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Abstract 

Teachers’ language assessment literacy (LAL) refers to teachers' ability to perform assessment-

related tasks. Despite the significant role of language assessment literacy in English language 

teaching and learning, many teachers reported to have an inadequate ability to perform 

assessment-related tasks because of the lack of assessment training programs that prepared 

them for the tasks. This study aimed at investigating the existing assessment training programs 

to develop EFL teachers’ LAL. A systematic literature review was conducted to observe trends 

in how assessment training programs were carried out in the past decades. PRISMA model was 

used for identifying, screening, and selecting. Twenty-eight studies published between 2012 

and 2022 were reviewed. The results reveal that the assessment training models comprised 

theoretical and practical components of language assessments. The results also show that the 

methods for delivering the content are collaborative and reflective practices. The findings of 

this study should be considered in the design of EFL teacher training programs on assessment. 

Keywords: Language assessment literacy, LAL, EFL teachers, Assessment training, 

Systematic literature review 

 

Teachers should have the ability to conduct assessments in teaching and learning. For language 

teachers, the term ‘Language Assessment Literacy’ (LAL) refers to language teachers' ability 

to design, administer, and interpret the result of assessments (Davies, 2008; Fulcher, 2012; 

Giraldo, 2020; Inbar-Lourie, 2008; Sevimel-Sahin & Subasi, 2019). Previous research revealed 
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that teachers' LAL impacted their teaching (Ahmadi et al., 2022; Mellati & Khademi, 2018; 

Sultana, 2019). Sultana's (2019) research reported that teachers with adequate LAL knowledge 

delivered better language teaching. Mellati and Khademi's (2018) research also suggests that 

teachers with adequate LAL performed better in their teaching because they could consistently 

evaluate their teaching through the results of assessments. Other studies indicated how teachers 

with low or insufficient LAL failed to respond well to education reforms in their countries and 

could not adapt their teaching and assessment practices as mandated by the reformed 

curriculum (Firoozi et al., 2019; Razavipour & Rezagah, 2018). Thus, teachers' ability to 

perform assessments is equally essential to teachers' ability to teach. 

Despite the significant role of LAL, most studies on teacher training and professional 

development programs focused on teaching methodologies (Sayyadi, 2022; Sulaiman et al., 

2021). Teachers claimed that they were more knowledgeable and confident in their teaching 

skills than their assessment skills (Ahmadi & Ketabi, 2020; Bahtiar & Purnawarman, 2020; 

Fitriyah et al., 2022; Latif, 2021). Moreover, many studies on teachers' LAL indicated that 

teachers have inadequate LAL to perform assessment-related tasks (Bøhn & Tsagari, 2021; 

Firoozi et al., 2019; Liu & Li, 2020; Ölmezer-Öztürk & Aydin, 2018; Razavipour & Rezagah, 

2018; Sultana, 2019). Even if the teachers were reported to have sufficient or excellent 

knowledge of LAL, they failed to transform their knowledge into assessment practices (Aria 

et al., 2021; Levi & Inbar-Lourie, 2020; Öz & Attay, 2017; Zulaiha et al., 2020). This issue is 

problematic since teachers' inability to assess their teaching would have detrimental effects on 

their teaching, students, and, eventually, education. Thus, more attention should be given to 

the development of teachers’ LAL.  

Previous studies on ESL and EFL teachers' LAL revealed different results. ESL teachers have 

been reported to have good LAL. They have relatively sound and clear knowledge of 

assessment and its implementation (Singh, Singh, et al., 2022). ESL teachers are also reported 

to be able to use multiple assessment strategies when assessing their students (López, 2023; 

Singh, Muhammad, et al., 2022); therefore, they are considered more ready to adjust their 

assessment practices in response to the curriculum reform in their teaching context (Joachim 

& Hashim, 2021). On the other hand, studies on EFL teachers indicated that many EFL teachers 

still have problems in conducting assessments due to the inadequate LAL. For example, 

research by Watmani et al. (2020) reported that many EFL teachers were unfamiliar with LAL 

principles, making it difficult for them to conduct assessment-related tasks in their teaching. 

Latif's (2021) research also indicated that in many EFL contexts, EFL teachers' LAL is either 

developing extremely slowly or failing to fulfill the required curriculum standards. EFL 

teachers have also been reported to be underprepared when facing language assessment-related 

tasks despite having participated in pre-service education programs (Jan-Nesar M et al., 2020). 

Similarly, Vogt and Tsagari (2014) revealed that EFL teachers had low knowledge of LAL, 

and they suggested that investigations on EFL teachers' LAL should be conducted.  

The urgency of investigating EFL teachers’ LAL becomes more apparent when considering 

the current number of EFL teachers globally. In the past two decades, we have been observing 

the rise of globalization in conjunction with postcolonial trends, resulting in a profound impact 

on the spread of English and English language teaching (ELT) in the world (Cameron & 

Galloway, 2019), making English as an international language (EIL). In relation to the 

profusion of EIL, Tajeddin and Pakzadian (2020) reported that English has been the dominant 

foreign language in the institutional curricula as well as in foreign language teaching and 



TESL-EJ 28.2, August 2024 Puspawati et al.   3 

learning systems. Such a global status of English has brought about potential markets in various 

areas such as textbook publishing and teaching professions, particularly in the Outer and 

Expanding Circles, a model of diffusion of English proposed by Kachru to refer to ESL and 

EFL contexts respectively (in Tajeddin & Pakzadian, 2020). EIL has then challenged the 

notions of native speakerism in the developments of ELT textbooks and in the preparations of 

English teachers since the concept of EIL offers possible different norms to exist for the use of 

English in different varieties of world Englishes around the globe (Matsuda, 2019). In regard 

to English teachers in particular, the ever-growing number of English speakers in the Outer 

and Expanding Circle countries has consequently demanded more and more ESL as well as 

EFL teachers. The global prevalence of students and teachers, more specifically in the 

Expanding Circle, thus underscores the extensive reach and critical importance of this 

demographic.  When research on LAL has proven that ESL teachers performed better than EFL 

teachers, implying that they are comparatively more equipped and supported, collecting 

information about LAL-related professional development activities among EFL teachers might 

illuminate the unique challenges EFL teachers face. This concern has inspired this systematic 

literature review (SLR) on portraying how EFL teachers have been trained in developing their 

LAL. 

Many studies have investigated problems related to EFL teachers’ LAL and reported that 

despite the important role of LAL, EFL teachers claimed the insufficiency of trainings in 

language assessments for both pre-service teachers (Kremmel & Harding, 2020; Liu & Li, 

2020; Ölmezer-Öztürk & Aydin, 2018; Sayyadi, 2022; Sultana, 2019) and in-service teachers 

(Babaii & Asadnia, 2019; Berry et al., 2019; Bøhn & Tsagari, 2021; Giraldo, 2019; Tian et al., 

2021). Some studies showed that research projects had positive effects on the teachers’ LAL 

(Baker & Riches, 2017; Giraldo & Murcia, 2019; Kremmel et al., 2018; Levi & Inbar-Lourie, 

2020; Ölmezer-Öztürk, 2021; Saputra et al., 2020; Xie, 2021); however, problems related to 

EFL teachers' LAL persist. A number of studies reported that training on LAL mainly discussed 

concepts and theories of LAL without any practical implications for teachers’ LAL 

(Bustamante, 2022; Ölmezer-Öztürk, 2021; Sayyadi, 2022; Sulaiman et al., 2021; Tian et al., 

2021). Consequently, such trainings may fail to prepare teachers to play active roles in 

assessing students (Liu & Li, 2020; Ölmezer-Öztürk & Aydin, 2018; Öz & Attay, 2017; 

Sayyadi, 2022; Sultana, 2019). Therefore, studies which investigate the training programs 

targeting EFL teachers' LAL should be conducted. 

Research that reported issues in trainings on EFL teachers' LAL mainly required the 

participants to recall LAL training contents. For example, Sayyadi (2022) investigated in-

service teachers' LAL by asking the participants to recall their assessment training when they 

were pre-service teachers. From the data, the researcher concluded that the assessment training 

failed to improve the teachers' LAL. A study by Sultana (2019) also reported the same 

phenomenon where the in-service teachers recalled their assessment training during their 

undergraduate study to determine the in-service teachers' LAL without discussing the training 

program model. Thus, whether the training that the teachers reported addressed their LAL was 

still questionable. Therefore, as most studies recommend, the teacher training or professional 

development programs should be reformed to achieve the targeted development of EFL 

teachers' LAL. Based on the recommendations, this present study aimed to review empirical 

studies on EFL teacher training and professional development programs aiming at developing 

EFL teachers' LAL. This research employed an SLR method to analyze, synthesize, and 

summarize previous published studies on training programs to develop EFL teachers’ LAL. 
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The results of this research can provide insights into programs to develop EFL teachers' LAL 

and can be used to improve programs for developing teachers' LAL. Therefore, this research 

investigated the models used in the training programs to develop EFL teachers' LAL. The study 

addresses the following research questions:  

1. What is the content of EFL teachers’ LAL training? 

2. What are the LAL training methods? 

3. What are the trends in training to develop EFL teachers’ LAL? 

Method 

This SLR explored the models used in assessment training programs that focus on developing 

EFL teachers' LAL. This research adopted the PRISMA Group 2015 idea of Preferred 

Reporting Items for Systematic Reviews and Meta-Analyses (PRISMA) for reporting our 

systematic review. The review employed a comprehensive research protocol to ensure 

transparency and rigor (Jesson et al., 2011; Petticrew & Roberts, 2006). Following the 

protocols, we 1) defined the research question (RQ), 2) identified keywords and databases, 3) 

conducted a comprehensive literature search, 4) applied exclusion and inclusion criteria, 5) 

critically appraised the quality of the sources, and 6) synthesized the studies.  

Identification 

The researchers identified published articles documents from different databases based on three 

criteria: i) LAL (mandatory), ii) teacher professional development or teacher training, and iii) 

articles and proceedings. Research articles written in languages other than English were 

excluded from this research. This research only covered online databases for broader coverage 

and easier access to the databases. ERIC, ScienceDirect, Taylor and Francis, SAGE Journals, 

ProQuest, and Springer databases were explored to find relevant studies. Based on previous 

studies, LAL seems to have been discussed in the research literature between 2008 and 2009. 

Hence, the analysis period was set for the last ten years. 

Search String 

The search string was based on contextualized keywords and contained concepts related to the 

research question, including synonyms and abbreviations commonly used by researchers in 

writing article titles. The definition of keywords has been calibrated based on several informal 

searches to minimize the risk of omission. We restricted the query to titles and keywords to 

perform the search from the databases. The terms Language Assessment Literacy and Teacher 

Professional Development are included in the search since they become the focus of this 

research. Boolean terms "AND" and "OR" (Gough et al., 2017) were used between the 

keywords in the search string to find sufficient data about Language Assessment Literacy and 

Teacher Professional Development. Thus, we used the following final search query: 

("Language Assessment Literacy" OR "LAL" OR "Assessment Literacy" OR "Language 

Assessment") AND ("assessment training" OR "Teacher professional development" OR 

"teacher training"). 

The generic search string was defined, and wildcard characters were used to cover as many 

variations of the terms as possible. Filters were also applied in the initial search to narrow down 

the article selection and focus more on the targeted articles. Filters in the initial search were 

used   for a more straightforward further screening process. Filters applied were for articles 

written in reviewed journals, written in English, and published between 2012 and 2022. These 
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filters were applied so that in the initial search, two exclusion criteria, such as articles not 

written in English and articles published before 2012, were already excluded during the initial 

search. Thus, the screening process can focus more on topics such as the disciplines covered 

in the study. The initial search from the six databases using the keywords and the search filters 

identified a total of 802 articles.  

Screening Procedures 

The screening procedures were done twice to obtain the final selection of the articles included 

in the reviews. The first screening was done by the first and second authors on the databases 

using the inclusion criteria. The first author did the first screening on Taylor & Francis, SAGE 

Journals, and ProQuest databases. Meanwhile, the second author performed screening 

procedures on ERIC, Science Direct, and Springer Link databases. The 802 articles were 

screened by reading the titles and keywords written after the abstract to see if the articles 

discussed Language Assessment Literacy, LAL, Assessment Literacy, EFL, ELT Assessments, 

assessment training, and assessment professional development programs. The article abstracts 

were scanned if the titles and the keywords did not give the expected information. For the initial 

screening, we documented the results in a Google Spreadsheet. The initial screening using 

inclusion criteria yielded 176 articles to be included in the second screening. 

The first and second authors did the second screening of all 176 articles for final selection. In 

this process, the first and second authors read the articles' abstracts to determine if the articles 

discussed EFL/ELT assessment training models or EFL/ELT assessment professional 

development programs. The first and second authors documented the second screening in a 

Google Spreadsheet. To finalize the screening process, the first and second authors held a 

meeting to discuss different selection decisions. The meeting resolved issues on the different 

selections to finalize the selected articles. Based on the Kappa coefficient analysis, the inter-

rater reliability for the article selection was .876, which was categorized as the almost perfect 

agreement between the raters (Viera & Garrett, 2005), in this case, between the first and the 

second authors. Of the 176 articles, 28 articles were selected for the review. The review's main 

focus would be the models used in assessment training or professional development programs 

to develop EFL teachers' LAL. The article selection and the screening procedures can be seen 

in Figure 1. 
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Figure 1. Flowchart of the Selection and Screening Procedure 

The Profiles of the Selected Articles 

After the final selection, this systematic literature review included 28 articles discussing 

assessment training models used to develop teachers’ LAL. Figure 2 provides information on 

the number of articles included per year. The figure shows that the earliest articles reviewed in 

this research were published in 2013, while no article published in 2014 and 2016 was included.   

 
Figure 2. Numbers of Articles Across Publication Years 

 

 
Figure 3. The Contexts of the Research 

Figure 3 presents the research contexts where the training programs were implemented. In-

service teacher context ranked the highest number (57%), and one study aimed to develop both 

pre-service and in-service teachers. In addition, Table 1 below provides detailed information 

on the educational contexts of teachers who participated in the studies. 
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Table 1. Publication and Context of the Research 

In-service Pre-service In-service and Pre-service 

Babaii and Asadnia (2019) 

Baker and Riches (2017)  

Cinkara (2020)  

Cui et al. (2022)  

González (2021)  

González et al., (2018)  

Janssen (2022)  

Jeong (2013)  

Klug et al. (2018)  

Kremmel et al. (2018)  

Lan and Fan (2019)  

Levi and Inbar-Lourie 

(2020)  

Osidak et al. (2021)  

Saputra et al. (2020)  

Shafaghi et al. (2020)  

Yeo (2021) 

Giraldo and Murcia (2018)  

Giraldo and Murcia (2019)  

Ho and Yan (2021)  

Kvasova (2022)  

Lam, (2015)  

Lee et al. (2021)  

Levy-Vered and Alhija, (2018)  

Ölmezer-Öztürk, (2021)  

Restrepo Bolivar (2020)  

Torshizi and Bahraman, (2019)  

Xie (2021) 

Giraldo (2021) 

 
Figure 4. Regional Contexts of the Studies 

Figure 4 shows the contexts of the research based on regions where the research participants 

are from. Eight regions were recorded in the study, with the highest regions being West Asia, 

South, and North American regions. However, four articles did not state where the research 

participants are from. 

Data Analysis 

Thematic analysis was done on the 28 selected articles to find information linked to the research 

questions. The selected articles were read meticulously and repetitively to see recurrent themes 



TESL-EJ 28.2, August 2024 Puspawati et al.   8 

and patterns, focusing on the training models reported in the article. The reports on the training 

models were reduced into codes, categories, and themes to generate the review findings. The 

first author completed coding, categorizing, and thematizing. The results were then verified by 

the second and third authors to maintain the reliability of the coding. 

Findings 

Two main themes emerged from the articles after the analysis of the 28 articles. The first theme 

was the training content that discusses the materials, topics, and issues covered in training. The 

second theme was the methods used for delivering the training content. In terms of contents, 

the training models for developing EFL teachers’ LAL included an introduction to theories of 

language assessments, activities involving the practical implications of the language 

assessment theories, and teachers’ involvement in developing assessments. Meanwhile, two 

main methods for delivering the training content include collaborative and reflective practices. 

These methods were reported in many studies included in this SLR. The summary of the 

contents and methods of the training is presented in Figure 5.   

 
Figure 5. Summary of the findings 

The Contents of EFL Teachers' LAL Training  

The contents of the training programs presented in the articles include theories of language 

assessments, practical implications of the language assessment theories, and teachers’ 

involvement in developing assessments. However, the studies put different emphases on those 

three contents in the training programs. For example, six studies have devoted quite a 

significant portion to the discussion of language assessment theories, such as studies carried 

out by Jeong (2013), Lam (2015), Baker and Riches (2017), Levy-Vered and Alhija (2018), 

Ölmezer-Öztürk (2021), and Kvasova (2022). Most of the trainings were usually done for pre-

service teachers to lay a theoretical foundation for language assessment (e.g., Kvasova, 2022; 

Ölmezer-Öztürk, 2021). Nine studies focused more on the practical implications of the 
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assessment theories (Babaii & Asadnia, 2019; Giraldo & Murcia, 2019; González, 2021; 

Osidak et al., 2021; Shafaghi et al., 2020; Yeo, 2021). Ten studies devoted a more extensive 

discussion on the activities involving teachers in developing language assessments (Cinkara, 

2020; Cui et al., 2022; Ho & Yan, 2021; Janssen, 2022; Xie, 2021). However, the other three 

studies (Klug et al., 2018; Lan & Fan, 2019; Restrepo Bolivar, 2020) did not indicate the 

proportion of those three elements in the articles. The next part of the findings discusses how 

each element was incorporated into the training programs will be presented. 

The theories of language assessments. The studies reported some theories included in their 

assessment training. The first theory presented was the principles of language assessments, 

including tests or assessments validity, reliability, practicality, and authenticity (Baker & 

Riches, 2017; Cui et al., 2022; Giraldo & Murcia, 2019; Kremmel et al., 2018). The second 

theory also included in the training was the role of language assessment in language learning. 

Studies by Levi and Inbar-Lourie (2020) and Ölmezer-Öztürk (2021) included the theory on 

the role of assessment and evaluation in the learning environment. In addition, studies by Lam 

(2015) and Ölmezer-Öztürk (2021) included discussions on how assessments can be used to 

promote students' learning. Thus, the introduction of terms such as Assessment for Learning 

was also included (Lam, 2015; Levi & Inbar-Lourie, 2020). This theory of the role of 

assessments may broaden the teachers' knowledge of the uses of assessments beyond 

monitoring students' achievement. The third theory of assessment discussed the types of 

assessments, such as large-scale or high-stakes assessments (Cui et al., 2022; Lam, 2015) in 

contrast to classroom assessments or low-stake assessments (Cui et al., 2022; Jeong, 2013; Lan 

& Fan, 2019). Other types of assessments that were presented in the theory of assessment were 

formative and summative assessments (Lam, 2015; Levi & Inbar-Lourie, 2020), and alternative 

assessments (Babaii & Asadnia, 2019; Jeong, 2013; Ölmezer-Öztürk, 2021). The fourth theory 

deals with LAL. Interestingly, although the training presented in the articles addressed teachers' 

LAL, the theory of assessment literacy was not included in the training until 2021, as presented 

in Ölmezer-Öztürk’s (2021) study. Assessment literacy is a new concept, but not many studies 

included the concept in trainings. 

The practical implications of language assessment theories. Besides the theories of 

language assessments, practical implications of the theories were also used in trainings to 

engage participants in activities to apply the language assessment theories into practice. The 

activities were done to strengthen the participants' understanding of the theories. The 

participants were involved in reflecting on their assessment practices based on the theories 

taught earlier in training and critiquing and analyzing already available tests or assessments. 

For example, Babaii and Asadnia (2019), after the participants had learned a language 

assessment theory from reading research papers, evaluated their current assessment practices 

based on the theories they had learned from the research papers. The same practice was also 

reflected in the studies by Saputra et al. (2020) and Yeo (2021). The participants analyzed the 

validity and reliability of assessment samples (Giraldo & Murcia, 2019). Other studies involved 

the training participants in analyzing exam questions (Ölmezer-Öztürk, 2021), achievement 

tests (Cui et al., 2022; Levy-Vered & Alhija, 2018), assessments for measuring writing skills 

and their rubrics (González, 2021), and tests for national examinations (Baker & Riches, 2017). 

Both the reflection and analysis were done after the training participants learned theories 

related to the activity. For example, a study by Giraldo and Murcia (2019) required the 

participants to analyze the validity and reliability of tests because they included the theory of 



TESL-EJ 28.2, August 2024 Puspawati et al.   10 

validity and reliability of tests. So, the participants had the background knowledge to analyze 

the tests.  

The teachers’ involvement in developing assessments. This course content is mostly used in 

the training programs in developing EFL teachers' LAL. In this activity, the teachers involved 

in the study were actively involved in developing assessments. Some training required 

participants to develop assessments as part of the training activities, and the assessments were 

not administered in any context (González, 2021; Jeong, 2013; Kvasova, 2022; Levy-Vered & 

Alhija, 2018). Other training programs required the participants to develop assessments that 

were administered to the participants' teaching context. The assessment can be in the form of 

tests or performance-based assessments. Some of the training required teachers to design high-

stakes tests such as English Proficiency Tests (Ho & Yan, 2021; Kremmel & Harding, 2020), 

diagnostic tests (Cui et al., 2022), and placement tests (Janssen, 2022). Other training programs 

involved teachers in projects to develop classroom-based assessments, such as large-scale 

quizzes for examinations (Cinkara, 2020), classroom tests (Xie, 2021), and authentic classroom 

assessments (Lan & Fan, 2019; Saputra et al., 2020). As stated above, to be involved in 

assessment development, the participants underwent a rigorous process starting with planning, 

development, implementation, and evaluation. In the planning stage, the participants are 

involved in activities such as writing test specifications and gathering test logistics such as 

audio for listening tests or reading texts for reading tests (Kremmel et al., 2018) or collecting 

information such as objectives of the tests (Janssen, 2022), students’ English ability and 

learning progress (Xie, 2021). The development stage involved teachers drafting, reviewing, 

feedbacking, editing, and revising the assessments (Ho & Yan, 2021; Janssen, 2022; Xie, 

2021). Meanwhile, the implementation stage is administering the assessments to the intended 

audience, such as students at secondary schools (Cinkara, 2020; Kremmel et al., 2018) and 

students at universities (Cui et al., 2022; Janssen, 2022). The last process reported was 

evaluation, which involved activities like reflecting on the process of the assessment 

development or the developed assessments (Kremmel et al., 2018) and receiving constructive 

feedback from the mentors (Xie, 2021). Although the evaluation process was written as one 

stage in assessment development, only a few articles discussed how it was done in the research.  

The LAL Training Methods 

One important theme in the analysis is how the training content was delivered to ensure the 

effectiveness of the training. The first method that was used in the assessment training was 

collaborative practices, which was found in nine articles. Collaboration can be done among the 

training participants (Giraldo & Murcia, 2019; Ho & Yan, 2021; Saputra et al., 2020) with 

mentor teachers or training facilitators (Cinkara, 2020; Lee et al., 2021; Osidak et al., 2021; 

Xie, 2021), or with assessment professionals (Baker & Riches, 2017). The collaborative 

practices also involved the participants in the community of practice, such as the Professional 

Learning Community (Ho & Yan, 2021; Saputra et al., 2020). The collaboration usually 

happened during the participants' involvement in developing assessments when they worked 

together to develop assessments or when the mentor teachers, training facilitators, or 

assessment specialists gave feedback on the developed assessments during the development or 

evaluation stage. This collaborative practice is essential in developing teachers' LAL since it 

was used repeatedly in the articles.  

The second method found in the articles reviewed was the use of reflective practices in 

developing teachers' LAL training. Ten articles mentioned reflection throughout the training 
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process. The reflections were done in the form of journal and narrative writing (Babaii & 

Asadnia, 2019; Restrepo Bolivar, 2020), reflective discussion forum (González et al., 2018), 

and reflection report (Ölmezer-Öztürk, 2021). The reflections also varied in the form of 

content. For example, participants can write reflections about the current assessment practices 

(Babaii & Asadnia, 2019; González, 2021; Restrepo Bolivar, 2020; Saputra et al., 2020). In 

other studies, participants also wrote reflections about the progress they experienced during the 

training (Kvasova, 2022; Ölmezer-Öztürk, 2021; Restrepo Bolivar, 2020), or reflection on the 

developed assessments and the implementation of the developed assessments (Klug et al., 

2018; Lee et al., 2021; Levi & Inbar-Lourie, 2020). The reflection was also done for 

participants' future assessment practices and plans after the training program (Kvasova, 2022; 

Restrepo Bolivar, 2020; Saputra et al., 2020).  

The Trends in Training for Developing EFL Teachers’ LAL 

This research aimed to examine the models for assessment training programs to develop EFL 

teachers' LAL through an SLR involving 28 previous research articles published between 2012 

and 2022. The reviews showed that there had been changes in the trends of LAL training in ten 

years. The first change was the assessment types that became the focus of training. In the 

studies published in 2012 – 2017, the training focused on large–scale tests, such as national 

examinations. For example, a study by Lam (2015) reported a training program that focuses on 

large-scale tests and theories underpinning the tests and discusses how to make use of the 

assessment to improve classroom instruction. Other research by Baker and Riches (2017) 

focused on developing the ability of participants to critique participants’ national examination 

tests and to revise the national examination tests. Meanwhile, studies published in 2019 – 2022 

focused more on classroom-based and alternative assessments than tests. For example, Lan and 

Fan's (2019) research focused on classroom-based LAL, and Levi and Inbar-Lourie’s (2020) 

research focused on developing participants' ability to develop performance-based assessments 

and the rubrics accompanying the assessments. In addition, more and more training on 

classroom-based assessment was reported (e.g., Kvasova, 2022; Lee et al., 2021). Meanwhile, 

the articles published in 2018 focused on large-scale tests (e.g., Kremmel et al., 2018) and 

classroom-based assessments (e.g., González et al., 2018; Levy-Vered & Alhija, 2018). 

Publications in 2018 seem to have transitioned from focusing on large-scale tests to focusing 

more on classroom-based assessments. 

Another gradual change that can be seen from the articles reviewed was the nature of the 

training participants' involvement in developing assessments. In the earlier years of 

publications, the participants were developing assessments for the training only, and the 

developed assessments were not used in a real teaching context (e.g., Giraldo & Murcia, 2018; 

Levy-Vered & Alhija, 2018; Torshizi & Bahraman, 2019). Meanwhile, training reported in 

later years involved teachers in developing assessments in their teaching context, which also 

involved more complex processes such as reviewing, revising, administering, and evaluating 

the developed assessments (Cinkara, 2020; Cui et al., 2022; Janssen, 2022; Xie, 2021). The 

change may reflect more consideration of the participants' assessment contexts to bridge the 

gap between the training and the assessment context. Thus, collaboration in developing 

assessment also changes from collaboration among participants, between participants and 

training facilitators, to collaboration between participants and mentor teachers who were not 

training facilitators, and between participants and assessment specialists. The data showed a 

more complex collaboration among stakeholders.   
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Discussion 

This research revealed models of assessment training programs to develop EFL teachers' 

assessment literacy. The models comprised the contents of the training and the methods in 

which the training was conducted. This review revealed that assessment training should cover 

both theoretical frameworks of assessment, including theories of principles of language 

assessments that discuss the validity, reliability, authenticity, and practicality of language 

assessment. The reviewed articles also discussed the theories of the roles of language 

assessments in teaching, types of assessments, and assessment literacy. These theories of 

language assessments can enhance teachers' knowledge of the basic principles of language 

assessments, which become the foundation of teachers' sound assessment practices (Stiggins, 

2014). This finding is also in line with Latif and Wasim’s (2022) research which revealed that 

teachers lack knowledge of assessment concepts such as principles of language assessments 

and different types of assessments. Besides, teachers' knowledge of language assessment 

theories also influences their assessment practices. Therefore, assessment training should 

include a theoretical basis for language assessment (Chan & Luk, 2022; Latif & Wasim, 2022). 

In addition, the inclusion of LAL theories in assessment training also aligns with the suggestion 

of a study by Watmani et al. (2020) that reported the lack of knowledge of assessment literacy 

principles by teachers, which may hinder teachers from performing assessment-related tasks. 

The following important content of assessment training reported in the articles was the practical 

implication of assessment theories and the involvement in assessment development. This 

training content is equally crucial to teachers' LAL because many previous studies reported 

teachers’ inability to use assessment theories in their assessment practices (Gan & Lam, 2022; 

Sayyadi, 2022; Watmani et al., 2020). Therefore, helping teachers to see the practical 

implications of the assessment theories is essential for developing teachers' LAL. This research 

finding highlights similar issues raised by Sulaiman et al. (2021), who argue that both practical 

and theoretical components of language assessment need to be incorporated into assessment 

training programs addressing teachers’ LAL. Even though Sulaiman et al. (2021) proposed 

more emphasis on the theories of language assessment than the assessment practices, they 

agreed that both practical and theoretical exposure to language assessments are essential. 

Besides, some research recommended activities on helping teachers learn about the practical 

implications of assessment theories, reflecting on the participants' past assessment practices, 

which was also proposed by Gan and Lam (2022) to better assist the teachers toward new and 

reformed assessment practices. Another activity presented in the articles was the participants’ 

involvement in developing assessments, which was also sought as an important activity in 

assessment training to expand teachers’ LAL (Gan & Lam, 2022; Sayyadi, 2022; Stiggins, 

2014). Sayyadi (2022) argued that teachers still need training that involves them in the 

development of assessment. According to Stiggins (2014), equipping teachers with the skill to 

develop sound assessments reduces the risk of using inappropriate assessment methods that 

will give false information on students' progress and the teaching and learning process.   

Another finding discussed in the reviewed articles was the training methods used to deliver the 

training content. Across the 28 articles, collaborative and reflective practices were presented 

as the methods used in training. Gan and Lam (2022) agree that collaboration enforces the 

interaction between colleagues, trainers, mentor teachers, assessment specialists, and other 

stakeholders to build a shared understanding of LAL acquisition. Bøhn and Tsagari (2021) and 

Rohmah (2018) also emphasize that collaborating with multiple stakeholders, such as 
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colleagues, school management, students, and parents, can create fruitful assessment cultures, 

which is an important dimension in teachers' LAL. Ahmadi and Ketabi (2020) also proposed 

that collaboration between teachers and students is an important element of LAL development. 

While collaboration with students and parents was deemed important (Ahmadi & Ketabi, 2020; 

Bøhn & Tsagari, 2021), the present study did not find any information about such 

collaboration. It may be worth noting that they should be included in the assessment training 

discussion.  

Reflective practices were also reported as a method used in assessment training in the reviewed 

articles. The findings revealed that the training participants had to reflect on the assessment 

and the training itself. The training participants reflected on their past assessment practices, 

their developed assessments, and their future assessment practices. They also did reflections 

on their progress in the training where they could share the essential knowledge and skills they 

learned from the training and the plan after training related to their assessment and teaching. A 

study by Tian et al. (2021) reported that through reflective practices, teachers developed more 

awareness of their assessment practices to design meaningful tasks and develop effective 

assessments. Gan and Lee (2016) also argued that reflection is an important tool that enables 

teachers to capture their teaching experiences, including the assessment, and tap into their 

needs, issues, and concerns in their teaching. This reflection is important to shape their 

understanding of their practices because when they do reflections, they can express their 

understanding of their teaching practices, including their assessment practices (Gan & Lee, 

2016).  

The last finding of this study is the trends in assessment training programs. The findings related 

to the trends of the type of assessment included in the training were in line with DeLuca et al. 

(2016), who argue that there is a growing emphasis on the themes of alternative assessments 

instead of standardized tests. Fitriyah et al. (2022) also suggested paying more attention to 

classroom-based assessment for teachers' professional development programs. Watmani et al. 

(2020) also acknowledge trends from large-scale testing to smaller-scale assessment practices. 

More emphasis on the classroom-based assessment was also suggested by Stiggins (2014), who 

argues that teachers should be able to develop assessments that can give accurate information 

about the classroom teaching and learning process, and large-scale tests cannot do that. 

Meanwhile, the progression of the nature of collaboration has been discussed in Gan and Lam's 

(2022) study that addresses the complexity of collaboration among stakeholders involved in 

assessments.  

Future Research on Developing EFL Teachers’ LAL 

The study has some implications for future research on EFL teachers’ LAL. First, considering 

the small number of articles related to training programs for developing teachers’ LAL, future 

research on such training programs is still needed. For pre-service EFL teacher training 

programs, research on the effectiveness of the existing assessment course to develop pre-

service teachers’ LAL can be conducted to evaluate the existing training. The result of the 

evaluation of the assessment can be data to design more effective training programs. For in-

service EFL teachers, with the shifting trends from standardized tests to classroom-based 

assessments, future research can investigate the training programs to equip these teachers for 

this responsibility better. Second, since the trend of assessment training is in favor of 

collaboration among parties involved in assessments, such as among trainees, trainers, 

assessment practitioners, and assessment experts, research on the collaboration models that are 
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effective for developing EFL teachers’ LAL can be carried out to better design assessment 

training.  

Finally, due to the increasing trends of digital or online assessment in some educational 

contexts, future research can also be devoted to investigating EFL teachers’ LAL for these 

types of assessments. Research can also investigate how to train EFL teachers for these types 

of assessments. The articles reviewed in the current study have not discussed digital/online 

assessments. Therefore, it is worth noting that there is a wide range of topics that researchers 

can explore regarding digital/online assessments. 

Conclusion 

This SLR investigated language assessment training models to develop EFL teachers' LAL. 

Using the PRISMA Model 2015, a careful selection process involving identifying online 

journal databases, determining search strings, and screening procedures was carried out to find 

articles suitable for review to answer the research questions. The review included and analyzed 

twenty-eight articles to find themes related to the assessment training models. The findings 

revealed that assessment training targeting the development of teachers’ LAL covered both 

theoretical and practical aspects of language assessment. Theoretical aspects were included to 

give a basic understanding of language assessment as the foundation of teachers' assessment 

practices. Theories such as principles of language assessments, the roles of assessments in 

education, assessment types, and assessments literacy were introduced in training. The 

practical implication of the theories was also included in the training to help training 

participants apply the theories to their assessment practice. Participants were engaged in 

activities such as analyzing assessments, reflecting on past assessment practices, and 

developing assessments. The training was done using methods that required participants to 

have hands-on experience throughout the programs. Collaboration and reflection were also 

important components of assessment training. These two methods were reported to affect the 

participants' LAL positively. Finally, there is also a growing trend where assessment training 

programs moved towards developing teachers’ competencies in designing classroom-based 

assessments. 

This research offers crucial insight into the training models to improve teachers' LAL. The 

training model could be implemented for both pre-service and in-service EFL teachers with a 

more significant incline toward the in-service teachers. The training model can be adapted to 

teacher training programs or professional development. Although courses or training on LAL 

and teachers' professional development programs focusing on LAL may be less than those 

programs for developing teaching competence, with the use of the appropriate model, the 

training could be designed to develop EFL teachers' LAL effectively. In addition, the trends of 

assessment training move toward teachers' classroom assessment practice, indicating the 

importance of considering assessment context in designing assessment training. The limitation 

of this research is that the source of data did not include major databases such as Scopus and 

Web of Science. While the databases used for this research covered most publications in the 

education field, the use of major databases may yield more articles that can be included in the 

study. The number of articles included in this SLR can be considered small for SLR, which 

means that the research on LAL, especially the ones focusing on training models to develop 

teachers' LAL, still needs to be improved. Therefore, future research on LAL training programs 

is still widely open. Future research on assessment training and its effects on teachers' LAL 

can still be explored.  
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