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In-house Efforts to Enhance Pre-Service Language Teachers’ Intercultural
Competence

Nur Gedik-Bal
Social Sciences University of Ankara, Ankara

Abstract: The goal of the current study was to ascertain pre-service
English language teachers’ impressions of the impact of thematic
speaking tasks on the development of their intercultural competence in
an online Spoken English course. Moreover, the effect of certain
demographic variables on pre-service teachers’ cultural intelligence
(CQ) was also investigated. The findings revealed a significant
difference between the CQ of students with and without overseas
experience. Pre-service teachers who could speak languages other
than their mother tongue and English had significantly higher CQ
scores than students who could not speak other languages. However,
there was not a significant difference between males' and females’
overall CQ. The results showed an increase in CQ scores when the
pre- and post-questionnaire averages were compared, but it was not
statistically significant. Semi-structured interviews revealed speaking
tasks were effective in exposing pre-service teachers to various
cultural perspectives, practices, and products.

Keywords: intercultural competence, cultural intelligence, pre-service teachers

Introduction

Massive levels of forced and voluntary migration altered the demographic make-up of
classrooms around the world (Goh, 2012). Teachers must meet the requirements of students
whose cultural ideas, attitudes, and behaviours diverge from those of the mainstream cultural
majority (Gay & Kirkland, 2003; Goh, 2012; Keengwe, 2010; Santoro, 2014). Not a single
teacher enters the classroom with the purpose to spread hatred or to teach in a racist manner.
It is not admirable when students form limited or myopic perspectives of the world. However,
because the culturally diverse demographics of today's classrooms produce regular value
conflicts, it is easy to accidentally offend or, at worst, prejudice students from cultural
backgrounds other than our own (Goh, 2012, p.402).

Despite the acknowledgement of the necessity for interculturally competent teachers,
many educators still feel unprepared to interact with children from varied cultural and
language backgrounds (Keengwe, 2010; Romijn, Slot, & Leseman, 2021). This highlights the
requirement of professional development that effectively equips in-service teachers with the
tools they need to interact with these kids and their families while also preparing pre-service
teachers for the pitfalls of diverse classrooms (Romijn, Slot, & Leseman, 2021, p.2). Pre-
service teachers must learn how to implement efficient pedagogical design for intercultural
education in language classes as they will have profound impact on students’ lives in the
future and can act as catalysts for the advancement of peace and understanding between
cultures.
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Although some pre-service teacher education programs require field experiences and
commonly offer at least one course on multicultural education, reflection and discussion about
teacher candidates' cultural understanding, the growth of their intercultural competence
typically occur in isolated courses. Certainly, having a course on intercultural skills,
multicultural education or culturally responsive teaching might provide a lot of opportunities
and contribute teachers’ intercultural competence (e.g. Bodur, 2012; Keengwe, 2010).
However, exploring models and strategies that result in more systematic and continuous
efforts is essential for teacher educators (He & Cooper, 2009). It is crucial to include critical
intercultural inquiry as a dynamic and continuing process in teacher development programs.
Teacher educators might integrate intercultural perspectives and practices via different tasks in
diverse courses to create globally aware and culturally sensitive educators. They can be a role
model first as they have great latitude to result in change in the perceptions of pre-service
teachers, for instance, by adjusting their assignments and resources so that students from all
backgrounds are encouraged to interact with one another. As Gay and Kirkland (2003)
asserted, teachers who actively practice intercultural education principles in their lessons are
significantly more effective than those who only discuss them.

Therefore, this project was a modest attempt to incorporate intercultural themes into
pre-service teacher education courses, specifically a Spoken English course, to raise pre-
service English language teachers’ cultural knowledge, foster positive attitudes towards self
and others, and strengthen interactional and research skills. The online course is not an
isolated course designed specifically on culture or intercultural communication; however,
enhancing intercultural awareness and promoting intercultural practices were among the
primary goals of this course.

The findings from this study contribute to evidence that intercultural components
could be integrated to any pre-service education course through thematic tasks and activities
and pre-service teachers could be equipped with intercultural awareness and skills. It is
important to note that the widespread and suggested methods to enhance intercultural skills
such as study abroad or telecollaborative projects might not be available and feasible for each
context. Not every pre-service teacher might have an opportunity to go abroad to enhance
their intercultural skills as Erasmus or Comenius programs might be limited to only a few
students in each department. Furthermore, teacher educators may find it challenging to
develop a telecollaborative project to hone pre-service teachers' intercultural competence
because it necessitates careful planning and international contacts. Therefore, alternative, and
continuous efforts should be investigated. There is no expense or extensive preparation
involved in adding intercultural topics and objectives to the currently offered courses in
teacher education programs. Therefore, this study creates another avenue in understanding
various aspects and themes linked to interculturality and its implications within teacher
education programs. The findings also demonstrate any possible impact of demographic
features such as age, gender, languages spoken and overseas experience on pre-service
teachers’ cultural intelligence. Research questions are formulated as following:

(1) Do some demographics create a significant difference in the CQs of pre-service
teachers?

a) Is there a significant difference between the CQ of female and male pre-service
teachers?

b) Is there a significant difference between the CQ of pre-service teachers with and
without overseas experience?

c) Is there a significant difference between the CQ of pre-service teachers who could
speak languages other than Turkish and English and who could speak only Turkish
and English?
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d) Is there a significant difference in the CQ of pre-service teachers in different age
groups?

(2) Is there a significant difference in pre-service teachers’ cultural intelligence before
and after the implementation of thematic speaking tasks?

3) What are the EFL pre-service teachers’ perceptions about the effectiveness of the
thematic speaking tasks (i.e. dialogue, debate and presentation) to develop their
intercultural competence?

Conceptual and Theoretical Framework

Cultural intelligence and intercultural competence are the two concepts that the study
is based on. However, it is also important to define what we mean by ‘culture’ first. Culture
was defined with a metaphor of an iceberg by Weaver (1993). The so-called "material
culture," which includes things like food, clothing, artefacts, and other tangible items, is what
we see at the tip of the iceberg because this concrete aspect can be noticed easily, while a
significant portion of culturally shaped knowledge, including beliefs, values, and ways of
thinking, are "under the water." Holliday (1999) also differentiated between big cultures and
small cultures. While small cultures relate to the intangible elements of culture like attitudes,
norms, and values, big cultures focus on the tangible elements of culture like dress, food,
holidays, etc. Bennett and Bennett (2004) made a similar distinction between subjective and
objective culture. Politics, the economy, food, and the arts are examples of objective cultural
elements, whereas values, beliefs, and behaviours are examples of subjective cultural
elements. To conclude, the working definition of culture in this study encapsulates
perspectives, practices and products of a society or a social group.

Intercultural Competence

Despite debate on how to define intercultural competence, existing research has
revealed agreement is spreading over its essential characteristics. IC is frequently defined as
the capability of engaging with persons from various cultural or linguistic backgrounds in an
appropriate and successful manner (Byram, 1997; Bennet & Bennet, 2004; Deardorf, 2006;
Hammer, 2015; Spitzberg and Changnon, 2009). Three dimensions are often included in
describing the elements of IC: affective, cognitive, and behavioural. For intercultural
situations, successful and appropriate communication requires the simultaneous growth of
these elements. There are many models of IC, which are meticulously and neatly classified in
Spitzberg and Changnon (2009). Some of these models, such as Bennett and Bennett (2004)
and Hammer (2015) focus on the adaptation of one to another culture in a continuum in time
while others focus on elements that are mentioned above (i.e. attitudes, knowledge, and
behavioural skills). Byram’s (1997) intercultural competence model is frequently cited and
used for the planning and design of the courses in EFL and ESL contexts. According to Byram
(1997), intercultural communication is influenced by five factors: openness and curiosity of
mind (savoir-€tre), knowledge of one's own and other social groups' cultural settings, norms,
and interaction processes (savoirs), ability to understand and relate to others (savoir-
comprendre), ability to discover and interact with others (savoir-faire), and critical cultural
awareness (savoir s'engager) (p. 34).
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Cultural Intelligence

A theory-based and empirically sound construct called "cultural intelligence" also
offers a feasible framework for fostering intercultural competence. CQ is described by Ang et
al. (2007) as a person's capacity to function effectively in a variety of cultural contexts. They
also stressed the significance of adapting one's behaviour to the needs of the cultures with
which one interacts. Metacognitive, cognitive, motivational, and behavioural were the four
main dimensions of CQ. Individuals' level of cultural awareness and understanding in cross-
cultural encounters is termed as metacognitive CQ (Ang & Van Dyne, 2008). Planning,
awareness, and checking are three subscales for metacognitive CQ, according to Van Dyne et
al. (2012). Knowledge of other cultures, primarily knowledge of cultural points of views,
habits, and products such as history, geography, art, and religion in various cultures, is
referred to as cognitive CQ (Ang et al., 2020; Early & Ang, 2003; Van Dyne et al., 2012).
Motivational CQ is interpreted as a person's desire to learn about other cultures and
communicate with people from diverse cultures, as well as their self-assurance in intercultural
situations and enacting proper verbal and nonverbal behaviours while dealing with individuals
from diverse cultures is referred to as behavioural CQ (Earley & Ang, 2003).

Literature Review

Regarding the research on the cultural intelligence of students, studies looking into the
effects of independent factors including gender, age, and living abroad produced conflicting
findings. A few studies (e.g. Brancu et al., 2016; Ozaslan, 2017; Senel, 2020) showed that
gender had a substantial impact on students’ cultural intelligence; however, others showed no
significant difference between males and females (e.g. Gedik Bal, 2022; Kaur & Pany, 2018;
Khodadady & Ghahari, 2011). In some studies, students' ages had little bearing on their CQ
(e.g. Gedik Bal, 2022; Ozaslan, 2017), whereas in others, the effect of age on CQ was
considerable (e.g. Atan, 2020; Senel, 2020). The CQ of students with and without
international study abroad experience changed significantly in some studies (e.g. Brancu et al.,
2016; Gokten & Emil, 2019; Ozaslan, 2017), while there were conflicting results in others
(e.g., Gedik Bal, 2022; Khodadady & Ghahari, 2011). Therefore, this study also aimed to
reveal any supporting evidence for the contribution of such dimensions on student teachers’
CQ.

Regarding in-house efforts to develop language learners’ intercultural competence or
sensitivity, few studies investigated students’ cultural awareness through various means such
as foreign movies, TV episodes, literary texts video-shooting of critical incidents, and
interviewing (Chao, 2013; Galante, 2014; Gomez, 2012; Kurpis & Hunter, 2017; Zhang,
2020). The results were similar in that the participants gained knowledge of both their and the
other's cultures by situating themselves in relation to cultural awareness, interpreting and
relating to other cultures. They not only developed cultural knowledge but also reflected on
multicultural attitudes such as the willingness to respect others, the significance of tolerance,
and the necessity to become open-minded to diverse points of view.

Research utilizing internal initiatives to improve intercultural competence of pre-
service teachers is, however, limited to multicultural education or intercultural communication
courses offered in teacher education programs (e.g. Bodur, 2012; Keengwe, 2010; Manburg et
al., 2017). Keengwe (2010) carried out a study with 28 pre-service teachers majored in either
early childhood or elementary education. Participants were matched with language learners
from other cultures, and they kept brief diaries of each visit and produced thoughtful essays on
the readings and discussions they had in class besides critical evaluation of cultural films.
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Bodur (2012) also compared the experiences of first and third semester elementary education
pre-service teachers’ beliefs and attitudes. In contrast to first semester students, third semester
students had both field experience and multicultural course where they were required to
complete certain reflective tasks. These studies showed that multicultural course and field
placement gave pre-service teachers a deeper grasp of how to support students from varied
cultural and linguistic backgrounds. Manburg et al. (2017) used online diversity simulation
where early childhood and secondary education pre-service teachers were provided with a pre-
determined scenario for each week. Scenarios included potential prejudice against a Muslim
student, and English language learners. Spanish, South Asian, African American, and Native
American backgrounds made up the student population in the scenarios. The study revealed
positive outcomes such as empathy for the simulation students' varied origins and awareness
of key educational concerns like bullying.

Nonetheless, there is a paucity of research regarding the in-house and on-going
attempts to improve intercultural competence of foreign language pre-service teachers (e.g.
Harmandaoglu Baz & lsisag, 2018; Holguin, 2013). During a research project course, Holguin
(2013) examined the pre-service teachers' intercultural awareness in foreign languages
program. Participants searched the education and grading systems of various nations and
presented their findings. Interviews revealed that pre-service teachers acquired knowledge on
how to expound and contextualize cultural behaviours besides how to make people aware of
the complexity of their surroundings. They began comparing their own culture to that of the
target culture, which was not intended to be biased or based on stereotypes. In Harmandaoglu
Baz and Isisag’s (2018) study with twenty-one EFL pre-service teachers, participants
conducted research on Twitter over the course of six weeks on six different topics related to
other cultures, including types of food and drink, dressing, hobbies, familial bonds, body
language, and wedding customs. Weekly reports from the pre-service teachers and interviews
revealed that Twitter significantly improved their intercultural knowledge and attitudes.

To summarize, the effect of certain demographic variables on the cultural intelligence
of students showed contradictory results. This review of literature also showed that internal
initiatives for the advancement of pre-service teachers’ intercultural competencies were
restricted to field experiences, movie analysis, scenarios, and social media searches for
cultural information. Considering the scarcity of studies on EFL pre-service teachers, this
study sought to add to the body of knowledge on the intercultural development of pre-service
EFL teachers via thematic speaking tasks in a Spoken English course and the impact of some
demographic factors on their cultural intelligence.

Methodology

With a qualitative approach in mind, this study was designed as a case study.
According to Yin (2018), case studies, are empirical investigations that probe a current
phenomenon in-depth and inside its actual setting, particularly when the distinctions between
phenomenon and setting are vague. Case studies might typically involve persons, institutions,
procedures, programs, districts, agencies, and even events. The case in this study was a
Spoken English course incorporating thematic speaking tasks to boost pre-service teachers’
intercultural competence.
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Research Context and Participants

This study was carried out in a Spoken English course in the ELT department at a
state university which has English medium of instruction in Turkey. Because of Covid 19, the
course was delivered online in synchronous mode. The course was an elective course,
therefore, participants comprised of 23 pre-service English teachers in various academic years
(freshmen (N=9), sophomores (N=3), juniors (N=1), and seniors (N=10). Their ages ranged
from 18 to 28 and there were 12 male 13 female students. Nine participants could speak
languages other than their mother tongue and English, whereas the rest only communicated in
English and native language. Ten students travelled abroad, while thirteen did not as given in
Table 1. The interviewees comprised three Turkish pre-service teachers and three international
students: one proficient in Turkish, English, and German (from Germany), and the others from

Australia and Egypt.
N F

Gender
Male 11 47.8
Female 12 52.2
Age
18-22 15 65.2
22-28 8 34.8
Year
Freshman 9 39.1
Sophomore 3 13.0
Junior 1 4.3
Senior 10 43.5
Overseas Experience
Yes 10 435
No 13 56.5
Languages Spoken
Native + English 14 60.9
Native+ English + Foreign 9 39.1

Table 1. Demographics of participants

Data Collection Tools and Procedures

Before the study was carried out, ethical approvals were received from the Human
Research Ethics Committee at the university where the study was carried out (Approval No:
311-XXXX-2020). Students were notified of the study and were given the option to withdraw

at any moment for any reason. Figure 1 shows data collection procedure.

ePre-survey (Demographics +CQ Scale)

eDialogue Assignments
eDebate Tasks

ePresentation Tasks

ePost-survey (Demographics +CQ Scale)

eSemi-structured interviews

Figure 1: Data Collection Procedure
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Pre-survey consisted of informed consent form, some demographic questions like
gender, age, overseas experience, languages spoken, and CQ Scale. CQ and intercultural
competence are highly correlated (Li, 2020) so to test any significant improvement in learners’
intercultural development, 20-item Cultural Intelligence Scale developed by Ang et al. (2007)
was benefited. 7-point Likert scale was used as suggested by Linn Van Dyne, one of the
pioneering researchers on CQ. The four subscales were metacognitive, cognitive,
motivational, and behavioural CQ. The reliability analysis showed that Cronbach’s Alpha was
89 for the whole scale. Some sample statements can be examined in Table 2 below.

Subscales Sample item

Metacognitive I am conscious of the cultural knowledge I apply to cross-cultural interactions.
Cognitive I know the legal and economic systems of other cultures.

Motivational I enjoy interacting with people from different cultures.

Behavioural I vary the rate of my speaking when a cross-cultural situation requires it.

Table 2. Sample items from Cultural Intelligence Scale

During the 15-week Spoken English course, students completed many speaking tasks,
and assignments. Four tasks were prepared specifically to promote pre-service teachers’
intercultural competence. Two tasks were conducted during the lessons whereas two dialogue
tasks were assigned as the video shooting tasks. The themes and topics primarily involved
intercultural components. For instance, presentation task asked learners to choose a country or
a society and search about it and prepare a power point presentation. Students were expected
to gain insight into perspectives, practices, and products of a variety of cultures. Britain,
Germany, France, Spain, Italy, Russia, Brazil, Finland, Mexico, Romania, and Poland were
the countries that were selected by the students. In dialogue task 2, students reflected on their
previous intercultural experiences. This task aimed to increase their awareness of how culture
affects their interaction. The specifics of the assignments and other in-class tasks can be
examined in more detail in Appendix.

The post-survey was distributed to the students via email at the end of the course, and
they were asked whether they would be willing to volunteer for a follow-up interview.
Volunteer students were contacted after the course was over and requested to participate in a
follow-up interview via Zoom. These interviews were done separately. That is, they were not
a part of the program. Interviews were conducted in English. During the online interviews, the
sessions were recorded and later transcribed for data analysis.

Analysis of Data

The Statistical Social Sciences Package (SPSS) was utilized to analyse the
quantitative data. The mean values for each subscale were detected using descriptive statistics.
The mean scores of the four sub-dimensions of the scale were calculated to determine the
learners' overall CQ level. According to the Shapiro-Wilk test for normality, the data for
various variables, including age, gender, languages spoken, and international travel
experience, were regularly distributed. Independent T-test was used to detect any differences
between the total CQ of two groups (male vs. female, overseas experience vs. no overseas
experience, speaking English only vs. speaking other languages besides English). To detect
any difference between pre-test and post-test CQ scores of prospective language teachers,
Paired Samples T-Test was run.

In the qualitative analysis, semi-structured interview sessions were transcribed
verbatim without considering the prosodic features. Then, they were transferred to MAXQDA,
a qualitative data analysis program. The program facilitated the coding process (open, axial,
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and selective), which was recursive (Strauss & Corbin, 2014) as the codes were colour coded
under the specific categories. The program facilitated comparing and revisiting the codes with
easy access to representative comments from the participants. The codes were eventually
grouped under the strengths and weaknesses to showcase the overall perceptions.

Findings

Do some Demographics Create a Significant Difference in the CQs of Pre-service Teachers?

Independent Samples T Test illustrated a significant difference between the CQ of
students with and without overseas experience (p <.05). Students who had been abroad (M=
5.88, SD= 0.44) had higher CQ scores than those who had not (M=5.14, SD=0.67).

Group Statistics
Std.
Std. Error
Overseas Experience N Mean | Deviation | Mean
Yes 10 5.88 0.44 0.14
No 13 5.14 0.67 0.19
Levene's Test
for Equality
of Variances t-test for Equality of Means
95% Confidence
Interval of the
Sig. (2- Mean Std. Error Difference
F Sig. T Df tailed) Difference | Difference | Lower Upper
Equal
variances | .917 | .349 3.016 | 21 .007 13746 24452 22895 1.24598
assumed
Equal
Va“a“f:)i 3.181 | 20.639 | .005 73746 23184 25480 | 1.22012
assumed

Table 3. Difference between the CQ of students with and without overseas experience

Participants speaking languages other than their mother tongue and English (M=5.95)
had significantly higher CQ scores than those who could not. (M=5.15, p<.05).
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Group Statistics
Do you speak any
other languages apart
from your mother Std. Std. Error
tongue and English? N Mean Deviation Mean
Yes 9 5.95 0.50 0.17
No 14 5.15 0.60 0.16
Levene's Test
for Equality
of Variances t-test for Equality of Means
95% Confidence Interval
Sig. (2- Mean Std. Error of the Difference
F Sig. T Df tailed) | Difference | Difference Lower Upper
Equal
variances | .258 | .617 3344 | 21 .003 .80325 24018 30378 1.30273
assumed
Equal
vananee 3.488 | 19.470 002 80325 23030 32201 1.28450
assumed

Table 4. Difference between students with and without an additional language

There was a positive correlation between participants’ ages and their CQ level. (r=.43,
p<.05). Independent Samples T test also demonstrated that pre-service teachers who were
above 22 (M=5.95, SD=0.61) had significantly higher CQ than those who were at the ages of
18-21 (M=5.20, SD=0.58, p<.05). However, there was not a significant difference between
male (M= 5.27, SD=0.52) and female (M=5.64, SD= 0.78, p>.05) participants’ overall CQ.

Group Statistics
Std. Std. Error
Age2 N Mean Deviation Mean
18-21 15 5.20 0.58 0.15
22-28 8 5.95 0.61 0.21
Levene's Test
for Equality
of Variances t-test for Equality of Means
95% Confidence
Interval of the
Difference
Sig. (2- Mean Std. Error
F Sig. T Df tailed) | Difference | Difference | Lower Upper
Equal
variances | .067 798 -2.939 | 21 .008 -.75375 25647 -1.28711 -.22039
assumed
Equal
vananee -2.890 | 13.751 | .012 -75375 | 26080 -1.31407 | -.19343
assumed

Table 5. Difference between students in different age groups

Vol 48, 6, June 2023

45




Australian Journal of Teacher Education

Is there a Significant Difference in Pre-service Teachers’ CQ before and after the Implementation
of Speaking Tasks?

Paired samples test showed that students’ CQ levels increased during 13-week period
although the difference between pre and post test scores was not statistically significant. The
reason might be because they had already possessed a high CQ in pre-test (M=5.46).

Std. Sig. (2-
Mean N Deviation T Df ta%le(d)
PreTotal 5.46 23 0.68 197
PostTotal 5.58 23 0.75
PreMetacognitive 574 23 0.92 -.872 22 392
PostMetacognitive 585 23 0.76
PreCognitive 469 23 0.84 -.440 22 .664
PostCognitive 478 23 0.99
PreMotivational 5.85 23 1.10 -.634 22 532
PostMotivational 5.95 23 1.09
PreBehavioral 5.57 23 0.82 -1.097 22 285
PostBehavioral 5.76 23 0.82

Table 6. Difference in pre-service teachers’ CQ before and after the spoken tasks

Table 6 demonstrates that participants had a high metacognitive, motivational, and
behavioural CQ but moderate cognitive CQ. This did not change in post-test, either. The
highest development was observed in behavioural dimension.

What are the Students’ Perceptions about the Effectiveness of the Speaking Tasks to Develop their
CQorIC?

Semi-structured interviews with six of the participants revealed pre-service teachers
mainly considered tasks fruitful for the growth of their intercultural skills and certain tasks
were valued more highly than others. Table 7 demonstrates the strengths and weaknesses of
the tasks in enhancing students’ intercultural skills.
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Codes f
o Learning about different cultures 7
2 Developing research skills 3
z . Learning about one's own culture 2
S é” Learning about the similarities between different countries 2
g = Developing speaking skills 2
% « Broadening horizon 2
& Usefulness of having peer evaluation and feedback 1
Having fun 1
“ Learning about the perceptions of people in different countries 2
?n Fruitful activity 2
N § Usefulness of having feedback and peer evaluation 1
4 7
; Culturally irrelevant topics (more about media or speaking skill) 2
_§ 8 Technical difficulties in online debate 1
A é Limited time in online environment 1
~2
B}
=
Promoting peer interaction and communication 7
Learning about different cultures 5
é . Comparing different cultures 3
T) ?o Intercultural exchange 3
5 5 Raising awareness about discrimination 2
% & Learning about intercultural experiences of others 2
A Being very insightful 2
Doing research 2
Searching for one's own culture 1
é) Having a partner university for intercultural exchange 2
% Socializing with the classmates outside the school context 1
g0 Comparing cultures via discussions 2
a Finding Erasmus/foreign students and having a chat with them 4
Having and benefiting from more international students in the classroom 2
] Importance of integrating such themes 5
45 2 C:Z’ 2. Lack of fqreign students in high schools 1
% ED g % “E’ Parents' bias about cultural issues 1
EEBRE

Table 7. Students’ perceptions about the speaking tasks

Students appreciated dialogue tasks for their exploration of various cultures, enabling
cross-cultural comparisons. P3 addressed discrimination in their task, recognizing the
significance of discussing such issues.

1t made me know more about other countries' cultures and ways of

communication. For example, I knew that people in Turkey usually greet each

other physically by "head-to-head". In other countries, like the UAE, I knew that
men greet each other physically by "nose to nose". Moreover, we learned that
some facial expressions may be acceptable in some cultures; however, it may be
abusive in others. We compared all of those to our home country cultures, which
contributed to our knowledge of the other cultures and knowing more about the
world (P1).

.1 think that from 0 to 10, I would rate the conversation task as a 10 because by

doing the research on Italy and sign language, we actually learned a lot. We

also compared the sign language from Italy to the Turkish and German culture...
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About the other dialogue I also would say it was a 9 to 10 because I have
learned what she experienced in another culture, and she learned what [
experienced in another culture, and I think that it's very important to talk about
the things we've faced due to our backgrounds. It is very common that the people
are discriminated which is a very serious topic and having that topic in the
classroom environment is important. We should acknowledge that topic and it's
nothing we should ignore so that's why I would rate it very high (P3).
In dialogue tasks, some students partnered with Erasmus students from diverse backgrounds,
acquiring first-hand exposure to intercultural communication. Dialogue tasks also received
attention for promoting peer interaction.
1 think they (dialogue assignments) were very fruitful because I was matched
with an Erasmus student and I was able to communicate with the person that has
knowledge of another culture as well, as well as our culture, too because she
knew our culture, too. Having the dialogue assignment was very fruitful for me
and for most of my peers I think, because they got to know their peers (P23).
These assignments were wonderful for breaking the ice and fostering teamwork
between the students. At the start of the class sessions, almost none of us knew
each other as it was our first year, but these assignments helped us warm up to
each other (P22).
Regarding debate task, some believed it improved their oral skills rather than their
intercultural skills. Some students did not necessarily regard themes relevant to
interculturality whereas Participant 3 thought just the otherwise.
About the debate tasks, if the topics were more on the cultural sides, it would
have been more efficient. There were so sensitive topics that we were to discuss [
think we went on the more sensitive side than the cultural side on the debate
(P23).
When it comes to debate, my debate topic was based on how cultures adapt
other cultures and how the similarities increase by the uniqueness of a culture
decreases I also found my topic very beneficial. I also think that having a
diversity of topics in the classroom was helpful for us in order to evolve our
knowledge and I think that all of the topics for actually adopted towards the
issues we have in culture (P3).
Debate task was appreciated as it helped learners to learn more about the perspectives in
other cultures as P1 emphasized.
1t allowed us to know more about what people think in different countries and
how they take decisions depending on their thoughts and rules. For example, in
some European countries, after the person reaches the age of 18, he has the
right to leave his family, to have his own home, and to have his own independent
life. However, in other countries, the person has the right to stay with his
parents until he gets married (P1).
Lastly, presentation task encouraged learners to do extensive research on a wide variety of
cultures besides their own culture. With this task students believed they improved both their
speaking and research skills. Having peer evaluation and feedback via Google forms was also
appreciated.
Listening to my classmates' presentations and discussions significantly
contributed to my cultural intelligence as it helped expand my knowledge of
various cultures (P12).
The presentations were the best regarding this, as each group had their own
culture to talk about, covering a lot of ground. Through them, we all learned
about many aspects of many countries and their cultures (P22).
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The presentation task was very contributive both presenting and researching
and working with a partner to find information and arrange it and listening to
others’ presentation. I think it gave both cultural aspect and improved our
speaking abilities and presentation capabilities (P6).

When asked their recommendations, participants emphasized the need for more intercultural

contact.
Having conversations with foreign students... I think that’s the best way to
develop those skills. Or maybe we can go not in the school only but there are
clubs that foreign students have we can contact one of them and we can have a
weekly chat with them. That can develop the skills. Of course, in an online
classroom that we have not much place to go or not many people to talk to, it
was the best-case scenario so in a real-life classroom it could be better (P23).
1 think that having like a partner university where you are able to exchange with
other students or like write emails once a week would be very beneficial for the
students. I know that it is very hard to conduct the tasks like this. You need to
plan everything with other class, and you need to get in touch with other
teachers. 1 still believe that's like having the opportunity to talk to other students
from other cultures who live in the culture or country would be beneficial in
order to widen your knowledge on culture (P3).

In response to the question about incorporating intercultural themes into their future English

teaching, participants acknowledged the value of doing so and expressed a desire to do so.
As a prospective teacher, I plan to use similar themes to teach culture, both
implicitly and explicitly, through various activities in order to raise my students’
cultural awareness. Considering the globalization and cultural diversity of
today’s world, I believe it is profoundly important to foster cultural diversity and
awareness as a teacher. Utilizing speaking activities to do so can help underpin
a harmonious atmosphere between students of different cultures and encourage
students to embrace those from different backgrounds and cultures (P12).
1 think that’s extremely important. I think [ would try but I am not sure how
effective I would be. But I want the students to move out of their own cultural
bubble, the group that they are stuck in. They need to see that there’s more in
the world. There re different cultures (P6).

One of them was hesitant to include cultural topics in her language classes since she

envisioned teaching English to young students in state schools. Parents' prejudices or the

dearth of international students in language programs were the main causes of her concern.
In a high school context or middle school context I think this type conversations
or tasks about intercultural skills is not that possible because there are not many
foreign students or some of the parents are biased about having students learn
about other cultures I know. Of course, I would love to, but I am not sure that it
would be possible in the state schools. Maybe in the private schools it could be
done (P23).

Discussion

In this paper, how certain demographics affect EFL pre-service teachers’ cultural
intelligence (CQ) and their perceptions on using speaking tasks to enhance intercultural
competence were explored. The findings illustrated no significant difference between cultural
intelligence of male and females aligning with prior research. (Atan, 2020; Gedik Bal, 2022;
Kaur & Pany, 2018; Khodadady & Ghahari, 2011), but the CQ level of pre-service teachers
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rise as they get older (Atan, 2020). Pre-service teachers who could speak a language beyond
their mother tongue and English had much higher CQ scores than students who were
monolingual. It implies that speaking multiple languages may expose participants to other
cultural viewpoints, customs, and products, which might contribute to their high level of
cultural intelligence.

Additionally, pre-service teachers with overseas experience had significantly higher
scores than students who did not (Gokten & Emil, 2019; Ozaslan, 2017). Thus, experiential
learning is a crucial element in improving students’ IC. Once students enter a contact zone
and are exposed to other cultures, customs, and beliefs, they can internalize the experience,
dwell on it, transform it into standards, and utilize these norms as a guide for future
adjustments, according to the experiential learning hypothesis (Jackson, 2015). Consequently,
overseas experience especially internship programs abroad might offer pre-service teachers
opportunities to enhance their intercultural skills (Lambert Snodgrass et al., 2021). For
instance, Roose (2001) reported that after a cross-cultural internship program, pre-service
teachers challenged their prejudices about their own and other cultures, gained empathy for
others and learned to appreciate the many viewpoints that shape how people behave around
the world. However, experience abroad does not necessarily lead to the development of
cultural competency (Baker & Fang, 2020; Goldoni, 2013; Jackson, 2012; Lambert Snodgrass
et al., 2021; Schartner, 2016). The question of whether and to what extent studying abroad
might increase IC is hotly contested in academic and discursive literature (Schartner, 2016).
Recent studies have demonstrated that the ideal circumstances for the acquisition of
intercultural competence in international students may be created by blending intercultural
education with the practice of "living abroad." (e.g. Behrnd and Porzelt 2012; Young and
Schartner, 2014)

Another finding was that although pre-service teachers’ CQ augmented by the end of
the course, the change was not statistically significant. This might result from limited duration
(one semester) or scarcity of intercultural communication among the participants due to online
delivery. The high pre-test CQ scores, maybe due to studying at an English medium
university, where they can be exposed to culturally and linguistically distinctive individuals,
and comment of an international participant indicate that existing cultural intelligence may
also have a pivotal role.

1 think that I already had like I don’t wanna say high skills, but I was already

somehow skilled in that area due to my background and my International High

School and now being at the University where we have a very diverse

environment. I think the course has helped me more in order to learn more

cultures and backgrounds of my peers (P3).

The participants acknowledged the efficiency of the speaking tasks in enhancing their
intercultural competence and cultural awareness with the exposure to numerous viewpoints
and customs from other civilizations. In the first dialogue task, they had a chance to compare
non-verbal behaviours, greetings, and goodbyes in their own culture and in another culture,
which contributed to the knowledge (savoirs) dimension of intercultural competence (Byram,
1997) and their cognitive cultural intelligence (Ang et al, 2020). Some participants were
matched with the Erasmus students; therefore, they valued intercultural communication and
experienced Byram’s (1997) savoir-faire (i.e. skills of interaction). In the second dialogue
task, participants affirmed that with the discussion of their previous intercultural experiences,
they reflected on the conflicts and issues like discrimination and prejudices, so the task
contributed to their intercultural attitudes, such as willingness and readiness to revise cultural
values and beliefs, what Byram (1997) calls ‘savoir etre’. They also reflected on the nature of
interaction and checked how successful that interaction was, which might have contributed to
their metacognitive CQ (Van Dyne et al, 2012).
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With the help of the debate tasks, participants examined the commonalities and
discrepancies between the cultures and societies. They explored the fundamental causes of
various cultural behaviours and contrasted them across various nations such as discussion of
how various societies treat women differently and why certain cultures favour leaving home at
the age of 18 and others do not. Thus, debate task facilitated the critical cultural awareness
(savoir s’engager) of pre-service teachers as they had critically evaluated both their and
others’ cultural perspectives and practices. In the presentation tasks, students were all
required to work on a distinctive culture, so they gathered information regarding that specific
country or culture. They did not merely focus on the surface culture such as language, food,
festivals, or literature, but they also discussed deep culture elements like politeness, marriage
systems, dating habits, religion, family relationships, gender roles and attitudes towards
elderly (Hall, 1976). This task also contributed to the development of knowledge (savoirs) and
attitude (savoir etre) dimensions of intercultural competence (Byram, 1997) as they also
discussed certain stereotypes that they had earlier and reshaped their assumptions. To
summarize, pre-service teachers did not just engage with the material culture (Weaver, 1993)
but they also explored deep cultures (Hall, 1976), small cultures (Holliday, 1999) or subjective
cultures (Bennett & Bennett, 2004) with the thematic tasks.

As for the recommendations to enhance intercultural skills in pre-service teacher
education context, participants recommended conversations with the linguistically and
culturally different individuals and telecollaboration projects. They believed such intercultural
dialogue would add more to fostering their intercultural competency. Therefore,
internationalizing the campus through extracurricular activities may encourage intercultural
dialogue and enable students to gain new knowledge about foreign cultures (Gebregergis et
al., 2019; Gedik Bal, 2020; Fang & Baker, 2021; Lin & Shen, 2020) and give a chance to
practice skills of interaction and discovery (Byram, 1997). Furthermore, designing
telecollaborative projects with partner universities could help pre-service teachers be exposed
to more intercultural communication and reshape their assumptions and stereotypes about
other cultures (Chen & Yang, 2016; Lin, Shie & Holmes, 2017; Uzum, Akayoglu &Yazan,
2020). The possibility of misunderstandings and disputes between students should also be
recognized in such projects, though. Teachers should be given the chance during their training
to get ready for these situations (O’Dowd, 2007).

Regarding the future orientations of the pre-service teachers, like Harmandaoglu Baz
and Isisag’s (2018) study, the present research has inspired teacher candidates to apply what
they have learned and shared to their future classes, which most likely will include learners
from diverse cultural backgrounds. Yet, there was a student teacher who was hesitant to
integrate such themes in her classes due to the fear of complains that will come from parents.
This theme was also revealed in previous research on teachers’ perceptions regarding
intercultural language teaching practices (Gedik Bal & Savas, 2020; Gedik Bal & Savas,
2022). Consequently, intercultural competence training is not simply needed for teachers;
other stakeholders may also need it. Seminars could be offered at primary and middle schools
where parents can attend and discover the significance of fostering intercultural attitudes
including respecting other cultural customs and valuing variety, as well as exhibiting empathy
and tolerance towards individuals of other cultures.
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Conclusion

This study addresses the gap in enhancing EFL pre-service teachers’ intercultural
competence and contributes to the field illustrating that intercultural components could be
integrated to any pre-service education course via thematic tasks, which equip teachers with
intercultural awareness and skills. Although the tasks did not create a significant change in
learners’ overall CQ, which was already high indeed, the tasks might be promising to foster
intercultural attitudes and skills in the EFL context. Raising awareness about perspectives,
practices, and products of diverse social groups, improving research skills, and benefiting out
of peer evaluation and instructor feedback were some of the affordances of the tasks.

This study implicated that the sample thematic speaking tasks could be refined to
cater for more culturally relevant discussions and more opportunities could be created to
contact with culturally diverse people. Educators could go beyond imparting knowledge about
others and assist students in critical analysis of the cultural circumstances shaping their own
views and habits. Another takeaway is that to promote IC, teacher educators do not need an
isolated course on intercultural education. They could incorporate intercultural themes into
their lessons given the objectives of the course. Furthermore, more intercultural interaction, as
suggested by the participants, may boost intercultural competence; thus, initiatives involving
cross-cultural collaboration may be established, and extracurricular activities may be offered
on campus. Intercultural competence cannot be attained simply by cross-cultural interaction; it
requires careful supervision, and critical thought. Giving students exposure to diversity is not
sufficient. Teacher educators have a major role in assisting students reflect on their learning
and in modelling and utilizing reflective practice to appreciate diversity. To conclude,
although incorporating intercultural issues into teacher education programs may initially
appear challenging, the eventual benefit is to offer students the chance to affirm their unique
cultural identities in relation to others.

This study has certain limitations. It only investigated the impact of age, gender,
languages spoken and overseas experience on CQ. Other independent variables such as
duration of overseas, family background and hometown might also be investigated in further
studies. One semester might not be adequate to enhance pre-service teachers’ overall cultural
intelligence as developing intercultural skills is a strenuous and interminable process. Online
delivery due to COVID-19 sometimes hindered some students’ involvement in debate task. In-
person tasks may yield different findings, suggesting similar designs for future face-to-face
classes. Furthermore, the results only apply to one school, which highlights the limits of case
studies, which has a small-scale methodological approach. It would be worthwhile to do a
comparable study in other contexts. There were only a few Erasmus students enrolled in the
course. The amount of cross-cultural interaction would increase if there were more
international students. Pre-service teachers might also be exposed to more intercultural contact
through field experiences, telecollaboration projects or interviews with international students
on campus. Additional data from written reflections of pre-service teachers could be used in
further studies to see the impact of any activities on the development of IC.
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Appendix

Dialogue Task 1:

Work in pairs. Choose a different country other than vours. Choose only ONE (e.g. Bntish, Amencan,
Gemmarn, Chinese, Japanese, Finnish etc. ). Discuss about the following:

. ‘Greetings and saying goodbye’ n your home culture and a different culture.

. ‘Gestures and facial expressions’ in vour home culture and a different culture.

Dialogue Task 2:

Work in pairs. Talk about one of your intercultural interactions with people from other cultures.

. How wasit? Was it successful or unsuccessful? Why?

. What difficulties did vou encounter?

. How did you deal with these challenges?

. What did yvouleam fromthis experience?

. What would your partner doif s'he hada similar expenence?
Debate Task

1. Differences hetween countries becormeless evident each year. People share similar fashions,
adwvertising, brands, eating habits and TV channels. Do youthink this iz advantageous or
dizadvantageous?

Do youthink that womenin Turkey have a higher status and better treatiment than women in other
countries around the world?

]

3. Some people prefer living and working in their own country throughout their lives whereas some
others prefer living and working abroad. Which oneis better?

4. Insome cultures, young people are expectedleave their homes atthe age of 1 & whereas in some other
cultures young people are expectedto live with their parents until they get marmied or start their
professions. Which one is more favourahble

Choose a country/soeciety and prepare a presentation about its culture.

-Cultural products {e.g. food, musical instruments tra ditional and contemporary dress, art work, legal and
econoic systems ofthe country, education system ofthe country, languages spoken, geographical location)
-Cultural perspectives (youth valued over age or wice versa, importance of family, personal privacy,
freedom, independence, religion)

-Cultural practices | shopping behaviors, non-verbal behaviors (i.e. the use of space, when to embrace or
shake hands), table manners, dating, weddings, funerals)
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