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AbstrAct 
This study identifies and analyzes the processes and differences in distance learning implementation between city and 
village schools in Indonesia and Malaysia. Characteristics of students and teachers, distance learning facilities, ability to 
use technology, and parent’s role in the learning process will be analyzed in depth. This research will simultaneously hy-
pothesize the link between these factors and student learning independence. This research is a mixed methods research 
that combines qualitative research that using observation and interview techniques and quantitative methods that using 
questionnaire technique. This research was conducted on elementary school students in Indonesia and Malaysia located in 
rural and urban areas, with a total sample of 240 students ranging from low to high grades. Apart from students, as many 
as 60 school academics consisting of principals, teachers, and staff were also interviewed to obtain more comprehensive 
data and data triangulation. Quantitative data were analyzed using a qualitative-quantitative descriptive method where 
the qualitative statements in the questionnaire were converted into quantitative data, while qualitative data were analyzed 
using an interactive model mentioned by Miles & Huberman (2014). The study results show that the distance learning 
implementation between city and village schools experiences a slight difference with the rapid development of information 
technology. Of the four aspects studied, there are aspects in which village schools are superior to city schools. These four 
aspects are also investigated for their influence on student learning independence so that further research can be carried 
out regarding the correlation of these aspects to student learning independence.
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IntroductIon
Villages and cities are always considered different areas 
(Gilaninia, 2015). Urban areas are considered more advanced 
than rural areas in many fields, from health, economy, 
or social, to education. Development in urban areas is 
considered more advanced compared to cities, which is 
indicated by the existence of industrial and shopping centers, 
complete facilities, the spread of large companies, and the 
establishment of universities and libraries, which are often 
not found in villages (Fajrillah et al., 2018; Sutriadi, 2018). 
Not surprisingly, people in the village choose to move to the 
city to get a more decent life, improve their economic level, 
gain knowledge, and get convenience and practicality in 
making ends meet (Bamzar & Khademi, 2014). The difference 
between villages and cities is striking, where cities are seen as 
modern and traditional (Potiropoulos, 2012).

Since 2019, the world has been shocked by the Corona 
Virus Disease-19 (Covid-19) pandemic. Almost all countries 
in villages and cities have changed their teaching and learning 
process from face-to-face at school to remote learning at 
home (Adedoyin & Soykan, 2020; Sarier & Uysal, 2022). For 
developing countries that are used to implementing distance 
learning and already have adequate facilities, this transfer is 
a minor problem (Maher, 2021). Although it was also found 
that low-income people in developed countries tend not to 
have access to quality education in distance learning (Dorn 
et al., 2020; Scarpellini et al., 2021), however. Developing 
countries have never implemented distance learning, and the 
equipment that supports it is also limited and will experience 
various problems (Kusmaryono et al., 2021; Setiawan & Iasha, 
2020).

Two developing countries such as Indonesia and Malaysia 
are examples of countries that experience many obstacles. 
Among them are inadequate facilities, teachers’ lack of ability 
to operate technology, and reduced student motivation and 
independence in learning (Dwiaryanti & Rahman, 2021; 
Sheng et al., 2023; Zain et al., 2022). Not only Indonesia 
and Malaysia, but other developing countries such as India 
(Fernandez et al., 2022)the aim is to study online education’s 
positive and negative consequences, reflecting sync and 
async approaches. This research followed a mixed research 
approach. The key stakeholders of this research are the Indian 
educational institutions and students. Design/methodology/
approach: This research collected data from the students 
undergoing synchronous and asynchronous learning amidst 
the COVID-19 Pandemic. The data were collected (N = 655, 
Afghanistan (Sarwari et al., 2022), and Bangladesh (Alom 
et al., 2023) also experienced various problems when they 
started implementing distance learning during the Covid-19 

pandemic. The problems differ significantly, ranging from 
uneven gadget ownership and low internet connection in 
certain areas. This situation did not only occur at the school 
level but also occurred at the tertiary level because, during 
the Covid-19 pandemic, all students at schools and tertiary 
institutions were required to study at their respective homes 
which were scattered in various regions.

Distance learning implementation is very dependent 
on the availability of adequate facilities. The main 
facilities needed are gadgets and an internet connection 
to communicate between students and teachers, students 
and students, and teachers and parents (Artisih et al., 2022; 
Ihwanah et al., 2022). The village is always identified with 
low income, so it cannot provide the necessary facilities to 
access distance learning. The village is also synonymous 
with high traditionalism, so it needs to familiarize itself with 
distance learning technology. This condition is different from 
cities that have developed very rapidly, both in terms of their 
economic level and the completeness of existing facilities 
(Iivari et al., 2020; Surahman et al., 2021).

Another factor influencing distance learning 
implementation is the characteristics of the learning actors 
and parents as supporters (Abdurrahmansyah et al., 2022). The 
teacher as a learning controller greatly influences the distance 
learning process because the implementation of learning will 
depend on how the teacher organizes the learning (Yao et al., 
2020). Students as learning objects also play an essential role 
in achieving learning targets; where in the learning process; 
students’ characters are needed to participate in learning (Yates 
et al., 2020) for parents who become temporary substitutes 
for teachers to accompany children while at home, they also 
play an essential role in the success of distance learning. 
The differences in the characters of students, teachers, and 
parents in city and village schools, influenced by different 
environments, jobs, and activities, may also affect distance 
learning implementation (Salazar & Aboloc, 2022).

Based on this background, this research aimed to identify 
and analyze the processes and differences in distance learning 
implementation between city schools and village schools 
in Indonesia and Malaysia. Characteristics of students and 
teachers, distance learning facilities, ability to use technology, 
and parent’s role in the learning process will be analyzed in 
depth. This research will also collect information related to 
the relationship between these factors and student learning 
independence.

Method
Research Design
This research is a mixed methods research that combines 
quantitative and qualitative research. Quantitative research 
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investigates distance learning implementation according to 
students’ views. Qualitative research is used to determine 
distance learning implementation in depth, according to the 
opinion of the school’s academic community and the results 
of researchers’ observations.

Participants 
The population of this study is elementary school students 
in Indonesia and Malaysia who are in rural and urban areas. 
Even so, the limitations of the study made this study take a 
sample. The sample in this study was students at city schools 
and village schools in Central Java, Indonesia, and Tanjong 
Malim, Malaysia. The total sample participating in this study 
was 240 students who were spread among low and high-grade 
students. The sample selection was carried out purposively, 
where half of the total sample was taken from the upper 
class while the other half was from the lower class, So that 
the distance learning implementation can be described 
comprehensively. The academic community, whose role 
was to provide opinions through interviews, were 20 school 
principals, teachers, and staff.

Data Collection
The data in this study were mainly collected quantitatively 
through a questionnaire technique. The questionnaire sheet 
contains statements about distance learning implementation 
intended for students. Statements in the questionnaire 
were prepared regarding various previous research results, 
including Abakumova et al. (2016), Ayu et al. (2017), 
Budiyani & Sujarwo (2019), and Silverajah & Govindaraj 
(2017)terutama pada saat pembelajaran dilaksanakan secara 
daring. Penelitian ini bertujuan untuk memperoleh gambaran 
kemandirian belajar remaja yang melakukan pembelajaran 

daring. Metode kuantitatif dengan rancangan deskriptif 
digunakan dalam penelitian ini. Sampel pada penelitian 
dipilih melalui teknik snowball yang melibatkan 579 
responden terdiri dari siswa SMA dan SMK dan mahasiswa 
di Jakarta dengan rentang usia mulai dari 16 sampai dengan 
21 tahun. Instrumen yang digunakan adalah kemandirian 
belajar pada mahasiswa yang dikonstruksi oleh Hidayati & 
Listyani (2010. Distance learning implementation is divided 
into four aspects: aspects of learning conditions related 
to teachers and students, learning facilities, information 
technology skills, and attention and parenting patterns of 
parents. The questionnaire aspects and indicators is shown in 
Table. Experts have validated statements that support these 
aspects before being used to collect data (Table 1). 

Other techniques used to collect data are in-depth 
interviews and direct observation. Interviews were conducted 
with the school’s academic community, including principals, 
teachers, staff, and students. The use of various types of 
interview subjects is at the same time to triangulate data. 
The direct observation technique is carried out by observing 
the environment in the two countries in general, and in 
particular in the province and the environment around 
the school, where data is collected to get a general picture 
regarding the conditions of villages and cities along with the 
implementation of distance learning being carried out.

4Data Analysis

Data analysis was performed on quantitative and qualitative 
data. Quantitative data analysis was carried out in a qualitative-
quantitative descriptive method. The qualitative statements 
in the questionnaire were converted into quantitative data. 
There are negative and positive statements, with the highest 
score range being 4 (four) and the lowest being 1 (one).  

Variable Aspects Indicators

Distance Learning Implementation

The Students and Teachers Characteristics

• Student attitude and character

• Student psychology

• Student learning styles
• Teacher teaching style

Distance Learning Facility

• Gadget ownership
• Availability of Wi-Fi/mobile data
• Internet network conditions
• Availability of distance learning resources

Technological Capability
• Students’ ability to use gadgets
• Students’ ability to find information on the 

internet

Parents’ Attention and Parenting
• Parents attention
• Parenting Style
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and to carry out learning activities related to a subject. The 
selected activities are activities that students can do at home. 
The teacher allows students to work on it for 1 x 24 hours. 
The time was given because several students had to have 
mobile phones independently or take turns with other cell 
phones. If, within that time, the student still needs to submit 
their assignment; the teacher will remind the student via the 
WhatsApp group.

Based on the results of interviews with teachers, it is 
known that all students collect assignments given by the 
teacher in that school. Although, sometimes it needs to be 
clarified whether the assignment is done independently by 
students or adults such as parents, family, neighbors, or tutors. 
However, every time an assignment is given, all students 
always send the assignment. The teacher stated that parents 
have a significant role in implementing full-distance learning 
which is the first time it has been carried out. The parents at 
the elementary school were very cooperative and supportive 
of the student’s development, so they also ensured that their 
children had turned in assignments that day.

Distance learning is carried out through various 
platforms connected to the internet network. The platforms 
used are Google Classroom, Zoom Meeting, Google Meeting, 
and WhatsApp. Some schools may have an independent 
Learning Management System (LMS), but this elementary 
school does not. This school utilizes an LMS provided by 
Google called Google Classroom, which can be accessed 
quickly and is free of charge. This platform allows teachers to 
send learning materials and assignments, where teachers can 
also structure the delivery of assignments efficiently through 
the platform. Using Zoom Meeting and Google Meet, teachers 
can meet virtually face-to-face with students. The use of these 
various platforms is adjusted to the needs and characteristics 
of the learning material delivered. Documentation of the 
implementation of learning using Zoom Meeting and Google 
Meet is shown in the following Figure 1 and Figure 2.

Distance learning also makes use of the WhatsApp 
messaging platform. All teachers use this platform because 

Data analysis was carried out with Microsoft Excel software. 
The conversion results are then added and averaged for each 
aspect so that the average for each aspect will be known. These 
results will then be compared between villages and cities in 
Indonesia and Malaysia so that the differences will be known. 
Qualitative data analysis was carried out using the interactive 
model mentioned by Miles & Huberman (2014). Analysis 
was carried out continuously, starting before the research 
was conducted, during, and after. The analysis was carried 
out in three stages: reducing, displaying, and concluding the 
data collected. Essential data is taken for further display and 
conclusions.

FIndIngs
Distance Learning Implementation Between 
Indonesian and Malaysian City and Village 
Schools
During the outbreak of the Covid-19 pandemic, education 
in Indonesia was carried out through distance learning. The 
implementation of distance learning varies from one school 
to another, depending on each school’s policies. In general, it 
can be divided into two, namely, learning that uses the internet 
network and does not use the internet network. According to 
the results of preliminary observations, schools in cities have 
a good and stable internet network, so learning can be done 
by utilizing the internet. As for schools in villages, internet 
networks tend to be weak, although, in some areas, they also 
have strong internet networks. Schools decide to carry out 
distance learning, but assignments are done manually.

Taking samples from Indonesia and Malaysia, this research 
examines further the implementation of distance learning, 
especially during the Covid-19 pandemic. One village school 
and one city school were taken from each country. Samples of 
city and village schools in Indonesia were taken in Semarang 
City and Semarang Regency, Central Java, respectively. 
Samples of city and village schools in Malaysia were taken in 
Tanjong Malim, respectively. The implementation of distance 
learning in the two countries is highlighted in four aspects: 
learning conditions related to teachers and students, learning 
facilities, information technology skills, and attention and 
parenting patterns of parents. Its implementation in the two 
countries can be explained as follows.

Indonesian City School Distance Learning 
Implementation
The implementation of distance learning during the Covid-19 
pandemic in city schools was generally carried out using the 
internet network. Every day, the teacher will give learning 
assignments to students, both to study specific material Fig. 1: Distance Learning Implementation through  

Zoom Meeting
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The second aspect is related to the distance learning 
facility. Learning facilities needed in the distance learning 
process are gadgets and an internet connection in the 
environment where students live. In addition, it is also related 
to the teaching and learning resources provided by the teacher 
during the teaching and learning process, bearing in mind 
that elementary school students still need to be fully able to 
find reliable learning resources on their own. Hence, schools 
play an essential role in providing learning resources that have 
been validated. The availability of sufficient learning resources 
supported by gadgets and a good internet connection makes 
distance learning work well. Learning facilities in city schools 
are generally stated in the Very Good category, as shown in 
Figure 3.

The third aspect relates to technological capability, as 
shown in Figure 3. The implementation of distance learning 
requires students to study independently. It is because students 
cannot meet face-to-face and get explanations directly from 
the teacher. The most feasible face-to-face meetings are via 
video conferencing. Therefore, students must be able to 
use technology to learn independently. Among the abilities 
needed is how students can use gadgets to support learning 
activities and be able to access various learning resources 
through their gadgets (Pingol, 2022). In general, the ability of 
students in city schools to use gadgets for the learning process 
is in the Very Good category.

The fourth aspect is related to parents’ attention and 
parenting. The attention and upbringing of parents is also 
a very influential aspect of the implementation of distance 
learning, considering that students carry out learning 
activities at home. Teaching elementary school students is 
undoubtedly different from teaching high school and college 
students because they still need assistance in their learning 
activities. When at school, students get complete assistance 
from the teacher. Therefore, when at home, students must also 
get this assistance from their parents. However, the obstacle 
is that not all parents have the opportunity and ability to 

Fig. 2: Distance Learning Implementation through  
Google Meet

it is easy to use and is owned by all parents and students. 
Each homeroom teacher will create a WhatsApp group with 
students that explicitly discuss the teaching and learning 
process and a group with student guardians, which becomes 
a forum for teachers and student guardians to communicate 
with each other regarding students and the learning being 
held. The existence of the WhatsApp group makes it easier 
for teachers to interact with teachers and students so that 
the distance learning process can be carried out correctly. 
Apart from going through groups, WhatsApp is also used to 
communicate privately if one of the students has a personal 
problem that cannot be consulted publicly through the  
group.

Schools in cities can establish good communication with 
students and parents. The formation of WhatsApp groups 
and personal communication between teachers and parents 
of students and students shows good interaction and mutual 
support between these components. Efforts to educate children 
must be kept from the role of parents, especially during the 
Covid-19 pandemic, where children did not come to school. 
Therefore, teachers must exercise control by communicating 
with their parents and students. Parents are fully responsible 
as long as their children are at home, while teachers monitor 
remotely through communication with parents.

This study examines in depth the implementation of 
distance learning in city schools in four aspects, as shown 
in Figure 3. The first aspect is related to the student’s and 
teacher’s characteristics. The implementation of distance 
learning is highly dependent on how the teacher manages 
the learning process and how students follow it. Some things 
in the spotlight are related to the teacher’s teaching style and 
attitudes, character, psychology, and student learning styles. 
Schools in cities show that teachers can carry out learning 
well and students can follow learning well. It is evidenced by 
the teacher and student characteristics scores in the learning 
process, generally categorized as Very Good.

Fig. 3: Distance Learning Implementation Score  
in Indonesian City School
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accompany their children like teachers at school. Generally, 
parents’ attention and parenting of students in city schools are 
in the Very Good category, as shown in Figure 3.

Indonesian Village School Distance 
Learning Implementation
The implementation of distance learning during the Covid-19 
pandemic in village schools, in general, was also carried out 
by utilizing the internet network. However, the percentage 
was lower than in schools in cities. The system for providing 
materials and assignments for students in the village is that 
the parents of students come to school once a week to pick up 
materials and assignments that students must do for the next 
week. Some of these assignments are collected at school the 
following week, some of which must be sent on a specific day 
according to the subject schedule, where delivery is made via 
WhatsApp.

A striking difference between city and village scho1ols 
is that village schools only use the WhatsApp application 
for the learning process. All tasks are sent via the WhatsApp 
application. Therefore, the obstacle encountered by the 
teacher is that the memory storage is complete because it has 
to accommodate many assignments from students, whether 
in the form of images, videos, or other file forms. Meanwhile, 
when using LMS, the storage used is Google Drive, so it will 
reduce storage on smartphones and gadgets.

Village schools do not use the Learning Management 
System (LMS) platform or video conferencing. Village schools 
carry out distance learning by carrying out independent 
learning by students. The material is delivered as teaching 
materials that students study independently, without direct 
guidance from the teacher, such as via video conferencing. 
Therefore, the teacher stated that parents played a significant 
role in distance learning. Parents become substitutes for 
teachers because teachers cannot attend to guide students. 
The teacher only comes to students’ homes when students 
have problems; for example, they have not come to school for 
weeks to take assignments and do not collect them.

As was done in city schools, this study also observed the 
implementation of distance learning in village schools in four 
aspects, as shown in Figure 4. The first aspect is related to 
the characteristics of students and teachers. The two main 
components that play a direct role in the teaching and learning 
process are teachers and students, so the characteristics of the 
two will significantly influence the distance learning process 
that is carried out. Regarding students, some of the indicators 
observed are related to attitudes, character, psychology, and 
learning styles. As for those related to the teacher, what is 
observed is related to the teacher’s teaching style. In general, 
it is known that the characteristics of teachers and students 

in village schools are in the Very Good category. It means the 
teacher has carried out his obligation to organize learning 
well. In line with that, students have also followed the learning 
very well.

The second aspect relates to distance learning facilities, 
as shown in Figure 4. Distance learning requires various 
facilities that support the implementation of learning. Among 
the most needed things are related gadgets such as hardware, 
internet connections that connect students to learning, and 
learning resources that allow students to continue learning 
even though learning is not offline at school. In general, 
village school scores on this aspect are in the Very Good 
category, which means that the facilities owned by students 
can support distance learning and that learning resources are 
available to support the teaching and learning process.

The third aspect relates to the ability to use information 
technology, as shown in Figure 4. Distance learning is 
carried out with the help of information and communication 
technology. Generation-Z elementary school students are 
undoubtedly familiar with their devices, such as laptops 
and smartphones. However, using these various devices for 
learning and obtaining information about the material being 
studied still needs further investigation. As shown in Figure 
4, it is generally known that students’ technological ability 
scores are in the Very Good category. It means that students 
can use gadgets very well. Students can also find information 
about the learning material being discussed very well, not 
only being able to use gadgets for entertainment purposes 
such as playing games or social media.

The fourth aspect relates to the parent’s attention and 
parenting, as shown in Figure 4. Due to the Covid-19 
pandemic in village schools, distance learning is carried out 
entirely at home. That is, the teacher cannot know students’ 
progress at home. This condition requires that parents can 
also play a role in supporting the implementation of learning 
through attention and parenting. Based on the results of 
interviews with teachers, it is also known that the role of 

Fig. 4: Distance Learning Implementation Score  
in Indonesian Village School
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parents is significant to guide and direct students so that all 
learning activities can be carried out correctly. The results of 
research in village schools show that this aspect is in the Very 
Good category, which means that the parents of students in 
village schools are very concerned about the implementation 
of distance learning and providing the best parenting so that 
their children can continue to study well during a crisis due 
to Covid-19.

Malaysian City School Distance Learning 
Implementation
As in Indonesia, the learning in Malaysian city schools when 
Covid-19 occurred was by implementing distance learning. 
Teachers and students cannot meet face to face at school, 
but learning can still be done by utilizing technological 
advances in the form of the internet and gadgets. Through 
these devices, teachers will establish communication to create 
distance learning. The new regulations impact the increasing 
need for gadgets and internet connections to support the 
implementation of learning. Some students already have 
gadgets and an internet connection, but some students do 
not have them yet. Students who do not have gadgets will get 
help from the government, where as many as 72 city school 
students who are the research sites also get assistance in the 
form of smartphones from the government. Periodically, the 
government also provides mobile data assistance to ease the 
burden on the community when remote learning needs the 
internet.

The implementation of learning in city schools is also seen 
from four aspects, as shown in Figure 5. Distance Learning 
Implementation Score in Malaysian City School. Based on 
these four aspects, all are in the score range between two and 
three, so it can be seen that all aspects of the Malaysian city 
school are in the “Good” category. The aspect that gets the 
highest score is the aspect of parents’ attention and parenting, 
while the aspect with the lowest score is student and teacher 
characteristics. This research thoroughly examines the 

implementation of distance learning in city schools in these 
four aspects.

Malaysian Village School Distance Learn-
ing Implementation
Like the city school, the Malaysian village school also applies 
distance learning during the Covid-19 outbreak. Schools 
must be closed so that the implementation of learning is 
diverted online with students in their respective homes. 
The implementation of distance learning is very dependent 
on the existence of gadgets and internet connections. As for 
students in village schools, most of them are underprivileged 
students, so many students do not have gadgets or an internet 
connection. In addition, conditions in rural areas also make a 
smooth and stable internet connection challenging to obtain. 
Therefore, the implementation of learning in village schools 
has many obstacles.

Given the constraints in the form of minimal ownership 
of gadgets and an internet connection, teachers at village 
schools have come up with other alternatives. The school 
provides modules that are given to students every week. 
The module contains material, practice questions, and 
assignments that guide students to study at home for one 
week. The teacher will usually put the modules in school on 
Saturday to be picked up by parents and students on Sunday. 
During one week, students will read the material and do 
practice questions and assignments to be collected on Friday. 
The teacher will take students’ work on Saturday while at the 
same time placing new assignments for students to be taken 
on Sunday, and so on.

Teachers, students, and parents will communicate with 
each other and carry out the learning process through the 
application. Applications that are often used in Malaysia 
are WhatsApp and telegram. Communication through the 
application is related to learning problems in general and 
students’ problems. Given the lack of internet connection, 
the implementation of learning also depends on these two 
applications. Schools do not use various applications such 
as zoom, google meet, and google classroom as used in city 
schools. Through this application, the teacher will convey 
direction, guidance, and motivation to students. The teacher 
also conveys learning material through the application. 
The interaction between teachers and parents also uses the 
application.

Teachers take advantage of existing applications as 
control over students. When the teacher conveys information 
to students via WhatsApp or Telegram groups, when students 
read the message, there will be a sign from the application 
indicating that the student has read the message. It means 
that the student already knows the information presented.  

Fig. 5: Distance Learning Implementation Score  
in Malaysian City School
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As for students who have not read for a long time, it means 
that students do not know the information. Regarding cases 
like this, the teacher will try in various ways so that the student 
concerned can still receive the information, for example, by 
leaving a message through a friend who lives nearby or being 
directly informed by the teacher at the student’s house.

Implementing learning in city schools is also analyzed 
quantitatively and in depth from four aspects, as shown in 
Figure 6. Based on these four aspects, all are in the score range 
between two and three, so it can be seen that all aspects of the 
Malaysian city school are in the “Good” category. The aspect 
that gets the highest score is the aspect of parents’ attention 
and parenting, while the aspect with the lowest score is 
student and teacher characteristics. This research thoroughly 
examines the implementation of distance learning in village 
schools in these four aspects (Figure 6).

dIscussIon
The implementation of distance learning between Indonesian 
city and village schools is not significantly different. There are 
several aspects where city school is superior, but in several 
other aspects, village school is superior. The advantages of 
city schools in Indonesia are in the aspect of distance learning 
facilities. It cannot be denied that in cities, facilities such as 
gadgets and internet connections are much more advanced, so 
it is only natural that city schools excel in these aspects. As for 
other aspects such as students’ and teachers’ characteristics, 
technological capability, and parents’ attention and parenting, 
village school is superior because these aspects do not depend 
on geographical conditions. The difference between city and 
village schools in these three aspects is insignificant.

As in the Indonesian school, the Malaysian school 
also obtained results that were in line. The Malaysian city 
school excels compared to the village school in only one 
aspect, namely the aspect of distance learning facilities. City 
schools in Malaysia mostly have gadgets. As for students 
who do not have one yet, the government is assisting by 

providing smartphones. The internet network is also higher 
in city schools because there are many internet providers, 
the favorable geographical conditions, and the availability 
of public Wi-Fi can be utilized. As for the village school, it 
is superior in terms of technological capability and parents’ 
attention and parenting. The last aspect where these two 
schools get the same score is the aspect of students’ and 
teachers’ characteristics.

The results of this study indicate four aspects that 
influence the implementation of distance learning. These 
four aspects are assumed to be correlated with student 
independence, where the first aspect is students’ and teachers’ 
characteristics. Student attitudes and character are related to 
student motivation and student acceptance of assignments 
while participating in distance learning. Study tasks during 
distance learning in Malaysia and Indonesia, as mentioned by 
Aziz et al. (2023) and Maison et al. (2021)or in other words, 
online. Likewise, all educational activities are carried out 
online to avoid and break the pandemic virus’s transmission 
chain. This study examines the effect of students’ perceptions 
and attitudes on student awareness of doing online 
assignments due to the spread of the Covid-19 pandemic 
affecting learning in education. Learning that initially took 
place traditionally (face to face and have been confirmed by 
teachers at each school; there are many and from various 
subjects. Students with high enthusiasm and motivation will 
try to do all their learning assignments independently and 
vice versa. Therefore the student’s character greatly influences 
student independence, as researched by Wulanningtyas & 
Fauzan (2022). Accepting these assignments will also affect 
student independence in learning (Harun & Aziz, 2021). 

In addition to student character, the teacher’s character 
also influences student independence. Teachers who can 
organize distance learning correctly and provide maximum 
direction to students will make it easier for students to learn 
(Dimaculangan et al., 2022). The teacher must also increase 
students’ intrinsic motivation to learn so that students can take 
the initiative without being reminded by anyone (Purwanto 
et al., 2020). The teacher must carry out this role, considering 
that the teacher determines the success of distance learning 
(Handoyono & Pambudi, 2021). Yao et al. (2020) also support 
these results by stating that teachers are not only transferors 
of knowledge and providers of learning resources but must 
also interact intensively and provide attention, guidance, and 
feedback to students.

Distance learning for teachers in developing countries 
such as Indonesia and Malaysia is new, so teachers often face 
various challenges (Abubakari et al., 2022; Arifianto et al., 
2021)and 102 international students filled the questionnaire. 
Partial Least Squares-Structural Equation Modeling  

Fig. 6: Distance Learning Implementation Score  
in Malaysian Village School
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(PLS-SEM. There is no doubt about the characteristics of 
teachers in offline learning. However, distance learning will 
significantly affect the implementation of learning, ultimately 
impacting student learning independence (Imleesh et al., 
2020). Some of the problems teachers face are difficulties 
using learning technology that supports distance learning 
(Ahmad, 2022), especially experienced by elderly teachers. 
Teachers have difficulty using these devices because they 
must install or study them first (Lopez et al., 2022). Apart 
from that, also in presenting learning material digitally and 
interacting with students with these limitations (Thang et al., 
2022). This difficulty is usually experienced by older teachers 
unfamiliar with information technology in Indonesia and 
Malaysia (Farzanna et al., 2023; Yean, 2019).

The second aspect of the implementation of learning 
is the distance learning facility. The existence of facilities in 
the form of gadgets and internet connections is significant 
in the distance learning process because the continuity and 
effectiveness of learning depend on these facilities (Lau et al., 
2020; WaruwuSari et al., 2022). Apart from being related to 
the implementation process, these facilities also affect student 
independence and motivation in learning (Aroyandini & 
Aloysius, 2021). If used correctly, these facilities can make 
students learn independently (Lapele et al., 2021; Shumeiko 
& Nypadymka, 2021). Through the facilities and learning 
resources available on the internet, students can use them 
optimally to study material and master targeted competencies 
so that students will become more active in learning, more 
creative in honing their skills, and more independent in 
learning (Aly et al., 2022; Rufaidah et al., 2021).

Even though its existence is urgent, all students do not 
yet own distance learning facilities. Based on the results 
of interviews in several areas in Indonesia and Malaysia, 
especially in rural and remote areas, there are still problems in 
the form of low gadget ownership and unavailable or unstable 
internet connections, as mentioned by Sufian et al. (2020) and 
Sheng et al. (2023). Rasmitadila et al. (2020) and Dwiaryanti 
& Rahman (2021) also stated that one of the obstacles to 
implementing distance learning in Indonesia during the 
Covid-19 pandemic was facilities in the form of gadgets and 
internet connections that were not sufficient. Likewise, in 
Malaysian schools, the lack of distance learning facilities is 
also one of the reasons for delays in the teaching and learning 
process (Aziz et al., 2023; Zain et al., 2022).

Gadgets and internet connections are expensive items 
that some families cannot afford (Setiawan & Iasha, 2020). 
Given that both are primary needs in distance learning, the 
government must try to assist so they can still access distance 
learning, as Thandevaraj et al. (2021) recommended. Based on 
the results of interviews with teachers in Malaysian schools, 

it is known that students receive assistance in the form of 
smartphones and cellular data packages from the Kingdom of 
Malaysia. Meanwhile, based on the results of interviews with 
teachers at Indonesian schools, students also receive assistance 
in the form of cellular data packages. Meanwhile, based on 
the literature review, it is also known that the government 
also assists some students in remote areas, the private sector, 
community organizations, and specific individuals to have 
smartphones as a source of distance learning (Sri, 2021; 
Sunaryo, 2020).

The impact of the lack of smartphones and internet quota 
is that the implementation of distance learning is less than 
optimal. City and village schools in Malaysia and Indonesia 
are experiencing the same situation. The teacher stated that 
the village school only uses the WhatsApp application for 
teacher and student communication, as justified by Setiawan 
& Iasha (2020). Subbarao et al. (2021) also support these 
results because WhatsApp is usually installed on every 
gadget, while if you use other applications, you have to install 
them first. However, not all people have enough storage, so 
they only use WhatsApp for learning. As for the city school, 
more applications are used so that apart from communicating 
via WhatsApp, students and teachers also conduct virtual 
face-to-face meetings through various video conferencing 
applications such as Zoom and Google Meet so that the 
interaction between teachers and students is better because 
both of them can interact even though it is virtual and in a 
shorter time (Hidayat, 2022; Imleesh et al., 2020).

The third aspect of implementing learning is 
technological capability. Student’s ability to use technology 
correctly will also affect student independence. Gadget 
ownership, as previously mentioned, must be accompanied 
by the ability to use it properly. Sunarmi et al. (2023) even 
stated that gadget ownership has no significant effect on the 
implementation of learning because, in the end, in using it for 
the benefit of learning, they still have to get guidance from the 
adults around them, so students do not have to have gadgets 
independently. Meanwhile, if students have it independently, 
it must be used correctly. However, currently, most students 
use these facilities not for learning purposes but to open 
games, social media, or other entertainment applications 
(Darmurtika et al., 2021; Hasanah et al., 2022).

The fourth aspect of the implementation of learning is 
the aspect of parents’ attention and parenting. Parents play 
an essential role in the distance learning process, bearing in 
mind (Mahinay & Merin, 2021), as teachers in Malaysian 
schools mentioned, that parents are substitutes for teachers 
because students do not meet teachers face to face at school 
and learning is carried out at home (Hasanah et al., 2022). 
Parents must educate children with an educational pattern 
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that does not spoil children so that children will understand 
their learning responsibilities. Parents who make children not 
independent try to do all their children’s tasks and allow them 
to play without any responsibility for their duties (Galang, 
2021)the Philippine educational landscape is greatly affected. 
This education issue concerns the country’s curriculum 
and instruction (CIN. This study shows that parenting style 
is positively correlated with student independence. These 
results, as mentioned by Wulanningtyas & Fauzan (2022), 
indicate that parental parenting is one factor that determines 
student independence. Umairoh & Ichsan (2018) also 
confirmed that differences in parenting styles would affect 
student independence.

There are various types of parenting parents, and 
democratic parenting is the parenting style with the most 
significant effect on student independence. The results 
of Sunarty (2016), Pratiwi et al. (2020), and Sriwongo et 
al. (2022) all three show that democratic parenting can 
make students independent. It means that parents who are 
democratic in educating will make children independent, 
and vice versa. One of the characteristics of parents who 
educate democratically is parents they put forward a dialogic 
process in educating. It is shown by parents communicating 
in two directions with children, giving clear reasons for each 
rule applied during the distance learning process, and so on 
(Efendi & Sartika, 2021).

conclusIon 
Implementing distance learning between city and village 
schools does not experience a significant difference. The 
difference is only in implementing various platforms where 
city schools are far more diverse than village schools which 
only rely on WhatsApp as a means of communication. City 
schools are generally not all superior in the four aspects 
studied, which are often considered more advanced than 
village schools. Village schools excel in student and teacher 
characteristics aspect. As technology develops rapidly and 
evenly, students in village schools also have gadgets and 
internet connections, although, in some areas, they are still 
constrained by signal stability. These four aspects are assumed 
to correlate with student learning independence. Even so, it is 
necessary to carry out further research to prove the correlation 
between these four aspects of student independence.

The findings of this study provide an overview of 
the distance learning implementation after the Covid-19 
pandemic. The possibility of its implementation is very 
large both in Indonesia and Malaysia because technology 
development is happening in cities and villages schools. 
This information is important for education policymakers 
to know that in the technological advancement era, the 

implementation of distance education can be a very feasible 
option to be applied to specific situations and conditions 
because it has been supported by various aspects such as 
teachers and students characteristics, learning facilities, 
information technology skills, and parents attention & 
parenting patterns.

suggestIon
Based on the discussion that has been done, it can be seen that 
this research has investigated the implementation of distance 
learning between Indonesian and Malaysian city and village 
schools and their effects on student independence during the 
Covid-19 pandemic. The Covid-19 pandemic has begun to 
pass, and the situation has returned to normal. Therefore it 
is also essential to know how independent students in these 
two countries are after implementing face-to-face learning 
back in class. Through this investigation, it will be possible 
to compare student independence during and after the 
pandemic so that more and more student independence 
factors can be uncovered.

lIMItAtIon
Given the limitations, this study only took a sample of one 
school in the city and village in both countries. In order to 
obtain results that are far more comprehensive and accurate, 
more samples can be used in other regions, bearing in mind 
that Indonesia is a large country with diverse cultures. The 
results of this study may not be compatible with several other 
regions with different situations and conditions. This study 
also has not conducted direct research to determine the 
correlation between the four aspects of the implementation 
of distance learning on student learning independence, so 
further research with Pearson correlation analysis is needed.

reFerences
Abakumova, I. V., Bakaeva, I. Al, & Kolesina, K. Y. (2016). Technol-

ogies of initiating students into independent (self-guided) activ-
ity in supplementary distance learning. International Journal of 
Cognitive Research in Science, Engineering and Education, 4(2), 
1–8. https://doi.org/10.5937/IJCRSEE1602001A

Abdurrahmansyah, A., Sugilar, H., Ismail, I., & Warna, D. (2022). 
Online Learning Phenomenon: From the Perspective of Learn-
ing Facilities, Curriculum, and Character of Elementary School 
Students. Education Sciences, 12(8). https://doi.org/10.3390/
educsci12080508

Abubakari, M. S., Nurkhamid, N., & Priyanto, P. (2022). Factors In-
fluencing Online Learning Engagement: International Students’ 
Perspective and the Role of Institutional Support. Turkish On-
line Journal of Distance Education, 23(3), 118–136. https://doi.
org/10.17718/tojde.1137253



Distance Learning Implementation in Malaysian and Indonesian Schools: Are City Schools More Superior to Increase Student Independence?

Pegem Journal of Education and Instruction, ISSN 2146-0655 297

Adedoyin, O. B., & Soykan, E. (2020). Covid-19 Pandemic and On-
line Learning: The Challenges and Opportunities. Interactive 
Learning Environments, 1–13. https://doi.org/10.1080/1049482
0.2020.1813180

Ahmad, A.-G. K. (2022). E-Learning: An implication of Covid-19 
Pandemic for the teaching and learning of Arabic and Islam-
ic Studies in Ogun State’s Tertiary Institutions. International 
Journal of Social Learning (IJSL), 2(2), 217–234. https://doi.
org/10.47134/ijsl.v2i2.115

Alom, K., Hasan, M. K., Khan, S. A., Reaz, M. T., & Saleh, M. A. 
(2023). The Covid-19 and online learning process in Bangla-
desh. Heliyon, 9(e13912), 1–10. https://doi.org/10.1016/j.heliy-
on.2023.e13912

Aly, M. N., Hamid, N., Aroyandini, E. N., Kholis, N., & Prihatining-
sih, S. (2022). Evaluation of online learning systems on voca-
tional education in the COVID-19 pandemic. Al-Ishlah: Jurnal 
Pendidikan, 14(2), 1583–1596. https://doi.org/10.35445/alish-
lah.v14i1.924

Arifianto, C. F., Mutawali, & Subekti, H. (2021). The teachers’ on-
line readiness: an evaluation of online learning during Covid-19 
Pandemic in Indonesia. International Journal of Social Learning 
(IJSL), 1(3), 270–282. https://doi.org/10.47134/ijsl.v1i3.63

Aroyandini, E. N., & Aloysius, S. (2021). Increasing students’ learn-
ing motivation through android-base biology educational game 
with e-module during COVID-19 pandemic. Proceedings of the 
6th International Seminar on Science Education (ISSE 2020), 541, 
162–168.

Artisih, N. Y., Broto, B. E., & Halim, A. (2022). The Utilization Of 
Gadgets As A Learning Media During The Covid-19 Students Of 
The Ibtidaiyah Madrasah Al-Ikhlas Dusun Sidomulyo. Interna-
tional Journal Of Community Service, 2(1), 153–156. https://doi.
org/10.51601/ijcs.v2i1.78

Ayu, E. R., Yusmansyah, Y., & Utaminingsih, D. (2017). Hubungan 
Antara Pola Asuh Orang Tua Dengan Kemandirian Belajar Siswa. 
ALIBKIN (Jurnal Bimbingan Konseling), 5(6), 41–53. http://jur-
nal.fkip.unila.ac.id/index.php/ALIB/article/view/14650

Aziz, M. N. A., Bukhari, N., Yusoff, N. M., Ibrahim, Y., Karim, A. M. 
A., Awang, M. I., & Shapii, A. (2023). A Study on The Implemen-
tation of Remote Learning : Malaysian Students’ Struggles and 
Suggestions for Improvement. International Journal of Evalua-
tion and Research in Education (IJERE), 12(1), 311–318. https://
doi.org/10.11591/ijere.v12i1.23590

Bamzar, S. A. S., & Khademi, H. (2014). The Role of Urban Villag-
es in the Development of Surrounding Villages. International 
Journal of Advanced Biological and Biomedical Research, 2(4), 
1414–1418.

Budiyani, W., & Sujarwo, S. (2019). The Impact of Internet Applica-
tion as Resource of Learning on Students’ Independence Learn-
ing. 3rd English Language and Literature International Confer-
ence (ELLiC) Proceedings, 3, 7–12.

Darmurtika, L. A., Akhmad, A., Suyasa, I. M., & ... (2021). the Us of 
Gadgets Wisely During the Covid-19 Pandemic in Junior Hight 
School Students. JCES (Journal of …, 5(1), 276–284. http://jour-
nal.ummat.ac.id/index.php/JCES/article/view/6185%0Ahttp://

journal.ummat.ac.id/index.php/JCES/article/download/6185/
pdf

Dimaculangan, K. A., Hadji Abas, H., & Quinto, C. S. (2022). Narra-
tive study of teaching strategies and challenges encountered by 
teachers in synchronous online classes. International Journal of 
Social Learning (IJSL), 2(2), 201–216. https://doi.org/10.47134/
ijsl.v2i2.113

Dorn, E., Hancock, B., Sarakasannis, J., & Viruleg, E. (2020). 
COVID-19 and Student Learning in The United States: The Hurt 
Could Last a Lifetime. Society for Research in Child Development, 
1–9. https://www.mckinsey.com/~/media/McKinsey/Indus-
tries/Public and Social Sector/Our Insights/COVID-19 and stu-
dent learning in the United States The hurt could last a lifetime/
COVID-19-and-student-learning-in-the-United-States-FINAL.
pdf%0Ahttps://www.mckinse

Dwiaryanti, R., & Rahman, F. (2021). An Analyzing the Impact 
Pandemic of Covid-19 To the Education in Indonesia: Students, 
Teachers and Parents. Jurnal Konseling Pendidikan Islam, 2(2), 
253–258. https://doi.org/10.32806/jkpi.v2i2.92

Efendi, N., & Sartika, S. B. (2021). Filsafat Sains. UMSIDA Press.
Fajrillah, F., Mohamad, Z., & Novarika, W. (2018). Smart City Vs 

Smart Village. Jurnal Mantik Penusa, 2(1), 1–6.
Farzanna, J., Almurtadha, A., & B, H. S. H. (2023). Online Learning During 

Covid-19 Pandemic in Primary School : The Teachers’ Perspective. 
ICCM, 108–112. https://doi.org/10.2991/978-2-494069-57-2_13

Fernandez, C. J., Ramesh, R., & Manivannan, A. S. R. (2022). 
Synchronous learning and asynchronous learning during 
COVID-19 pandemic: a case study in India. Asian Association of 
Open Universities Journal, 17(1), 1–14. https://doi.org/10.1108/
AAOUJ-02-2021-0027

Galang, A. D. (2021). Teachers’ critical reflections on the new nor-
mal Philippine education issues: Inputs on curriculum and in-
struction development. International Journal of Social Learning 
(IJSL), 1(3), 236–249. https://doi.org/10.47134/ijsl.v1i3.43

Gilaninia, R. (2015). Village, Villagers and Rural Development. Sin-
gaporean Journal of Business Economics and Management Stud-
ies, 3(6), 39–44. https://doi.org/10.12816/0010959

Handoyono, N. A., & Pambudi, A. R. (2021). The Role of Teachers in 
Online Learning during the Covid-19 Pandemic. The 3rd Interna-
tional Conference on Technology, Education and Science, 166–171.

Harun, S., & Aziz, N. A. (2021). Covid 19 Pandemic: Impact on Stu-
dents’ Acceptance towards Online Learning. International Jour-
nal of Business, Economics and Law, 24(5), 50–55.

Hasanah, N. Z., Istiqomah, I., & Saputra, K. D. (2022). The Effect of 
Using Gadgets on The Level of Learning and Spirituality of Stu-
dents During The Covid-19 Pandemic. Edunesia : Jurnal Ilmiah 
Pendidikan, 3(1), 66–77. https://doi.org/10.51276/edu.v3i1.220

Hidayat, D. R., Rohaya, A., Nadine, F., & Ramadhan, H. (2020). 
Kemandirian Belajar Peserta Didik Dalam Pembelajaran Dar-
ing Pada Masa Pandemi Covid -19. Perspektif Ilmu Pendidikan, 
34(2), 147–154. https://doi.org/10.21009/pip.342.9

Hidayat, N. (2022). Online teaching during the Covid-19 crisis in 
Indonesia: Is it effective? International Journal of Social Learning 
(IJSL), 2(3), 285–296. https://doi.org/10.47134/ijsl.v2i3.146



Distance Learning Implementation in Malaysian and Indonesian Schools: Are City Schools More Superior to Increase Student Independence?

298 Pegem Journal of Education and Instruction, ISSN 2146-0655

Ihwanah, A., Handayani, T., & Laily, N. (2022). The Impact Of Gad-
get Use On Online Learning During The Covid-19 Pandemic 
On The Character Of Elementary School Students. Jurnal Sci-
entia, 11(1), 232–235. http://seaninstitute.org/infor/index.php/
pendidikan/article/view/461%0Ahttp://seaninstitute.org/infor/
index.php/pendidikan/article/download/461/395

Iivari, N., Sharma, S., & Ventä-Olkkonen, L. (2020). Digital trans-
formation of everyday life – How COVID-19 pandemic trans-
formed the basic education of the young generation and why 
information management research should care? International 
Journal of Information Management, 55(June), 102183. https://
doi.org/10.1016/j.ijinfomgt.2020.102183

Imleesh, R. M. M., Humaida, I. A. I., & Hasibuan, M. A. H. (2020). 
The effectiveness of classroom and online learning : A study for 
Social Education Students during Covid-19. International Jour-
nal of Social Learning, 1(1), 54–61. https://doi.org/https://doi.
org/10.47134/ijsl.v1i1.7

Kusmaryono, I., Jupriyanto, J., & Kusumaningsih, W. (2021). A 
Systematic Literature Review on the Effectiveness of Distance 
Learning : Problems, Opportunities, Challenge, and Predic-
tions. International Journal of Education, 14(1), 62–69. https://
doi.org/10.17509/ije.v14i1.29191

Kusumadewi, R. F., Yustiana, S., & Nasihah, K. (2020). Menumbuh-
kan Kemandirian Siswa Selama Pembelajaran Daring Sebagai 
Dampak COVID-19 Di SD. JRPD (Jurnal Riset Pendidikan 
Dasar), 1(1), 7–13.

Lapele, F., Kartowagiran, B., Haryanto, H., & Wahyunanto, E. (2021). 
Heutagogy : The Most Holistic Approach Utilizing Technology 
in Learning. Proceedings of the 5th International Conference on 
Current Issues in Education (ICCIE 2021), 640(Iccie), 154–159.

Lau, E., Yen, Y., & Mohamad, M. (2020). Utilising E-Learning to 
Assist Primary School ESL Pupils in Learning to Spell during 
COVID-19 Pandemic : A Literature Review. Creative Education, 
11, 1223–1230. https://doi.org/10.4236/ce.2020.118091

Lopez, J., Salim, S. S., Zaremohzzabieh, Z., & Ahrari, S. (2022). The 
Role , Experience , and Challenges to Headmasters of Indige-
nous Primary Schools amid Covid-19 in Malaysia. Asian Journal 
of University Education (AJUE), 18(1), 231–243.

Maher, D. (2021). Impact of COVID-19 Lockdowns on Australian 
Primary and Secondary School Students’ Online Learning Expe-
riences. Social Education Research, November, 298–314. https://
doi.org/10.37256/ser.2220211062

Mahinay, J., & Merin, J. (2021). Emergency remote early childhood 
teaching: A temporary setting or contemporary necessity? Inter-
national Journal of Social Learning (IJSL), 1(3), 304–320. https://
doi.org/10.47134/ijsl.v1i3.86

Maison, M., Kurniawan, D. A., & Anggraini, L. (2021). Perception, 
Attitude, and Student Awareness in Working on Online Tasks 
During the Covid-19 Pandemic. Jurnal Pendidikan Sains Indone-
sia, 9(1), 108–118. https://doi.org/10.24815/jpsi.v9i1.18039

Miles, M. B., & Huberman, A. M. (2014). Qualitative Data Analysis: 
A Methods Sourcebook 3rd Edition. Sage Publication, Inc.

Pingol, K. F. G. (2022). Learners’ perceptions and preferences in dis-
tance learning in the new normal era. International Journal of 

Social Learning (IJSL), 3(1), 1–19. https://doi.org/10.47134/ijsl.
v3i1.38

Potiropoulos, P. (2012). Between City and Village: Cultural Practic-
es, Socio-economic Relations and Fluid Localities. International 
Journal of Anthropology, 27(3), 197–206.

Pratiwi, K. E., Haniarti, H., & Usman, U. (2020). The Influence of 
Parents on Children’s Independence in Primary School 38 State 
Parepare City. Jurnal Ilmiah Manusia Dan Kesehatan, 1(1),  
31–41.

Purwanto, A., Fahlevi, M., Santoso, P. B., Radyawanto, A. S., Anwar, 
C., & Utomo, U. (2020). Exploring the Covid-19 Pandemic Im-
pact on the Indonesian Students Performance. Journal of Critical 
Reviews, 7(15), 1973–1980.

Rasmitadila, R., Aliyyah, R. R., Rachmadtullah, R., Samsudin, A., 
Syaodih, E., Nurtanto, M., & Tambunan, A. R. S. (2020). The Per-
ceptions of Primary School Teachers of Online Learning during 
the COVID-19 Pandemic Period : A Case Study in Indonesia. 
Journal of Ethnic and Cultural Studies, 7(2), 90–109. https://doi.
org/10.29333/ejecs/388

Rufaidah, L. N., Umamah, N., Sumardi, S., Marjono, M., & Surya, 
R. A. (2021). Learning Environment Technology-Based in Im-
proving Students’ Independent Learning. 3rd International Con-
ference on Environmental Geography and Geography Education, 
IOP Conf. Series: Earth and Environmental Science, 747, 1–10. 
https://doi.org/10.1088/1755-1315/747/1/012056

Salazar, C. L., & Aboloc, A. C. (2022). Parents as New Frontliners o 
f Education : Their Role to Students ’ Learning in the New Nor-
mal. Asian Journal of Research in Education and Social Sciences, 
4(1), 71–87.

Sarier, Y., & Uysal, S. (2022). Emergency Remote Teaching During 
Covid-19 Pandemic: Challenges, Opportunities and Future Sug-
gestions. Turkish Online Journal of Distance Education, 23(4), 
184–195. https://doi.org/10.17718/tojde.1182777

Sarwari, K., Kakar, A. F., Golzar, J., & Miri, M. A. (2022). Distance 
learning during COVID-19 in Afghanistan: Challenges and 
opportunities. E-Learning and Digital Media, 19(2), 144–162. 
https://doi.org/10.1177/20427530211044757

Scarpellini, F., Segre, G., Cartabia, M., Zanetti, M., Campi, R., 
Clavenna, A., & Bonati, M. (2021). Distance learning in Ital-
ian primary and middle school children during the COVID-19 
pandemic: a national survey. BMC Public Health, 21(1), 1–13. 
https://doi.org/10.1186/s12889-021-11026-x

Setiawan, B., & Iasha, V. (2020). Covid-19 Pandemic: The Influence 
of Full-Online Learning for Elementary School in Rural Areas. 
JPSD, 6(2), 114–123.

Sheng, C. C., Airin, K., Abu, F., & Shahbudin, F. E. (2023). Impact of 
The COVID-19 Pandemic on Malaysian and Indonesian Educa-
tors in Tertiary Institutions. International Journal of Evaluation 
and Research in Education (IJERE), 12(1), 403–411. https://doi.
org/10.11591/ijere.v12i1.23979

Shumeiko, N., & Nypadymka, A. (2021). ICT-Supported Students 
’ Independent Work in The Esp Context : The New Reality in 
Tertiary Education. Advanced Education, 18, 79–91. https://doi.
org/10.20535/2410-8286.223286



Distance Learning Implementation in Malaysian and Indonesian Schools: Are City Schools More Superior to Increase Student Independence?

Pegem Journal of Education and Instruction, ISSN 2146-0655 299

Silverajah, V. S. G., & Govindaraj, A. (2017). The Use of Digitized 
Self-Learning Resources to Enhance Students’ Independent 
Learning. ACM International Conference Proceeding Series, De-
cember, 131–135. https://doi.org/10.1145/3175536.3175544

Sri, S. (2021). Pemerintah Salurkan Bantuan Kuota Data Internet ke 
24,4 juta Penerima. Kominfo.Go.Id. https://www.kominfo.go.id/
content/detail/36912/pemerintah-salurkan-bantuan-kuota-da-
ta-internet-ke-244-juta-penerima/0/berita

Sriwongo, L., Tumanggor, R. O., & Tasdin, W. (2022). Hubungan 
Pola Asuh Orang Tua dengan Kemandirian pada Anak Remaja. 
Seri Seminar Nasional Ke-IV Universitas Tarumanegara (SERI-
NA IV UNTAR), 423–426.

Subbarao, A., Lee, Y., & Lilian, A. (2021). Remote Learning Chal-
lenges by Public School Teachers during the COVID-19 Pan-
demic Lockdown : Malaysian Case. Asian Journal of Research in 
Education and Social Sciences, 3(3), 73–86.

Sufian, S. A., Nordin, N. A., Tauji, S. S. N., & Nasir, M. K. M. (2020). 
The Impact of Covid-19 on the Malaysian Education System. 
International Journal of Academic Research in Progressive Edu-
cation & Development, 9(2), 764–774. https://doi.org/10.6007/
IJARPED/v9-i2/7659

Sunarmi, S., Sari, D. A. W., & Sudrajat, A. K. (2023). The Correlation 
Between School Level, Gender, Gadget Ownership, and Types 
of Internet Access in The Online Learning Process of High 
School Students. AIP Conference Proceedings 2569. https://doi.
org/10.1063/5.0112597

Sunarty, K. (2016). Hubungan Pola Asuh Orangtua dan Kemandi-
rian Anak. Journal of EST, 2(3), 152–160.

Sunaryo, A. (2020). Pemkot Solo Bagikan 1.500 Smartphone Untuk 
Siswa Kurang Mampu. Merdeka.Com. https://www.merdeka.
com/peristiwa/pemkot-solo-bagikan-1500-smartphone-untuk-
siswa-kurang-mampu.html

Surahman, E., Kurniawan, C., & Pratama, U. N. (2021). The Appro-
priate Remote Learning Methods During the COVID-19 Pan-
demic in Rural Schools in Indonesia. Proceedings of the Inter-
national Conference on Information Technology and Education 
(ICITE 2021), 609, 120–127.

Sutriadi, R. (2018). Defining Smart City, Smart Region, Smart Vil-
lage, and Technopolis as An Innovative Concept in Indonesia’s 
Urban and Regional Development Themes to Reach Sustain-

ability. IOP Conference Series: Earth and Environmental Science, 
202(1). https://doi.org/10.1088/1755-1315/202/1/012047

Thandevaraj, E. J., Gani, N. A. N., & Nasir, M. K. M. (2021). A Re-
view of Psychological Impact on Students Online Learning 
during Covid-19 in Malaysia. Creative Education, 12, 1296–
1306. https://doi.org/10.4236/ce.2021.126097

Thang, S. M., Mahmud, N., Jaafar, N. M., Lay, L., Ng, S., Baizura, 
N., & Aziz, A. (2022). Online Learning Engagement Among Ma-
laysian Primary School Students During the Covid-19 Pandemic. 
16(2), 302–326.

Umairoh, S., & Ichsan, I. (2018). Perbedaan Pola Asuh Orang Tua 
Terhadap Kemandirian Anak. Golden Age Jurnal Ilmiah Tumbuh 
Kembang Anak Usia Dini, 3(3), 157–165.

WaruwuSari, W. A. K., Sari, S. M., Jalaluddin, J., Manurung, F. W. S., 
Purba, S., & Saragi, L. P. (2022). The Use of Gadgets As E-Learn-
ing Basis during The COVID-19 Pandemic. Proceedings of Inter-
national Conference on Multidiciplinary Research, 4(1), 141–145. 
https://doi.org/10.32672/pic-mr.v4i1.3778

Wulanningtyas, N. D., & Fauzan, F. (2022). The Influence of Creativi-
ty and Learning Motivation on Students ’ Learning Independence 
with Friend Support as Moderating Variables. International Jour-
nal of Social and Management Studies (IJOSMAS), 3(1), 196–207.

Yao, J., Rao, J., Jiang, T., & Xiong, C. (2020). What Role Should Teach-
ers Play in Online Teaching during the COVID-19 Pandemic? 
Evidence from China. Science Insights Education Frontiers, 5(2), 
517–524. https://doi.org/10.15354/sief.20.ar035

Yates, A., Starkey, L., Egerton, B., & Flueggen, F. (2020). High School 
Students’ Experience of Online Learning During Covid-19: 
The Influence of Technology and Pedagogy. Technology, Ped-
agogy and Education, 1–15. https://doi.org/10.1080/147593
9X.2020.1854337

Yean, L. S. (2019). Promoting Active Learning and Independent 
Learning Among Primary School Students Using Flipped Class-
room. International Journal of Education, Psychology and Coun-
seling, 4(30), 324–341.

Zain, N. M., Mut, N. A. I. C., Norhan, S. H., & Rahim, W. M. R. 
W. A. (2022). Impact of the Home Learning during COVID-19 
Pandemic in Malaysia : A Qualitative Review from Parents ’ Per-
spective. International Journal of Education and Research, 10(5), 
37–48.


