for us to explore. In the final project, we kept it quite open-ended,
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allowing students to dig deeper into the class topics they were most interested in. This
overall approach was designed to encourage students to engage in exploration by

independently researching topics and resources.

Sequence: Keys to Ordering Learning Activities in IMS 202

The third dimension, sequence, refers to the order and structure of the learning activities.
Sequencing includes first giving students a holistic picture of what they will be learning.
Next, the instructor breaks down complex tasks or skills into smaller, manageable
components while providing a progression of tasks that gradually increase in complexity
and challenge (Collins et al., 1991). This enabled our students to build upon their prior
knowledge and develop expertise incrementally. This will also make it easier for students to

independently practice their new skill sets outside of the class.

Global Skills Before Local Ones

On the first day of class, we shared the course outline with students to clearly communicate
the tasks we expected of them. We divided the course into three distinct units, sequenced to
prioritize global skills before local skills. The first unit focused on current events related to
the state of information today, where students explored topics such as algorithms, digital
surveillance, blockchain, artificial intelligence, and the nuances of misinformation and
disinformation. This foundational knowledge set the stage for the second unit, where we
dug deeper into the presence and impact of misinformation and disinformation in online
content, data visualizations, and research studies featured in popular news media. The
objective was to trace and understand these issues in various formats. The third unit aimed
to integrate the skills acquired in the first two units, guiding students to contemplate their
role in the world of information. This included examining how the information we interact
with shapes our understanding of the world and influences our interest in various events
and issues. In this final unit, students engaged in numerous learning activities involving

news literacy, applying and reflecting on the knowledge and skills they had developed.

Increasing Complexity

We integrated individual learning tasks through a blend of formative and summative
assessments. Activities increased in complexity each week while reinforcing the skills and
knowledge acquired in previous lessons. These weekly tasks also prepared students for the

three summative assignments, one concluding each unit. Besides identifying misinformation
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and disinformation, our goal was to make students understand what defines an expert and
how to locate experts, particularly when gathering credible sources. We taught the distinct
differences between journalistic work found in popular media and academic work published
in scholarly journals. We discussed the unique ways legacy and emerging media companies
produce and disseminate news, contrasting their approaches with academic publishing. We
emphasized the importance of specialized training, professional credentials, and the varying
levels of rigor in the review process across these different domains. The discussion
highlighted how traditional news outlets, digital-native platforms, and scholarly
publications each have their own methods and standards for creating and distributing

information.

Students composed summaries of the resources they discovered, which became more
intricate as we introduced new research techniques during the course. The summative
evaluations began with students identifying a reliable source, then finding a source authored
by an expert, and finally, locating at least three credible sources that thoroughly explored a
topic discussed in class. Beyond summarizing, students were also required to articulate why

their chosen sources were credible before they shared these resources with their peers.

Increasing Diversity

When the creators of the cognitive apprenticeship model discussed increasing diversity,
they meant the variety of methods through which an instructor can reinforce the skills
being acquired by students (Collins et al., 1991). By presenting students with a range of
diverse and distinct challenges, instructors offer them the opportunity to determine which
skill is appropriate for a specific scenario. In our class, students were encouraged to decide
which kinds of domain knowledge to use and to implement control strategies that assist
them in troubleshooting within the scope of media and information literacy. For example,
students could draw on domain knowledge acquired earlier in the semester (concepts like
misinformation, disinformation, truthiness, and bullshit) to better analyze political rhetoric.
Additionally, they could implement control strategies learned previously, such as lateral

reading, to evaluate and compare conflicting claims.

Sociology: Social Characteristics of Learning Environments in IMS 202

Sociology is the last dimension in the apprenticeship model and focuses on the social aspects

of learning. This dimension emphasizes the importance of social interactions to foster new
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ideas and shared learning experiences in a learner community of practice (Collins et al.,
1991). In the cognitive apprenticeship model, learners are encouraged to engage in
collaborative activities such as discussions, group projects, and peer feedback. The social
dimension includes the role of the expert or master practitioner who serves as a mentor,
providing guidance, feedback, and support to the apprentices. When planning this course,
we wanted the class to be dynamic, allowing students to share their knowledge and expertise
with their peers and articulate their unique connections to the course topics. We aimed to
bring the real world into our classroom while creating a space conducive for students to

share their ideas, questions, and experiences in our shared learning environment.

Situated Learning

We felt it was crucial to ensure that our class was centered on real-world tasks. We engaged
students in analyzing the pros and cons of information technologies (which sparked a lively
debate on algorithms), interpreting current events through news, assessing online
information, understanding data visualizations and research studies, and recognizing the
significance of including marginalized voices and perspectives in news coverage. Every
lesson was designed to teach students how to locate information in real-life contexts. By
working on these skills in the classroom, we aimed to build students' confidence in
independently navigating information. We encouraged students to reflect on classroom

lessons to understand how they could apply their learning in real-world situations.

We introduced students to real-world issues in information consumption, aiming to equip
them to independently handle complex information tasks. Through these lessons, they
progressively improved in critically analyzing media messages and information sources
while nurturing their interest in civic involvement. For example, students learned to use
framing theory to scrutinize news story coverage and assess whether they were receiving a
comprehensive understanding of the topic. Framing is the process of structuring and
presenting information in a way that guides audience interpretation and understanding of
an issue or event, often by highlighting certain aspects while downplaying others (Gamson
& Modigliani, 1987). In a specific lesson, students analyzed news coverage of the U.S.
housing crisis, observing how audience perceptions might vary based on whether stories
focused on individual incidents or provided a wider context (Iyengar, 1994). After
completing this lesson, students developed a deeper appreciation for considering context in
news stories. In reflecting on the lesson, students expressed how they planned to apply this

understanding in future interactions with news stories.
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Community of Practice

In traditional apprenticeships, Collins et al. (1991) observed that apprentices learn not in
isolation but rather in a workshop setting, where they learn from and educate their peers.
We aimed to create a classroom environment that mirrored this concept of an apprentice's
workshop. Collins et al. (1991) noted that a community of practice must be nurtured
through common projects and shared experiences. To encourage this, we engaged students
in regular polls, pair-based activities, and class discussions centered on their queries. We
incorporated reciprocal teaching methods for their summative projects to promote shared
learning experiences. Reciprocal peer teaching is an active learning method where students
alternate roles as teachers and learners, explaining concepts and directing activities for their

classmates under the guidance of the instructor (Mufioz-Garcia et al., 2013).

Communities of practice cannot be imposed, wrote Collins et al. (1991), but they can be
cultivated through shared projects and experiences. Accordingly, we facilitated common
experiences through polls, collaborative activities, and discussions driven by student-
generated questions. Before each class, students had to complete assigned readings and
submit their questions for the upcoming discussion (the pre-class ticket we mentioned
earlier). The students consistently came to class with insightful questions. Initially, we used
both our own questions and students’ questions to guide class discussions. As the semester
progressed, we found that prioritizing students' questions more effectively engaged students
and encouraged their sense of ownership for their learning. We conducted regular polls in
class to anonymously gather and compare students’ opinions, highlighting similarities and
differences. Students expressed their appreciation for these polls that, together with
collaborative activities and student-driven discussions, fostered student camaraderie which

was evident in the class discussions.

For the summative assignment, students wrote about their chosen reliable sources and
shared their findings in roundtable discussions. We employed reciprocal teaching in this
context, with students acting as experts on a reliable source they discovered and presenting
it to the class. Students were required to provide details about their selected article, highlight
key points they wanted to discuss with their peers, and pose a discussion question based on
the article. Fellow students were encouraged to inquire further about the article and engage
with the discussion questions. Each student had five to ten minutes to share their article and

lead the discussion before passing the floor to the next presenter. We designed this format
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to allow students to participate in a manner that suited them best, whether by speaking out
loud or writing responses in a shared Google Doc. The top of the document featured
student names with links to their articles, main points, and discussion questions, creating a

reference point that students could revisit throughout the course.

Intrinsic Motivation

We pondered this question throughout our lesson planning: How can we make students
care about the material? We observed that engaging student interest was straightforward
because the course focus on misinformation and disinformation likely attracted students
with a passion for the subject. We aimed to expand upon their existing interest and
introduce them to related concepts and ideas they might not have considered previously.
We also aimed to teach them how to exercise agency when evaluating information and to

bolster their confidence in identifying reliable sources and sharing them with others.

As we planned the course, it was important to us to ensure that students found it valuable
and that we fostered an environment where they could openly share their experiences,
interests, and needs. Our introductory survey of students provided a platform for them to
communicate any specific support they might need for their individual learning, articulate
their personal goals for their course participation, describe strategies they would use to

achieve these goals, and suggest topics students wished to be included in the class.

We incorporated reflection questions at the end of each class to help students connect the
lessons to their lives. For example, in a lesson concerning the representation of marginalized
voices in the news, students examined the distinct insights gained from articles written by
individuals directly affected by an issue or event, compared to those authored by third
parties. They were prompted to consider what might be overlooked when not reading
accounts from those most impacted. These reflection questions asked students to consider
actively seeking out marginalized voices and describe the strategies they would use to do this
in the future. We wanted them to reflect on the issues they were passionate about and how

they approached finding the perspectives of those most affected by these issues.

Cooperation

Within the framework of classroom sociology, we highlighted the significance of

collaboration, especially in encouraging cooperative problem-solving. Collins et al (1991)
stressed the benefits of students working in unison, serving as a powerful motivator and a
means to enhance learning. We encouraged collaboration by involving students in setting
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course objectives and selecting topics. Our challenge to students to improve themselves
merged cooperation with competition, as they collaborated within groups and competed
across groups as part of our classroom activities. This strategy was ideal for teaching

complex tasks and fostering a vibrant learning atmosphere.

Conclusion

We found that our application of the cognitive apprenticeship model to our media and
information literacy course, IMS 202: Information Studies & Digital Citizenship, provided
us with a refreshing and engaging approach to teaching critical skills in the modern
information landscape. We were able to create a learning environment that closely

mimicked real-world scenarios and fostered students’ development of practical, transferable
skills.

We structured our course around the four dimensions of content, method, sequence, and
sociology. The content dimension allowed us to introduce students to essential domain
knowledge, heuristic strategies, and control strategies necessary for navigating the complex
world of information. Our method-focused approach, incorporating modeling, coaching,
scaffolding, articulation, reflection, and exploration, provided students with the tools to
develop expert-like skills in evaluating and interpreting information. The careful
sequencing of learning activities, their increasing complexity and diversity, and our
movement from global to local skills ensured that students could build on their knowledge
incrementally and apply their skills to increasingly challenging tasks. Perhaps most
importantly, the sociological dimension of our course created a vibrant community of
practice, where students learned not just from us as instructors, but from each other
through collaborative activities, discussions, and peer teaching. This approach fostered
intrinsic motivation and cooperation, making the learning process more engaging and

relevant to students' lives and interests.

The success of this cognitive apprenticeship approach in our media and information literacy
course suggests its potential for wider application in similar educational contexts. As the
information landscape continues to evolve rapidly, the need for these skills becomes
increasingly crucial. Our experience demonstrates that by situating learning in real-world

contexts, encouraging exploration and reflection, and fostering a collaborative learning
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environment, we can effectively prepare students to navigate the complexities of the

modern information age.

Reflecting on our class, we identified a few areas for improvement, particularly in reciprocal
teaching. We occasionally had small groups give informal "lightning talks" about their work,
focusing on their process rather than results. These talks were less about what students
found and more about how they found it, providing a chance for students to articulate their
thought processes. This proved effective, and we plan to increase these opportunities in the
future. One of the most beneficial aspects of the cognitive apprenticeship approach was the
emphasis on articulation and reflection, enabled through the use of pre-class tickets and exit
tickets. These tools allowed us to gauge student comprehension and interest, especially for
potentially sensitive topics. We were able to assess student understanding, identify areas of
interest or concern, and prepare for class discussions. It also helped us ensure all students
could participate comfortably, making classroom discussions less intimidating for us and the
students. This strategy created a more relaxed learning environment where everyone felt

more at ease while engaging with the material.

Future research could explore the long-term impact of this approach on students'
information literacy skills and their ability to apply these skills in various academic and
professional contexts. Researchers might also consider how this model could be applied to
library instruction that is not tied to a for-credit course. Additionally, investigating how this
model can be adapted for online or hybrid learning environments could provide valuable

insights for educators facing the challenges of remote instruction.

The cognitive apprenticeship model offers a promising framework for teaching media and
information literacy, equipping students with the skills and confidence to become discerning
consumers and producers of information in an increasingly complex digital world. As
educators continue to grapple with the challenges of preparing students for a rapidly
evolving information landscape, the cognitive apprenticeship model provides a flexible and
engaging methodology that can be adapted to various educational contexts. Ultimately, by
fostering critical thinking, self-reflection, and adaptive learning strategies, the cognitive
apprenticeship approach not only enhances media and information literacy but also

cultivates lifelong learning skills essential for success in the 21st century.
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