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Introduction

	 Youth development occurs within a dynamic social environment in which youth influence and are 
influenced by others. Scarr (1992) argued that “children are active, influential partners in their interactions with 
the people around them” (2). While youth development in general has attracted researchers for the past several 
decades (Edwards et al., 2010), less is known regarding the development of minority adolescents residing in 
remote communities, such as Native Hawaiians and Pacific Islanders (Minority Health, 2020) who are often 
susceptible to disparities related to education (Chung-Do et al., 2015; Durand et al., 2016). Addressing the 
needs of this adolescent group is important to reducing inequalities faced by minority and indigenous populations 
(Hishinuma et al., 2009).
	 We drew the data from Creating a Village program (Village) in Hawai’i, United States, a multi-level 
educational intervention that supports middle schoolers transitioning into adulthood through youth-adult 
partnerships, teen mentoring, and community sustainability. The youth stemmed from low-income, remote 
communities in which after-school activities were scarce, and whose circumstances worsened during the 
COVID-19 pandemic. The Village provided them with opportunities to develop life-skill mastery through a 
support structure of adult and older peer role models. Previous research has shown that non-familial adults from 
the same community or culture can serve as important protective factors for vulnerable youth (Farruggia et 
al., 2013). Ultimately, the combination of skill development with social guidance in the Village aimed to create a 
safe social environment for youth to flourish.
	 The social, economic, and environmental changes that impact at-risk family dynamics also affect 
intergenerational support, the lack of which can leave youth without role models to support their transition to 
adulthood (Amato, 2005). This is especially true of life-management skills, which are decreasingly taught in schools 
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(Danovich, 2018) but are necessary for a successful transition into the workforce and community. Thus, the Village 
incorporates several evidence-based programs and developmental theories into a multi-level program. The 4-H 
Positive Youth Development model utilizes an informal experiential learning approach that embeds the essential 
elements of mastery, belonging, generosity, and independence, which help youth achieve life skills (Meyer & Jones, 
2015). The 4-H Thriving Model applies experiential learning with elements of mastery, belonging, generosity, and 
independence tailored to the needs of vulnerable youth.

Social Capital Framework

	 In this study, we examine youth developmental outcomes based on Coleman’s social capital theory 
(1988). Social capital encompasses intangible resources from a network of relationships rooted within families 
and communities. Social capital provides resources in the form of values embedded in positive and productive 
relationships, which provide an individual access to information, resources, and support through interactions 
with others (Coleman, 1988). The Village creates a supply of social capital with participants attaining new knowledge 
and skills at each club meeting, guided by teen mentors, adult partners, and community expert volunteers— all of 
whom act as information channels for the youth. These social components encourage the sharing of knowledge and 
feelings among participants in horizontal and oblique directions through reciprocity and create a social norm 
of a supportive environment to help make participants feel belonging in the group. Guided by the social capital 
framework, this study explored participants’ experiences and how the intervention promoted positive developmental 
outcomes among the youth.

Program Context

	 In the intervention, the role of teen mentors (high schoolers) was to guide the youth participants (middle 
schoolers) while adult partners (college students and adults) acted as mentors to the teen mentors and the middle 
schoolers. The teen mentors and adult partners worked together to develop and deliver hands-on and interactive 
learning experiences for the youth, encouraging them to lead activities, share their opinions, and make informed 
decisions through educational activities. Examples of learning activities included icebreakers, pre-recorded scenario 
videos introducing content topics, online games, storytelling, reflection discussions, and quizzes to help review and 
retain new information	 and reinforce problem-solving, decision-making, and communication skills.
	 The Village provided structured opportunities for interaction between youth and adult community 
members. The program staff recruited adult expert volunteers with specific skill sets from the local community, 
which shared common values and way of life, to serve as resources for knowledge gain and personal development 
for everyone in the Village. Using gamification, youth completed tasks in a variety of topic/mastery areas that expert 
volunteers facilitated in their one-hour visitations (see table 1). At each meeting, participants also received a bag of 
supplies that they used for hands-on activities, facilitated by the experts. Experts supplied additional resources such 
as videos and handouts to reinforce the youth’s learning after each club meeting.

Table 1
An Overview of Community Expert Volunteer Mastery Areas 
Learning (education)

•	 Applying to college
•	 Looking at education options

Engaging (civic)
•	 What to do in emergencies
•	 Volunteering

Investing (finance)
•	 Becoming familiar with banks
•	 Spending choices

Grounding (agriculture)
•	 Community garden
•	 Community food access

Working (jobs/careers)
•	 How to get a job
•	 How to keep a job

Thriving (physical/mental health)
•	 Self-care
•	 Nutrition, eating right

Exploring (transportation/travel)
•	 Transportation
•	 Travel

Building (home)
•	 Home management
•	 Deciding where to live
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Program Participants

	 We recruited youth program participants from an upcountry Title I Middle School in Hawai‘i, with the 
help of two school counselors. The school was located in a remote, low-income area where the poverty threshold 
was estimated at 53% in 2021. Program staff recruited teen mentors and a single adult partner from the same 
community. Table 2 depicts demographics of youth (nboys=6, ngirls=3; Mage=13; 44.9% Native Hawaiian or 
other Pacific Islander, 44.4% Black or African American, 33.3% White, 22.2. % Asian; participants could 
select multiple ethnicities), teen mentors (ngirls=3; Mage=18), and a young adult partner (male; 24 years old) who 
participated in 26 virtual club meetings in Spring 2021.

Table 2
The Village Participant Demographics
Participants Gender Age Ethnicity

Youth

Female 12 Black or African American
Female 14 Native Hawaiian or other Pacific Islander and White
Female 14 White
Male 12 Black or African American
Male 12 Native Hawaiian or other Pacific Islander
Male 13 Native Hawaiian or other Pacific Islander and Asian
Male 13 Native Hawaiian or other Pacific Islander, Asian, and White
Male 14 Black or African American
Male 14 Black or African American

Teen mentors
Female 18 Asian
Female 18 Asian
Female 18 Asian and White

Adult partner Male 24 Asian
N=13

Method

	 This cross-sectional study consisted of 27 individuals who participated in a total of six focus groups at the 
end of the program. The focus group protocol asked open-ended questions about participants’ experiences in the 
program, and the perceived benefits and drawbacks. We conducted two separate focus groups with the youth, 
one with teen mentors and an adult partner, two with twelve community expert volunteers, and one with two 
program coordinators. The focus groups were recorded and transcribed for analysis purposes. In addition, we took 
observation notes during each club meeting, with a focus on observing the social environment, individual behaviors, 
the activities, and various participants’ reactions to these details (Creswell & Creswell, 2017). Participation in this 
study was completely voluntary.
	 For the qualitative data analysis, we drew on both inductive and deductive approaches to generating 
common themes. First, we approached our raw data inductively. We applied thematic analysis by coding the data 
to identify emerging themes and patterns that corresponded with the areas of inquiry (Saldaña, 2016). Second, 
we employed a deductive approach guided by the social capital theoretical framework, which allowed us to unpack 
our data in ways that answered our research questions. In the final phase, another team member of this study 
provided feedback on the generated themes to establish the trustworthiness of the data analysis.
	 We used triangulation to clarify meaning through multiple participants’ perspectives and data sources, 
covering focus group interviews, interviews with staff members, as well as observations. Triangulation of the data 
is one way for the researcher to increase the confidence of correct interpretation, and to establish credibility of 
the study (Stake, 2010). Triangulation requires the researcher to look and listen from various vantage points, from 
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speaking with the participants to observing their interactions and engagement in the program. This approach to 
our data collection and analysis helped us understand the program experiences from different perspectives.

Findings

	 Our data analysis revealed three main themes that supported the development of participants’ social capital: 
skill development, youth-adult relationship building, and sense of belonging.

Skill Development

	 Youth reported skills that they gained from the Village, some of which included gardening, healthy meal 
preparation, stress management, listening, self-initiative to interact with people they did not know well, 
responsibility handling, the importance of communication, working with a team, leadership, and problem solving. 
Middle schoolers expressed the skill growth in their comments:

“I really enjoyed the cooking one because I think that for my family, there is a lot of us so we do not 
normally make lunch a lot. So, it is nice to know how I can make different meals.”

“I can start thinking about like, how I would want to manage my living style and not just blow out my 
money, or something that I really needed. And that would probably be useful.”

“The way you treat your car is how you treat your body. If you do not take care of it well, it is going to 
rust, it is going to get rid of it until it dies. And if you take care of your body correctly, [you] treat your 
bike, your car the same way as how you take care of yourself.”

Skill development, as per social capital theory, occurred via information channels built into the program structure, 
where participants were equipped with the opportunities to obtain and share information on various skills and 
strengths among the Villagers. For instance, the youth mentioned that the information provided in a bag of supplies 
for demonstration purposes during each club meeting allowed them to learn new things. Other participants stated 
the following:

“It was this key like a flash drive … And it was different things for different purposes if you are stressed 
out or something. And it was a skill I learned because I was not used to doing anything of that sort. I 
normally would just leave and come back or go for a run or do something outdoors and then come 
back and do it. [This was] a different way to manage my stress.” [Middle Schooler]

“Kids don’t know what’s out there and what’s available out there … only what they see on TV and 
family. This program presents a lot of topics that they can relate to their life.” [Expert Volunteer]

“It is a good opportunity to have a discussion with youth whether or not they will go to college, and 
what skills they would need in the future … It is very important to share with students but also to allow 
them to dream about their future … Are they building their skills toward their dreams? If not, how do 
they adapt? Action steps towards building the dream, career, future for them … it takes a village to help 
people to grow.” [Expert Volunteer]

These findings illustrate the acquisition of both tangible and soft skills that several youths reportedly continued to use 
outside the Village in their daily lives.

Youth-Adult Relationship Building

Participants recognized relationship building as the most valuable aspect of the Village, as reflected in the following 
comments:
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“It took me a little while to get to know them [teen mentors] and message them. But now I feel like I 
do not want to let them go.” [Middle Schooler]

“The most impact we had, for us, was the relationship we built between us and them [youth].” [Adult 
Partner]

“They created new friendships through this program, and perhaps that would have never happened 
had they not been in this group … Seeing that confidence growth between those age groups was really 
quite wonderful.” [Program Coordinator]

Relationship building, based on social capital theory, occurred via reciprocity of the Village activities, allowing 
participants to get familiar with, and accustomed to, a social environment in which they were expected to bond 
with one another. The following comments reflected this type of reciprocity:

“When they brought up games because I am a competitive person and at the same time I was in 
sports. When that came up, I can tell that some of them were more competitive, too. So then, I 
kind of bonded over the activities.” [Middle Schooler]

“I could tell a lot of people watched a different TV show or maybe they were a bit more involved with 
indoors like gaming. And I game too, but normally I am an outdoor person doing stuff outside. So, 
I kind of enjoyed telling them about what I do outside and stuff like that. It felt good. And then 
hearing what they do inside, the games they play.” [Middle Schooler]

“The ones [activities] that allowed us to get to know the kids more. I think that helped to build the 
relationship between us and the kids. ‘Would you rather’ sort of things where they give their opinion 
on different things.” [Teen Mentor]

Through reciprocity, expert volunteers commented on social capital resources being shared within the Village:

“Speaking with students and sharing the resources is part of our kuleana (Hawaiian for responsibility). 
And kuleana comes back around. One day they will be in the position to share back because one day it 
was shared with them in the past. It empowers them because of the population they come from and 
the time spent with them.”

“When there is time to go to university they know people, someone to turn to. This is very important for 
them and all of us. Opportunities usually come from knowing someone … Especially for youth from 
less capitalistically empowered families, this is very important.”

	 As our observations indicate, the Village set the stage for relationship building between youth and adults, 
which proved essential for “the kids to keep coming back” each session. Moreover, the findings demonstrated that 
the educational activities and resources shared within the Village were key for youth retention in the program, 
particularly in the absence of other after-school activities.

Sense of Belonging

	 From the youth perspectives, there was a sense of gratitude that this virtual program operated during the 
pandemic. Youth reported a sense of belonging as a result of their participation in the program, which was reflected 
by all Villagers in the following comments:

“I am usually kind of quiet because I do not like interacting a lot unless it is with my family because I 
feel comfortable with them. But it was kind of surprising when I was able to feel comfortable talking.” 



Journal of Youth Development		  Volume 18, Issue 3, Fall 2023

Social Capital Building	

	 91

[Middle Schooler]

“I really like the people [in the Village]. I think that if there is not the correct people there, it will 
just not go as smoothly as it did… I liked how they got community people. I think that makes it more 
like real, or like, more towards home and how it can actually relate to them.” [Teen Mentor]

“I liked the environment of the program, everyone was very welcoming. It really did feel like a village, 
you know.” [Adult Partner]

The sense of belonging, based on the social capital framework and the positive youth development theory, 
occurred via a social norm of a supportive environment and reciprocal community relationships among participants 
that were trustworthy and conducive to sharing. Participants reflected on this in the following comments:

“From like, when I first joined until now, I have been really chill. So, it did not make it too difficult for 
me to just, like, walk my wing in and then like, just come in and pay attention.” [Middle Schooler]

“I definitely feel like it is sort of like a home, a very safe space where we were more related. It is not 
like a teacher-student relationship but rather like a mentor, like a cousin, uncle sort of relationship.” 
[Teen Mentor]

“Based on the fact that kids kept coming back, there was a connection, community, and sense of 
belonging that was built … It is so wonderful, especially in times of COVID-19 [pandemic] when 
it is all on Zoom.” [Expert Volunteer]

These findings show that the participants built positive youth-adult partnerships that cultivated a collective sense 
of belonging for youth in a supportive social environment.

Discussion

	 This study aimed to understand how participants experienced a multi-level educational intervention, and 
in what ways it promoted social capital development between youth and adults. The findings illustrate that youth 
acquired intangible resources through skill development, a sense of belonging, and relationship building under 
the guidance of teen mentors, adult partners, and community expert volunteers (see fig. 1). Based on social capital 
theory (Coleman, 1988), through information channels via various participants, as they contributed to the whole 
group during club meetings, youth acquired life skills necessary for their academic and future career development. 
Through reciprocity established among the participants, youth gained a sense of belonging as they were afforded 
opportunities to share and be open with one another. Through a social norm that grew out of a supportive 
environment, the youth felt a strong sense of belonging to the group and the local community. Finally, a social 
norm of interactive educational activities that occurred regularly during each club meeting allowed youth to gain 
familiarity with each other over time, leading to new connections with peers and to youth-adult relationship 
development, which resulted in a sense of community.
	 Our findings also contributed to the understanding and the importance of bonding and bridging the 
social capital framework developed by Putnam (2000). The bonding social capital reinforced positive relationship 
building within a group (among middle schoolers, teen mentors, and adult partners), while bridging social capital 
extended beyond the group setting into the wider community) —in this case, the community expert volunteers 
who acted as bridging agents to a wider community (Putnam, 2000). In this way, social capital can be further 
reproduced and accumulated over time through acquired skills and knowledge, newly formed contacts, and active 
participation in various community activities (Ball, 2003).

Figure 1
Social Capital Development between Youth and Adults
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Implications and Conclusion

	 The implications of this research show that multi-level interventions that build on community resources 
and youth-adult partnerships can benefit minority youth populations residing in low-income, remote communities. 
The Village created a safe environment for trust building between youth and adult mentors and provided 
opportunities	 to develop reciprocal social relationships	 among participants. As a result, the Village 
generated social capital for the vulnerable youth. Kowalski and Lankford (2010) identified the following barriers 
to after-school activities in remote and isolated communities in Hawai‘i: transportation, lack of information, and 
financial constraints. This study showed that the structure of the Village itself provided youth with non-familial 
role models from the community— a major protective factor for vulnerable youth (Deane et al., 2018; Farruggia et 
al., 2013).
	 A sense of belonging to one’s community is another protective factor that may lead to positive cognitive 
changes such as increased self-efficacy and resilience (Chung-Do et al., 2015) when youth make the decision to 
enter postsecondary education or the workforce. This is especially pertinent to minority and indigenous groups, 
such as African Americans, Native Hawaiians, and Pacific Islanders, who were the majority in the Village program. 
These groups often lack tangible resources and role models in the community. As per Sanders and colleagues (2017), 
indigenous and minority adolescents need to “have access to culturally anchored resources that offer them some 
protective benefits across the individual, family   and   school   domains” (776). Thus, effective  youth interventions 
should build on knowledge of protective factors and the social capital framework to foster wellbeing and academic 
success as vulnerable youth transition into adulthood.
	 Finally, we acknowledge the limitation of our study’s small sample size, which warrants consideration 
for future research. All youth in this study were affiliated with one middle school located in a remote community 
in Hawai‘i, which limits this study’s generalization and transferability to other populations and contexts. Future 
research should draw on a larger sample of youth and community members across different geographical areas.

References

Amato, P. R. (2005). The impact of family formation change on the cognitive, social, and emotional well-being of the next gen-
eration. The Future of Children, 15(2), 75–96. 

Ball, S. (2003). Class strategies and the education market: The middle classes and 	 social advantage.	 Routledge Falmer.
	 https://doi.org/10.4324/9780203218952



Journal of Youth Development		  Volume 18, Issue 3, Fall 2023

Social Capital Building	

                                                                                                                93	

Chung-Do, J. J., Goebert, D. A., Bifulco, K., Tydingco, T., Alvarez, A., Rehuher, D., Sugimoto-Matsuda, J., Arume, B., & Wil-
cox, P. (2015). Hawai‘i’s caring communities initiative: Mobilizing rural and ethnic minority communities for youth 
suicide prevention. Journal of Health Disparities Research and Practice, 8(4), 108–123.

Coleman, J. S. (1988). Social capital in the creation of human capital. American Journal of Sociology, 94, S95–S120.

Creswell, J. W., & Creswell, J. D. (2017). Research design: Qualitative, quantitative, and mixed methods approaches. SAGE.

Danovich, T. (2018). Despite a revamped focus on real-life skills, “home ec” classes fade away. The Salt, June 14, 2018. https://www.
npr.org/sections/thesalt/2018/06/14/618329461/despite-a-revamped-focus-on-real-life-skills-home-ec-classes-fade-away 

Deane, K., Meissel, K., Moore, J., & Gillham, B. (2018). Positive youth development profiles of cross-age peer mentors. 
Applied Developmental 320 Science, 22(4), 301–315. https://doi.org/10.1080/10888691.2017.1295810

Durand, Z., Cook, A., Konishi, M., & Nigg, C. (2016). Alcohol and substance use prevention programs for youth in Hawaii and 
Pacific Islands: A literature review. Journal of Ethnicity in Substance Abuse, 15(3), 240–251. 324 https://doi.org/10
.1080/15332640.2015.1024811

Edwards, C., Giroux, D., & Okamoto, S. (2010). A review of the literature on native Hawaiian youth and drug use: Implications 
for research and practice. Journal of  Ethnicity in Substance Abuse, 9(3), 153–172.  https://doi.org/10.1080/15332640.201
0.500580

Farruggia, S., Bullen, P., & Davidson, J. (2013). Important nonparental adults as an academic resource for youth. The Journal of 
Early Adolescence, 33(4), 327 498–522. https://doi.org/10.1177/0272431612450950

Hishinuma, E. S., Chang, Sy A., Greaney, M. F., Morris, K. A., Scronce, A. C.,cRehuher, D., and Nishimura, S. T. (2009). Hui 
mālama o ke kai: A positive prevention‐based youth development program based on Native Hawaiian values and activi-
ties. Journal of Community Psychology, 37(8), 987–1007.

Kowalski, C. L., & Lankford, S. V. (2010). A comparative study examining constraints to leisure and recreation op-
portunities for youth living in remote and isolated communities. World Leisure Journal, 52(2), 135–147. DOI: 339	
10.1080/04419057.2010.9674638

Meyer, S., & Jones, K. R. (2015). Promoting the essential elements of 4-H youth development through an experiential learning 
model. Journal of Extension, 342 53(5). 

Minority Health (2020). Profile: Native Hawaiians / Pacific Islanders. https://minorityhealth.hhs.gov/omh/browse.aspx?lvl=3&lvlid=65

Putnam, R. D. (2000). Bowling alone: The collapse and revival of American community. Simon and Schuster.

Saldaña, J. (2016). The coding manual for qualitative researchers. Sage Publications.

Sanders, J., Munford, R., & Boden, J. (2017). In transition— patterns of development and change among vulnerable young 
people. Child Indicators Research, 10(3), 761–780. https://doi.org/10.1007/s12187-016-9402-2

Scarr, S. (1992). Developmental theories for the 1990s: Development and individual differences. Child Development, 
63(1), 1–19. https://doi.org/10.1111/j.1467-8624.1992.tb03591.x

Stake, R. E. (2010). Qualitative research. Studying how things work. Guilford Press.


	“It Takes a Village!”: Social Capital Building in a Remote Hawai‘i Community
	Recommended Citation

	“It Takes a Village!”: Social Capital Building in a Remote Hawai‘i Community
	Cover Page Footnote

	â•œIt Takes a Village!â•š: Social Capital Building in a Remote Hawaiâ•Ÿi Community

