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Abstract

This study aims to explore students’ minority experiences while participating in religious
education (RE). An interpretative phenomenological analysis (IPA) was used to answer the
objective questions. Data were collected using the undergraduates’ diaries and in-depth
interviews with 9 senior high school students which were selected by purposive sampling.
Thematic analysis was used to categorize the information obtained. The result showed the three
major themes that emerge in the IPA analysis, which include the strength of faith, basic
knowledge, and a sense of religion. The finding interprets that informants have complete belief
in the God they worship because of the basic understanding of religion that has been obtained
from the family, community, and social media, even informants’ religious participation and
activities have reached the level of sense. This study explains how the informants stand firm in
worshipping their God despite receiving RE in various schools. This study concludes that even
though informants are in a minority environment, they can still get religious education that is
appropriate to their conditions through diverse activities and upholding the values of
differences.
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Resumen
Este estudio tiene como objetivo explorar las experiencias minoritarias de los estudiantes
mientras participan en educacion religiosa. Se utiliz6 un anélisis fenomenologico interpretativo
para responder las preguntas objetivas. Los datos fueron recolectados utilizando los diarios de
los estudiantes universitarios y entrevistas en profundidad con 9 estudiantes de secundaria
seleccionados mediante muestreo intencional. Se utilizo el andlisis temdtico para categorizar la
informacion obtenida. Los resultados mostraron los tres temas principales que surgieron en el
analisis de la AP, incluidos la fuerza de la fe, el conocimiento basico y el sentido de la religion.
El hallazgo interpreta que los informantes tienen una creencia completa en el Dios que adoran
debido al conocimiento bésico de la religion que han obtenido de la familia, la comunidad y
las redes sociales, incluso la participacion y actividades religiosas de los informantes han
alcanzado el nivel de sentido. Este estudio explica como los informantes se mantienen firmes
en la adoracion a su Dios a pesar de recibir RE en diversos colegios. Este estudio concluye que,
aunque los informantes se encuentran en un entorno minoritario, aun pueden obtener una
educacion religiosa adecuada a sus condiciones a través de diversas actividades y defendiendo
los valores de las diferencias.
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the leaders at the international conference “RE21 in the Local-Global World” in Ireland

(Nasiri, 2020; Roso, 2017). Since religious education (RE) helps students build an
awareness of themselves and others, learning about religion and learning from religion are
essential for all students. RE facilitates individuals, groups, and communities’ spiritual, moral,
social, and cultural growth. Several countries including Germany, Russia, Saudi Arabia, Sudan,
and Egypt make RE part of their curriculum in schools (Omar, 2020; Ozhiganova, 2017,
Wittmer & Waldhoft, 2019).

Religious education is a critical issue in Germany. Because of the importance of this issue,
the existing laws and regulations in this country have included rules to make religious
education part of the school curriculum. According to Wittmer and Waldhoff (2019), religious
education is necessary because it can shape individual identity and character and prevent
conflicts between community groups of different religions. In addition, the German
government realizes that religion is a human right of all human beings, including German
citizens, so in the realization of guaranteeing these religious rights, religious education is
necessary. As explained in several literatures, the development of religious education in

T he implementation of religious education (RE) became an interesting discussion among

Germany is accelerating. This has an impact on existing religious confessions including Roman
Catholicism, Protestantism, Islam, and Orthodoxy (Arzheimer, 2024; Llorent-Bedmar et al.,
2023; Tirkmen, 2024). Meanwhile, those who do not have religious beliefs are not a crucial
problem in Germany. They are still given the freedom to believe or not. This is what makes
religious tolerance in this country quite good (Arzheimer, 2024; Llorent-Bedmar et al., 2023;
Tilrkmen, 2024).

In addition, schools in Russia have also implemented religious education. The application
of religious education began after the collapse of the Soviet Union government, which still
referred to atheism. Next, the application of religious education is seen as necessary as a form
of anticipation of the rapid flow of information from social media that can damage the
personality of community groups (Ozhiganova, 2017). Some Arab countries such as Saudi
Arabia, Sudan, and Egypt, also implement religious education in schools. The purpose of
providing religious education is to prevent extremism, prevent doctrines that can damage the
country's stability, and ensure political stability from extremist ideologies (Omar, 2020,
Ozhiganova, 2017; Wittmer & Waldhoft, 2019).

In the Philippines, students were taught religions and belief systems. However, the learning
failed to increase their knowledge (Galingana, 2021), because the teachers' learning methods
are still not appropriate, as well as the teaching materials used. Therefore, even though students
have a positive attitude toward other religions, it does not mean that these students understand
the religion and religious teachings that they have obtained through RE. Moreover, the research
conducted Durham et al. (2008) and Santoro (2008) focused on religious education in a world
where RE should still contribute to diverse extra-academic goals and incorporate some sort of
learning from religion(s) (and particularly the majority religion). Consequently, the
significance of religion and belief knowledge can enhance appreciation for the freedom of
religion and belief for all individuals.

Therefore, in Indonesia, RE become important for students from kindergarten to university
(Arifin, 2016; Hayadin et al., 2019; Mahfud et al., 2019; Parker, 2014). Article 4 paragraph 2
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of the Indonesian Regulation Number 55 of 2017 explained that all undergraduates have the
right to receive education in line with their religion. Indonesia, as a multicultural society,
religious education needs to immediately display tolerant religious teachings through
educational curricula to emphasize understanding and efforts to be able to live in the context
of religious and cultural differences, both individually and collectively, and not be trapped in
primordialism and exclusivity of religious and cultural groups narrow one. Therefore, making
better distribution and arrangements is necessary because there is still a shortage of teachers in
all schools (Wijayanti & Sutapa, 2015). This condition causes students to continue receiving
religious education from teachers with different beliefs (Fuad, 2018; Taruna, 2010). Arat et al.
(2021) and Isik et al. (2018) emphasized that this situation makes undergraduates experience
confusion and discomfort because it affects their attitudes, motivation, and mental well-being.

The importance of religious education in individual lives has strengthened the role of
religion as a foundation for behavior (Toumi & Su, 2023). Moreover, if these rules have
become part of an education system. However, facts on the ground show other situations in the
implementation of religious education. Especially if these individuals are in a majority
environment while they are part of a minority. Of course, this can cause psychological
disharmony for both the individual and the environment around him (Shevtsova, 2023; Toumi
& Su, 2023). This situation occurs especially in heterogeneous environments and cultures.

Several studies have examined minorities among the majority in the world. First, the
research Isik et al. (2018) aimed to investigate factors that could influence the academic
motivation of ethnic minority students. They found a wide range of (individual, family-related,
school-related, and social) factors that influence the academic motivation of ethnic minority
students positively or negatively. Secondly, Glock et al. (2019) explored the influence of
cultural diversity on teachers’ attitudes towards undergraduates in schools. They found that
preservice teachers who anticipated a school with greater cultural variety expressed more
implicitly negative attitudes about ethnic minority students than those who envisioned a school
with less diversity. Conversely, teachers working in higher-diversity schools held less
implicitly negative attitudes about minority students. Third, Arat et al. (2021) examined and
explored the factors that affect the minority students' mental well-being in Hong Kong. The
factors include (1) social and supportive parents; (2) teenagers' 1 eisure activities; (3) teenagers'
sense of humor; (4) teenagers' religious solid convictions; and (5) support from the local
Chinese community. The three studies, although discussing minority students, did not examine
the life experiences of minority students in terms of their religious beliefs.

In addition, several studies examine the issue of guaranteeing the rights of minority groups.
First, Hayadin (2020), Hayadin (2017), Raihani (2016) and Sofanudin (2019) discussed
government policies toward minority groups in getting religious education in Indonesia. Next,
Mehfooz (2021) and Neo (2021) emphasized that the government guarantees protection and
freedom of religion for minority groups in Pakistan and Asia, respectively. Finally, Raihani
(2016) asserts that the Indonesian government grants minority rights to religious education in
various schools. None of the studies previously mentioned have discussed guaranteeing the
right for minorities to receive religious education for their religious minorities.

Muslims living in the West, Europe, and other developed countries as a minority face the
Islamic education of children as a common problem. It could be due to several factors such as
the unavailability of madrasas in specific locations, the lack of a sufficient number of students
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to ensure the complete opening of madrasas, and curricula set by the government that does not
focus on Islamic education or does so. In an inadequate manner (non-confessional or based on
other beliefs), lack of integration between religious education and secular subjects, the inability
of parents to fund their child's education in Islamic schools due to high tuition fees, and the
perception that state or secular schools will provide a better education than Islamic school
(Musharraf & Nabeel, 2015).

The initial study carried out by researchers on several subjects who were the main research
informants provided information that was relevant to the dynamics of religious education in
Indonesia. As followers of a minority religion, their diversity in a majority environment means
that informants must be able to adapt to the demands of that environment. The decision to
display behavior that is different from the majority of course becomes negative stimulation if
not controlled properly. The feelings of inferiority that arise are an indicator of discomfort in
being in a majority environment. This negative situation becomes greater if the individual is in
an intolerant environment. This is what makes their experiences valuable to identify.

The problems described previously are of course related to the religious beliefs held by a
person. Strong religious belief will give birth to the principle of consistency for that person,
both in normative behavior and about his religion. As in several previous studies that explain
the dynamics of individual religious beliefs in heterogeneous contexts (Fox et al., 2024;
Mashuri & Osteen, 2023; Whyte & Yucel, 2023).

Several previous studies have been conducted to identify how an individual's religious
experience relates to his religious education. First, Niens et al. (2013) examined how
adolescents negotiate their religious identities within a complex network of interconnections
among their minority religious belief community and the mainstream school culture, as
reflected by peer and staff attitudes, school ethos, practices, and religious education. Then,
Bennett (2018) found that RE is not that compulsory for non-Muslims in Morocco. Next, Faour
(2013) showed that Tunisia teaches Islamic education to all students in public schools with 1.5
credit hours weekly for nine years. Finally, Farooq and Sohail (2019) explored the life
experiences of Christian undergraduates in private universities, where Islamic studies were
taught as a subject. The first three studies were limited to discussing religious education taught
by the majority of teachers, but there was still a guarantee of freedom of religion for the
minority. The fourth study explores the life experiences of minorities and the stereotyped
behavior they receive among the majority. However, Farooq and Sohail (2019) did not explore
specifically and in-depth how the phenomenon of life experience from the aspect of religious
beliefs of minorities who received religious learning from their teachers. Based on these
studies, the value of novelty in this study can explore in-depth things that are more specific and
occur in a more multi-religion context so that the psychological dynamics that occur can be
stronger.

Religious beliefs (RB) are information often taught from one generation to another because
they affect people's attitudes and behavior. Clarke (2020), Levy and Razin (2012), Paiva et al.
(2020), and Saleem et al. (202 1) explained that an individual's attitude tends to measure if they
participate or adhere to a particular religion in society. Several studies have measured religious
belief by assessing people who volunteer to read books and watch television programs in the
church. According to Babojonovna (2021) and Eckes (2021), students need to build their RB
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by paying attention to the teacher's behavior. This situation makes the minority group survive
and interact with a majority religion in society. The minority group in question is those who
have different religious beliefs from the majority. For example, two students are Catholic but
they are in a class or school environment where students with Islamic religious beliefs
dominate. In some situations, the schools they attend use Islamic-based learning every day.
This is one of the unique things in this research. Therefore, this study aims to explore the rights
of minority students over religious education in all schools. This aim is explained in the
research question, namely what kind of psychological experiences the informant experiences
and applies when interacting as a minority in a majority environment. It is hoped that this
research question will reveal the big picture of aspects of the psychological experiences felt by
informants in carrying out religious education.

Methods

Research Design

This study used an interpretative phenomenological analysis (IPA) design to gain individual
life experiences (Biggerstaff & Thompson, 2008). The use of this phenomenological design is
based on the researcher's goal of wanting to understand more deeply the experiences felt by the
informants regarding the values and beliefs they had while receiving religious education. The
use of IPA also aims to explore the awareness experiences experienced by informants in facing
an event and how they express these experiences into more operational categories. In contrast
to the phenomenological descriptive model, interpretive studies emphasize the process of in-
depth interpretation of field data combined with existing theoretical schemes (Collins et al.,
2023; Keum et al., 2023).

Informants

Purposive sampling is used to identify informants, ensuring that they represent the community
of students in Indonesia who take lessons in religious education in classes where the majority
of the religion is different from their beliefs. The use of purposive sampling is very suitable
when researchers want to select samples according to predetermined characteristics and
objectives (Istigomah et al., 2023; Ranimpi et al., 2023). An informed consent form that was
fully signed was distributed to the informants who had predetermined characteristics. The
informants have been informed of the benefits and potential disadvantages of taking part in this
study.

Researchers distributed willingness sheets to become informants to several regions in
Indonesia. 9 informants were willing to be subjects in this research. Initially, there were about
15 people who were willing to be part of this study. However, after rechecking, 6 people did
not meet the criteria to be interviewed. This was because there were informants outside of
school age who also filled out the initial survey, so they were not included in the study. The
remaining number was enough to be part of qualitative research. As was also done by several
previous qualitative studies (Ayuningbudi & Hanami, 2023; Istigomah et al., 2023). The
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informants consisted of 9 students of class XI, considering that the person concerned had at
least one year of experience attending religious school lessons. In addition, these nine students
come from 3 (three) high schools located in three different regions in Indonesia (west, central,
and east), with each high school represented by three students.

Data Collection and Technique

The risks attached to data collection are susceptible because they include the outcome of
significant personal and sensitive thoughts, feelings, and experiences. Therefore, the results
were presented anonymously and not identified. Data were collected using diaries and in-depth
interviews.

Diary

Informants were asked to fill out a note form containing information about their religious
activities. Harvey (2011) explained this technique helps strengthen the personal experiences of
the subject during the study process.

Interview

The interview which is recorded and transcribed was conducted to focus on the informant’s
experiences, thoughts, feelings, and activities during religious education at school. These
questions were arranged using a combination of theories described by (Babojonovna, 2021;
Clarke, 2020; Eckes, 2021; Levy & Razin, 2012; Paiva et al., 2020; Saleem et al., 2021). The
interviews were executed in the Indonesian language and face-to-face mode using audio-
recorded media that lasted for 39 to 50 minutes. It was an in-depth and open-ended question
that focused on religious beliefs and their implications in people's daily lives. In this interview,
the informants were thanked for their participation.

Data Analysis

Data were analyzed, identified, or reported using a thematic analysis because this study focuses
on a detailed analysis that provides a more in-depth description (Braun & Clarke, 2006). This
thematic analysis is suitable for use in phenomenological research designs because it can reveal
with certainty the important components that are inherent and occur in research informants
(Jirarattanawanna et al., 2024; Tayal & Sharma, 2023). The steps to be taken in this thematic
analysis include understanding the data obtained, coding from existing data, and forming
themes or patterns from existing coding. The result will provide relevant information about the
identified attributes.
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Results

Informants’ Characteristics

Table 1 below shows that there are 9 subjects involved in this study.

Table 1
Overview of Informants’ Characteristics
Student’s Code

Religious education provided by the school

Age Religion

NPE 17 Hinduism Protestant Religious Education
CA 16 Catholicism Islamic Religious Education
YYS 17 Protestantism Islamic Religious Education

Iw 16 Buddhism Protestant Religious Education
WM 16 Catholicism Islamic Religious Education
W 15 Buddhism Catholic Religious Education
KL 17 Hinduism Islamic Religious Education

LL 17 Islam Protestant Religious Education
L 17 Protestantism Islamic Religious Education

Table 1 provides an overview of the informant’s characteristics, age, class, religion, and the
educational subjects received in school. Of a total of 9 informants, 1 is Muslim and the
remaining comprised 2 each are Hindus, Buddhists, Catholics, and Protestants respectively.
The informant’s name acronyms are NPE, CA, YYS, IW, WM, W, KL, LL, and L which
consist of 5, 1, and 3 that studied Islamic, Catholic, and Protestant religious education
respectively.

Description of the Informants’ Daily Activities and Contextualization of the Interview

Of a total of 9 informants, 3 participated in religious activities that were performed outside of
school premises. The remaining students comprised 1 and 2 each occasionally and fully,
precisely, as well as failed to be involved in RE respectively. A total of 4, informants each
occasionally and fully performed religious activities respectively, while the remaining 1 failed
to carry out these actions. Therefore, this study ensures all students are involved not only in
their religion but also in others. The results showed that 8 informants took religious education
and the remaining 1 occasionally received it. All informants participated in the RE because
they paid close attention and properly listened to it. However, 8 students explained that their
faith stands firmly, but the remaining 1 admitted that their religious beliefs were shaken
because some materials had been memorized. A total of 5 informants emphasized they received
RE in places of worship, while the remaining comprises 1 each learns independently, through
social media, by participating in extra-curricular activities, and through parents and Quran
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teachers. Furthermore, 6, 1, and 2 students fully and occasionally, as well as failed to participate
in doing assignments. A total of 3 and 6 undergraduates fully and failed to be involved in
religious activities.

Themes of the Main Research

The research results describe the psychological experiences felt by the informants during the
interaction process when implementing religious education. This study indicated that there are
three themes including (a) strength of faith, (b) basic knowledge, and (c) sense of religion
which each has two or three subordinates. These three aspects are a description of the
informant's religious beliefs. Table 2 provides an overview of the themes and code obtained.

Table 2
Overview of Superordinate and Subordinate Themes
Themes Codes
pray diligently
Strength of faith believe wholeheartedly

tolerance in religion

learn from teachers and religious leaders

Religious knowledge learn through social media

learn with parents

the pleasure of worship

Sense of religion spirit in religious activities
enthusiasm in religious activities

Strength of Faith

The results showed that the informants have good faith to participate in religious education
despite having different beliefs. Although a few students failed to understand what was being
taught in school, all of them were present and actively listened to the teacher's explanations.

Pray Diligently. The informants were not forced to actively participate in religious activities
because the teachers allowed the undergraduates to pray in line with their respective religions
and beliefs. According to NPE, “We are always invited to pray according to our respective
religions and beliefs". In the record of CA, eight out of nine informants do always pray, “In the
morning, I listen to the meditations given by Romo which is a nickname of Catholic priests.
After that, I listen to meditations on social media, Sunday school, and pray”. According to W
notes, “I do always pray at the monastery”. Therefore, the interviews and diaries showed that
worship activities in the form of prayers always make the informants’ faith strong.
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Believe Wholeheartedly. In the notes of YYS, WM, W, and L, belief in God only makes
the informants feel that the other religious education received at school is unable to shake their
faith. Based on YYS, "the miracles received made me believe that the God I served is real". In
the note of WM, "I only follow learning activities just to increase my knowledge". According
to W, "I am not influenced because I believe in the teachings of my religion". In the diary, L
indicated "My faith does not waver because it is firm". These statements showed that the basis
of belief makes people's faith to become strong.

Although, L explained that he almost wavered due to the education received from the
religious teacher, “It was almost shaky for converts because they can perform ablution,
memorize several verses, and fast. However, I finally relaxed while following religious
education because I surrendered to God by faith”. L’s confession indicated that the belief in
God's power tends to increase when the faith has been shaken.

Tolerance in Religion. KL showed that his faith is firm because religious teachers always
develop the principle of tolerance while carrying out the learning process. "Religious education
teachers highly respect the existence of other religions by referring to them during
explanations". Also, IW admitted that people have their own beliefs but still need to respect
each other. "I remain in my faith, but still follow the tolerance of fellow human beings despite
having different beliefs”.

Religious Knowledge

A total of 9 minority informants receive religious education that is different from their beliefs.
Based on the results of interviews and diaries, the knowledge obtained only meets the demands
of school regulations.

Learn from Teachers and Religious Leaders. The following informants explained people
have to obtain a basic knowledge of religion not only from teachers at school but also from
leaders in their respective places of worship. According to NPE, "I studied with a Hindu
religious teacher who was always in the temple on the Pasraman Sunday". Based on IW, "I
studied with Pastor Gunawan". In the notes of YYS, "Yes, there are extra-curricular religious
activities twice in a week directly taught by Romo". WM explained "I learn the knowledge that
I believe in my place of worship". According to W, "Yes, I studied with the teacher at the
monastery". Based on KL, "I learn with a religion teacher at the temple". LL indicated "I study
the knowledge that I believe in my place of worship because I learned religion with my Quran
teacher". The eight informants admitted that they had studied and gained knowledge in their
respective religious circles or communities.

Learn from Social Media. Learning is not only limited to classes but also be gained through
social media. CA explained "Yes, I study my religious knowledge through social media. The
Catholic Romo do give reha or reflection daily". This kind of media is YouTube or Instagram
which contains devotional content by priests or religious leaders.
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Learn to Be Independent. The informants do not only obtain basic knowledge from
religious teachers or leaders but also through independent learning. According to the following
informants, this type of learning tends to be performed by reading books or discussing with
friends who have the same beliefs. YYS explained, "I learn from conversations with fellow
friends who are equally curious". In the note of WM, "I study by reading books". L emphasized
that "I am still studying my religion by going to church every Sunday”.

The Sense of Religion

Religion is not only related to believing in God or not but is also a matter of feeling while
worshipping. Based on the diaries for two weeks, 9 informants had reached the level of
sweetness of worship to actively participate in various religious activities.

The Pleasure of Worship. According to the following informants, worship tends to bring
pleasure in the form of peace of mind. This is indicated in the note KL “I find peace”, and LL
as well as L “Yes, I become calm". The following informants showed pleasure of worship
brings not only peace of mind but also other feelings. CA explained, "Besides being calm, I
feel solemn, enthusiastic, joyful, and happy". In the note of YYS, "I feel peaceful, joyful, and
become motivated, as well as happy while getting to know God". IW emphasized that "we feel
happy because we can see our ancestors even through photos". According to WM, "I feel very
excited and happy". These statements showed that the informants have a feeling in their hearts
while carrying out worship activities. This kind of feeling is in the form of solemnity,
enthusiasm, joy, enjoyment, spirit, and happiness.

Spirit in Religious Activities. Religion is not only limited to belief but is reflected in the
realization of actual actions. The informants usually carry out these activities in the form of
meditation, reading the Bible or the Quran, and praying as follows. CA explained, "In the
morning, I listen to the reha or meditation given by Romo. After that, I pray and listen to
reflections on social media". In the note of LL, "I do normally pray and recite". Also, the
informants carry out weekly actions in Sunday school by practicing and singing spiritual songs,
making prayers, full moon, and tilem (worship carried out to purify the spirit and soul). There
are annual activities including Easter commemorations, Nyepi, and Ramadan fasting.

Enthusiasm in Religious Activities. According to CA, religious activities tend not to be
separated from the people's participation which is the involvement of organizations. The
informants explained that he "participated in Catholic youth gatherings to discuss church and
future until sunset". This shows that involvement in places of worship is another form of
participation. In the diary notes of CA, IW, W, WM, and KL, "cheerful Saturday at church,
listening to sermons, praying for ancestors (Vihara), praying at the monastery, Easter activities,
and Silent ceremony, piodalan temple, regular Sunday prayers, full moon & Tilem are all forms
of participation".
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Discussion

This study was conducted between March and April 2022 to contribute to students' life
experiences while receiving religious education (RE) from teachers and classmates of different
faiths. The experience of being a minority puts a lot of pressure on students to be able to grow
and develop to achieve their happiness at school. However, research results show that
individuals who can process any pressure into positive things can successfully accept and
reconcile with the situation they experience. It is in line with several previous studies, which
also mentioned that painful experiences at school could be a moment for someone to get better
peace of mind (Farooq & Sohail, 2019; Moulin, 2011; Novis-Deutsch & Lifshitz, 2016).

The fundamental thing in strengthening the informants' religious beliefs begins with a firm
belief that all behaviors and situations are solely attributable to the quality of the connections
between the informants and their God. The informants in this study have a strong belief despite
having different religious education because the majority of them are praying diligently.
Worship consistently can provide power for students to continue to believe in what they are
doing. According to (Brown, 2020), fervent prayer strengthens faith because it lifts the mind
and soul to God. Meanwhile, Froese and Jones (2021) explained the importance of prayer on
religious beliefs, while Zarzycka and Krok (202 1) indicating that it positively collaborates with
well-being. These statements indicate that the closeness between informants and God is the
best way to strengthen their beliefs so that they continuously experience unity in their behavior.

Furthermore, the informants’ faith is based on RE which is developed by teachers who
adhere to the principle of tolerance in society. These teachers respect the existence of other
religions by referring to them during explanations. Of course, the existence of someone with a
different religion can lead to severe conflicts and differences in the harmonization of
relationships. However, the appreciation of these differences becomes a significant capital felt
by informants so that they can survive and their position is accepted without exception. This
result is in line with Fadhli and Sirait (2019) that tolerance affects the religiosity of students.
Babii (2020) indicated the process of forming RE through tolerance, freedom of conscience,
and belief.

The second finding places students' religious knowledge as necessary for strengthening their
beliefs. Generally, the informants are not affected because they have basic knowledge obtained
from parents, teachers, and religious leaders in society. Few of the informants explained they
studied independently by reading their Bible & Quran and listening to meditation on social
media. This basic knowledge obtained from the closest environment, family, and houses of
worship makes humans realize their duties and obligations as God’s creatures.

Informants successfully gained acceptance of their condition in minority situations because
of the combination of learning processes they got from many sources of social support, as
described earlier. As a form of social support, the people around them provide great support
and motivation to survive in these conditions. Moreover, all of the informants involved in this
study are those in the late adolescent developmental level, so the technological knowledge they
gain during their interaction may become a valuable learning resource. Several studies showed
the role of the family in instilling RE in children (Abidin et al., 2021; Ananda, 2017; Angkouw
& Simon, 2020; Aran & Nayebkabir, 2018; Rambe, 2020; Susilawati, 2020; Zega, 2021). Smith
(2021) illustrated that the transmission of faith affects students' religiosity. According to
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Hopizal and Fahrurrazi (2020), Rusydiyah et al. (2020), and Tsourlaki (2020), social media
helps to strengthen undergraduates' basic knowledge.

It is interesting when the informants wanted to learn many things about religion, even though
it differed from what they believed. Diversity provides quite an extreme stimulus for some
people, but most informants can make it a place of learning. For example, many of the sacred
moments they experience during learning are along with the life values of the people around
them. It constructs students' religious knowledge better and can make them the right choice.

The last theme in this study illustrates that a regular habituation process is needed to support
religious beliefs and students' daily knowledge. Fun religious activities are one of those routine
habits. The informants in this study always feel enthusiastic, calm, happy, joyful, and solemn
while participating in various religious activities in society. Eryilmaz (2015) indicated a
relationship between this type of participation and the students' subjective well-being. Also,
Saleem et al. (2021) showed that involvement in religious activities, prayers, and beliefs is
positively related to undergraduates' mental health. Plumwongrot and Pholphirul (2021)
emphasized adolescents who participate in Buddhist activities positively affect Thai self-
esteem.

Ultimately, the themes obtained in this study provide a clear and continuous illustration. All
informants know the good conditions they are currently experiencing through such a dynamic
process. Some of them almost felt hopeless and wanted to get out of the situation reluctantly,
but the three major themes that emerged in this study made the process easier. Religious belief
is considered a source of inner strength that will not be felt for granted but requires strong
interaction with the Creator. Then, religious knowledge becomes a source of cognitive
reinforcement that helps rationalize that minority is just a term. Finally, the feeling of calm and
strong desire is what makes the informants survive and enjoy the situation they are
experiencing.

Therefore, this study becomes interesting because it considers the overall religious
experiences of the informants. The informants believed that RE for minority students was not
problematic due to its failure to shake their beliefs. Further studies need to be performed to
understand the religious beliefs of younger groups who tend to be more susceptible to being
swayed by faith. Moreover, the informants selected are not perceived as a minority because
they have much power in responding to RE in school. This study's results showed that students
have strong religious beliefs in the form of faith, knowledge, and taste. The informants are not
only involved in learning but also work on questions and other tasks, as well as participate in
various activities both at school and outside.
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Conclusion and Limitation

This study emphasizes that informants’ beliefs appear in the strength of faith, basic knowledge,
and sense of religion. Meanwhile, the strength of faith is due to the frequent chanting of prayers,
unquestioning belief, and teachings full of tolerance, while the basis of knowledge which is
obtained from the family, society, and social media causes the informants to stand firmly in
God. The informants become calm, peaceful, tranquil, and happy while carrying out religious
activities. The results of this study can answer the research objectives that have been
determined. The religious experience of a minority is felt differently by each individual.
However, the conclusion of the study strengthens that even though they are in a minority
environment, with the positive characteristics they have and supported by other factors they
can grow and develop according to the religious belief they adhere to.

This study has various limitations including the subject religion was not fully represented.
The use of more subjects will further confirm the research results. RE must be studied in more
depth by involving more processes, activities, points of view, and exploration of variables,
thereby enriching the interconnection of research results. The data mining process needs to pay
attention to other informants who understand and interact directly with the subject. Further
studies need to use these limitations to make the conclusions obtained to become
comprehensive.
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