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Abstract

Purpose: By methodologically reviewing the literature on Technology-Assisted Reading
Instruction (TARI) for English Language Learners (ELLs) in K-12 settings, this study aims to
advance the knowledge of TARI research and guide future research directions.
Design/Approach/Methods: This study examines 32 peer-reviewed journal articles published
between 2000 and 2020. Each article was analyzed for research objectives, reading skills, learner
demographics and contexts, theoretical frameworks, research designs, and outcomes.

Findings: A review of the literature reveals a strong focus on evaluating the efficacy of TARI
through summative assessments, but limited attention to learners’ literacy practices and inter-
active engagement in digital contexts. Additionally, there is a marked lack of alternative approaches
to assessing the effectiveness of technology in promoting ELLs’ reading progression and a contin-
ued emphasis on developing traditional literacy over multimodal literacy. TARI can enhance read-
ing motivation, foster collaborative learning, provide scaffolding, improve reading performance,

and expand semiotic resources.
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Originality/Value: As one of the first comprehensive methodological reviews of TARI, this study
elucidates ELL reading education in the era of multiliteracy. Results have implications for technol-

ogy-mediated education, which expanded rapidly during the COVID-19 pandemic.
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Recent technological breakthroughs have revolutionized how knowledge is constructed, negotiated,
and exchanged (Arott, 2017). Accordingly, the scope and mode of reading activities have undergone
a transformational shift, expanding beyond traditional print-based texts to encompass various modes
of communication, including visual, aural, gestural, and spatial (Kress, 2003; New London Group,
1996). Consequently, readers are required to adopt the role of navigators and interpreters of multi-
modal information (Serafini, 2012), utilizing a diverse range of semiotic practices and resources to
decode, encode, and structure meaning (Plester & Wood, 2009). Defined as the ability to derive
meaning from multiple modes of communication (New London Group, 1996), multiliteracy has
become a vital skill in this digital era. Therefore, it is imperative that reading instruction and learners’
repertoires of reading practices evolve to incorporate multiliteracy to enable learners to effectively
interpret, evaluate, and produce meaning across various modes of communication, thereby empow-
ering them to become successful communicators and active participants in contemporary society.

In the last decade, the digitalization and technicalization of education have significantly
advanced reading instruction for English Language Learners (ELLs). Educators now have access
to a plethora of tools to assist in reading instruction, including collaborative notetaking, visual
and audio text supplements, and web searching (Shadiev & Yang, 2020). Research on
technology-assisted reading instruction (TARI) has revealed its significant potential to promote
situated (Gheytasi et al., 2015), sociable (Smythe & Neufeld, 2010), and deep learning.
Moreover, multiliteracy pedagogies that incorporate TARI have been shown to benefit ELLs in
terms of agency and involvement, language and literacy development, identity affirmation, and crit-
ical literacy cultivation (Rajendram, 2015). As such, TARI has the potential to help reduce the aca-
demic disparities between ELLs and non-ELLs. However, as digital learning resources become
more complex, practitioners may have limited awareness of their affordances and may not fully
understand how to effectively utilize TARI (Yi, 2014). Therefore, there is a need for teachers to
advance knowledge in this regard.

In this review, TARI is defined as a pedagogical approach that leverages technology to support

reading instruction and enables learners to explore diverse modes of meaning-making. It
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encompasses a range of newly emerging technologies—including touchscreen tablets, e-readers,
and mobile devices—with innovative software and applications that utilize a range of semiotic
resources. ELLs refer to primary and secondary-level students whose primary language is not
English.

Research on technological interventions for reading instruction of ELLs has primarily focused
on large-scale quantitative studies investigating the effectiveness of interventions through summa-
tive assessment (Cheung & Slavin, 2011). However, these studies tend to overlook critical aspects
of implementation, including the perceptions and experiences of learners, teachers, practitioners,
and parents. Investigations of the methodological choices made in these studies are also limited.
In addition to providing a comprehensive understanding of the current state of the art in TARI
research and guiding future research directions, a methodological review may furnish researchers
with the opportunity to critically evaluate the robustness of their studies. This review also provides
instructors with an expanded and informed pedagogical repertoire of TARI for ELLs.

This systematic review analyzes the methodological features of research on TARI for ELLs in
K-12 contexts with the aim of enhancing the quality of TARI research and facilitating informed dis-

cussions about its implementation. This review is guided by the following research questions:

1. What are the key research characteristics of studies on TARI for ELLs in terms of research
goals, reading skills, theoretical frameworks, learner demographics, and research design?
2. What patterns emerge in the use of technology in TARI for ELLs across the reviewed

studies?

Methodology

Literature search
We conducted an initial search for empirical articles written in English and published in peer-
reviewed journals between January 2000 and April 2020, using three databases, namely,
the Education Research Information Center (ERIC), Web of Science Core Collection, and
PsycINFO, which provide extensive education research literature for educators, researchers, and
the general public. The chosen timeframe reflects the significant growth in the field since 2000,
largely due to the increased use of information and communication technologies (ICTs) in educa-
tion. Combinations of the following keywords were used: (English language learner OR bilingual
OR multilingual), (technology OR multimodal OR multimedia), and (reading OR new literacy OR
digital literacy) not (tertiary OR university). We also retrieved the first 100 returns on Google
Scholar that contained these terms in the title or abstract. The search yielded 274 relevant studies.
Articles were screened according to three inclusion criteria: (a) studies that specifically outlined

interventions or practices related to improving reading for ELLs, (b) studies reporting both the
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implementation and effects of TARI, and (c) studies situated in K-12 contexts. After careful exam-
ination of the abstracts and methods sections of each article, 39 studies were selected for further
screening. At the full-text level, we excluded studies with special education students or those in
after-school settings because our primary focus was on classroom reading instruction for the
general ELL population. We also eliminated studies that emphasized content knowledge or skills
other than reading, and those in which reading was a tangential topic. Ultimately, a total of 32 arti-
cles were included in this review. All of the eligible studies were published between 2004 and April
2020.

Analysis

This review applies thematic analysis (TA), which is a useful tool for helping researchers
analyze materials through a particular conceptual lens and summarize key features in a well-
structured manner (Braun & Clarke, 2012). Each article was imported into NVivo, a qualitative
data analysis software package, as a unit of analysis. We created seven superordinate categories
to organize our analysis: (a) TARI description, (b) theoretical framework, (c) participant char-
acteristics and context (e.g., number of participants, age, and language proficiency),
(d) research purpose, (e) research method, (f) data sources, and (g) key findings (see Table 1
for a detailed overview). Author 1 was responsible for the initial coding and Author 2 assisted
in finalizing the coding scheme. We then followed an iterative analytic strategy by repeatedly
reading the codes and sections of the sources to develop subcategories within the superordinate
categories. For instance, the category of “TARI description” had the sub-categories of “digital

99 <

reading platforms,” “multimodal storytelling,” and “assistive technology,” while the category

LEINT3

of “data sources” had sub-categories of “classroom observations,” “student self-reports,” and
“standardized reading assessments.” Themes were grouped and finalized to ensure that they
fully addressed the research questions. Disagreements were resolved by revisiting the original

studies to confirm that the results were representative.

Results

Research characteristics

Research purposes. Analysis revealed that the bulk of research on TARI focused on investigating its
effectiveness, while neglecting the contextual experiences of learners and instructors with technol-
ogy. Of the 32 studies, 21 evaluated the effects of technology integration on ELLs’ reading using
summative assessment. Within this subset, seven studies also explored potential factors that could
influence reading performance, such as usage conditions, linguistic background, gender, cognitive
styles, and motivation, while five studies examined learners’ attitudes toward technology. However,

little attention was given to learners’ literacy practices and interactive responses to digital tools and
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texts, with only nine studies capturing such information and one study exclusively reporting lear-
ners’ attitudes and perceptions. Teachers’ practices and/or perceptions regarding the integration of

technology into the curriculum were briefly discussed in only three studies.

Focus on reading skills. The predominant use of technology was to mediate access to traditional
literature. Most studies (N = 18) focused solely on developing print-based reading skills, with
reading comprehension taking precedence, followed by reading fluency and vocabulary.
Although eight studies implied their intention to enhance learners’ multiliteracies by emphasizing
situated and transformed practices, only six explicitly stated that their objective was to improve
learners’ skills in terms of digital literacy, new literacies, multiliteracy, and “multimodal literacy.”
The focus on leveraging the affordances of digital resources primarily to strengthen basic literacy
skills is consistent with Lankshear and Knobel’s (2003) argument that technology is frequently har-
nessed to foster “abilities to handle conventional alphabetic print texts rather than to generate multi-

modal text and to understand principles of making multimodal meanings” (p. 77).

Theoretical frameworks. The reviewed articles demonstrated a strong reliance on learning theories
and theories of language and meaning to guide TARI research. However, not all of the articles expli-
citly state their theoretical frameworks. Of the reviewed articles, ten employed the cognitive theory
of multimedia learning or duo-coding to investigate how multimedia texts featuring both visual and
auditory components could help promote reading (Mayer, 2014). Five studies applied the situated
learning approach, which embraces sociocultural and constructivist views of learning, to explore
how learners interact with digital resources, and how technology creates authentic learning envir-
onments that contextualize multimodal texts. Two studies utilized the collaborative learning
approach, which emphasizes joint intellectual efforts with peer learning supervised by instructors,
to examine factors affecting learners’ technical and non-technical reading development. Two
studies used multimodal theory to explore the impact of digital storytelling and multimodal
picture books on learners’ new literacy, engagement, self-reflexivity, and forms of meaning
making. Several studies also applied sociocultural theory, sociosemiotic theory, dialogism, the

semantic approach, and the whole-language approach to reading.

Learner demographic characteristics and research contexts. In terms of language proficiency, four
studies included participants with varying proficiency levels, while three studies focused on lear-
ners at the beginner level, two at the intermediate level, and two at the fluent level. Although
most studies (N = 21) did not report the participants’ linguistic proficiency, they typically provided
relevant information regarding learners’ prior learning experiences. The research predominantly

focused on ELLs in elementary school settings (N = 19), with ELLs in kindergarten, middle,
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and high schools found to be relatively overlooked. Regarding participants’ first language (L1)
backgrounds, of the 17 US-based studies, four focused on students with various L1 backgrounds
and speakers of Spanish, Korean, and Chinese were studied more frequently than the other language
groups. In EFL settings, learners in countries/regions like Iran, Canada, and Chinese Taiwan were

examined more frequently.

Research design. Twelve studies employed quantitative designs to investigate whether TARI could
enhance learners’ reading performance. Some also tracked reading rates and decoding patterns to
examine their relationship with test results. Eight of the selected studies used experimental
designs. Excluding a study which did not report specific numbers, sample sizes ranged from 3 to
282, with a median sample size of 34.

Nine studies employed qualitative designs with a focus on ELLs’ technology-mediated literacy
practices and attitudes; of these, some examined the perspectives of teachers and/or parents.
Observations, interviews, and artifacts were the most commonly used data sources. Thematic or
content analysis was frequently applied to explore how students interacted with technology, how
TARI built on students’ existing knowledge and skills, and how teachers supported their learning.
Comparative and discourse analyses were used to investigate the affordances and constraints of the
technology applied, as well as the social, cultural, and instructional contexts that influenced stu-
dents’ meaning-making. Sample sizes ranged from 6 to 21.

Eleven studies adopted mixed-method designs prioritizing learners’ reflective thoughts and the
outcomes of their experiences with TARI, with less emphasis on documenting their literacy prac-
tices. Researchers frequently used interview transcript data, focus group notes, survey responses,
documents, and reading test scores. Although survey data were often analyzed using both qualita-
tive and quantitative methods, researchers seldom identified their analytical framework. Sample

sizes ranged from 11 to 134.

Roles of technology

Various types of TARI techniques have been applied, including digital reading platforms offering
e-books, tag-based reading systems, annotation systems, multimodal presentation systems, and
visual-syntactic text formatting. Educational applications like storytelling, interactive presentations,
word boxes, interactive whiteboards, and assistive technologies (e.g., speech-to-text and speech
recognition) have also been employed for TARI. Providing a range of options for educators to
support ELLs in reading instruction, such TARI technologies have the potential to enhance learners’
reading motivation, engagement, self-efficacy, and learning satisfaction; promote collaborative
learning; provide scaffolding for reading competencies and language skills; and expand students’

semiotic repertoires. The results of some studies suggest that well-planned and well-executed
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TARI can help students develop confidence in their ability to read and produce digital texts.
However, two studies found no significant differences in learners’ decoding patterns, time-on-task,
or comprehension performance with the implementation of TARIL

A significant barrier to leveraging the enormous potential of TARI is the lack of relevant training
for educators. Teachers need additional support regarding how to use, deploy, and manage these
devices, as well as how to equip students with the skills necessary to make technology a facilitator
of their literacy development. As such, it is necessary to address the challenges to making TARI a
pedagogic transformation rather than merely an enrichment, as well as obstacles to making technol-

ogy more accessible and cultivating community support.

Discussion and suggestions

In the reviewed literature, technology was primarily utilized to teach traditional reading skills like
comprehension, reading fluency, and vocabulary. Although ELLs engage in various web-mediated
literacy activities outside the classroom, such as interpreting and producing blogs and videos
(Lisenbee et al., 2020), there is limited empirical research on their multiliteracy activities and
how diverse semiotic resources contribute to their comprehension of multimodal texts. This reflects
the prevalence of the “autonomous” approach toward literacy (Street & Street, 1984), which prior-
itizes print literacy (Papert, 1993) and marginalizes non-linguistic semiotic resources within peda-
gogic discourses (Smythe & Neufeld, 2010). This phenomenon can be attributed to various factors,
including the separation between “digital time” and “class time” (Smythe & Neufeld, 2010), tech-
nical constraints within schools (Martin-Beltran et al., 2017), and instructors’ lack of support in
terms of applying digital tools and establishing a high-quality digital space for ELLs
(Martin-Beltran et al., 2017). Future TARI studies should explore new opportunities for fostering
ELLs’ multiliteracy through technology (Lisenbee et al., 2020), particularly through interactive,
constructive, and inquiry-based activities such as podcast production and digital storytelling.
The reliance on standardized test scores to evaluate the effectiveness of TARI emerged as a
common theme across many studies. As Anderson and Kachorsky (2019) note, this approach to
assessment tends to align with autonomous and standard-based views of literacy that fail to
capture the multidimensional nature of reading, including participation, multilingual communica-
tion, content creation, problem-solving, and collaboration. To address this limitation, researchers
should explore alternative assessment techniques that measure learners’ complex competencies
and align with the Universal Design for Learning (UDL), such as embedded and portfolio assess-
ments (Office of Educational Technology, 2015). In doing so, TARI research will move beyond the
narrow focus on standardized test scores and facilitate a more comprehensive understanding of the

impact of technology on literacy development.
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Although a few studies have investigated the affective states and attitudes of ELLs towards
TARI, there is a need for more comprehensive research in this area to explain how digital
content is communicated to learners and how the specific qualities of digital programs, including
semiotic resources, impact interaction in the digital space. Such research could foster a better under-
standing of the intricate relationship between affective and attitudinal factors and TARI, ultimately
helping to improve the design of educational digital tools and enhance the quality of learners’
experiences.

This review also found a high reliance on quantitative research designs to evaluate the effective-
ness of TARI. While quantitative research is essential, the inclusion of qualitative research based
on ethnographic observations and in-depth interviews could provide valuable insights into how
learners use these devices and uncover new possibilities for interaction (Livingstone &
Sefton-Green, 2016). Combining data from both quantitative and qualitative research could help
researchers capture the complexities of learning processes in digital scenarios, such as the
quality of communication and collaboration, forms of involvement, and the challenges of inequal-
ities. Additionally, a better understanding of learner demographics could inform the development of
personalized learning experiences in digital contexts and shed light on how diverse communities
engage with these resources.

The current state of affairs calls for enhancing teachers’ capacities to teach digital literacy (Jones
et al., 2021), implementing multiliteracy pedagogies (Mourdo, 2015), and raising teachers’ aware-
ness of the potential of technology (Gee & Hayes, 2011). Therefore, teachers should be encouraged
to explore the pedagogical possibilities of digital technologies and carefully weigh their advantages
and disadvantages. Several research directions have been identified to equip teachers with the
knowledge necessary to prepare students for future literacy demands, including exploring teachers’
pedagogical roles and practices; promoting collaboration among teachers, administrators, and
researchers in support of multimodal education; and developing teacher education programs to
empower teachers to act as transformative agents. Nonetheless, it is worth emphasizing that tech-
nology is not a panacea (White & Gillard, 2011). Effective TARI implementation necessarily
involves extensive research by designers and researchers, meticulous lesson planning and curricular
integration by instructors, and systematic planning by the administration (Martin-Beltran et al.,
2017; Sindoni & Moschini, 2021).

Implications

This methodological review synthesized research on TARI for ELLs in the K-12 context. While the
results are not intended to be exhaustive, they are significant for technology-mediated reading
instruction, which flourished during the COVID-19 pandemic and will continue to be of interest

to researchers, instructors, and policymakers. As one of the first comprehensive reviews on
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TARI for ELLs, this study elucidates the current state of research on this topic and highlights key
limitations, such as the narrow research scope. In addition to exploring and utilizing different meth-
odologies and approaches, future studies should investigate how multilingual learners interact with
technology, teachers’ understanding of multimodalities and pedagogical practices, and alternative
assessment methods. These results have practical implications for both teachers and policymakers.
Teachers can broaden their approaches to multiliteracy instruction by incorporating the techniques
and strategies suggested in this review into their teaching toolkits. Meanwhile, policymakers should
use these results to inform the development of effective strategies to support teachers in TARI and

improve multiliteracy instruction for ELLs.
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	 &/title;&p;Recent technological breakthroughs have revolutionized how knowledge is constructed, negotiated, and exchanged (Arnott, 2017). Accordingly, the scope and mode of reading activities have undergone a transformational shift, expanding beyond traditional print-based texts to encompass various modes of communication, including visual, aural, gestural, and spatial (Kress, 2003; New London Group, 1996). Consequently, readers are required to adopt the role of navigators and interpreters of multimodal information (Serafini, 2012), utilizing a diverse range of semiotic practices and resources to decode, encode, and structure meaning (Plester  Wood, 2009). Defined as the ability to derive meaning from multiple modes of communication (New London Group, 1996), multiliteracy has become a vital skill in this digital era. Therefore, it is imperative that reading instruction and learners’ repertoires of reading practices evolve to incorporate multiliteracy to enable learners to effectively interpret, evaluate, and produce meaning across various modes of communication, thereby empowering them to become successful communicators and active participants in contemporary society.&/p;&p;In the last decade, the digitalization and technicalization of education have significantly advanced reading instruction for English Language Learners (ELLs). Educators now have access to a plethora of tools to assist in reading instruction, including collaborative notetaking, visual and audio text supplements, and web searching (Shadiev  Yang, 2020). Research on technology-assisted reading instruction (TARI) has revealed its significant potential to promote situated (Gheytasi et al., 2015), sociable (Smythe  Neufeld, 2010), and deep learning. Moreover, multiliteracy pedagogies that incorporate TARI have been shown to benefit ELLs in terms of agency and involvement, language and literacy development, identity affirmation, and critical literacy cultivation (Rajendram, 2015). As such, TARI has the potential to help reduce the academic disparities between ELLs and non-ELLs. However, as digital learning resources become more complex, practitioners may have limited awareness of their affordances and may not fully understand how to effectively utilize TARI (Yi, 2014). Therefore, there is a need for teachers to advance knowledge in this regard.&/p;&p;In this review, TARI is defined as a pedagogical approach that leverages technology to support reading instruction and enables learners to explore diverse modes of meaning-making. It encompasses a range of newly emerging technologies—including touchscreen tablets, e-readers, and mobile devices—with innovative software and applications that utilize a range of semiotic resources. ELLs refer to primary and secondary-level students whose primary language is not English.&/p;&p;Research on technological interventions for reading instruction of ELLs has primarily focused on large-scale quantitative studies investigating the effectiveness of interventions through summative assessment (Cheung  Slavin, 2011). However, these studies tend to overlook critical aspects of implementation, including the perceptions and experiences of learners, teachers, practitioners, and parents. Investigations of the methodological choices made in these studies are also limited. In addition to providing a comprehensive understanding of the current state of the art in TARI research and guiding future research directions, a methodological review may furnish researchers with the opportunity to critically evaluate the robustness of their studies. This review also provides instructors with an expanded and informed pedagogical repertoire of TARI for ELLs.&/p;&p;This systematic review analyzes the methodological features of research on TARI for ELLs in K-12 contexts with the aim of enhancing the quality of TARI research and facilitating informed discussions about its implementation. This review is guided by the following research questions:&list list-type=
	 Methodology
	 Literature search
	 Analysis

	 Results
	 Research characteristics
	 Research purposes
	 Focus on reading skills
	 Theoretical frameworks
	 Learner demographic characteristics and research contexts
	 Research design

	 Roles of technology

	 Discussion and suggestions
	 Implications

	 References


<<
  /ASCII85EncodePages false
  /AllowTransparency false
  /AutoPositionEPSFiles true
  /AutoRotatePages /All
  /Binding /Left
  /CalGrayProfile (Dot Gain 20%)
  /CalRGBProfile (sRGB IEC61966-2.1)
  /CalCMYKProfile ()
  /sRGBProfile (sRGB IEC61966-2.1)
  /CannotEmbedFontPolicy /Warning
  /CompatibilityLevel 1.4
  /CompressObjects /Tags
  /CompressPages true
  /ConvertImagesToIndexed true
  /PassThroughJPEGImages true
  /CreateJobTicket false
  /DefaultRenderingIntent /Default
  /DetectBlends true
  /DetectCurves 0.0000
  /ColorConversionStrategy /LeaveColorUnchanged
  /DoThumbnails false
  /EmbedAllFonts true
  /EmbedOpenType false
  /ParseICCProfilesInComments true
  /EmbedJobOptions true
  /DSCReportingLevel 0
  /EmitDSCWarnings false
  /EndPage -1
  /ImageMemory 1048576
  /LockDistillerParams false
  /MaxSubsetPct 5
  /Optimize true
  /OPM 1
  /ParseDSCComments true
  /ParseDSCCommentsForDocInfo true
  /PreserveCopyPage true
  /PreserveDICMYKValues true
  /PreserveEPSInfo true
  /PreserveFlatness false
  /PreserveHalftoneInfo false
  /PreserveOPIComments false
  /PreserveOverprintSettings true
  /StartPage 1
  /SubsetFonts true
  /TransferFunctionInfo /Apply
  /UCRandBGInfo /Preserve
  /UsePrologue false
  /ColorSettingsFile ()
  /AlwaysEmbed [ true
  ]
  /NeverEmbed [ true
  ]
  /AntiAliasColorImages false
  /CropColorImages false
  /ColorImageMinResolution 300
  /ColorImageMinResolutionPolicy /OK
  /DownsampleColorImages true
  /ColorImageDownsampleType /Average
  /ColorImageResolution 300
  /ColorImageDepth -1
  /ColorImageMinDownsampleDepth 1
  /ColorImageDownsampleThreshold 1.50000
  /EncodeColorImages true
  /ColorImageFilter /DCTEncode
  /AutoFilterColorImages true
  /ColorImageAutoFilterStrategy /JPEG
  /ColorACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /ColorImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000ColorACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000ColorImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasGrayImages false
  /CropGrayImages false
  /GrayImageMinResolution 300
  /GrayImageMinResolutionPolicy /OK
  /DownsampleGrayImages true
  /GrayImageDownsampleType /Average
  /GrayImageResolution 300
  /GrayImageDepth -1
  /GrayImageMinDownsampleDepth 2
  /GrayImageDownsampleThreshold 1.50000
  /EncodeGrayImages true
  /GrayImageFilter /DCTEncode
  /AutoFilterGrayImages true
  /GrayImageAutoFilterStrategy /JPEG
  /GrayACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /GrayImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000GrayACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000GrayImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasMonoImages false
  /CropMonoImages false
  /MonoImageMinResolution 1200
  /MonoImageMinResolutionPolicy /OK
  /DownsampleMonoImages true
  /MonoImageDownsampleType /Average
  /MonoImageResolution 1200
  /MonoImageDepth -1
  /MonoImageDownsampleThreshold 1.50000
  /EncodeMonoImages true
  /MonoImageFilter /CCITTFaxEncode
  /MonoImageDict <<
    /K -1
  >>
  /AllowPSXObjects false
  /CheckCompliance [
    /PDFX1a:2003
  ]
  /PDFX1aCheck false
  /PDFX3Check false
  /PDFXCompliantPDFOnly false
  /PDFXNoTrimBoxError false
  /PDFXTrimBoxToMediaBoxOffset [
    33.84000
    33.84000
    33.84000
    33.84000
  ]
  /PDFXSetBleedBoxToMediaBox false
  /PDFXBleedBoxToTrimBoxOffset [
    9.00000
    9.00000
    9.00000
    9.00000
  ]
  /PDFXOutputIntentProfile (None)
  /PDFXOutputConditionIdentifier ()
  /PDFXOutputCondition ()
  /PDFXRegistryName ()
  /PDFXTrapped /False

  /CreateJDFFile false
  /Description <<

    /BGR <>
    /CHS <FEFF4f7f75288fd94e9b8bbe5b9a521b5efa7684002000500044004600206587686353ef901a8fc7684c976262535370673a548c002000700072006f006f00660065007200208fdb884c9ad88d2891cf62535370300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c676562535f00521b5efa768400200050004400460020658768633002>
    /CHT <FEFF4f7f752890194e9b8a2d7f6e5efa7acb7684002000410064006f006200650020005000440046002065874ef653ef5728684c9762537088686a5f548c002000700072006f006f00660065007200204e0a73725f979ad854c18cea7684521753706548679c300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c4f86958b555f5df25efa7acb76840020005000440046002065874ef63002>
    /CZE <>
    /DAN <>
    /DEU <>
    /ESP <>
    /ETI <>
    /FRA <>
    /GRE <>

    /HRV <>
    /HUN <>
    /ITA <>
    /JPN <>
    /KOR <FEFFc7740020c124c815c7440020c0acc6a9d558c5ec0020b370c2a4d06cd0d10020d504b9b0d1300020bc0f0020ad50c815ae30c5d0c11c0020ace0d488c9c8b85c0020c778c1c4d560002000410064006f0062006500200050004400460020bb38c11cb97c0020c791c131d569b2c8b2e4002e0020c774b807ac8c0020c791c131b41c00200050004400460020bb38c11cb2940020004100630072006f0062006100740020bc0f002000410064006f00620065002000520065006100640065007200200035002e00300020c774c0c1c5d0c11c0020c5f40020c2180020c788c2b5b2c8b2e4002e>
    /LTH <>
    /LVI <>
    /NLD (Gebruik deze instellingen om Adobe PDF-documenten te maken voor kwaliteitsafdrukken op desktopprinters en proofers. De gemaakte PDF-documenten kunnen worden geopend met Acrobat en Adobe Reader 5.0 en hoger.)
    /NOR <>
    /POL <>
    /PTB <>
    /RUM <>
    /RUS <>
    /SKY <>
    /SLV <>
    /SUO <>
    /SVE <>
    /TUR <>
    /UKR <>
    /ENU (Use these settings to create Adobe PDF documents for quality printing on desktop printers and proofers.  Created PDF documents can be opened with Acrobat and Adobe Reader 5.0 and later.)
  >>
  /Namespace [
    (Adobe)
    (Common)
    (1.0)
  ]
  /OtherNamespaces [
    <<
      /AsReaderSpreads false
      /CropImagesToFrames false
      /ErrorControl /WarnAndContinue
      /FlattenerIgnoreSpreadOverrides false
      /IncludeGuidesGrids false
      /IncludeNonPrinting false
      /IncludeSlug false
      /Namespace [
        (Adobe)
        (InDesign)
        (4.0)
      ]
      /OmitPlacedBitmaps false
      /OmitPlacedEPS false
      /OmitPlacedPDF false
      /SimulateOverprint /Legacy
    >>
    <<
      /AddBleedMarks true
      /AddColorBars false
      /AddCropMarks true
      /AddPageInfo true
      /AddRegMarks false
      /BleedOffset [
        9
        9
        9
        9
      ]
      /ConvertColors /NoConversion
      /DestinationProfileName ()
      /DestinationProfileSelector /NA
      /Downsample16BitImages true
      /FlattenerPreset <<
        /PresetSelector /MediumResolution
      >>
      /FormElements false
      /GenerateStructure true
      /IncludeBookmarks true
      /IncludeHyperlinks true
      /IncludeInteractive false
      /IncludeLayers false
      /IncludeProfiles false
      /MarksOffset 6
      /MarksWeight 0.250000
      /MultimediaHandling /UseObjectSettings
      /Namespace [
        (Adobe)
        (CreativeSuite)
        (2.0)
      ]
      /PDFXOutputIntentProfileSelector /NA
      /PageMarksFile /RomanDefault
      /PreserveEditing true
      /UntaggedCMYKHandling /LeaveUntagged
      /UntaggedRGBHandling /LeaveUntagged
      /UseDocumentBleed false
    >>
    <<
      /AllowImageBreaks true
      /AllowTableBreaks true
      /ExpandPage false
      /HonorBaseURL true
      /HonorRolloverEffect false
      /IgnoreHTMLPageBreaks false
      /IncludeHeaderFooter false
      /MarginOffset [
        0
        0
        0
        0
      ]
      /MetadataAuthor ()
      /MetadataKeywords ()
      /MetadataSubject ()
      /MetadataTitle ()
      /MetricPageSize [
        0
        0
      ]
      /MetricUnit /inch
      /MobileCompatible 0
      /Namespace [
        (Adobe)
        (GoLive)
        (8.0)
      ]
      /OpenZoomToHTMLFontSize false
      /PageOrientation /Portrait
      /RemoveBackground false
      /ShrinkContent true
      /TreatColorsAs /MainMonitorColors
      /UseEmbeddedProfiles false
      /UseHTMLTitleAsMetadata true
    >>
  ]
>> setdistillerparams
<<
  /HWResolution [2400 2400]
  /PageSize [612.000 792.000]
>> setpagedevice


