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Abstract

There is a dearth of empirical data to support the positive effects of problem solving (PS) combined 
with digital technology in the classroom, despite claims that these activities improve students' algebraic 
thinking abilities. Therefore, the purpose of this study was to evaluate how the teaching method known 
as Polya's problem solving with digital bar model (PSDMB) affected the seventh graders' ability to think 
algebraically. Ralston's framework, which covers Generalised Arithmetic, Function, and Modelling within 
the topic of Linear Equation, served as the foundation for the evaluation of algebraic thinking abilities. 
A quasi-experimental pre-test and post-test control group design was employed. A total of 90 seventh 
graders, aged twelve- to thirteen-year-olds, from a secondary school in Tambunan, Sabah, Malaysia, 
made up the sample. Three teaching groups were formed out of these randomly chosen students: PSDMB 
(n = 30), Bar Model (MB) (n = 30), and Conventional Problem Solving (CPS) (n = 30). Both the pre- and 
post-algebraic thinking tests were taken by students. The post-test results were analysed using MANCOVA 
with the students' pre-test results acting as covariates. The results indicated that students in the PSDMB 
group performed notably better in Generalised Arithmetic, Function, and Modelling than those in the MB 
group, who, in turn, outperformed those in the CPS group. These results imply that incorporating digital 
bar model into problem-based learning is a successful strategy for improving seventh graders' algebraic 
thinking abilities.
Keywords: algebraic thinking skills, digital bar model, Polya's problem solving, seventh graders

Introduction

For students to be prepared to solve mathematical problems, algebraic thinking 
abilities are essential. These issues require more than just the simple application of formulas 
or algorithms; instead, they call for critical and creative thinking. To find solutions, students 
need to be able to analyse problems, think creatively, and use a variety of problem-solving 
techniques. Multiple ways to solve non-routine problems are frequently available, which 
fosters a deeper comprehension of mathematics and improves students' problem-solving 
skills (Mamat & Wahab, 2022). Additionally, students preparing for college coursework and 
jobs require algebraic thinking skills. However, the Trends in International Mathematics and 
Science Study (TIMSS) results show that Malaysian students' proficiency in algebraic thinking 
skills for problem-solving is still below the intended benchmark (Mullis, 2017). Just 5% of 
students in Malaysia, which is ranked 29th out of 42 participating countries in TIMSS, are able 
to apply, reason, and generalise when solving algebraic problems. One of the main obstacles to 
learning non-routine problem solving, according to Stacey (2005), is that students need a wide 
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variety of skills in order to solve these kinds of problems. Consequently, educating students in 
problem-solving is considered a demanding undertaking (Dendane, 2009). According to Reiss 
and Renkl (2002) and Novotná (2014), heuristic strategies are deemed valuable for enhancing 
non-routine problem-solving skills. Heuristic solutions, in Pólya's (1945) view, are concerned 
with understanding the successive steps that lead to successful resolutions of problem situations, 
especially the mental processes that are involved in making connections, associations, and 
comparisons during the problem-solving process. Based on Polya's work, this heuristic approach 
consists of four distinct stages: understanding the problem, coming up with a plan of action, 
carrying out the selected strategy, and lastly, assessing and fine-tuning the solutions obtained. 
The heuristic problem-solving approach in algebra education focuses on teaching and learning 
algebraic concepts through activities that are closely connected to particular contextual settings. 
This means tackling real-world issues that might not be immediately obvious or simple due to 
their complexity.

Literature Review 

Learning Environment for Developing Algebraic Thinking Skills

Diversifying teaching strategies for algebraic topics is crucial for fostering students' 
algebraic thinking skills (Blanton & Kaput, 2003; Blanton et al., 2019a, 2019b). The emphasis on 
student-centred approaches in 21st-century education has led to the perception that conventional 
teaching methods are insufficient. Ramsden (1992) and Anthony and Walshaw (2009) suggested 
that quality teaching requires a systematic approach and the use of assignments that encourage 
active student participation and collaboration, thus developing students' competency. Problem-
solving methods, as proposed by Lesh and Zawojewski (2007), are effective in promoting 
student-centred learning and cultivating algebraic thinking skills. Radford (2014) and Boaler 
and Sengupta-Irving (2016) argued that specially designed classroom activities are necessary to 
support students' development in formal algebra and promote algebraic thinking. Additionally, 
Gurtner (1992), Godwin and Beswetherick (2003), supported by Hegedus and Kaput (2005), 
recommended structured tasks, the use of appropriate digital tools, and explicit interventions 
involving student interactions to cultivate students' algebraic thinking skills in the classroom.

Effects of Problem Solving and Technology on Student’s Algebraic Thinking

There is little empirical data supporting the benefits of problem solving combined with 
technology in Malaysian classrooms, despite assertions regarding the beneficial effects of both 
on students' algebraic thinking abilities. Mustaffa et al. (2018) asserted in their study that the 
incorporation of algebraic reasoning into problem solving learning methodologies holds the 
potential to assist educators in enhancing the teaching and acquisition of algebra. By integrating 
algebraic reasoning into problem solving context, learners can develop a deeper understanding 
of algebra and its practical applications. The utilization of this framework is viable in virtual 
learning environments, allowing students to engage in algebraic reasoning activities with 
flexibility and adaptability. Research by Vagner Campeão and Carvalho (2021), discussed 
the development of Algebrizar, an applet designed to promote algebraic thinking in early 
elementary school. Algebrizar incorporates a playful approach to problem solving, treating it 
like a game with trails and scores to encourage students to think algebraically. This aligns the 
programme with the competencies and skills required by the official curriculum for this age 
group. According to research by Baysal and Sevinc (2021), using the bar model method in 
mathematics instruction can help students understand algebra better and solve problems more 
effectively, which in turn can help them develop their algebraic thinking abilities.
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Bar model drawing is a useful tactic for improving elementary students' accuracy in 
arithmetic word problem solving and their capacity to apply cognitive strategies, according 
to Morin et al. (2017). The "model method" of teaching mathematics in Singaporean primary 
schools primarily uses bar diagrams to aid students in visualising the problem structures found 
in word problems. "AlgeBAR" is a software tool that was created to scaffold the learning of the 
algebraic process, specifically the formulation of equations, as described by Looi et al. (2007). 
This intervention pedagogy is technology-enabled, aiming to support students in transitioning 
from bar diagrams to algebraic problem-solving to develop algebraic thinking skills among 
students.

Infusion of Digital Bar Model into Polya’s Problem Solving Model

Costa and Brandt (2001) contended that instructing students about the process of 
thinking, which emphasizes thinking as a subject matter, is insufficient in facilitating effective 
learning of thinking. They contend that using teaching strategies they refer to as "teaching for 
thinking," it is essential to create a classroom climate that encourages thinking. Thinking-Based 
Learning is a method that Swartz and his associates suggest (Swartz & Parks, 1994; Swartz 
et al., 2007). It involves teaching curriculum content and thinking skills at the same time in a 
lesson. Beyer (1997) posited that the enhancement of thinking-based learning can be achieved 
through the integration of teaching for thinking and teaching about thinking. The integration of 
these two approaches results in a more explicit, systematic, clear, and focused thinking-based 
learning process.

Accordingly, the current investigation implemented an infusion approach, wherein the 
process of solving algebraic problems, particularly utilizing Polya's problem-solving strategy 
alongside the digital bar model, is combined with teaching guidance on the development of 
cognitive and reasoning abilities. Through the utilization of digital bar models, which serve 
as pedagogical tools for fostering cognitive growth, students receive explicit instruction on 
enhancing their thinking skills within the framework of this pedagogical approach. Later, they 
are asked to use the digital bar model to solve algebraic problems using Polya (teaching for 
thinking). This study used a comprehensive infusion approach, wherein each algebraic problem 
was solved by concurrently completing the steps of the Polya and digital bar model. In order 
to better understand how seventh-grade students' algebraic thinking is affected when solving 
algebraic problems, this study utilized Polya's problem solving with the digital bar model 
teaching method.

The Framework for Algebraic Thinking Skills

Ralston's Algebraic Thinking Skills served as the foundation for the algebraic thinking 
framework used in this study. Three primary categories of algebraic thinking skills were identified 
by Kaput et al. (2008): generalized arithmetic, function, and modelling. More information about 
the connected aspects of these three constructs has been provided by Ralston (2013). Efficient 
calculation and generalisation are key components of the generalised arithmetic construct. 
Number pattern recognition is a component of functional thinking skills, whereas open problem 
solving, similarity detection, and variable computation are components of modelling.

Generalized Arithmetic

Generalised arithmetic, as described by Kaput et al. (2008), encompasses the study 
of algebraic systems and structures, incorporating relational and computational laws within 
mathematics. Fujii and Stephens (2001) suggested that teaching generalized arithmetic can 
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advance students’ development in algebraic thinking, transitioning smoothly from basic 
arithmetic. Algebraic thinking is a thought process defined in the literature as the ability to 
discern and symbolize patterns in mathematical terms (Mason, 1989; Sfard & Linchevski, 1994). 
It heavily relies on one's skill to conceptualize and use generalizations and to employ suitable 
representational methods to convey these generalizations effectively. It is on the groundwork 
laid by basic arithmetic that these skills are built and further nurture the growth of algebraic 
thinking capabilities (Carpenter et al., 2005; Jacobs et al., 2007).

Function

According to Blanton and Kaput's (2005) research, lower secondary school students are 
capable of using a variety of representations when they are performing functional reasoning. 
This encompasses their capacity to simulate and resolve equations with indeterminate quantities 
employing symbolic language, as well as their adeptness in articulating covariations, recursive 
relations, and data matching both verbally and symbolically. The research carried out by 
Brizuela and Lara-Roth (2001), Carraher et al. (2007), Carraher and Schliemann (2007) and 
Moss London McNab (2011) corroborate the findings posited by Blanton and Kaput (2004). 
According to an analysis conducted by Blanton and Kaput (2004) with fifth-grade students, 
scaffolding can help students develop functional algebraic thinking skills. Students' cognitive 
processes can be shaped in a way that promotes a deeper comprehension of data and the capacity 
to interpret functional relationships more effectively by gradually introducing tables, graphs, 
pictures, words, and symbols.

Modelling

Ralston (2013) emphasized that modelling plays a pivotal role in fostering the 
development of algebraic thinking skills. This involves carrying out calculations involving 
variables, comprehending similarities, and solving open-number sentences. Students are 
indirectly introduced to variables and unknown values through assignments that call for filling 
in a blank with a value. This helps students understand how different arithmetic operations 
relate to one another. Additionally, a number of academics stress the significance of equality 
in helping students develop algebraic thinking abilities (Carpenter et al., 2005; Rittle-Johnson 
& Alibali, 1999). Riley-Johnson and Alibali (1999) elucidated that the symbol "equal to" 
encompasses three distinct connotations: the comparability of two magnitudes, a connection, 
and the existence of two components within an equation. Nonetheless, studies indicate that 
a lot of students struggle to comprehend variables, particularly when it comes to using them 
symbolically in algebra (Küchemann, 1978; Usiskin, 1988).

Purpose and Hypothesis

Previous research indicates that the utilization of problem solving in the learning process 
greatly enhances students' algebraic thinking. Moreover, various studies provide evidence that 
the integration of problem solving and thinking tools cultivates students' algebraic thinking skills. 
It has been demonstrated that problem solving promotes self-regulation and critical thinking, 
thereby facilitating the development of algebraic thinking skills. The utilization of the digital 
bar model in conjunction with Polya's problem-solving model has been shown to significantly 
gain proficiency in a wide range of algebraic thinking skills such as generalized arithmetic, 
functional analysis, and mathematical modelling. This integration enhances the ability to tackle 
algebraic problems effectively and fosters a deeper understanding of mathematical concepts 
within the context of problem-solving strategies. Although incorporating this method has shown 
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promise for enhancing key elements of algebraic thinking, the extent of its positive impact on 
seventh-grade students remains unclear. Consequently, the main objective of this research is to 
determine the degree to which the integration of Polya's problem-solving with the digital bar 
model can foster seventh-grade students' algebraic thinking skills.

In order to determine the extent to which these interventions support students' algebraic 
thinking, this research used the Polya's problem-solving with digital bar model teaching method 
(PSDMB) and bar model teaching method (MB) to test the "Infusion Approach" hypothesis 
against the "non-infusion approach" hypothesis. Furthermore, the research assessed the degree 
to which the PSDMB and MB teaching methods have an effect on students' algebraic thinking 
skills, in comparison to the Conventional Problem Solving (CPS) method. Therefore, the 
PSDMB, MB, and CPS were the three teaching methods used in this study. Thus, the following 
alternative hypothesis was put forth: 

Students taught via the PSDMB teaching method would perform significantly higher than students 
taught via the MB teaching method, who in turn would perform significantly higher than students 
taught via the CPS teaching method in algebraic thinking skills.

Therefore, the purpose of this study was to determine how much the PSDMB teaching 
method could support the development of seventh graders' algebraic thinking abilities in 
the areas of i) Generalized Arithmetic; ii) Function; and iii) Modelling. In order to ascertain 
whether another Bar Model teaching method was just as successful in achieving the intended 
student outcomes, this study compared two distinct Polya with the Bar Model and Polya with 
non-Bar Model teaching methods. Thus, the purpose of this study was to find out if students 
who received intervention from three different teaching methods differed significantly in their 
ability to think algebraically.

Research Methodology 

Design
              

To explore how three different teaching methods affect the teaching and learning of 
algebraic thinking among seventh graders, this study employed a quasi-experimental pre-test 
post-test control group design. The independent variables were the three teaching methods: 
PSDMB and MB (Experimental group) versus CPS (Control group). The dependent variables 
were the students' algebraic thinking abilities, specifically in Generalised Arithmetic, Function, 
and Modelling.

Sample

A total of 90 seventh graders from one rural fully government-funded secondary school 
in Tambunan, Sabah, Malaysia, participated as research sample. The school was selected based 
on the socio-demographic similarity, such that the students were similar in age and ethnicity. 
Students comprised of 48 (53.3%) females and 42 (46.7%) males aged 13 years old. The 
Kadazandusun is the largest ethnic group in the school, comprising both the Kadazan and Dusun 
tribes. Three classes were selected based on the comparable pre-test mean scores achieved by 
students in the Algebraic Thinking Test (ATT) and randomly assigned to one of the intervention 
groups as an intact group: the PSDMB, MB, or the CPS.
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Research Ethics

The researcher obtained the cooperation and permission from the school to carry out 
the study. The researcher also obtained consent from the parents or guardians of the students 
involved. In addition, the researcher acquired the respondents’ permission for their participation 
in the research. The permission was obtained through written documents. The researcher 
clarified the purpose of the research and explained that the data would be used as empirical data 
for the study. The information collected was only for research matters, and the participant’s 
identity would not be exposed.

Instrument

Researchers developed an assessment tool known as the Algebraic Thinking Test (ATT) 
to evaluate the experimental treatments (Jahudin & Siew, 2023). Two identical and concurrent 
ATT were used as the pre-test and post-test. Nine open-ended, subjective questions made 
up each of the parallel ATT. The questions were created using the content of the Standard 
Document of Curriculum and Assessment of Seventh Grade Mathematics and the Curriculum 
Standard of Secondary School, with a particular emphasis on algebra and relations (Curriculum 
Development Division, 2017).

All items on the Algebraic Thinking Test (ATT) showed positive values, with PTMEA-
CORR scores ranging from 0.46 to 0.92, indicating their alignment with the construct being 
measured. The ATT demonstrated strong reliability, with a Cronbach's alpha coefficient (KR-
20) of 0.90. Additionally, the item separation index of 6.29 surpassed the threshold of 3.0, and 
the item reliability score of 0.98 fell within the excellent range (Sumintono & Widhiarso, 2015). 
These results suggest that the ATT has a favourable item distribution and is a valid and reliable 
tool for evaluating algebraic thinking among seventh graders.

The Implementation of the Teaching Methods

PSDMB

High reliability and validity were found in the Polya and digital bar model learning 
module, known as the Algebraic Thinking Skills (ATS) module, which was created using 
Polya's (1945) and digital bar model (Jahudin & Siew, 2023). The main task in the ATS Module 
is the Polya's Problem-Solving Model (1945), which consists of four stages: (i) understanding 
the problem, (ii) devising a plan, (iii) carrying out the plan, and (iv) reflecting on the solution. 

The infusion of Polya and the digital bar model learning module for the Seventh Graders 
included six learning activities on linear equations. In this study, the PSDMB method involved 
using the ATS module and the digital bar model method to help students solve algebraic problem-
solving questions that require algebraic thinking skills. The implementation of strategies, the 
third step in Polya's problem-solving model, incorporated the digital bar model as an additional 
strategy (Figure 1). The PSDMB method was student-centred, with the teacher acting solely 
as a facilitator. Adapted from Ng and Lee (2009), this method also considered trial and error, 
reversal, elimination, and substitution methods in solving algebraic problems, particularly in 
Linear Equations, as outlined in the Curriculum Standard of Secondary School (CSSS) and the 
Standard Document of Curriculum and Assessment (SDCA) for Seventh Grade Mathematics.
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Figure 1
Infusion of Digital Bar Model into the Polya's Problem-Solving Model
   

   

MB

The MB method is a teaching and learning approach that exposes students to algebraic 
problem-solving questions that require algebraic thinking skills, similar to those found in the 
ATS module. However, it transforms the digital bar model method into the regular bar model 
method by having students create their own bar drawings, which are used in Polya's Problem 
Solving Model at the implementation phase, which is the third step. Similar to PSDMB, this 
bar model method was also adapted from Ng and Lee (2009); like PSDMB, it is student-
centred, with the teacher serving only as a facilitator. As specified in the Curriculum Standard of 
Secondary School (CSSS) and the Standard Document of Curriculum and Assessment (SDCA) 
of Seventh Grade Mathematics, the application of the bar model in this method also takes into 
account alternative approaches to solving algebraic problems, particularly in the topic of linear 
equations.

CPS

The conventional problem-solving method is a teaching and learning method where 
students are exposed to algebraic problem-solving questions that involve algebraic thinking 
skills as found in the ATS module. The conventional problem-solving method placed great 
emphasis on student-centred learning of algebra as stated in CSSS and the SDCA of Seventh 
grade Mathematics. Problem-solving methods such as trial and error, reversal, graph method, 
elimination, and substitution were applied in solving algebraic problems through the Polya 
Model, especially in the topic of Linear Equations without applying the digital bar model or 
regular bar model.

The Training of Teachers

The study involved a teacher who completed a two-week specialised training and coaching 
programme that concentrated on implementing PSDMB, MB, and CPS teaching methods. 
Before the study ever started, the teacher received a thorough ATS module that included details 
about Polya's approach to problem-solving, digital bar model, algebraic thinking skills and 
suggested results for every task. In addition, the teacher was trained in the PSDMB method of 
group activity facilitation. Through recurring in-person visits, the researchers closely observed 
the teacher to make sure that the implementation was dependable and consistent. The teacher 
was chosen on the basis of her readiness and willingness to take part in the study as well as 
her more than ten years of experience in teaching Mathematics. One teacher was assigned 
to teach the three classes using PSDMB, MB, and CPS, respectively, in order to eliminate 
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any possibility of bias. The teacher conducted the intervention in three different classes over 
a 10-week period between October and November 2022, using different teaching and learning 
methods in each class.

Data Analysis

Preliminary Analysis

Preliminary analysis was undertaken to determine if the prerequisite assumptions for 
MANOVA and MANCOVA were satisfied. The analysis focused on the following assumptions 
for the statistical tests: (a) multivariate normal distribution; (b) equality of group population 
covariance matrices; (c) linear relationship between covariates and dependent variables; (d) 
absence of multicollinearity; and (e) homogeneity of variance in dependent variables.

Pre-Experimental Research

Pre-experimental research's main goal was to determine whether respondents in the three 
teaching groups had similar prior knowledge of pre-algebraic thinking (pre-AT), pre-generalized 
arithmetic (pre-GA), pre-function (pre-F), and pre-modelling (pre-M). A one-way multivariate 
analysis of variance (MANOVA) was performed to ascertain whether there were significant 
statistical differences in the mean scores on pre-AT, pre-GA, pre-F, and pre-M between the 
three groups. A univariate F-test (ANOVA) was performed to ascertain whether or not there 
were significant statistical differences between students in each of the three teaching groups on 
pre-AT, pre-GA, pre-F, and pre-M in situations where the overall multivariate test (MANOVA) 
did not produce significant results.

A multivariate analysis of covariance (MANCOVA) was carried out to look into the 
main effects of the three distinct teaching approaches on students' post-AT, post-GA, post-F, 
and post-M while controlling for the covariates (pre-AT, pre-GA, pre-F, and pre-M). Any 
unnecessary differences between the groups can be accounted for by removing the covariates' 
effects from the dependent variables using the MANCOVA (Hair et al., 1998). A univariate 
F-test (ANCOVA) was performed on the post-test mean scores using the pre-test mean scores 
as covariates if the overall multivariate test (MANCOVA) produced significant results. This 
was done in order to determine whether the teaching groups had a statistically significant main 
effect on the post-AT, post-GA, post-F, and post-M.

With SPSS for Windows (Version 22), the presumptions needed for the MANCOVA/
MANOVA and inferential statistics analyses were examined. The Wilk's Lambda was utilised 
to evaluate the multivariate differences in this study, with a significance level of .05. This test is 
frequently used in multivariate analyses to look at differences between the means of identified 
subject groups on a variety of dependent variables (Everitt & Dunn, 1991). The eta square (η2) 
was used to calculate the effect size index (f). Based on Cohen's approximate characterization 
(Cohen 1988, p. 284–288), 0.2≤ f ≤ 0.4 is considered a small size effect, 0.4< f ≤ 0.7, a medium 
size effect, and 0.7< f ≤1.0, a large size effect.
 
Research Results 

Preliminary Analysis

An initial examination showed that there was equal variance among the dependent 
variables, the data fit a multivariate normal distribution, a linear relationship was present 
between the covariates and the dependent variables, there was no issue with multicollinearity, 
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and all the single and multiple variable preconditions for MANOVA/MANCOVA were met. 
However, the study found violations in the assumption of equal covariance matrices across 
groups in both the Pre ATT (Box's M = 27.592, F(10, 16082.869) = 2.553, p < .01) and Post 
ATT (Box's M = 47.994, F(12, 36680.538) = 3.795, p < .01) phases. According to Grice and 
Iwasaki (2007), Pillai's trace is a robust measure to counter the frequent breach of the equal 
group covariance assumption in MANOVA and MANCOVA. Hence, Pillai's trace was utilized 
as the multivariate criterion for determining the significance of the model in interpreting the 
outcomes of the analysis.

Descriptive Statistics

Table 1 provides an overview of the descriptive statistics for students' pre-and post-test 
scores in algebraic thinking skills, covering Generalized Arithmetic (GA), Function (F), and 
Modelling (M).

Table 1
Descriptive Statistics of the Dependent Variables

Dependent 
Variables

Intervention
Group N

Pre-Test Post-Test

M SD M SD

Algebraic
Thinking
(AT)

PSDMB 30 4.43 1.04 24.67 2.45

MB 30 4.47 1.38 18.67 2.68

CPS 30 5.93 2.48 13.00 2.98

Total 90 4.94 1.48 18.78 5.49

Generalized
Arithmetic
(GA)

PSDMB 30 1.47 0.57 7.30 1.12

MB 30 1.40 0.56 5.50 1.08

CPS 30 1.70 0.59 3.83 0.87

Total 90 1.52 0.58 5.58 1.72

Function (F)

PSDMB 30 1.27 0.45 9.33 1.40

MB 30 1.30 0.53 6.50 1.20

CPS 30 1.73 0.58 4.47 1.22

Total 90 1.43 0.56 6.77 2.37

Modelling (M)

PSDMB 30 1.70 0.53 8.13 1.14

MB 30 1.77 0.63 6.70 1.58

CPS 30 2.57 0.73 4.60 1.73

Total 90 2.01 0.74 6.48 2.08

The Pre-Experimental Research Results

MANOVA Analysis

There were no statistically significant differences between the three groups in Pre-AT, 
Pre-GA, Pre-F, and Pre-M, according to the results of the MANOVA and ANOVA (Table 2).
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Table 2
Summary of Multivariate Analysis of Variance (MANOVA) Results and followed-up ANOVA 
Results on Pre-test mean Scores

MANOVA effect and
dependent variables

Multivariate, F Univariate, F

Group Effect
df = 8, 162
Pillai’s Trace
F = 12.462, P = .05

2, 58.815

Pre- AT F = 2.625, p = .078

Pre- GA F = 1.729, p = .184

Pre-F F = 2.279, p = .108

Pre-M F = 1.029, p = .362

The Experimental Research Results

The MANCOVA results showed that teaching methods had significant main effects on 
dependent variables [Pilai's Trace =.762, F(8, 162) = 12.462, p < .05]. Subsequent ANCOVA 
revealed that the teaching methods had significant main effects on AT [F(2, 110.946) = 824.890, 
p <.05], η2 =.721], GA [F(2, 82.916) = 86.142, p <.05, η2 =.659], F [F(2, 93.429) = 149.846, p 
<.05, η2 =.685,], and M [F(2, 29.714) = 69.414, p <.05, η2 =.409]. There was a strong correlation 
found between the teaching methods and the dependent variables, meaning that the teaching 
methods accounted for 72.1% of the variance in AT, 65.9% in GA, 68.5% in F, and 40.9% in M. 

Subsequent analysis using the Post hoc pairwise test showed that seventh-grade students 
using the PSDMB method performed significantly better in AT, GA, F, and M than their peers 
in the MB group (PAT < .05, PGA < .05, PF < .05, and PM < .05, respectively). These students 
then significantly outperformed their peers in the CPS group (PAT < .05, PGA < .05, PF < .05, and 
PM < .05, respectively). As a result, the researchers failed to reject the alternative hypothesis 
postulated in the research. 

Table 3 demonstrates a significant and very big effect size when comparing the PSDMB 
and CPS teaching methods in AT (4.27), GA (3.36), F (3.70), and M (2.41). In the meantime, the 
comparison between PSDMB and MB in AT (2.33), GA (1.64), F (2.18), and M (1.04) revealed 
a significant mix of big and fairly big effect sizes in the analysis. Comparing the MB and CPS 
in AT (2.03), GA (1.60), F (1.68), and M (1.27), on the other hand, revealed a significant and 
fairly big effect size.
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Table 3
Summary of Post Hoc Pairwise Comparison

Comparison Group MD p Effect Interpretation
Algebraic PSDMB vs MB 5.996 < .05 2.33 Big
Thinking PSDMB vs CPS 11.497 < .05 4.27 Big
(AT) MB vs CPS 5.501 < .05 2.03 Big
Generalized PSDMB vs MB 1.781 < .05 1.64 Big
Arithmetic PSDMB vs CPS 3.433 < .05 3.36 Big
(GA) MB vs CPS 1.652 < .05 1.60 Big
Function PSDMB vs MB 2.820 < .05 2.18 Big
(F) PSDMB vs CPS 4.683 < .05 3.70 Big

MB vs CPS 1.863 < .05 1.68 Big
Modelling PSDMB vs MB 1.430 < .05 1.04 Big
(M) PSDMB vs CPS 3.381 < .05 2.41 Big

MB vs CPS 1.951 < .05 1.27 Big

Discussion

In general, the findings of this study indicate that students who were taught using the 
PSDMB method achieved significantly higher level of performance compared to those taught 
using the MB method. Additionally, it was observed that students who were taught using the 
MB method achieved significantly higher level of performance compared to those taught using 
the CPS method in algebraic thinking skills, including Generalized Arithmetic, Function, 
and Modelling. When comparing the PSDMB and CPS methods and the PSDMB and MB 
methods, respectively, there is a significant effect size of more than one (1), indicating that the 
PSDMB method is the most successful teaching method for promoting algebraic thinking skills 
in seventh-grade students, including Generalised Arithmetic, Function and Modelling. With 
a comparatively large effect size, students who were taught using the MB method performed 
better overall than those who were taught using the CPS method.

The intervention using the ATS Module has effectively established a structured 
technology-aided learning environment for students to enhance their proficiency in algebraic 
thinking. This is consistent with the findings of a previous study conducted by Yerushalmy 
(2005) and Akcaoglu (2014), students who receive assistance with digital technology are 
capable of solving problems and illustrating functional connections between variables, thus 
indirectly bolstering their problem-solving skills. Denner et al. (2012) further supported that 
digital technologies contribute to the improvement of cognitive abilities and problem-solving 
aptitude. Additionally, Szabo et al. (2020) asserted that the integration of mathematical content 
into problem-solving endeavours can enhance 21st-century skills as well as algebraic thinking.

Moreover, exposure to the ATS Module also facilitates the development of students' 
algebraic thinking skills through engaging in complex problem-solving activities. By 
emphasizing reasoning over rote memorization, Polya's approach to problem-solving in 
algebra encourages critical thinking. The ATS Module also facilitates active digital learning, 
encouraging a constructivist approach that empowers students to generate new knowledge, 
tackle problems, and engage in critical thinking. The integration of the digital bar model into 
problem-solving processes enables students to comprehend and execute their problem-solving 
strategies. The heuristic method, particularly the implementation of the digital bar model aids 
students in comprehending abstract algebra through visual representation. The digital bar model 
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employed as a visual tool in the PSDMB method enhances students' proficiency in solving 
algebraic problems and refining their algebraic thinking skills. 

Despite the PSDMB method being superior to the MB method in terms of promoting 
algebraic thinking skills, the MB method still demonstrates a significant impact compared to the 
CPS method. The CPS method primarily focuses on one-directional learning approaches, which 
fail to provide students with well-structured cognitive activities, particularly those pertaining 
to algebraic thinking skills (Rahman et al., 2022; Ryandi et al., 2018). Conventional teaching 
methods, as highlighted by Beneke and Ostrisky (2008), prove inadequate in promoting active 
learning and fail to stimulate meaningful classroom discussions. Additionally, the reliance on 
teachers to regulate answers impedes students' ability to engage in fruitful discussions and 
develop their ideas. Consequently, the conventional teaching method obstructs the development 
of students' algebraic thinking skills.

Generalized Arithmetic

The PSDMB method utilizing Polya problem-solving models and digital bar models has 
effectively provided students with opportunities to enhance their algebraic thinking skills in 
arithmetic generalizations that involve the efficient manipulation of numbers and generalizations. 
The utilization of digital visualization, particularly through digital bar models, facilitates the 
creation of data images that aid in the communication of information. This process requires the 
conversion of data from one form to another. Consequently, data visualization assists students 
in developing a straightforward approach to perceiving data, allowing them to quickly identify 
and showcase uncommon patterns before they can cultivate their thinking abilities. Ziatdinov 
and Valles (2022) further emphasized the numerous advantages of digital applications, such 
as GeoGebra, in the fields of algebra, calculus, physics, and linear programming. These 
applications consistently contribute to the enhancement of students' performance, capabilities, 
and comprehension due to their inherent characteristics, which enable students to engage in 
visual learning, particularly for complex and concise topics.

The PSDMB method can expand generalization and formalization involving the 
articulation and representation of unifying ideas that make the mathematical relationship clearly 
visible with the presence of digital technology. Digital technology is thought to be extremely 
significant in the teaching and learning of algebra (Bokhove & Drijvers, 2012; Kieran, 2007), 
and it has an overall positive impact on mathematical achievement (Li & Ma, 2010; Slavin & 
Lake, 2008). Furthermore, the results of a study by Kieran (2007) showed that early algebra 
learning is significantly impacted by technology use. Students' participation in technology-
based learning is also boosted by this exposure to the digital world (McCrindle & Fell, 2019). 
In order to stimulate students' interest and speed up learning, educators have begun integrating 
technology into the curriculum and the teaching and learning process.

Although the findings demonstrate the proficiency of students in the PSDMB method in 
mastering the construct of algebraic thinking skills in arithmetic generalization, the results also 
indicate that the proficiency of arithmetic generalization among MB students is superior to that 
of the CPS method. This study is supported by the findings of Wong et al. (2020) study, which 
indicate that the bar model can enhance students' ability to construct mathematical models 
based on their understanding of arithmetic concepts compared to conventional methods of 
problem solving. This is because the use of the bar model assists students in solving high-level 
mathematical problems. The Bar model serves as a tool for students to reinforce understanding 
and identify relationships between operations and appropriate solutions in order to find 
reasonable answers. This is further supported by the study of Baoler (2016), which indicates 
that students are able to interpret problems by drawing rectangular bars to symbolize problem 
situations with their correct and accurate solutions compared to conventional problem-solving 
methods.
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Function

The students' capacity to represent connections between distinct quantities using 
symbols, variables, and equations in the PSDMB and MB learning methods was also observed 
in their mean scores gained in this study. The findings revealed that the Function construct 
in the PSDMB method resulted in a significantly higher mean score compared to the MB 
method. This difference can be attributed to the well-planned instruction and utilization of 
the digital bar model as a supplementary tool in solving algebraic problems in the PSDMB 
method. According to Cuban (2001), visual aids, particularly those related to the sense of 
vision, contribute significantly to students' comprehension, accounting for up to 83% of the 
impact. The integration of bar model applications in the form of digital technology in PSDMB 
methods enhances students' problem-solving abilities. These findings align with the studies 
conducted by Shabiralyani et al. (2015) and Asad et al. (2016), which indicate that the use of 
visual materials such as pictures, animations, videos, and films stimulates thinking, initiates 
discussion and ultimately improves the quality of learning.

It is found that the achievement of students using the PSDMB method surpasses that of 
the MB method in the construct of Function. Moreno and Fuentes (2021) supported that teaching 
and learning in mathematical activities designed within a technological environment stimulate 
and maintain positive conditions in the classroom, enhance the process of experimentation, 
visualization, reasoning, and direct communication through student-centred learning. The 
ATS Module-based learning not only incorporates technology but also emphasizes student-
centred instruction, providing a new dimension for students to nurture their creativity while 
engaging in the formulation of relationships among variables, patterns, and similarities through 
brainstorming activities. The way students generalize and establish relationships influences their 
justification of solutions (Ellis, 2007). Implicitly, as students generalize, establish relationships, 
and provide justification, their communication and creativity are also enhanced, contributing to 
the cultivation of their algebraic thinking skills in Function.

The results of the study revealed a significant difference in the mean scores between 
the MB method and the CPS method. These findings indicate that the MB method excels in 
facilitating relationships and providing justifications, thereby enhancing communication and 
creativity in the resolution of algebraic problems. A study conducted by Khairiree (2019) 
also found that lower secondary school students are capable of representing associations and 
relationships using the bar model. This implies that the utilization of bar models in discussing 
associations, relationships, and patterns has a notable impact on students' ability to solve 
algebraic problems.

The results of this study are further corroborated by the research conducted by Hofer 
(2015), which demonstrates that children have the capacity to comprehend mathematical 
concepts and appreciate the significance of relationships through tangible experiences utilizing 
the Bar Model. As such, this method serves to bridge the divide between the concrete and 
the abstract. Wong et al. (2020) contended that the bar model provides a more efficient and 
widely accepted approach to the instruction of mathematics. In instances where conventional 
teaching methods prove ineffective, it becomes imperative to periodically introduce innovative 
interventions. The systematic process of implementing the bar model strategy can assist in 
addressing learning disabilities that impede students' proficiency of functional thinking skills, 
in contrast to the CPS method. This discrepancy emerges due to the fact that the CPS method 
employs a teaching approach that places emphasis on the Polya problem-solving throughout the 
teaching and learning process yet lacks opportunities for students to engage in critical thinking 
in the absence of aids such as bar models. 
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Modelling

The final construct in stimulating algebra thinking skills is a skill in modelling thinking, 
where students should demonstrate their ability to use variables, especially in problem-
solving, and understand the concept of equality and the meaning of the "equal to" symbol. In 
the development of modelling, students who follow PSDMB interventions have progressed 
through a phase of comprehending problems based on visual bar models (Kriegler, 2008), 
reasoning algebraically through the context of generalizations and relationships that are formed 
and represented in various forms such as symbols and diagrams (Blanton et al., 2017), and 
structuring complex data systematically through heuristic methods (Marshall et al., 2006). 
Diagrams based on heuristic concepts also elucidate the quantity within the context of the 
narrative and the relationship that exists between them, aiding in the comprehension of abstract 
concepts and consequently facilitating the problem-solving process (Bishop, 1989). The 
PSDMB teaching and learning method encourages students to approach algebraic questions in 
a more systematic manner, guiding them step by step towards finding solutions and promoting a 
more open exploration throughout the process of understanding problems, formulating solution 
strategies, implementing those strategies, and revising selected solutions, with the availability 
of digital bar model.

While the MB method showed a lower level of performance in the construct of modelling 
compared to the PSDMB method, the achievement of the post-test mean scores of the MB 
method showed a significant improvement and a large effect size compared to the CPS method. 
This is consistent with the findings of the Pratiwi et al. (2020) study, which demonstrated 
that the achievement of algebraic thinking skills in students who learn to use diagrams and 
bar modelling is superior to that of students who learn using conventional approaches. This 
is because the application of tables and diagrams involves a process of translating abstract 
concepts and utilizing symbols to represent concrete objects, thereby enhancing students' 
understanding. Consequently, the use of algebraic problem-solving approaches to improve 
algebraic thinking skills with the assistance of bar model methods is highly recommended in 
the teaching and learning of algebra. This is because the MB method conveys the structure 
and relationships within the problem in a meaningful manner (Winn, 1987) while enhancing 
students' understanding of algebra due to the inclusion of three different modes of representation 
in the bar drawing, namely text-shaped solution questions, diagrams representing relationships, 
and symbols and equations (Ng & Lee, 2009).

The difference in mean scores between the MB and CPS methods was also interpreted 
by Buzan (2002) that the deliberate utilization of visual aids in learning would stimulate the 
simultaneous utilization of the left brain and right brain, thereby facilitating the development 
of thinking in the student's cognitive abilities and enabling effective teaching of thinking. This 
study's findings are also supported by Chan and Foong (2013), who explained that teaching aids 
like the bar model shift the focus from the final answer to the work process and the relationship 
between known and unknown quantities. This approach enhances students' abilities and thinking 
through the systematic compilation of ideas, thus facilitating abstraction in algebraic learning.

Additionally, the CPS teaching and learning method, which had the lowest post-mean 
scores in modelling compared to the PSDMB and MB methods and decreased by the end of the 
study, was due to the lack of prioritisation in teaching thinking. Changwong et al. (2018) pointed 
out that the absence of a clear emphasis on teaching thinking approaches hinders students' 
proficiency and deters them from fully applying contexts for problem-solving to develop their 
algebraic thinking skills (Booker & Bond, 2009; Kaput, 2008; Kaput et al., 2008; Lins et al., 
2001; Schliemann et al., 2003). Toma and Greca (2018) and Afsari et al. (2021) stressed that 
conventional teaching and learning methods without any teaching aids fail to create an active 
and interactive discussion environment, which hinders students' ability to engage in idea 
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exchange and solution formation. Furthermore, Khalaf and Zin (2018) stressed that students 
place a great deal of trust in their teachers, believing that they will have a significant influence 
on the learning environment in the classroom. The intended learning objectives are difficult to 
attain because of the students' passive behaviour and lack of proactive engagement.

Conclusions

The current study addresses the existing gap in the literature by utilizing the Polya's 
problem solving with digital bar model teaching method (PSDMB) through the use of a self-
developed Algebraic Thinking Skill module (ATS). The purpose of this module is to enhance 
the algebraic thinking abilities of seventh-grade students on the topic of linear equations. 
The findings of the study indicate that students who were taught using the PSDMB method 
demonstrated a higher level of algebraic thinking skills compared to those taught using the MB 
and CPS methods. These results suggest that explicit teaching on thinking skills has a greater 
impact on students. However, it is important to note that creating a learning environment that 
promotes algebraic thinking solely through the use of problem-solving techniques and bar 
models is not sufficient. The inclusion of a digital module that explicitly teaches about thinking 
is necessary in order to effectively cultivate algebraic thinking and solve algebraic problems. 
This research highlights the importance of incorporating the teaching of algebraic thinking 
skills through the infusion of Polya's problem-solving techniques and digital bar model into 
secondary school mathematics lessons. By doing so, students' algebraic thinking abilities can 
be enhanced in the aspects of Generalized Arithmetic, Function, and Modelling.

This study offers strong evidence that, in order to promote algebraic thinking in students, 
primary and secondary school math teachers should include problem-solving strategies and 
thinking skills instruction (particularly, the use of digital bar models) in their algebra curricula. 
Additionally, this study encourages more research into the possible benefits of utilising 
various teaching strategies and thinking aids to encourage seventh-grade students to think 
algebraically about specific subjects. It is pertinent to recognise the limitations of the PSDMB 
infusion method, even though the study's findings indicate that it greatly improves seventh-
grade students' algebraic thinking. With 30 students per teaching method, the study's sample 
size was quite small and might not be entirely representative of all secondary school students. 
Furthermore, following lessons learned in 10 weeks, the research's quantitative data were 
gathered and examined. Future studies can use a mixed methods approach, with more learning 
activities, a longer study period, and a larger sample size in order to fully assess the impact of 
using digital bar models in solving algebraic problems. Additionally, comparing rural and urban 
schools would shed light on how students' algebraic thinking is impacted by their surroundings 
in algebra classes.

Acknowledgement 

The researchers would like to thank the Ministry of Higher Education for funding 
this study under the Fundamental Research Grant Scheme (FRGS) for 2021, Grant No. 
FRGS/1/2021/SSI0/UMS/02/7.

Declaration of Interest

The authors declare no competing interest.



PROBLEMS
OF EDUCATION
IN THE 21st CENTURY
Vol. 82, No. 3, 2024

405

ISSN 1822-7864 (Print) ISSN 2538-7111 (Online) https://doi.org/10.33225/pec/24.82.390

Janet JAHUDIN, Nyet Moi SIEW. The effects of Polya's problem solving with digital bar model on the algebraic thinking skills of 
seventh graders

References

Afsari, S., Safitri, I., Harahap, S. K., & Munthe, L. S. (2021). Systematic literature review: 
Efektivitas pendekatan pendidikan matematika realistik pada pembelajaran matematika 
[Systematic literature review: The effectiveness of realistic mathematics education 
approaches on mathematics learning]. Indonesian Journal of Intellectual Publication, 1(3), 
189–197. https://doi.org/10.51577/ijipublication.v1i3.117 

Akcaoglu, M. (2014). Learning problem solving through making games at the game design and 
learning summer program. Educational Technology, Research and Development, 62(5), 583–
600. https://doi.org/10.1007/s11423-014-9347-4 

Anthony, G., & Walshaw, M. (2009). Characteristics of effective teaching of mathematics: A view 
from the West. Journal of Mathematics Education, 2(2), 147–164. https://www.researchgate.
net/publication/228743535_Characteristics_of_Effective_Teaching_of_Mathematics_A_View_
from_the_West 

Asad, K., Tibi, M., & Raiyn, J. (2016). Primary school pupils' attitudes toward learning 
programming through visual interactive environments. World Journal of Education, 6(5), 
20–26. https://doi.org/10.5430/wje.v6n5p20 

Baysal, E., & Sevinc, S. (2022). The role of the Singapore bar model in reducing students’ errors on 
algebra word problems. International Journal of Mathematical Education in Science and 
Technology, 53(2), 289–310. https://doi.org/10.1080/0020739X.2021.1944683 

Beneke, S., & Ostrosky, M. M. (2008). Teachers’ views of the efficacy of incorporating the project 
approach into classroom practice with diverse learners. Young Children, 1, 1-9.

Beyer, B. K. (1997). Improving student thinking: A comprehensive approach. Allyn & Bacon.
Bishop, A. J. (1989). Review of research on visualization in mathematics education. Focus on Learning 

Problems in Mathematics, 11(1), 7–16.
Boaler, J., & Sengupta-Irving, T. (2016). The many colors of algebra: The impact of equity focused 

teaching upon student learning and engagement. The Journal of Mathematical Behavior, 41, 179–
190. https://doi.org/10.1016/j.jmathb.2015.10.007

Bokhove, C., & Drijvers, P. (2012). Effects of feedback in an online algebra intervention. Technology, 
knowledge and learning, 17, 43–59.

Booker. G., Bond, D., Sparrow, L. & Swan, P. (2009). Teaching primary mathematics (4th eds.). Pearson 
Education Australia.

Blanton, M., Brizuela, B. M., Gardiner, A. M., Sawrey, K., & Newman-Owens, A. (2017). A 
progression in first-grade children’s thinking about variable and variable notation in functional 
relationships. Educational Studies in Mathematics, 95, 181–202.

Blanton, M., Isler-Baykal, I., Stroud, R., Stephens, A., Knuth, E., & Gardiner, A. M. (2019a). Growth 
in children’s understanding of generalizing and representing mathematical structure and 
relationships. Educational Studies in Mathematics, 102, 193–219

Blanton, M., Stroud, R., Stephens, A., Gardiner, A., Stylianou, D., Knuth, E., Isler, I., & Strachota, S. 
(2019b). Does early algebra matter? The effectiveness of an early algebra intervention in grades 
3–5. American Educational Research Journal, 56(5), 1930–1972.

Blanton, M. L., & Kaput, J. J. (2003). Developing elementary teachers' algebra eyes and ears. Teaching 
children mathematics, 10(2), 70–77.

Blanton, M. L., & Kaput, J. J. (2004). Instructional contexts that support students’ transition from 
arithmetic to algebraic reasoning: Elements of tasks and culture. In R. Nemirovsky, A. S. 
Rosebery,, J. Solomon, & B. Warren (Eds). Everyday Matters in Science and Mathematics (pp. 
221–244). Routledge.

Blanton, M. L., & Kaput, J. J. (2005). Characterizing a classroom practice that promotes algebraic 
reasoning. Journal for Research in Mathematics Education, 36(5), 412–446.

Brizuela, B. M., & Lara-Roth, S. (2001). Additive relations and function tables. The Journal of 
Mathematical Behavior, 20(3), 309–319.

Buzan, T., & Buzan, B. (2002). How to mind map. Thorsons.
Carpenter, T. P., Levi, L., Franke, M. L., & Zeringue, J. K. (2005). Algebra in elementary school: 

Developing relational thinking. Zentralblatt für Didaktik der Mathematik, 37(1), 53–59.



PROBLEMS
OF EDUCATION

IN THE 21st CENTURY
Vol. 82, No. 3, 2024

406

ISSN 1822-7864 (Print) ISSN 2538-7111 (Online)https://doi.org/10.33225/pec/24.82.390

Janet JAHUDIN, Nyet Moi SIEW. The effects of Polya's problem solving with digital bar model on the algebraic thinking skills of 
seventh graders

Carraher, D. W., & Schliemann, A. D. (2007). Early algebra and algebraic reasoning. In F. Lester 
(Eds.), Handbook of Research in Mathematics Education (pp. 669–705). Information Age.

Carraher, D. W., Martinez, M. V., & Schliemann, A. D. (2008). Early algebra and mathematical 
generalization. ZDM, 40, 3–22.

Chan, E. C. M., & Foong, P. Y. (2013). A conceptual framework for investigating pupils’ model 
development during the mathematical modelling process. The Mathematics Educator, 15(1), 1-29.

Changwong, K., Sukkamart, A., & Sisan, B. (2018). Critical thinking skill development: Analysis of a 
new learning management model for Thai high schools. Journal of International Studies, 11(2), 
37-48. https://doi.org/10.14254/2071-8330.2018/11-2/3

Cohen, J. (1988). Statistical power analysis for the behavioral sciences (2nd eds.). Erlbaum.
Costa, A. L., & Brandt, R. (2001). Developing minds: A resource book for teaching thinking. ASCD.
Cuban, L. (2001). Oversold and underused: Computers in the classroom. Harvard University.
Curriculum Development Division. (2017). Mathematics curriculum and assessment standards document 

for form one. Malaysia Ministry of Education.
Dendane, A. (2009, April 16). Skills needed for mathematical problem-solving. https://www.analyzemath.

com/mathe_problems/paper_1.html 
Denner, J., Werner, L., & Ortiz, E. (2012). Computer games created by middle school girls: Can they be 

used to measure understanding of computer science concepts? Computers & Education, 58(1), 
240–249.

Ellis, A. B. (2007). The influence of reasoning with emergent quantities on students' 
generalizations. Cognition and Instruction, 25(4), 439–478.

Everitt B. S., & Dunn, G. (1991). Applied multivariate data analysis. Edward Arnold.
Fujii, T., & Stephens, M. (2001). Fostering an understanding of algebraic generalisation through numerical 

expressions: The role of quasi-variables. In Proceedings of the 12th ICMI study conference: The 
future of the teaching and learning of algebra (Vol. 1) (pp. 258–264). The University of Melbourne.

Grice, J., & Iwasaki, M. (2007). A truly multivariate approach to Manova. Applied Multivariate Research, 
3, 199–226.

Godwin, S., & Beswetherick, R. (2003). An investigation into the balance of prescription, experiment and 
play when learning about the properties of quadratic functions with ICT. Research in Mathematics 
Education, 5(1), 79–95. https://doi.org/10.1080/14794800008520116 

Gurtner, J. L. (1992). Between Logo and mathematics: A road of tunnels and bridges. In C. Hoyles & R. 
Noss (Eds.), Learning Mathematics and Logo (pp. 247-268). MIT.

Hair, F. J., Anderson, E., Tatham, L. & Black, C. (1998). Multivariate data analysis (5th eds.). Prentice 
Hall.

Hegedus, S. J., & Kaput, J. (2003). The effect of a SimCalc connected classroom on students' 
algebraic thinking. International Group for the Psychology of Mathematics Education, 3, 
47–54. https://files.eric.ed.gov/fulltext/ED501012.pdf 

Hofer, C. (2015). The introduction of the Singapore bar model in year 1 problem solving: A 
personal reflection. The STeP Journal: Student Teacher Perspectives, 2(2), 107–117. 
https://ojs.cumbria.ac.uk/index.php/step/article/view/243 

Jahudin, J., & Siew, N. M. (2023). An algebraic thinking skill test in problem-solving for seventh graders. 
Problems of Education in the 21st Century, 81(2), 223–243. https://doi.org/10.33225/pec/23.81.223  

Jacobs, V. R., Franke, M. L., Carpenter, T. P., Levi, L., & Battey, D. (2007). Professional development 
focused on children's algebraic reasoning in elementary school. Journal for Research in 
Mathematics Education, 38(3), 258–288.

Kaput, J., & Schorr, R. (2008). Changing representational infrastructures changes most everything: 
The case of SimCalc, algebra, and calculus. In M. K. Heid., & G. W. Blume (Ed), Research on 
Technology and the Teaching and Learning of Mathematics: Volume 2, Cases and Perspectives 
(pp. 211-254). National Council of Teachers of Mathematics.

Khairiree, K. (2019, December 15-19). Augmented Reality and Blended Learning: Engaging Students 
Learn Word Problems with Bar Model and the Geometer’s Sketchpad [Paper presentation]. The 
24th Asian Technology Conference in Mathematics. Mathematics and Technology, Leshan, China. 
https://atcm.mathandtech.org/EP2019/invited/4382019_21756.pdf 

Khalaf, B. K., & Mohammed Zin, Z. B. (2018). Traditional and inquiry-based learning 
pedagogy: A systematic critical review. International Journal of Instruction, 11(4), 
545–564. https://doi.org/10.12973/iji.2018.11434a 



PROBLEMS
OF EDUCATION
IN THE 21st CENTURY
Vol. 82, No. 3, 2024

407

ISSN 1822-7864 (Print) ISSN 2538-7111 (Online) https://doi.org/10.33225/pec/24.82.390

Janet JAHUDIN, Nyet Moi SIEW. The effects of Polya's problem solving with digital bar model on the algebraic thinking skills of 
seventh graders

Kieran, C. (2007). Learning and teaching algebra at the middle school through college levels: Building 
meaning for symbols and their manipulation. Second Handbook of Research on Mathematics 
Teaching and Learning, 2, 707–762.

Küchemann, D. (1978). Children's understanding of numerical variables. Mathematics in School, 7(4), 
23–26.

Lesh, R., & Zawojewski, J. S. (2007). Problem solving and modelling. In F. Lester (Eds.), The Handbook 
of Research on Mathematics Teaching and Learning (2nd eds.) (pp. 763–804). National Council 
of Teachers of Mathematics.

Li, Q., & Ma, X. (2010). A meta-analysis of the effects of computer technology on school 
students’ mathematics learning. Educational Psychology Review, 22, 215–243. 
https://doi.org/10.1007/s10648-010-9125-8 

Lins, R., Sutherland, R., Rojano, T., Bell, A., & Lins, R. (2001). Perspectives on School Algebra. Kluwer 
Academic.

Looi, C. K., Ng, F. K., & Kho, T. H. (2007). Technology-enabled pedagogy to bridge bar diagrams to 
letter-symbolic algebra. In S. Hirashima, U. Hoppe, S.S. Young (Eds), Supporting learning flow 
through integrative technologies (pp. 29–36). IOS.

Madani, N. A., Tengah, K. A., & Prahmana, R. C. I. (2018). Using bar model to solve word 
problems on profit, loss and discount. Journal of Physics: Conference Series, 1097(1), 
1–10. https://doi.org/10.1088/1742-6596/1097/1/012103 

Mamat, N., & Wahab, M. N. A. (2022). Kajian masalah pembelajaran matematik di kalangan 
pelajar sekolah rendah luar bandar [A study of mathematics learning problems among rural 
primary school students]. Malaysian Journal of Social Sciences and Humanities, 7(6), 
1–16. https://doi.org/10.47405/mjssh.v7i6.1531 

Marshall, H. D., Murphy, G., & Boston, K. (2006). Three mathematical models for bucking-to-order. Silva 
Fennica, 40(1), 127. https://doi.org/10.14214/sf.356 

Mason, J. (1989). Mathematical abstraction as the result of a delicate shift of attention. For the Learning 
of Mathematics, 9(2), 2–8. https://www.jstor.org/stable/40247947 

McCrindle, M., & Fell, A. (2019). Understanding generation Z: Recruiting, training and leading the next 
generation. McCrindle Research.

Moreno, J. A. V., & Fuentes, S. R. (2021, December). Virtual Learning Object (VLO), a Digital Resource 
to Enhance the Development of Algebraic Thinking. In 2021 Machine Learning-Driven Digital 
Technologies for Educational Innovation Workshop (pp. 1–7). IEEE.

Morin, L. L., Watson, S. M. R., Hester, P., & Raver, S. (2017). The use of a bar model drawing to teach 
word problem solving to students with mathematics difficulties. Learning Disability Quarterly, 
40(2), 91–104. https://doi.org/10.1177/0731948717690116

Moss, J., & London McNab, S. (2011). An approach to geometric and numeric patterning that fosters 
second grade students’ reasoning and generalizing about functions and co-variation. In Early 
algebraization: A global dialogue from multiple perspectives (pp. 277–301). Springer Berlin 
Heidelberg.

Mullis, I. V. S., & Martin, M. O. (2017). TIMSS 2019 assessment frameworks. Boston College. 
http://timssandpirls.bc.edu/timss2019/frameworks/

Mustaffa, N., Said, M. N. H. M., Ismail, Z., & Tasir, Z. (2018, December). Framework of integrating 
algebraic thinking in problem-based learning via online environment for school students. 
In 2018 IEEE International Conference on Teaching, Assessment, and Learning for Engineering 
(TALE), (pp. 372–378). IEEE.

Ng, S. F., & Lee, K. (2009). The model method: Singapore children’s tool for representing and solving 
algebraic word problems. Journal for Research in Mathematics Education, 40(3), 282–313. 
https://doi.org/10.5951/jresematheduc.40.3.0282 

Novotná, J. (2014). Problem-solving in school mathematics based on heuristic strategies. 
Journal on Efficiency and Responsibility in Education and Science, 7(1), 1–6. 
https://doi.org/10.7160/eriesj.2014.070101 

Polya, G. (1945). How to solve it. Princeton University. 
Pratiwi, Z. F., & Ayu, M. (2020). The use of describing picture strategy to improve secondary 

students’speaking skills. Journal of English Language Teaching and Learning, 1(2), 38–43. 
https://doi.org/10.33365/jeltl.v1i2.603 



PROBLEMS
OF EDUCATION

IN THE 21st CENTURY
Vol. 82, No. 3, 2024

408

ISSN 1822-7864 (Print) ISSN 2538-7111 (Online)https://doi.org/10.33225/pec/24.82.390

Janet JAHUDIN, Nyet Moi SIEW. The effects of Polya's problem solving with digital bar model on the algebraic thinking skills of 
seventh graders

Radford, L. (2014). The progressive development of early embodied algebraic thinking. Mathematics 
Education Research Journal, 26, 257–277. https://doi.org/10.1007/s13394-013-0087-2 

Rahman, I., Wahyuddin, W., & Halim, S. N. (2022). Analysis of mathematics connection ability in 
solving algebra problems at VIII grade junior high school. Al Khawarizmi: Jurnal Pendidikan 
dan Pembelajaran Matematika, 6(2), 100–109. http://dx.doi.org/10.22373/jppm.v6i2.15448 

Ralston, N. (2013). The development and validation of a diagnostic assessment of algebraic thinking 
skills for students in the elementary grades [Doctoral dissertation, University of Washington]. 
https://digital.lib.washington.edu/researchworks/handle/1773/23606

Ralston, N. C., Li, M., & Taylor, C. (2018). The development and initial validation of an assessment of 
algebraic thinking for students in the elementary grades. Educational Assessment, 23(3), 211–227. 
https://doi.org/10.1080/10627197.2018.1483191

Ramsden, P. (1992), Teaching and Learning in Higher Education. Routledge.
Reiss, K., & Renkl, A. (2002). Learning to prove: The idea of heuristic examples. Zentralblatt Für 

Didaktik Der Mathematik, 34(1), 29–35. https://doi.org/10.1007/bf02655690
Rittle-Johnson, B., & Alibali, M. W. (1999). Conceptual and procedural knowledge of mathematics: Does 

one lead to the other? Journal of Educational Psychology, 91(1), 175.
Ryandi, R. B., Somakim, S., & Susanti, E. (2018). Learning combinations through 

“Handshake.”. International Journal on Emerging Mathematics Education, 2(1), 105–118. 
http://dx.doi.org/10.12928/ijeme.v2i1.8693 

Schliemann, A., Carraher, D., Brizuela, B., Earnest, D., Goodrow, A., Lara-Roth, S., & Peled, I. 
(2003). Algebra in elementary school. International Group for the Psychology of Mathematics 
Education, 4, 127–134.

Sfard, A., & Linchevski, L. (1994). The gains and the pitfalls of reification—the case of algebra. Educational 
Studies in Mathematics, 26, 191–228.

Shabiralyani, G., Hasan, K. S., Hamad, N., & Iqbal, N. (2015). Impact of visual aids in enhancing the 
learning process case research: District Dera Ghazi Khan. Journal of Education and Practice, 6(19), 
226–233. https://www.iiste.org/Journals/index.php/JEP/article/view/24185/24758 

Slavin,  R. E.,  & Lake, C. (2008).  Effective programs in elementary mathematics: 
A best-evidence synthesis.  Review of Educational Research ,  78(3),  427–515. 
https:/ /doi.org/10.3102/0034654308317473 

Stacey, K. (2005). The place of problem-solving in contemporary mathematics curriculum documents. The 
Journal of Mathematical Behavior, 24(3-4), 341–350. https://doi.org/10.1016/j.jmathb.2005.09.00

Sumintono, B., & Widhiarso, W. (2015). Aplikasi pemodelan rasch pada assessment pendidikan 
[Application of Rasch modeling in educational assessment]. Trim komunikata.

Swartz, R. J., & Parks, S. (1994). Infusing the teaching of critical and creative thinking into content 
instruction: A lesson design handbook for the elementary grades. Critical Thinking Books and 
Software.

Swartz, R., Costa, A., Beyer, B., Reagan, R., & Kallick, B. (2007). Thinking based learning; Activating 
students' potential.  Christopher-Gordon.

Szabo, Z. K., Körtesi, P., Guncaga, J., Szabo, D., & Neag, R. (2020). Examples of problem-solving 
strategies in mathematics education supporting the sustainability of 21st-Century skills. 
Sustainability, 12(23), 1–28. https://doi.org/10.3390/su122310113 

Toma, R. B., & Greca, I. M. (2018). The effect of integrative STEM instruction on elementary 
students’ attitudes toward science. Eurasia Journal of Mathematics, Science and Technology 
Education, 14(4), 1383–1395. https://psycnet.apa.org/doi/10.29333/ejmste/83676 

Usiskin, Z. (1988). Conceptions of school algebra and uses of variable. In A. F. Coxford & A. P. Shulte 
(Eds.), The ideas of algebra, K-12 (pp. 8–19). National Council of Teachers of Mathematics.

Vagner Campeão, & Carvalho, T. (2021). Pensamento algébrico nos anos iniciais do Ensino Fundamental: 
uma proposta de aplicativo. Professor de Matemática Online [Algebraic thinking in the early 
years of Elementary School: an application proposal. Online Mathematics Teacher], 9(3), 412–
425. https://doi.org/10.21711/2319023x2021/pmo929

Winn, B. (1987). Charts, graphs, and diagrams in educational materials. In D. M. Willows & H. A. 
Houghton (Eds.), The Psychology of Illustrations (Vol. 1, pp. 152–198). Springer-Verlag. 
https://doi.org/10.1007/978-1-4612-4674-9_5  



PROBLEMS
OF EDUCATION
IN THE 21st CENTURY
Vol. 82, No. 3, 2024

409

ISSN 1822-7864 (Print) ISSN 2538-7111 (Online) https://doi.org/10.33225/pec/24.82.390

Janet JAHUDIN, Nyet Moi SIEW. The effects of Polya's problem solving with digital bar model on the algebraic thinking skills of 
seventh graders

Wong, W. T., Effendi, M., & Matore, E. M. (2020). Kemahiran penyelesaian masalah berayat matematik 
melalui model bar: sorotan literatur bersistematik [Mathematical sentence problem solving skills 
through bar models: A systematic literature review]. Malaysian Journal of Social Sciences and 
Humanities, 5(12), 144–159.

Yerushalmy, M. (2005). Challenging known transitions: Learning and teaching algebra with 
technology. For the Learning of Mathematics, 25(3), 37–42.

Ziatdinov, R., & Valles Jr, J. R. (2022). Synthesis of modelling, visualization, and programming in 
GeoGebra as an effective approach for teaching and learning STEM topics. Mathematics, 10(3), 
1-16. https://doi.org/10.3390/math10030398  

Received: March 14, 2024 Revised: May 22, 2024 Accepted: June 02, 2024

Cite as: Jahudin, J., & Siew, N. M. (2024). The effects of Polya's problem solving with digital 
bar model on the algebraic thinking skills of seventh graders. Problems of Education in the 
21st Century, 82(3), 390–409. https://doi.org/10.33225/pec/24.82.390 

Janet Jahudin PhD, Math Teacher, Kota Kinabalu High School. Jalan Bunga Raja Kayu, off Jalan 
Penampang, 88300, Kota Kinabalu, Sabah, Malaysia.
E-mail: janetjahudin@gmail.com
ORCID: https://orcid.org/0009-0000-9084-1150   

Nyet Moi Siew
(Corresponding author)

PhD, Professor, Faculty of Psychology and Education, University Malaysia Sabah, 
Jalan UMS, 88400, Kota Kinabalu, Sabah, Malaysia.
E-mail: sopiah@ums.edu.my 
ORCID: https://orcid.org/0000-0002-0937-9729 


