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Online visual arts students face particular 
challenges. They must learn through the eye of 
a computer monitor. They must jump through 
technological hoops before accessing lectures, 
asking a question, or seeing a classmate’s work. 
Discussions are primarily in written form, 
which takes time. Work may be displayed 
only on a monitor, which, de facto, alters its 
look and feel. Web Design and Game Design, 
subsets of visual arts, have students already 

accustomed to interacting in the online envi-
ronment. For many other students studying in a 
visual arts field, working through a computer is 
a frustrating experiment in learning; one which 
may lead a frustrated student who may become 
an ex-student.  

Empowering instructors to provide a firm 
educational foundation to first-year visual 
arts students is one of the goals of this study. 
Instructors need to provide visual arts students 
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with the tools and resources to encourage them to 
carry on with their visual arts education with con-
fidence and motivation to persist and succeed. The 
purpose of this research is to examine the use of 
instructor-created videos and online teaching best 
practices in online visual arts courses.
LITERATURE REVIEW

Lack of student-student and student-teacher 
interactions is the primary reason causing student 
engagement to suffer (Ngoc-Hoi, 2021). In this 
time of worldwide upheaval and with universities 
struggling to cope with vast numbers of students 
enrolled in online classes, student interest and 
engagement in their studies have become more 
important (Dick, 2021; Ngoc-Hoi, 2021). The intro-
duction of Web 2.0 to the classroom has assisted in 
these areas. Web 2.0 refers to websites that include 
user content. The term was first used in 1999 by 
Darcy Denucci to explain various types of software 
(Ovaska & Leino, 2008). At that time, Web 2.0 was 
very focused on social media and virtual commu-
nity (2008), as well as the extent of resources that 
the internet had to offer. Ovaska and Leino (2008) 
underscore that the internet has two purposes: to 
connect to ‘collective intelligence’ as well as to 
allow a space for users to contribute content.   

Web 2.0 has evolved beyond the study done 
by Ovaska and Leino. Today’s Web 2.0 is used in 
business, industry, and education. Online higher 
education, in fact, has evolved to a state that is 
extremely practical, interactive, and collaborative 
(Ovaska, 2008). Educators are in a place in which 
useful discoveries are able to be made through the 
integration of today’s Web 2.0, not only to improve 
one’s own teaching pedagogy but also to improve 
the learning outcomes, satisfaction, and persistence 
of students (Chaney et al., 2020). 

The purpose of the study is to examine the 
impact of instructor-created video tutorials and 
best online exemplar teaching practices in courses 
comprising primarily first-year visual arts students. 
Understanding the impact of video tutorials on the 
success of first-year students may allow opportuni-
ties for additional policy and online teaching best 
practices. A review of the literature has identi-
fied three key areas that relate to first-year student 
success and visual arts students: Communities of 
Practice (CoP), Project Based Learning (PBL), 

and the design and instruction of students in the 
visual arts.
COMMUNITIES OF PRACTICE

Lave and Wenger (1991) first coined the term 
‘Communities of Practice’ (1991). A community of 
practice (CoP) is a group of individuals who gather 
together to achieve a collective objective (1991). 
They are united by a shared concern or a common 
problem or interest. CoPs are often formed to con-
centrate on exchanging best practices or generating 
fresh insights focusing on a specific professional 
field. Regular interaction among its members plays 
a crucial role in fostering learning and growth 
within the community. Communities of Practice 
(CoP) have been examined in the literature as they 
relate to the online instruction of students in the 
context of student motivation (Dick, 2020) and 
engagement (Vo, 2021), the development of student 
confidence (Punzalan, 2018), use of social media 
(Vo, 2022), opportunities for faculty (Hinck, & 
Tighe, 2020). 

Online classes do not provide the inherent 
discipline of face-to-face classes. The instruc-
tor explains Dick (2020) bares a responsibility to 
their students to help them to ‘want to be there.’ 
Decreased student engagement and increasing 
student dropout rates continue to be of concern 
in higher education, with the student-student and 
student-instructor relationship being the root cause 
(Vo, 2021). Geoffrey Dick (2020) explains it well 
as he explains that student success is achieved 
through the demonstration of teaching best prac-
tices. He goes on to explain that the (best) best 
practices “ignite and retain student interest that 
revolves around building rapport, establishing 
communication links, and using course content” 
(2020, p. 1). In line with research by Dick, the aim 
of this research is to identify and define best prac-
tices for online digital arts faculty that prioritize 
course content through a focus on rapport building 
and communication.

As pointed out in the literature, student par-
ticipation in visual arts across learning areas not 
only leads to the potential for confidence develop-
ment but also lends to learning process advantage 
(Punzalan, 2018). This is evidenced by the wide-
spread use of social networking sites such as 
Facebook, which has prompted researchers and 
educators to explore the use of online platforms to 
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promote student engagement (Vo, 2021). A grow-
ing number of faculty continue to examine the 
use of social media, including TikTok and Twitter 
(Remón et al., 2022), to increase student engage-
ment in course content. 

Socializing students in a community of practice 
can allow faculty to impart academic knowledge 
and information sharing to assist with creating a 
sense of community among students while assist-
ing with their own self-efficacy (Hakkola et al., 
2020). In fact, the socialization of students into a 
community of practice may lead to more dynamic 
and personalized pedagogy (Hinck & Tighe, 2020). 
As faculty, the opportunity to learn and understand 
the potential provided through CoPs and the ability 
to draw on best practices and engage in this form 
of teaching may lead to an ideological shift toward 
improved student outcomes (Hinck & Tighe, 2020).
PROJECT BASED LEARNING (PBL)

Another theme identified in the literature is 
Project Based Learning (PBL). PBL has its ori-
gins in the seminal work of John Dewey (1903) 
and is focused on learning by doing. Project 
Based Learning is a project focused collaborative 
approach that simulates the work environment in 
order to teach students how to manage projects in 
the real world (Del Savio et al, 2023).

Several researchers have examined PBL in 
the context of online learning, including Tsai-Yun 
Mou (2019). Tsai-Yun Mou (2019) examined stu-
dents’ use of self-regulated learning methods and 
experiences with project-based learning (PBL) in 
the class. Several self-regulated methods were uti-
lized, including project diaries, personal schedules, 
course resources, etc.  

It was found that the use of PBL allowed stu-
dents to further develop their own practical capacity 
and attitudes toward self-regulated learning (2019). 
The result of the PBL approach included improved 
self-efficacy and the ability to solve problems and 
reflect on their own performance in class (Tsai-Yun 
Mou, 2019). To quote Ngoc Hoi, “ Therefore, teach-
ers should help students build up their confidence 
in knowledge sharing by cultivating among them 
the belief that the knowledge they share is cred-
ible and useful for others and a sense of relatedness 
when their ideas and perspectives are well received 
and discussed by others. Equipping students with 
the skills and knowledge in searching, identifying, 

and evaluating credible sources of information to 
support learning is an important strategy to bolster 
students’ self-efficacy” (Ngoc Hoi,  2021, p.10).
DESIGN AND INSTRUCTION OF ONLINE COURSES  
IN VISUAL ARTS

Finally, the topics related to the design and 
instruction of online courses in the visual arts were 
examined in the literature. Key themes identified 
included the importance of multimedia delivery 
(Marquis et al.; Saromines- Ganne & Leong) and 
inclusion within design components of online 
courses (Marquis et al.; Saromines- Ganne & 
Leong) as well as the provision of resources and 
training for faculty to deliver multimedia, web-
tech, and web 2.0 to their students (Lucas et al., 
2021; Hammond & Waltemeyer, 2021).

The literature reflects several considerations 
in the design of online visual arts courses. These 
include the use of multimedia (Marquis et al., 
2020; Saromines-Ganne & Leong, 2014), collab-
orative learning, feedback, and interactivity (Lucas 
et al., 2021; Saromines-Ganne & Leong, 2014). In 
one such example, Marquis et al. (2020) discussed 
exploring the educational utilization of video in the 
online classroom. The study included instructor 
reasons for incorporating media in their teaching, 
along with the difficulties encountered during the 
implementation process (2020).

Saronmines-Ganne and Leong (2014) offer the 
following four factors that should be considered 
when designing or teaching in the area of online 
visual arts. First, instructors should work to incor-
porate multimedia elements to enhance content 
delivery. Next, they should consider integrating 
collaborative and cooperative learning activities 
to promote critical thinking and encourage peer 
learning. Third, it is important to ensure that online 
students receive timely feedback to optimize their 
learning process. Finally, providing asynchronous 
learning opportunities instead of synchronous 
learning opportunities will provide students with 
greater convenience and flexibility, Saronmines-
Ganne and Leong (2014). These recommendations 
remain relevant today, particularly the first and 
fourth, as the value of instructor-created videos 
and best teaching practices are considered in the 
context of the asynchronous classroom. By con-
sidering these options, instructors can create and 
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teach effective and engaging online courses for 
visual arts education.
METHOD

This study, which examines the impact of 
instructor-created video tutorials and the best 
online teaching practices for successful outcomes 
with visual arts students, utilized a quantitative 
methodology. Historical data was obtained from 
courses taught by the authors: Web Design 1, 
Fundamentals of Advertising, and Design Thinking 
(see Table 1). In each course section, a statistical 
comparison was made between the mean scores of 
two samples: the end-of-course grades before the 
intervention and the end-of-course grades after the 
intervention. There were 90 students in the study.

As mentioned above, Geoffrey Dick pointed 
out that “Universities are seeing vast numbers of 
students being forced into online classes, student 
interest and engagement in their studies has become 
more important. Instructors have a responsibility to 
students to help them to ‘want to be there’” (Dick, 
2020). These research results have the potential to 
inform future efforts to support students and pro-
tect their mental health and well-being through the 
use of virtual and remote platforms and mechanisms 
that meet their increasingly diverse needs and cir-
cumstances (Kwain et al., 2021).
PROCEDURE

The faculty researchers discovered a commonal-
ity: both taught different aspects of visual arts online. 
Since students were accustomed to visual materials in 
their classes, they decided to use videos to support the 
curriculum and enhance the online experience.

Each faculty member created videos for their 
respective classes. Each course included in this study 
was an online digital design 8-week course offered 
through the College of Arts and Media (CAM). The 

course is offered completely asynchronously. The 
course information and student enrollment are pro-
vided in Table 1.

The content for each video was determined 
based on the curriculum. Custom videos were created 
based on the course objectives for each topic. These 
included lecture overviews, assignment tutorials, 
and, in some cases, real-world examples based on the 
experiences of the instructor. Loom was the platform 
used to create each video. Loom is a web 2.0 tool that 
can be used by faculty to create and archive videos. 
Faculty appreciate the ease of use of the platform; 
students are familiar with the use, and the platform 
allows the faculty member to share their desktop 
‘on-screen’ along with an embedded video of them-
selves while presenting. This feature, in particular, 
is attractive because it allows for personal connec-
tions to be created between students and faculty, an 
aspect of online learning often missing.
RESULTS

Without a doubt, all first-year students have 
adjustments as they begin college (new schedule, new 
delivery of information, facing challenges with learn-
ing LMS), and first-year visual arts students are no 
exception. The role of faculty is to educate students 
while enhancing the learning experience and be 
empathetic to student needs. By adapting pedagogy 
to enhance the probability of student success, faculty 
multimedia integration, such as instructor-created 
videos, may lead to enhanced student confidence 
and create consistency in the classroom. Korstange 
et al. (2020) echo this insight in their manuscript 
on adult education, online learning, and first-year 
student success.

Faculty multimedia integration was exam-
ined in this study. Instructor-created videos were 
introduced to content that included lecture videos, 

Table 1 
Summary of Courses 

Courses Taught Without 
Instructor-Created Videos

Courses Taught WITH 
Instructor Created Videos 

Course Number Course Name N N

DDN 300 Web Design 1 18 7

DDN 101 Design Thinking 53 51

DDN 110 Design Fundamentals 66 54

ADV 110 Fundamentals of Advertising 23 13
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topic overviews that provided more clarification, 
tutorials, examples, and instructor expectations. 
Means for students’ GPAs in both the before-the-
intervention and after-the-intervention groups were 
compared, as shown in Table 2. Participants in the 
after-the-intervention group earned higher GPA 
scores than those in the before-the-intervention 
groups for each of the four courses.  
Table 2 
Mean Scores of GPAs 

Before the 
Intervention

After the 
Intervention

Course ADV 110  
Fundamentals 
of Advertising

3.30 3.63

DDN 101
Design 

Thinking
2.34 2.54

DDN 300 Web Design 1 2.49 3.69

DDN 110
Design 

Fundamentals
2.47 2.54

Total Mean 2.65 3.10

The authors hypothesized that the results 
would show that instructor-created video tutorials 
and best online exemplar teaching practices led to 
improved end-of-course grades among first-year 
visual arts students, which, in turn, may encour-
age their persistence. However, the results of the 
statistical analysis showed that the null hypotheses 
must be accepted, indicating that there is no sig-
nificant difference between the mean of the before 
intervention group and the t-test mean of the after 
intervention group. 

Initial analysis of the data was conducted 
using independent sample t-tests. It was deter-
mined that the mean scores were not normally 
distributed. A Mann-Whitney U analysis was then 
conducted, and the dependent variable was labeled 
as ordinal, making it appropriate to conduct a non-
parametric test to analyze if mean scores differed 
from before and after the intervention groups. 
The statistical procedure used initially was a test 
for comparing two independent groups, such as 
the Mann-Whitney U test. Following that, a dif-
ferent test called the Chi-square test was applied 
to categorize the data into nominal categories. 
This was done because the Chi-square test treats 
data as nominal, while the Mann-Whitney U test 
treats it as ordinal. The Mann-Whitney compares 

differences between two independent groups when 
the dependent variable is either ordinal or continu-
ous but not normally distributed.

Chi-square is considered to be a non-paramet-
ric test because it makes no assumptions about the 
distribution of a sample. It is important to note that 
nominal and non-parametric tests are not particu-
larly sensitive. The results may have indicated more 
positive results for video usage if a variable other 
than the dependent variable “GPA” had been chosen. 
Further study on the same data using a more sensitive 
dependent variable that allows the use of a parametric 
statistic may detect and pick up on the effect. 

The researchers both felt that there was an 
effect from using videos, but that the study, as con-
ducted, was not sensitive enough to pick up the 
effect. Table 3 provides the crosstabulation of final 
grades before and after the intervention. 
Table 3  
No F’s  
Final Grade * Groups Crosstabulation

Before the 
Intervention %

After the 
Intervention % Total %

Final Grade  

A 46% 47% 47%

B 25% 37% 30%

C 20% 9% 16%

D 8% 7% 7%

Total 100% 100% 100%

Although not statistically significant, it is 
interesting what is happening with the C stu-
dents. Students who received a C as a result of 
the intervention shed light on the students who 
may benefit most from this type of intervention. 
As shown in Table 3, C students appeared to ben-
efit from the videos and moved up to the B level. 
Interestingly, however, B and D students did not 
seem to benefit. The increase in the performance 
of C students resulting from the videos might 
warrant further investigation. A future investiga-
tion could explore several aspects related to the 
increase in performance among C students due 
to the videos. Here are some potential avenues for 
further investigation:

1. Causal Relationship: Investigate whether 
the increase in performance among C 
students can be directly attributed to the 
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videos or if other factors might be influencing 
the results. This could involve conducting 
controlled experiments or using statistical 
techniques to analyze causal relationships.

2. Video Content Analysis: Analyze the 
specific content of the videos that led to the 
improvement in performance. Determine 
which aspects of the videos (e.g., clarity of 
explanation, engagement level, visual aids) 
were most effective in helping C students.

3. Student Engagement: Explore how student 
engagement with the videos correlates with 
performance improvement. This could 
involve surveys, interviews, or observational 
studies to understand how students interact 
with and benefit from the videos.

4. Long-term Effects: Assess the long-term 
effects of using videos on C students’ 
academic performance. Determine if the 
improvement is sustained over time or if 
there are diminishing returns or other effects 
after continued exposure to the videos.

5. Comparative Analysis: Compare 
the effectiveness of videos with other 
instructional methods or interventions for 
improving the performance of C students. 
This could include comparing video-based 
learning with traditional lectures, interactive 
modules, or peer tutoring programs.

6. Contextual Factors: Investigate contextual 
factors that might influence the effectiveness 
of videos, such as students’ prior knowledge, 
learning preferences, socio-economic 
background, or access to technology.

7. Generalizability: Determine the 
generalizability of the findings to different 
educational settings, subjects, or student 
populations. Investigate whether similar 
results can be observed in diverse 
contexts or if there are specific conditions 
that optimize the impact of videos on 
C students.

By exploring these aspects in a future investi-
gation, researchers can gain a deeper understanding 
of the relationship between video-based learning 
and academic performance among C students, 
identify best practices, and inform educational 
strategies and interventions.

DISCUSSION
Prior studies reflect the value of Web 2.0 inte-

gration in the online classroom (Leino, 2021; 
Marquis et al., 2020). As online learning pro-
gressed through its early days, the needs of our 
students also progressed. The online learning 
environment has developed, along with other Web 
applications, into Web 2.0, allowing for greater 
capabilities and interactivity. Along with the 
increased capabilities and increased interactivity, 
we also have the responsibility and obligation, as 
stakeholders, to explore all capabilities offered by 
the Web 2.0 environment (Ovaska & Leino et al., 
2008). Four stakeholders have been identified in 
this study as benefiting from recommendations 
related to these findings including: administra-
tors, faculty, faculty developers, and enrollment 
counselors/advisors.  

Included in each of the stakeholder group 
descriptions below, are recommendations to 
implement in response to the findings of this 
study, including one finding that was unexpected, 
but worthy of pursuit and further examination. 
These stakeholders each have a very real inter-
est in the persistence of students, and discoveries 
such as these will enable a renewed focus in help-
ing these students obtain a greater ratio of success 
in the classroom.  

The most unexpected finding of this study 
revealed an increased performance of C students 
resulting from instructor created video tutorials. 
This finding may in turn encourage the persistence 
of these students. This study highlights the impor-
tance of these unexpected discoveries in enabling 
the success of average “C” students. As a result, 
three “value” messages for each of the four stake-
holder groups have been identified.  
RECOMMENDATIONS FOR ADMINISTRATORS   

University administrators have many concerns 
to address on a daily basis. These include the use 
of funds, resources, persistence of students, and so 
much more. Therefore, university administrators 
are always seeking ways to maximize the use of 
the resources and funding that they have available 
to them. Administrators can derive several benefits 
from these findings, including improved resource 
allocation, setting clear expectations, and fostering 
a culture of accountability.
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RESOURCE ALLOCATION
College administrators must consider the 

efficient and effective allocation of resources in 
steering the college forward. These include finan-
cial, physical, technological, and human resources. 
Each of these resources needs to be addressed 
when considering new and existing endeavors. For 
example, when undertaking a new endeavor, such 
as a focus on the success and persistence of “aver-
age” students, the administrator has to factor in the 
“cost” of the new endeavor, as well as the implica-
tions of the policies necessary to enable instructors 
to teach, and administrators to lead more stra-
tegically and effectively. Therefore, to help the 
administrator with this planning, the Society for 
College and University Planning (2023) provides 
the following recommendations related to the use 
of  research to guide the appropriation of assets: 

 • Explore best practices for assessment, 
strategic planning, and budgeting processes.

 • Evaluate the links between assessment, 
strategic planning, and budgeting processes.

 • Integrate assessment findings to inform 
institutional planning and decision-making 
related to budgeting and resource allocation.

By implementing the recommended strategies, 
administrators can effectively guide the allocation 
of funds to ensure that there are adequate resources 
available to fulfill identified needs. Of primary 
importance, administrators need to conduct research 
to understand the requirements of the need. This 
research can include analyzing competitor offerings 
and analyzing user feedback.  

Next, the administrator needs to create a detailed 
budget to determine what is required to fulfill the 
identified need. Think of equipment, software, train-
ing, maintenance, and whatever other contingencies 
may arise. Once the budget is established, admin-
istrators need to look for funding opportunities by 
looking at grants, partnerships, or sponsorships as 
opportunities to extend the current budget. Once this 
is achieved, it is time to prioritize all aspects of the 
resource allocations and the allocation of funds.  

Finally, administrators should monitor and reas-
sess their budget by continuously monitoring the 
utilization of funds and continuously reassessing their 
effectiveness. By focusing on alignment, administra-
tors can best find a way to address determined needs 
with an informed and strategic approach, increasing 

the likelihood of having adequate funds available to 
address needs successfully.

SETTING THE EXPECTATION
Setting expectations is an important aspect of 

administration. One recommendation is for admin-
istrators to create a faculty committee whose focus 
and goal would be to establish a set of guidelines 
and recommendations specifically to enhance the 
teaching practices aimed at  “average” students in 
order to better motivate and allow these students 
to achieve better results in the classroom, thus 
increasing persistence.  

One way to accomplish this is to identify key 
Subject Matter Experts (SMEs) in each core sub-
ject area. The SMEs may serve as an informal 
faculty committee to identify and determine the 
best teaching practices to assist faculty in teaching 
average students. 

Another recommendation is for administrators 
to solicit feedback from their faculty. This may be 
accomplished by establishing town hall meetings, 
surveys, focus groups, or interviews to identify 
faculty needs and wants in this area. Seeking feed-
back from faculty is an important aspect of faculty 
empowerment, voice, and agency (Drafahl, 2020; 
Zhang et al., 2021). 

Another recommendation is for administrators 
to identify students who may wish to be helpful to 
this process. For example, inclusion of the student 
body president, a representative from the student 
disability services, and a representative from the 
tutoring center may help to provide insight into the 
challenges of “C” students.

Another recommendation is that administra-
tors set expectations for faculty, encouraging them 
to employ videos that they have created to help 
support the learning efforts of their students. 

 It is one thing to set an expectation; it is another 
thing to make a way for it to happen. Oftentimes, 
administrators are uncertain of the technology and 
training needs of their faculty. Therefore, it is rec-
ommended that administrators identify how best to 
assist faculty in the creation of instructor-created 
videos and technology needs. It will be vital to 
understand a baseline for faculty needs in order to 
allow faculty to effectively create videos. 

Faculty-driven committees and administrator 
accountability focused on this area will benefit the 
student experience and strengthen the reputation 
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of the university. Once the expectation has been 
set, resources have been provided, and support is 
available, there will be a greater likelihood of fac-
ulty engagement in this best practice. This is best 
accomplished through breaking the process into its 
three primary components:

 • Training
 • Development
 • Equipment Support
Each of these components will now be consid-

ered individually:
Training. Administrators set the expectation 

for training, provide the financial budget for train-
ing, as well as administrative support for training. 
When considering how to train faculty to produce 
efficient and effective instructional videos, impor-
tant questions should be considered, including:

 • What technologies should be offered?
 • What are the technological skill levels of 

all faculty?
 • Are certifications needed?
 • Should training be on-demand or a live class?  
Faculty created videos help to build trust and 

improve student outcomes. When considering a 
focused training objective such as preparing faculty 
to create instructional videos, it is recommended 
that administrators request of the University 
Library that a repository of examples be compiled 
to support training endeavors. This may include 
guidelines as to the type of video technology that 
may be used in addition to exemplar instructor-
created videos.

Development. Prior to actually taking the first 
steps in developing training videos, it is crucial to 
prioritize the needs of the faculty. To begin, it is 
recommended that administrators take stock of the 
existing talents and skills among the faculty and 
staff. Identifying individuals who possess exper-
tise in video production, presentation skills, or 
related areas can prove invaluable in the creation of 
high-quality training resources. 

One valuable resource to consider is the Theater 
Arts department within the university. The Theater 
Arts department can offer a wealth of information 
and knowledge on how to effectively teach faculty 
members to present themselves confidently in front 
of the camera and deliver engaging content to an 
audience. Their expertise can encompass various 

aspects such as body language, voice modulation, 
stage presence, and effective communication tech-
niques, all of which are essential when presenting 
on camera.  

For example, one recommendation would be 
for the administrator to identify a lead faculty 
member in the Theater Arts department to serve as 
a point of contact for video creation. This individ-
ual could provide regular tips and tricks to faculty 
on developing various aspects of video creation. In 
addition, they could present at team meetings, as 
well as lead workshops on video creation.

Collaborating with the Theater Arts depart-
ment will not only enhance the overall quality of 
the training videos but also provide faculty mem-
bers with valuable insights and practical guidance 
on how to deliver their content effectively. By 
identifying and using the university’s expertise, 
training videos can be designed to equip faculty 
with the necessary skills to create engaging and 
impactful educational content for their students. 
Therefore, it is recommended that a faculty mem-
ber from the Theater Arts Department be included 
in any committee that the administrator creates to 
promote the use of instructor-created videos.

Equipment Support. Creating instructional 
videos no longer requires professional-grade equip-
ment; all that is needed is a computer equipped with 
a camera and a microphone. With the advancements 
in technology, even basic setups can yield satisfac-
tory results. 

Additionally, there are various software options 
available to facilitate the creation of instructional 
videos. One such tool is Loom, which not only 
offers a free version but also proves to be highly 
effective for producing walk-throughs and screen-
sharing examples. Loom allows educators to easily 
capture their screen, record their voice, and provide 
clear explanations, making it an excellent choice 
for creating engaging instructional content. Loom 
also has archival capabilities that will allow you to 
share the same video, via a link, with multiple stu-
dents or classes.

In addition, it is worth exploring the resources 
available through the college library. Often, 
libraries provide access to a wide range of digital 
assets, including videos, e-books, and other edu-
cational materials. These existing resources can 
supplement the content of instructional videos and 
enhance the learning experience for students. By 
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utilizing accessible technology and tapping into 
the resources already available within the college 
library, educators can create impactful instruc-
tional videos that effectively convey knowledge and 
engage students in the learning process. Therefore, 
it is recommended that administrators fully engage 
their University Library in a partnership to support 
all aspects of support for faculty as they embark on 
creating their own instructional videos.
CREATE A CULTURE OF ACCOUNTABILITY

Administrators play a crucial role in clarifying 
and supporting the purpose of instructional prac-
tices within their university. By taking the time to 
inspect what they expect and reviewing examples, 
administrators can provide clear guidance and 
ensure alignment between instructional goals and 
organizational objectives. One way this can be 
accomplished is by setting specific expectations 
for instructor-created videos, such as the expecta-
tion of instructor welcome videos, lecture videos, 
content tutorials, assignment overviews, chapter 
recaps, exam reviews, tutorials, case studies, and 
so on.

Once the expectation has been set, it is impor-
tant for a culture of continuous improvement to 
be in place. It is recommended that administra-
tors encourage faculty to collaborate within and 
between discipline and within and between modal-
ities and share resources and best practices among 
each other. As faculty do so, the web of resources 
expand – and in so doing – students benefit. 

In the midst of setting expectations and encour-
aging collaboration regarding instructor-created 
videos, it is also recommended that administrators 
inspect what they expect. This can be accomplished 
through spot checks of faculty, the Learning 
Management System (LMS) of classroom setup, 
and classroom maintenance. Office training visits 
or Zoom meetings in which the faculty member 
and the administrator have a scheduled one-on-
one and review the LMS classroom together may 
also be helpful. In addition, administrators might 
consider a review of the LMS classroom after the 
course has ended to take a look at what has worked 
well in the course and where there may be addi-
tional opportunities for teaching best practices and 
the inclusion of additional video resources.

This proactive approach allows administra-
tors to identify areas that require improvement, 

provide constructive feedback, and offer targeted 
support to faculty members. By cultivating a cul-
ture of continual learning within the institution, 
administrators demonstrate their commitment to 
enhancing teaching and learning experiences. 

When faculty members are equipped with 
more effective teaching strategies, they can create 
an environment conducive to student engagement, 
active learning, and academic achievement. As 
students thrive in the classroom, colleges and uni-
versities flourish, fostering a positive reputation 
and attracting prospective students. By prioritizing 
faculty training and development, administrators 
not only support the professional growth of their 
faculty but also contribute to the overall success 
and impact of their university.
FACULTY 

Instructors know that there are benefits to 
learning what practices work, why they work, 
and how to implement those practices. Faculty are 
always striving to increase student engagement. It 
would serve faculty well to compile a set of best 
practices that work best in the online classroom. 
Instructor-created videos deserve to be included 
in these classroom best practices.   Online faculty 
will benefit from implementing the findings of this 
study in several ways.  

 • Instructors can seek out training to develop 
and implement video tutorials

 • Instructors can create their own videos
 • Instructors May Conduct Their Own 

Impact Research
It is recommended that faculty might wish to 

implement the following to create the most benefit 
from this study:
SEEK OUT TRAINING TO DEVELOP AND  
IMPLEMENT VIDEO TUTORIALS

There are many professional development 
opportunities for faculty at most, if not all, colleges 
and universities. These professional develop-
ment opportunities often include webinars, books, 
library resources, professional organizations, net-
working, research opportunities, and both internal 
and external conferences. By researching profes-
sional development opportunities, faculty will be 
able to discover training in developing and imple-
menting faculty-created videos.
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In a book titled “Faculty Development and 
Student Learning: Assessing the Connections” 
(Condon et al., 2016), the authors stated that, in 
general, faculty development has been shown to 
have positive effects on teaching. Previous research 
and the current project affirm that faculty mem-
bers consistently self-report significant learning 
improvements aligned with the objectives of work-
shops upon completion of these programs. The 
authors also mention that instructors look back at 
past development opportunities and note and verify 
changes in their teaching associated with a given 
development opportunity (Condon et al., 2016).

It has also been shown that professional 
development can help to reduce faculty burn-
out (Duke et al, 2020; Lu et al, 2019). Instructors 
are provided with successful strategies through 
professional development, which helps them to 
improve the effectiveness of their teaching, which, 
in turn, helps to reduce any teaching stresses they 
may encounter.
INSTRUCTOR CREATED VIDEOS

It is also recommended that faculty learn to 
create videos to enhance their teaching focus. 
Faculty will gain further knowledge and under-
standing of why new practices may be of value and 
how to implement those new practices to enhance 
the learning capabilities of some of their students. 
Faculty will also discover a possible new solution 
to help certain students better absorb classroom 
material. Although primarily focused on the ben-
efits to online instructors, on-ground instructors 
could also use this information to plan a series of 
videos that their students can use to supplement 
their studies.

It is the role of Faculty Developers to create 
training for faculty, develop workshops for fac-
ulty, and showcase best practices that faculty have 
developed in the classroom. It is recommended 
that faculty members be aware of and take advan-
tage of what faculty developers have to offer. It 
is also recommended that faculty be aware of the 
need to strike a balance between providing infor-
mative videos to their students while avoiding 
overwhelming them. Faculty should be encouraged 
to structure their student training videos in a clear 
and concise manner, focusing on delivering key 
information while keeping the content engaging 
and easily comprehensible. 

THE ROLE OF AI (ARTIFICIAL INTELLIGENCE) IN 
INSTRUCTOR CREATED VIDEOS:

Benefits of Instructor Use of AI 
 • Efficiency: AI can assist in scripting 

instructional video content, saving 
instructors time in preparing and 
refining scripts.

 • Personalization: AI can analyze learner data 
to tailor video content, ensuring it meets the 
needs and preferences of individual students.

 • Consistency: AI helps maintain consistency 
in the delivery of instructional material, 
ensuring all students receive the same 
quality of information.

 • Accessibility: AI can help generate 
captions and transcripts for videos, 
improving accessibility for students with 
hearing impairments or those who prefer 
text-based learning.

 • Engagement: AI-powered analytics can 
provide insights into student engagement 
with video content, allowing instructors to 
optimize their teaching methods accordingly.

What Administrators Should Be Aware of:
 • Ethical Considerations: Administrators 

should be aware of ethical concerns 
surrounding the use of AI in education, such 
as data privacy and algorithmic bias.

 • Training Needs: Implementing AI 
tools requires training for instructors 
to effectively utilize them, which may 
necessitate additional resources and support.

 • Quality Control: While AI can assist 
in script generation, human oversight 
is essential to ensure the accuracy and 
relevance of instructional content.

 • Cost: Implementing AI technology may 
incur initial setup costs and ongoing 
maintenance expenses, which should be 
considered in budget planning.

 • Integration with Existing Systems: 
Administrators should ensure that AI tools 
for instructional video content align with 
existing technological infrastructure and 
educational objectives.
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 • Communication: Clear communication with 
instructors and students about the role of AI 
in instructional video content is crucial to 
fostering trust and transparency within the 
learning environment.

One important aspect of video creation is for 
faculty to enable closed captioning to ensure com-
pliance with ADA guidelines, thus promoting 
accessibility for individuals with disabilities.
INSTRUCTORS MAY CONDUCT THEIR OWN 
IMPACT RESEARCH

As instructors consider the value of video 
implementation in their own classes, they may be 
encouraged to conduct their own research along-
side their teaching practice. In this study, findings 
demonstrated value in the video efforts for C stu-
dents in particular with an eye toward turning them 
into B students. While the students who received 
the most benefit were C students, all students could 
potentially benefit from instructor-created topic 
and assignment videos. Instructors may be encour-
aged to conduct their own impact research to learn 
which practices may best enhance their teaching 
when focused on certain populations of students. 
This, in turn, may increase their standing in their 
own university. 

It is recommended that faculty might wish to 
implement the following to create the most benefit 
from the findings in this study. First of all, instruc-
tors can seek out training to develop and implement 
video tutorials. Most colleges and universities 
offer a variety of training and career development 
opportunities for their faculty. Faculty can also 
create their own videos for the classroom. In their 
videos, faculty can discuss course subject matter, 
provide insights into an assignment, or enhance the 
course material with related information.

Faculty might also consider the inclusion of 
targeted observations in the classroom. Make 
observations of “average” students to determine 
what teaching methodologies might work best to 
encourage such students to achieve greater success 
in the classroom. What are their strengths? What 
are their areas of opportunity for improvement? 
Develop a plan to foster greater classroom success 
for these students.

In addition, faculty can encourage students to 
write personal reflections and personal journals on 
how they perceive themselves as best at learning 

new material in the classroom. Ask the students to 
share their discoveries with you so that you may 
take their observations and adapt some of your 
teaching practices to generate greater success rates 
for these students.

Faculty might also consider searching the liter-
ature so that they may learn from current research 
as to what may motivate and help “average” stu-
dents toward greater success in the classroom. 
Search engines such as Google Scholar may be 
used  to search for articles that may focus on help-
ing “average” students achieve greater success 
in the online classroom. Faculty can explore the 
online library at their college and enlist the help of 
librarians to find such articles and implement find-
ings into teaching practices.
FACULTY DEVELOPERS

In today’s rapidly evolving educational land-
scape, the integration of technology has become 
essential for effective teaching and learning. One 
area that has gained significant prominence is the 
use of online videos as a valuable instructional 
tool. Recognizing the importance of harnessing the 
potential of online videos, faculty developers play 
a crucial role in supporting instructors in adopting 
best practices for incorporating videos into their 
teaching methodologies. The following explores 
the significance of faculty developers in providing 
training on Web 2.0 tools, facilitating professional 
development opportunities, and offering equip-
ment support to ensure the seamless integration of 
online videos in educational settings.

1. Training on Web 2.0
2. Development of Web 2.0 Resources
3. Equipment Support 
Training on Web 2.0. Faculty developers play 

a vital role in preparing instructors to leverage the 
power of Web 2.0 technologies and platforms. Web 
2.0 resources can provide the necessary tools for 
best practices by online educators for the acceler-
ated asynchronous environment. One idea is that 
faculty developers can create a number of work-
shops for faculty to attend that include seminars or 
tutorials. Another way they can assist faculty is to 
assign department leads to mentor faculty one-on-
one via Zoom or workshop. 

By offering comprehensive training on Web 2.0 
tools, such as video creation and editing software, 
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learning management systems, and video hosting 
platforms, faculty developers empower instructors 
to effectively curate, create, and share educational 
videos. This training equips instructors with the 
necessary digital skills and knowledge to engage 
students, enhance content delivery, and foster 
active learning experiences. Faculty developers 
can guide faculty through the steps to create and 
set up accounts. They can assist in researching and 
identifying the current and newest trends related 
to Web 2.0 technologies (Lucas et al., 2021). With 
faculty development support, instructors can focus 
more on teaching, content development, and stu-
dent engagement (2021). 

Finally, it is important that faculty develop-
ers ensure that they are educating faculty on ADA 
guidelines and the use of closed captions. One way 
that universities can support faculty members in 
this endeavor is to consider organizing hands-on 
workshops tailored to the needs of each college. 
These workshops can provide faculty with practical 
training and allow them to explore video creation 
tools and techniques specific to their disciplines. 
By offering such workshops, faculty members will 
gain the necessary skills and confidence to produce 
high-quality educational videos that enhance the 
learning experience for all students.

Development. It’s important for faculty devel-
opers to facilitate ongoing professional development 
opportunities tailored to the needs of instructors 
(Hammond & Waltemeyer, 2021). These oppor-
tunities may include workshops, seminars, and 
Communities of Practice (COP) focused on on-line 
video pedagogy and effective use of multimedia 
resources. By staying abreast of emerging trends 
and research in educational technology, faculty 
developers can provide valuable insights and guid-
ance to instructors, enabling them to continually 
refine their video-based teaching practices.

Faculty developers can prioritize a work team 
that specializes in providing tools and resources for 
content-specific video creation. These resources 
may span a spectrum that includes a repository of 
existing videos to use as examples and to provide 
ideas. Faculty development teams can plan and 
deliver live and recorded workshops to provide an 
overview of the different platforms, equipment, 
and technologies available. This team could even 
establish a group of faculty leads (subject mat-
ter specific) throughout the university that may 

serve as peer mentors for video creation during the 
onboarding process and continuing thereafter.

Faculty development departments can create 
a system for evaluating video. While faculty have 
the ability to add their own videos, not everyone 
has been trained or has the needed equipment 
and is therefore hesitant to explore this avenue of 
teaching pedagogy. Many universities provide fac-
ulty development through class observation and 
coaching on overarching pedagogy and class man-
agement. There is an opportunity, based on these 
findings, for faculty developers to provide a dedi-
cated review of video content creation and feedback 
above and beyond the general class observation. 
Similar to classroom observations, developers can 
provide feedback on instructor-created video con-
tent, which can be highly beneficial. Evaluating 
and offering recommendations may help to 
enhance future video creation, ensuring engaging 
and impactful content for an improved learning 
experience. Research has consistently shown that 
investing in faculty training and development 
yields significant benefits, including increased 
classroom success and greater student persistence.

Equipment Support. When it comes to remote 
work, especially in the context of higher education, 
faculty developers may play a crucial role in ensur-
ing that educators have the necessary audiovisual 
equipment and support to deliver high-quality 
online or hybrid courses. Faculty developers can 
work with the institution’s IT department or rel-
evant stakeholders to procure and distribute 
audiovisual equipment such as webcams, micro-
phones, headphones, and document cameras to 
faculty members. This ensures that educators have 
the necessary tools to conduct online lectures, hold 
virtual meetings, and create multimedia content for 
their courses.

The first recommendation for faculty devel-
opers is to offer essential equipment support for 
faculty. This includes ensuring instructors have 
access to the necessary hardware, such as cameras, 
microphones, and recording devices, to produce 
high-quality videos. Faculty developers may also 
assist in procuring software licenses and recom-
mending suitable video editing tools. By serving as 
the point of contact in addressing technical infra-
structure and equipment needs, faculty developers 
alleviate potential barriers and enable instructors 
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to focus on leveraging the pedagogical benefits of 
online videos.

Another recommendation is for faculty 
developers to conduct training sessions and work-
shops for faculty members to help them become 
proficient in using audiovisual equipment and soft-
ware. These workshops may cover best practices 
for remote teaching, video conferencing tools, 
multimedia creation, and effective online commu-
nication strategies.

Another recommendation for faculty develop-
ers is to create a training center on campus that is 
particularly geared toward assisting faculty with 
establishing an audiovisual toolset of resources 
and materials. This training center could be led by 
Faculty Training and Development members who 
are experienced in video creation.  

Finally, recommendations in the area of trou-
bleshooting support should be considered. In the 
event of technical issues or challenges with audio-
visual equipment or software, faculty developers 
can offer troubleshooting assistance or connect 
faculty members with the appropriate support 
channels. Overall, the goal of faculty develop-
ers in the context of remote work is to empower 
faculty with the necessary tools and knowledge 
to deliver an effective and engaging online learn-
ing experience. Faculty developers play a critical 
role in enhancing the quality of remote educa-
tion in higher education institutions by providing 
audiovisual equipment and support, as well as sup-
porting instructors in using online videos for best 
teaching practices.

Through training on Web 2.0 tools, profes-
sional development opportunities, and equipment 
support, faculty developers empower instructors 
to effectively incorporate online videos, enhance 
student engagement, and promote effective learn-
ing outcomes. By fostering a culture of continuous 
improvement and innovation, faculty developers 
contribute to the transformation of educational 
experiences in the digital age.
STUDENT ADVISORS AND COUNSELORS 

A number of universities have a dedicated team 
of student services advisors or counselors who 
play a vital role in guiding and supporting students 
throughout their academic journey. Oftentimes, 
students reach out to their advisors to discuss 
issues in their personal, professional, and academic 

lives. Advisors, in turn, provide advice, direc-
tion, resources, and recommendations. Therefore, 
there are three key areas that Student Advisors can 
benefit from:

 • Awareness of the Video Resources Available
 • Promote the Value
 • Proactive Reach Out for At-Risk Students
Awareness of the Video Resources Available. 

The first step in making sure that students have 
an understanding of all resources available begins 
with the advising team knowing everything that 
is available. Being equipped with all resources, 
enrollment, and student advisors can provide com-
prehensive support to students, leading to success, 
engagement, and student retention. It is important 
to note that these conversations could take place at 
the initial assignment of the student to the advisor 
and continue throughout the student’s pursuit of 
their degree. One way this can be accomplished is 
by advising teams to create a repository (or direc-
tory) of relevant tools, resources, etc. 

Advising managers can allocate responsibility 
for academic, programmatic, course, and personal 
resources to each of their advisors to ensure that 
all resources are included in the directory. Having 
a comprehensive awareness of resources available, 
specifically instructor-created videos, ensures that 
advisors are equipped to support students effec-
tively. This will allow advisors the ability to best 
assist their students by providing specific action-
able ways that students can be successful.

Promote the Value. One effective strategy to 
enhance student success is for advisors to actively 
communicate the use and value of instructor-
created videos among online learners to promote 
their value. Instructor-created videos serve as a 
valuable resource that provides comprehensive 
explanations, visual demonstrations, and addi-
tional learning opportunities outside the traditional 
classroom setting.

It is important to be reminded that admission 
counselors and academic advisors can be trained 
during both new hire training and ongoing training 
to guide students toward these valuable resources. 
For example, when considering the role of the 
enrollment counselor, the trainers can build into the 
training for the “Welcome Call” to students on the 
first day of class to include the reminder to review 
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the instructor-created content located in the course 
resources, including the instructor-created videos.

Many universities offer a “Walk to Class” 
during the first week of school. This is usually 
provided by the enrollment counselor or academic 
advisor. The purpose of the walk to class is to 
show the student all of the features of the Learning 
Management System (LMS) (where to find every-
thing, how to submit assignments, how to post in 
the discussion forum, etc). Here, too, trainers can 
emphasize and stress the resources and tools that 
are available and provide academic advisors and 
enrollment counselors with the resources necessary 
for new hire onboarding, as well as ongoing train-
ing. Trainers, enrollment, and advising managers 
have the opportunity to ensure that these resources 
are prioritized at essentially all stages of the stu-
dent enrollment cycle. It is important to reinforce 
the knowledge of the value of these resources as 
well as remind the students of their location.

By encouraging students to watch these videos, 
Advisors and Counselors can help foster a best-
practice approach that empowers students to grasp 
complex concepts, reinforce their understanding, 
and improve their overall class performances. 
This proactive measure not only boosts students’ 
chances of passing their courses but also cultivates 
self-directed learning habits and enhances their 
overall educational experience.

Proactive Reach Out for At Risk Students. 
As is the case for many institutions, early inter-
action and identification of at-risk students is 
paramount to student success. By monitoring and 
tracking students’ progress, advisors can iden-
tify potential academic and personal challenges 
early on, enabling timely interventions and sup-
port. One recommendation is for student advisors 
to proactively reach out to students to discuss 
course resources provided in the LMS, particu-
larly instructor-created videos. Proactive outreach 
allows advisors to identify and support at-risk 
students, increasing their chances of academic suc-
cess and overall well-being. 

Proactive outreach fosters strong student-
advisor relationships based on mutual trust and 
understanding, thereby extending the supportive 
environment beyond the classroom. This proac-
tively demonstrates care and concern and enhances 
feelings of belonging, ability, and engagement. 
This, in turn, may empower students to take 

ownership of their educational journey, help them 
become their own advocate, and encourage long-
term success. Early outreach has also been shown 
to improve graduation rates, lower dropout rates, 
and foster a positive classroom experience (Renner 
& Skursha, 2022) that encourages persistence 
(Akers et al., 2021; Van Jura & Prieto, 2021) and 
improved institutional outcomes (Kraft-Terry & 
Kau, 2019).
CONCLUSION

This study has explored the challenges faced by 
first-year visual arts students in the online learning 
environment and has identified potential strategies 
that can be used by institutions to set the stage for 
greater student success. The findings underscore 
the impact of instructor-created video tutorials on 
student performance, particularly among those per-
forming at a “C” level. These videos demonstrate 
the potential to improve end-of-course grades and 
foster student persistence and motivation.

This research has highlighted the importance 
of cooperation within the online learning envi-
ronment, creating a more cohesive and effective 
learning infrastructure, benefitting all students. 
The collaboration of administrators, faculty 
members, faculty developers, and enrollment coun-
selors/advisors to implement the recommendations 
outlined in this study can build a strong foundation 
to pave the way for improved learning outcomes, 
increased student satisfaction, and greater persis-
tence for all students.
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