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Introduction

Open and Distance Education Systems (ODES) in various countries today 
apply dual pattern learning that is face-to-face tutorial and online tutorial 
teaching. During online pattern learning, the students can use internet-based 
information and communication technology, either virtually or via video 
conference. Meanwhile, during face-to-face tutorial pattern, the students and 
tutors conduct a meeting in such a limited period. The application of face-to-
face tutorial on ODES in Indonesia today generally uses problem-based learn-
ing and cooperative learning models (Tutorial Guidelines for Student, 2016).

The problem-solving skills and self-directed learning skills using PBL 
model and CL model of ODES achieved from physics learning are still low and 
under average level. Such a low level of students’ achievement theoretically 
is due to several issues, those are: lack of involvement, lack of convincing 
and autonomy support (Brophy, 2013); low Achievement motivation, lack 
of interest and absence of academic motivation  (Legault, Green-Demers, & 
Pelletier, 2006), lack of outcome and ability (Zimmerman & Schunk, 2011), 
low intentionality and students’ poor self-regulatory (Schunk, 2005), lose 
initiative and lacking the intention (Yew & Schmidt, 2009), learning  model  
affects  students’  conceptual  development  positively (Adeyemi & Adeyemi, 
2014); the students are less capable of being more participated,  lacking self-
confidence prior to the course and have such a poor responsibility as well as 
less-supportive learning environment (Pless, Maak, & Stahl, 2011).

The defects of PBL model and CL model can be fixed by developing 
an alternative model that may improve physics problem solving skills and 
self-directed learning skills of students in ODES. The corresponding teach-
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ing model to be developed is Physics Independent Learning (PIL) that conforms to the learning characteristics of 
adults and it is the innovation of PBL model and CL model with some modifications. Therefore, it is applicable to 
all students at various academic levels, education and culture levels and ages as assigned to ODES implementation 
(“Regulation of the Minister of Education and Culture of the Republic of Indonesia,” 2012).

PIL model development corresponds to the demand of curriculum and the development of globalization 
era in 21st century. PIL model is an innovative physics-learning model that may encourage every individual person 
to solve problem and teach the stages of problem solving. This is to be able to think critically and independently 
(Silva, 2009)  in which during the physics learning, individual. PIL model development applies scientific approach 
by means of investigation, assignment, collaboration, discussion, and presentation method, so that it can act as 
bridge for the gap between the required competence of graduates and the real condition as demanded by the 
21st century and Indonesian National Qualifications Framework based curriculum (Adams, Vista, Scoular, Awwal, & 
Griffin, 2015; “Regulation of the Minister of Education and Culture of the Republic of Indonesia,” 2013).

The importance of physics problem solving skills and self-directed learning skills of physics learning at uni-
versity level is based on the characteristics of physics subject. This is because physics is assumed relatively difficult 
and complex. This indicates that problem solving is a critical element of learning physics  although the students 
have good ability to solve problems there is evidence that quite basic conceptual understanding is still very weak 
(Prahani, Pandiangan, & Nasir, 2015). Curriculum demand and globalization era development require education 
institutions to do a useful innovation for 21st century skills based education (Adams, Vista, Scoular, Awwal, & Griffin, 
2015). Education and Culture Minister’s Regulation No.73 regarding Indonesian National Qualifications Framework 
(INQF) of higher education requires universities to compose a curriculum that the students have such a superior 
competence accompanied by various skills those correspond to the demand of 21st century, such as problem solv-
ing skills and self-directed learning skills (Griffin & Care, 2015; “Regulation of the Minister of Education and Culture 
of the Republic of Indonesia,” 2013). Learning in the 21st century requires competent human resources, and the 
students are directed to achieve learning skills and innovation, such as problem solving skills, self-directed learning 
skills, critical thinking, creative thinking, responsible, and able to learn independently (Tucker, 2014)

During physics teaching, the problem-solving skills of students are generally weak. There are factors those af-
fect such a weak skill of students in physics problem solving, namely:  the research of Brad (2011) shows that while 
students apply basic strategies well, they use a trial approach, they give up when facing difficulties and have a lack 
of metacognitive ability, which is a signal to be considered, greater attention should be given to the needs of the 
students, giving more emphasis on reasoning and understanding, so that students can improve their self-directed 
learning; the result of research done by Jatmiko, Widodo, Budiyanto, Wicaksono, & Pandiangan (2016) indicates 
that General Physics learning integrates learning and laboratory and emphasizes on reasoning that can improve 
procedural and non-procedural problems solving skills. 

In addition to problem solving, one of very important features of 21st learning is life skills and career. Life skills 
implementation in 21st century can be summarized in several matters those are simpler, such as: motivation, self-
directed learning skills (Ellinger, 2004), critical thinking and problem solving skills (Cash, 2017), communication and 
collaboration (Zimmerman-Oster & Burkhardt, 2000), leadership and responsibility (Reimers, 2009). The research of 
Pandiangan, Jatmiko, and Sanjaya (2016) toward 40 students (two classes) at Indonesia Open University’s ODE in 
Bangkalan-Indonesia indicates that PBL and CL models application to improve physics problem solving skills is still 
low and self-directed learning skills is under average. The impact of PBL and CL models influence to improve the 
skills to solve physics problems looks significant at moderate level only on the following indicators: self-confident 
and love to learn, while initiative and persistence, responsibility, discipline and curiosity, time organization and 
learning pace management indicators all are low. 

Based on the aforementioned descriptions, the question then is how are the validity, reliability, and effective-
ness of PIL against the achievement of physics problem solving skills and self-directed learning skills research? 
To answer such question, PIL model has been developed and a research about the effectiveness of PIL model 
application on electricity and magnetism subjects against the achievement of physics problem solving skills and 
self-directed learning skills research of Bachelor Program of class 2016 at Indonesia Open University has been done.

PIL model learning refers to problem solving plot of John Dewey and self-directed learning process plot of 
Knowles those supported by the newest learning theories. Pandiangan, Jatmiko, & Sanjaya (2016) have formulated 
the syntax of PIL model learning, of which includes: (1) initiation and persistence, (2) responsibility, (3) self and group 
investigation, (4) analysis, (5) presenting and discussion, and (6) strengthening and evaluation. The main purpose 
of this developed PIL model is to create a learning model that can serve as the manual for tutors and students to 
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plan and perform learning that they will be able to improve the achievement of physics problem solving skills and 
self-directed learning skills of students in ODES.

The indicators of physics problem solving in this research are adapted from Bradford (2015), those are: (1) 
problem formulation, (2) variable identification, (3) form of hypothesis, (4) data analysis, and (5) conclusion draw-
ing. Meanwhile, the indicators of self-directed learning readiness are adapted from Guglielmino and Guglielmino 
(1991), those are: (1) initiation and persistence, (2) responsibility, (3) discipline and great curiosity, (4) confidence 
and strong desire to learn, (5) able to organize time and set the pace of learning, and (6) love to learn and meet 
the planned target and revision. The indicators of physics problem solving skills and self-directed learning skills 
respectively are being trained in each stage of PIL model syntax phase presumed to be able to improve physics 
problem solving skills and self-directed learning skills of students in open and distance education.

         
Problem of Research

The most primary issue of this research is how to analyze the validity and effectiveness of PIL model against 
electricity and magnetism subjects can improve the achievement of physics problem solving skills and self-directed 
learning skills of students in ODES. PIL model is effective when its content validity and construct validity are valid 
and reliable. PIL model is effective when the learning process is able to reach such a significant improvement of 
physics problem solving skills and self-directed learning skills (statistically). PIL model validity is formulated ac-
cording to the following validity formula, rα = [(Average Square people - Average Square residual)/ (Average Square 
people + (k-1) Average Square residual)] and Cronbach’s alpha α = k rα/[1+(k-1) rα] (Malhotra, 2011). The criteria of 
PIL model validity and reliability are shown in Table 1.

Table 1. 	 Validity and reliability of PIL model criteria

Check Scale Statistics Category

Validity Single measures interrater correlation coefficient-ICC (ra)
ra  ≤ r table Invalid

ra  > r table Valid

Reliability Cronbach’s alpha/average measures interrater correlation coefficient-ICC (a)
a  < .6 Unreliable

 .6 ≤ a ≤ 1.0 Reliable

PIL model effectiveness to improve physics problem solving skills and self-directed learning skills of students 
in ODES is decided by the normalized gain score, namely: n-gain = (post-test score – pre-test score)/ (maximum 
score – pre-test score) (Hake, 1999). According to the following criteria: (1) when n-gain > .70 (high); (2) when 
.30 < n-gain < .70 (moderate); and (3) when n-gain < .30 (high). This research is aimed to analyze PIL model validity 
and effectiveness to improve physics problem solving skills and self-directed learning skills of students in ODES.

     
Research Focus

The focus of this research is to analyze the validity and effectiveness of PIL model against the improvement 
of physics problem solving skills and self-directed learning skills. The issues are: 1) is PIL model that has been for-
merly developed validity and reliability qualified? 2) is there any significant improvement (statistically) of physics 
problem solving skills and self-directed learning skills before and after learning using PIL model? 3) how much is 
the improvement of physics problem solving skills and self-directed learning skills of students in open and distance 
education? 4) is there any different improvement of physics problem solving skills and self-directed learning skills 
after learning using PIL model among all groups?

  
Methodology of Research

General Background 

This study was conducted in the Odd Semester of the Academic Year 2016/2017 within 15 weeks using elec-
tricity and magnetism topics. This research is emphasized on the analysis of PIL model validity and effectiveness 
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fulfillment by analyzing the teaching impact using PIL model to improve physics problem solving skills and self-
directed learning skills of students in ODES before and after learning using PIL model. In this research, PIL model 
validity is calculated according to the difference between the score of average square people and average square 
residual, and the reliability of PIL model is calculated according to Cronbach’s alpha. Meanwhile, the effectiveness 
of physics problem solving skills and self-directed learning skills is calculated according to: (a) the significant score 
difference between pre-test and post-test, (b) the number of n-gain score can be categorized into low, moderate, 
and high categories for both physics problem solving skills and self-directed learning skills.

    
Sample 

This research is held toward 144 Open University students of Surabaya regional office from a population of 
225 students in three different regions in which there are two groups of students respectively. Determination of 
number of samples is based on Slovin’s formula, i.e. Sample = [population / (1 + e2 x population)] with error toler-
ance e = 5 % (Sevilla, Ochave, Punsalan, Regala, & Uriarte, 1984). During a limited trial test, it uses one region with 
two groups, namely group-1 and group-2 of 22 students respectively. They have the same comprehensive level of 
physics problem solving skills and self-directed learning skills with respect to electricity and magnetism. Whereas, 
during a broad trial test, it uses two regions with two groups, namely group-3, group-4, group-5, and group-6 of 
which consist of 25 students respectively with the same comprehensive level of physics problem solving skills and 
self-directed learning skills with respect to electricity and magnetism.

Instrument and Procedures

This research was conducted using focus group discussions of experts that consisted of three science educa-
tion experts and applies quasi-experiment of one group pre-test and post-test design. This research is classified as 
quasi experiment research using one group pre-test – post-test design, namely: O1 X O2 (Fraenkel, Wallen, & Hyun, 
2012). Learning that applies PIL model (X) is firstly validated by three experts of physics education (two experts 
have doctoral and professorial education background of physics education, 1 expert has pure physics doctoral 
education, and the three of them have the skills of ODES and ICT) before it is certified to be valid and reliable. Fur-
thermore, PIL model that has been valid and reliable according to the expert shall be used in physics learning of 
electricity and magnetism subjects. The research is held by giving pre-test (O1) before the group of students learns 
about electricity and magnetism subject and the test is based on physics problem solving skills and self-directed 
learning skills indicators. The group of students then shall learn using PIL (X) model.  

The process of learning is performed by means of PIL model and the PIL model learning wares that shall 
include syllabus, learning plan, textbooks for students, and worksheets of students. According to the evaluation 
done by the validating officers, PIL model and PIL model learning wares have been certified to have been validity 
qualified both of content and construct, and reliable. The process of learning applied in this research, during both 
limited and broad tests uses PIL model. Finally, after the learning process is accomplished, all groups of students 
are provided with post-test (O2), which subjects and problems are similar to those of pre-test.      

    
Data Analysis

The experts according to the validity of both content and construct validate PIL model and PIL model wares. 
The validity of content is the illustration of need and newness, while the validity of construct is the illustration of 
consistence between PIL model with the theory/empiric and the consistence among model components (Plomp 
& Nieveen, 2007). In order to analyze the validity and reliability of PIL model, single measures inter-rater coefficient 
correlation and Cronbach’s alpha are used, accordingly.  But, to analyze the impact of PIL model teaching toward 
physics problem solving skills and self-directed learning skills, the collected scores of pre-test and post-test are 
tested using pair t-test or non-parametric analysis of Wilcoxon’s test (Gibbons & Chakraborti, 2011).

The selection of testing method shall depend on the meeting of normality assumption for pre-test and post-
test scores. When the normality assumption for the achieved score is met, the pair t-test then will be applied. When 
it is not met, the non-parametric analysis shall be used. In addition, the calculation of n-gain adapted from Hake 
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(1998) is made to decide the level of improvement. IBM SPSS Statistics 22 software is used to test the impact of PIL 
model teaching toward the improvement of problem solving skills and self-directed learning skills. Furthermore, 
in order to analyze the consistence of PIL model teaching impact toward physics problem solving skills and self-
directed learning skills of the six groups, it uses variant analysis (ANOVA). The testing method shall depend on the 
compatible result of normality assumption and variant homogeneity tests of n-gain.

Result of Research

PIL model and its wares validation is done through a series of focus group discussion (FGD) activities in which 
three experts of physics education are invited as the validating officers. Details of validity and reliability scores of 
each PIL model component item and its ware are shown in Table 2.

Table 2. 	 Validity and Reliability of PIL Model.

Item
Content validity Construct validity

Validity (ra) Cronbach’s Alpha (a) Validity (ra) Cronbach’s Alpha (a)

1. PIL Model .75 Valid .92 Reliable .79 Valid .99 Reliable

2. Syllabus .85 Valid .99 Reliable .99 Valid .99 Reliable

3. Teaching plan .74 Valid .96 Reliable .99 Valid .99 Reliable

4. Teaching Materials .79 Valid .98 Reliable .73 Valid .96 Reliable

5. Students worksheet .70 Valid .92 Reliable .98 Valid .99 Reliable

The scores of pre-test and post-test during the limited trial and broad trial of all groups are shown in Figure 
1 and Figure 2. The grey bar indicates the pre-test while the shaded bar indicates the post-test. 

Figure 1: 	 The average scores of the student’s pre-test and post-test in terms of physics problem solving skills 
of all groups.

Figure 1 shows that the average score between pre-test and post-test associated with the physics problem 
solving skills of electricity and magnetism subjects of all groups is improved.  The average score of pre-test, post-test 
and n-gain with respect to the indicator of physics problem solving skills of all groups is shown in details in Table 3.
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Table 3. 	 The average scores of the pre-test, post-test, and the n-gain of physics problem solving skills of all 
groups.

Group Number of the 
Students Scores

Problem solving skills indicator

Formulating of 
the Problem

Variable 
Identification

Form a 
Hypothesis

Analyze 
the Data

Draw 
Conclusions

Group-1 22

Pre-test 28.71 28.18 29.92 42.10 36.93

Post-test 84.55 78.18 84.62 69.72 76.93

n-gain .78 .70 .78 .44 .62

Group-2 22

Pre-test 27.80 26.59 26.97 28.41 26.25

Post-test 80.23 73.18 82.12 65.51 73.07

n-gain .73 .64 .75 .51 .61

Group-3 25

Pre-test 45.23 41.82 46.21 29.83 30.68

Post-test 88.64 94.32 87.95 68.58 87.73

n-gain .79 .86 .78 .56 .81

Group-4 25

Pre-test 28.56 41.82 31.36 24.83 26.48

Post-test 87.27 94.32 86.97 68.24 82.39

n-gain .85 .88 .82 .57 .78

Group-5 25

Pre-test 38.03 39.09 37.95 27.95 32.05

Post-test 87.35 90.68 87.20 66.76 85.34

n-gain .78 .83 .78 .53 .75

Group-6 25

Pre-test 38.71 40.68 41.59 28.52 33.52

Post-test 87.20 90.45 87.95 68.30 84.20

n-gain .80 .84 .79 .55 .76

The teaching outcomes achieved by all groups with respect to self-directed learning skills are shown in Fig-
ures 2 and Table 4.

Figure 2: 	 The average scores of the student’s pre-test and post-test in terms of the self-directed learning skills 
of all groups.

Figure 2 shows that the average score between the pre-test and post-test of self-directed learning skills of 
electricity and magnetism subjects for all groups are also improved. The average score of pre-test, post-test and 
n-gain with respect to the indicator of self-directed learning skills of all groups is shown in details in Table 4.
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Table 4.	 The average scores of the pre-test, post-test, and the n-gain of self-directed learning skills of all 
groups.

Group N Scores
Self-directed learning skills indicator

A B C D E F

Group-1 22

Pre-test 48.94 39.22 42.56 45.23 42.21 44.09

Post-test 79.39 83.38 81.14 74.43 77.92 80.71

n-gain .58 .72 .66 .52 .61 .64

Group-2 22

Pre-test 44.85 37.53 42.05 46.25 43.38 39.74

Post-test 76.82 83.90 79.15 75.11 74.81 79.48

n-gain .54 .74 .63 .52 .55 .65

Group-3 25

Pre-test 33.33 34.03 34.43 35.68 32.99 34.55

Post-test 83.33 86.75 88.64 78.86 79.48 80.84

n-gain .73 .77 .80 .65 .67 .68

Group-4 25

Pre-test 40.00 35.19 37.05 41.93 43.25 42.66

Post-test 85.30 87.01 88.41 79.09 81.30 81.95

n-gain .76 .80 .82 .66 .68 .69

Group-5 25

Pre-test 37.58 35.97 36.82 39.55 37.40 34.74

Post-test 84.55 85.84 88.18 78.52 77.53 78.44

n-gain .75 .78 .81 .66 .63 .65

Group-6 25

Pre-test 37.88 35.45 37.27 39.09 38.31 38.44

Post-test 85.00 87.40 88.52 78.64 80.26 79.09

n-gain .75 .80 .82 .65 .67 .64
N= Number of students; A= Initiation and persistence; B= Responsibility; C= Discipline and great curiosity; D= Confidence and strong 
desire to learn; E= Able to organize time and set the pace of learning; F= Love to learn and meet the planned target and revision

The average n-gain scores of physics problem solving skills and self-directed learning skills of all groups are 
shown in Figure 3.

Figure 3:	 The average scores of the n-gain for both the problem solving skills and self-directed learning skills 
of all groups. 
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Figure 3 shows that the average scores of the n-gain for physics problem solving skills of all groups, from 1 
to 6, respectively are: .68; .65; .76; .78; .73; and .75. The average n-gain scores of both groups in the limited test 
respectively are categorized as moderate, while the average n-gain scores of the next four groups in the wider test 
respectively are categorized as high. On the other side, the average n-gain scores for self-directed learning skills 
of all groups respectively are .64; .62; .72; .74; .71; and .72. The average n-gain scores of both groups in the limited 
test respectively are categorized as moderate, while the average n-gain scores of the next four groups in the wider 
test respectively are categorized as high. 

Pre-test and post-test normality test for all groups are held by means of one-sample Kolmogorov-Smirnov Z 
test of IBM SPSS Statistics 22 software as shown in Table 5.

Table 5. 	 The normalized post-test and pre-test of physics problem solving skills and self-directed learning 
skills for all groups.

Group Test N

Physics problem solving skills Self-directed learning skills

Mean Std. 
Deviation

Asymp. 
Sig. 

(2-tailed)
Normal 

Distribution Mean Std. 
Deviation

Asymp. 
Sig. 

(2-tailed)
Normal 

Distribution

1
posttest 22 78.34 4.88 .01 no 79.81 7.84 .92 yes

pretest 22 32.26 6.44 .58 yes 43.51 5.13 .96 yes

2
posttest 22 74.49 6.63 .28 yes 78.48 7.40 .82 yes

pretest 22 26.10 5.21 .90 yes 41.98 4.80 .83 yes

3
posttest 25 82.25 8.75 .77 yes 82.50 8.57 .33 yes

pretest 25 36.26 7.83 .94 yes 34.80 5.54 .25 yes

4
posttest 25 92.02 9.56 .33 yes 84.66 5.10 .99 yes

pretest 25 38.82 6.18 .25 yes 39.23 4.90 .89 yes

5
posttest 25 82.50 8.57 .33 yes 82.55 6.06 .71 yes

pretest 25 80.38 4.02 .90 yes 36.87 4.39 .95 yes

6
posttest 25 33.54 6.61 .67 yes 83.09 6.17 .91 yes

pretest 25 81.35 4.87 .92 yes 37.68 3.61 .65 yes
N= Number of students

Table 5 shows that post-test and pre-test of physics problem skills and self-directed learning skills are normally 
distributed to all groups, unless for group-1 that is not normally distributed in the post-test. Therefore, in order 
to analyze the impact of PIL model teaching further, Wilcoxon test is applied to group-1 that is not normally dis-
tributed, while pair t-test is applied for other groups those are normally distributed. Table 6 and Table 7 shows the 
results obtained in Wilcoxon test and pair t-test after meeting the normality assumption of pre-test and post-test.

Table 6. 	 The Wilcoxon test result of the physics problem solving skills of group-1.

	                                                                           N                 Z                   p

                                         Post-test and Pre-test           	 22            - 4.108          < .0001
*p < .05 (2-tailed)
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Table 7.	 The pair t-test result of the physics problem solving skills and self-directed learning skills of group-1 
up to group-6.

Pair N

Physics problem solving skills Self-directed learning skills

Mean
Std. 

Error 
Mean

t df p Mean
Std.
Error
Mean

t df p

Pair 1 22 Wilcoxon test 36.30 2.22 16.32 21 < .0001

Pair 2 22 48.39 1.87 25.95 21 < .0001 36.50 2.21 16.52 21 < .0001

Pair 3 25 45.99 1.77 25.92 24 < .0001 47.70 2.41 19.80 24 < .0001

Pair 4 25 53.20 2.69 19.79 24 < .0001 45.43 1.34 33.91 24 < .0001

Pair 5 25 46.85 1.52 30.86 24 < .0001 45.68 1.57 29.15 24 < .0001

Pair 6 25 46.15 1.39 33.18 24 < .0001 45.41 1.49 30.40 24 < .0001

Table 6 shows that the score provided by Z is -4.108 with significance level of p < .05. This clearly indicates 
that PIL model does have an impact on improving the physics problem solving skills of group-1. Table 7 also shows 
that t scores of physics problem solving is t = 25.95 for degrees of freedom, df = 22, t = 25.92, t = 19.79, t = 30.86, 
t = 33.18 for degrees of freedom, df = 25. t score of self-directed learning skills is 16.32 and t = 16.52 for degrees 
of freedom, df = 22, t = 19.80, t = 33.91, t = 29.15, and t = 30.40 for degrees of freedom, df = 25. Such scores are 
considered significant since p < .05.

The consistence of PIL model impact on the skills of physics problem solving and self-directed learning then 
is further analyzed by means of ANOVA after meeting the normality assumption and variant homogeneity as 
shown in Table 8.

Table 8.	 The results of ANOVA of physics problem solving skills and self-directed learning skills of all groups.

n-gain all groups Sum of Squares df Mean Square F p

Physics problem solving skills Between Groups .208 5 .042 1.979 .302

Within Groups 1.446 138 .010    

Total 1.654 143      

Self-directed learning skills Between Groups .274 5 .055 1.608 .704

Within Groups 2.096 138 .015    

Total 2.370 143      

Table 8 shows that F count gives F = 1.98 < Ftable (5; 138) = 2.28 with significance level p = .302 > .05 for physics prob-
lem solving skills. Therefore, there are strong indications that the impact of PIL model on the physics problem solving 
skills for the group is not different at the 5% level of significance. Table 8 also shows that F = 1.61 < Ftable (5;138) = 2.28 
with significance level P = .704 > .05 for self-directed learning skills. Consequently, there are strong indications that 
the impact of PIL model on the self-directed learning for the group is not different at the 5% level of significance.

Discussion

The Validity and Reliability of PIL Model

PIL model validation is held through FGD activities by experts those are science education expert, physics 
education expert, and open and distance education practitioner, so that valid PIL model that meets the aspect of 
necessity and newness based on strong empirical theory in which there is inter-consistence among its structural 
components is achieved. This PIL model validation is in line with the result of research done by Murgado-Armenteros, 
Torres-Ruiz, and Vega-Zamora (2012) in which it states that one product validation can be performed through FGD 
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activities by the experts, either face to face or online. By taking the availability of facilities and infrastructures into 
account, this PIL model validation is taken face to face, in which three ODES experts are involved.

The result of FGD activities as shown in Table 2 indicates that PIL model and its components those model 
rational, theoretical and empirical support, model syntax, social systems, reaction principle, supporting systems, 
instructional & accompanying impacts are categorized as valid and reliable. Malhotra (2011) states that a product is 
considered as valid when it has ICC single measure of rα = .754 > rtable. In this research, the result of rα = .75 > rtable for 
content validation and of rα = .79 > rtable for construct validation are obtained, which means that the developed PIL 
model has such a high validation of both content and construct. It is so with the Syllabus, teaching plan, teaching 
materials, and university student’s worksheet those are valid and reliable. This also corresponds to the research of 
Plomp and Nieveen (2007) which state that a product does have a good quality when referring to content validity 
and construct validity those are valid and able to illustrate necessity, newness, inter-component consistence of 
the model and both theoretical and empirical support.

PIL model that is valid already of both content and construct must be tested for its consistence in order that 
the model is stable and can be routinely used. According to Sarstedt and Mooi (2014), reliability of certain product 
can be stable when it meets the following qualifications: stability of the measurement, internal consistency reli-
ability, and inter-rater reliability. PIL model is considered as reliable when the coefficient of Cronbach’s alpha (α) 
and Cronbach’s alpha if item deleted is > .60 (Malhotra, 2011). According to the result of FGD, internal consistence 
reliability and inter-rater reliability of PIL model are found to be all reliable as shown by Table 2 with Cronbach’s 
alpha is: .996 for content validity; .993 for construct validity. The internal consistence reliability is indicated with 
the value of Cronbach’s alpha if items deleted of component are .972 – .976 respectively for content validity and 
.925 – 1,000 for construct validity. It means that the developed PIL model has such a high reliability of both content 
validity and construct validity. 

The wares of PIL model that is developed those syllabus, teaching plan, teaching materials, and university 
student’s worksheet are the wares of PIL model that is compatible to be used in complementing PIL model. It is to 
make it corresponds to the need, has the newness feature and is supported by strong theoretical and empirical 
ground, to have inter-component consistence (Plomp & Nieveen, 2007), good literacy and appropriate to be a 
teaching plan of PIL model to improve the physics problem solving skills and self-directed learning skills (Dunlap, 
2005) of the students in open and distance education (Blaschke, 2012).

PIL model is categorized as valid of both content and construct validity, so that it can be used as the refer-
ence to make a plan of physics problem solving skills and self-directed learning skills training. This is in line with 
the research held by Seechaliao, Natakuatoong, and Wannasuphoprasit (2012) in which it is stated that such valid 
teaching model can assist the researcher and practitioner to design a teaching according to the teaching principles 
those have been understood. The valid teaching model can be used as the reference for the academics and practi-
tioner to plan a teaching program (Kimbell & Stables, 2007). The valid PIL model can provide the practitioners with 
a chance to apply it on physics teaching by involving scientific process and product, so that it can be used to train 
physics problem solving skills and self-directed learning skills (Pandiangan, Jatmiko, & Sanjaya, 2016).

         
The Effectiveness of PIL Model and Its Application

A good teaching model must have specific characteristics and purpose and meet validity, practicability, and 
effectiveness aspects. Honebein and Honebein (2015) state that effective teaching is possible when the teaching 
process is designed according to the core principles of teaching plan theory. Such an effective teaching can be 
achieved when a lecturer has an appropriate strategy to deliver his/her knowledge to the students structurally 
and be able to integrate theory and practice into the process of learning (Hughes, 2005). A teaching is categorized 
as effective when the tutor has a good level of knowledge and comprehension of teaching (Roscoe & Chi, 2007), 
the students actively participate in the learning (Eom, Wen, & Ashill, 2006), available infrastructures of laboratory 
equipment’s/ computer simulation (Beatty, 2013), and the learning achievement of students is improved as they 
have a good respond to the learning (Zimmerman & Schunk, 2012). Based on activity theory, increased student 
engagement can improve learning outcome, with respect to effectiveness, such learning can be measured accord-
ing to the improved achievement of the students and their respond to the learning (Jatmiko, Widodo, Budiyanto, 
Wicaksono, & Pandiangan, 2016; Liaw, 2008).

The improvement of student’s problem-solving skills can be seen from the n-gain of physics problem solv-
ing skills with respect to electricity and magnetism obtained from the calculation of scores achieved in pre-test 
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and pro-test given to the students before and after teaching in which PIL model is applied. According to Figure 1, 
before learning about electricity and magnetism using PIL model, the students have not had any competence of 
problem-solving skills yet. Their average scores are still under the standard score that is of 32.26 within the score 
range from 0 to 100 for group-1; of 26.10 for group-2; of 36.80 for group-3; of 27.53 for group-4; of 32.60 for group-5; 
and of 35.59 for group-6.  This is because the students have not been familiar yet to do the thinking activities as 
demanded by PIL model in physics problem solving skills, as follows, problem formulation, variable identification, 
hypothesis forming, data analysis, and conclusion drawing.

This research result is supported by the research done by Mestre (2001) in which it is stated that problem 
solving skills in physics learning at higher education level is based on the characteristics of physics subject that is 
assumed to be relatively difficult and complex. Problem solving skills in physics that is abstract is categorized as 
low and difficult to understand (Snyder, 2000). The preliminary research result to 83 students of Open University 
Stratum-1 program with respect to physics problem solving skills is still low (Pandiangan, Jatmiko, & Sanjaya, 2015). 
This is due to the lack of understanding of students about the model and theory of physics (Clement, 1993)  and 
poor competence of understanding science literacy (Yore & Treagust, 2006).                                              

After learning about electricity and magnetism using PIL model, the students achieve good physics problem 
solving skills competence, which average scores are 78.34 for group-1; 74.49 for group-2; 82.60 for group-3; 81.14 
for group-4; 80.99 for group-5; and 81.35 for group-6. It means that the average scores have been improved before 
and after the application of PIL model as much as 142.20%, as follows: 184.93% for group-1, 72.63% for group-2, 
185.71% for group-3, 105.26% for group-4, 152.22% for group-5, and 108.91% for group-6. These improved scores 
of physics problem solving skills of all groups are significant and consistent at the real level of 5% with respective 
n-gain of groups are .68 for group-1, .65 for group-2, .76 for group-3, .78 for group-4, .73 for group-5 and .75 for 
group-6. Such results indicate that teaching using PIL model does have an impact on the skills of problem solv-
ing that is really improved. The level of such PIL model teaching impact on the physics problem solving skills of 
all groups is consistent significantly at the real level of 5%. Group-1 and Group-2 are in the moderate category of 
limited test, while group-3, group-4, group-5, and group-6 are in the high category of wider test.

Such improvement of competence according to the indicator of physics problem solving skills using PIL model 
is due to several causes. Those causes among others are: the students have been trained and directed to reach 
the indicator of physics problem solving skills (Bradford, 2015); course syllabus (Jenkins, Bugeja, & Barber, 2014),  
teaching materials (Crouch & Mazur, 2001), good worksheet (Bakırcı, Bilgin, & Simsek, 2011), good teaching environ-
ment and tool/simulation technique (Sedrakyan & Snoeck, 2012) those provide the students with positive effects 
while making hypothesis and creating good analyzing skills. Further, the learning initiated with having a problem 
(Engeström, 2001), trying a simulation before predicting what may happen (Tao & Gunstone, 1999), deciding the 
purpose of experiment, formulating the problem, identifying variables, and making hypothesis (Bradford, 2015) 
can grow motivation, initiative and persistence of the students to solve the problem. An explanation about natural 
symptoms according to the data obtained during the process of investigation is a highly decisive factor to ensure 
a successful teaching of physics practicum (Champagne, Klopfer, & Anderson, 1980).

Referring to the achieved results as aforesaid, teaching syntax that has been formulated according to physics 
problem solving skills is supported by the newest empirical data and teaching theory. Such an improved phys-
ics problem solving skills using PIL model is also supported by several results of research, as follows: (1) learning 
effectiveness may be due to the quality of teaching (Palardy & Rumberger, 2008), facilities and infrastructures 
availability (Piccoli, Ahmad, & Ives, 2001),  active participation of students and students’ response (Liaw, 2008; 
Tschannen-Moran & Hoy, 2001); (2) an effective lecturer knows how to assist his/her students in doing their in-
vestigation using knowledge, curriculum, and staged teaching to deal with complexity that they may encounter 
during the class (Rubin, Chamot, Harris, & Anderson, 2007); (3) while solving a problem, it is important to build 
such knowledge in social aspects according to what is needed by the students and how they should learn (Asheim, 
Coenen, & Vang, 2007; Hmelo-Silver, 2004), social interaction with others in which they may generate new ideas 
to improve their intellectual development based on former experience (Csikszentmihalyi, 2014; Ostrom, 2014), 
the students then become more active in class discussions and are able to maintain a good learning habit (Baxter 
Magolda, 2003; Kong, 2014).

This result of research is also supported by several theories of teaching with respect to physics problem solving 
skills of PIL model. Those theories are as follows: motivation theory, which states that a person will be motivated 
when what he or she does can attract the attention of students (Arends, 2012); top-down process, which states that 
we’d better be off choosing complex problems to solve and then finding basic skills as required (Moreno, 2010); 
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zone of proximal development, which states that students will learn the best concept when such concept is in the 
closest development zone (Moreno, 2010; Slavin, 2006); and scaffolding, which states that the students should 
be given complex, difficult, and realistic assignments and provided with gradual assistance to solve the problems 
(Slavin, 2006). Theoretical analysis states that one of creative problem-solving methods those are often suggested 
is to analyze and register the main characteristics of problem elements (Moreno, 2010).

As the case with physics problem solving skills, the improvement of university student’s self-directed learning 
skills can be indicated from the n-gain. The n-gain is calculated from those scores achieved in pre-test and post-test 
given to the student. According to Figure 2, before learning about electricity and magnetism by means of PIL model, 
the students have such a low skill of self-directed learning, namely as much as 43.51 in group-1, 41.97 in group-2, 
34.29 in group-3, 39.91 in group-4, 36.74 in group-5, and 37.77 in group-6 within the score range from 0 to 100. This 
is since the students have not yet been used to do active thinking as thinking activities of self-directed learning 
required by PIL model, namely initiation and persistence, responsibility, discipline and great curiosity, confidence 
and strong desire to learn. They should also be able to organize time and set the pace of learning, and love to learn 
and meet the planned target and revision. The result of this research is supported by Benegas and Flores (2014), 
who states that undergraduate introductory physics course, especially electric circuit, has a complex concept to be 
verbally explained only. Therefore, it will be less effective and practical to improve self-directed learning. The result 
of preliminary study to 83 students of Open University Stratum-1 bachelor program with respect to self-directed 
learning skills is still underrated (Pandiangan, Jatmiko, & Sanjaya, 2005).   

After learning about electricity and magnetism using PIL model, the students have had a good competence 
of self-directed learning skills with average scores of 79.81 for group-1; 78.48 for group-2; 83.53 for group-3; 84.22 
for group-4; 82.55 for group-5; and 83.39 for group-6 respectively. It means that the average scores are improved 
before and after PIL model application by 96.73%, which is 104.35% for group-1; 82.26% for group-2; 105.26% for 
group-3; 103.3% for group-4; 83.74% for group-5; and 93.18% for group-6. These improved scores of self-directed 
learning skills of all groups are significant and consistent at real level of 5% with respective n-gain of groups are 
.64 for group-1; .62 for group-2; .72 for group-3; .74 for grou-4; .71 for group-5; and .72 for group-6. Such results 
indicate that teaching using PIL model does have a real impact on the improved skills of self-directed learning. The 
level of such PIL model teaching impact on the self-directed learning skills of all groups is consistent significantly 
at real level of 5%. Group-1 and group-2 are in moderate category of limited test, while group-3, group-4, group-5, 
and group-6 are in high category of wider test. 

Such improvement of competence according to the indicator of self-directed learning skills using PIL model is 
due to several causes. Those causes among others are: (1) the students have been trained and directed to reach the 
indicator of self-directed learning skills (Stewart, 2007); (2) both formal and informal trainings may change someone’s 
habit to leave his/her old habit and adapt with new technology to create better products and these technology, 
together with the quality of the training process, should be a major challenge for the coming time (Daniel, Cano, & 
Cervera, 2015; Walkington & Sherman, 2013); (3) problem presentation that will effectively encourage the students 
to be more independent, initiated and persisted to learn (Biggs, 2011); (4) the students have the competence of 
understanding formulations, graphs, illustrations, review and extend existing frameworks on modeling to develop 
a new framework that describes model-based reasoning in introductory and upper-division physics laboratories,  
table reading and relating variables that may help the students to simplify problems, so that the students can learn 
more independently (Zwickl & Hu, 2015); (5) the students can individually build their own knowledge and develop 
meanings according to former experiences, either personally or in social context (Greenspan, 2015).

The result of this research is also supported by several teaching theories with respect to self-directed learning 
skills of PIL. Those theories among others are: advanced organizer theory, which states that the preliminary state-
ment about a subject to be learnt will provide new information structures and relate them to the information that 
the students have had previously (Moreno, 2010; Slavin, 2006); modeling theory, which states that the students can 
learn through explanation and observation of others (Arends, 2012; Moreno, 2010); cognitive apprenticeship, which 
states that a student’s process of learning can be taken gradually until he/she reaches the level of expertise while 
interacting with an expert whose knowledge is higher, either older or at the colleagues (Arends, 2012; Slavin, 2006).

Conclusions

By virtue of the aforementioned research and discussion, learning that applies PIL model and its wares on 
electricity and magnetism subjects is validly, reliably, and effectively qualified to improve the physics problem solv-
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ing skills and self-directed learning skills of students at open and distance education systems. The validity, reliability 
and effectiveness of teaching that applies PIL model and its wares to improve physics problem solving skills and 
self-directed skills are based on:  (1) the validity of the developed PIL model is valid based on single measure inter-
rater correlation coefficient rα > rtable and Cronbach’s alpha .6 < α < 1.0; (2) there is such a significant improvement 
(statistically) of physics problem solving skills and self-directed learning skills before and after applying PIL model; 
(3) n-gain scores of physics problem solving skills and self-directed learning skills are categorized as moderate in 
the limited test and high in the wider test; (4) there is not any difference level of improvement between physics 
problem solving skills and self-directed learning skills (there is no difference of n-gain) for both tests in all groups. 
It means that PIL model and its wares are consistent to improve physics problem solving skills and self-directed 
learning skills of the students at open and distance education systems.

Acknowledgements

The authors would like to express their gratitude to the Republic of Indonesia Government via Research, 
Technology, and Higher Education Ministry for the support, facility and infrastructures to this research, especially 
to the Indonesia Open University. The authors would like to send their gratitude also to Surabaya State University 
for the opportunity to hold this research.  This work was supported in part by a grant from the Research Institute 
and Community Service of the Indonesia Open University (No.: 5344 /UN31.2/DN/2017).

References

Adams, R., Vista, A., Scoular, C., Awwal, N., & Griffin, P. (2015). Automatic coding procedures for collaborative problem solving 
Assessment and Teaching of 21st Century skills (pp. 115-132): Springer.

Adeyemi, A. M., & Adeyemi, S. B. (2014). Personal factors as predictors of students’ academic achievement in colleges of educa-
tion in South Western Nigeria. Educational Research and Reviews, 9 (4), 97. 

Arends, R. I. (2012). Learning to teach. New York: McGraw-Hill Companies, Inc.
Asheim, B., Coenen, L., & Vang, J. (2007). Face-to-face, buzz, and knowledge bases: Sociospatial implications for learning, innova-

tion, and innovation policy. Environment and Planning C: Government and Policy, 25 (5), 655-670. 
Bakırcı, H., Bilgin, A. K., & Simsek, A. (2011). The effects of simulation technique and worksheets on formal operational stage in 

science and technology lessons. Procedia-Social and Behavioral Sciences, 15, 1462-1469. 
Baxter Magolda, M. B. (2003). Identity and learning: Student affairs a role in transforming higher education. Journal of College 

Student Development, 44 (2), 231-247. 
Beatty, K. (2013). Teaching & researching: Computer-assisted language learning: Routledge.
Benegas, J., & Flores, J. S. (2014). Effectiveness of tutorials for introductory physics in argentinean high schools. Physical Review 

Special Topics - Physics Education Research, 10 (1), 1-10. 
Biggs, J. B. (2011). Teaching for quality learning at university: What the Student Does: McGraw-Hill Education (UK).
Blaschke, L. M. (2012). Heutagogy and lifelong learning: A review of heutagogical practice and self-determined learning. The 

International Review of Research in Open and Distributed Learning, 13 (1), 56-71. 
Brad, A. (2011). A Study of the problem solving activity in high school students: Strategies and self-regulated learning. Acta 

Didactica Napocensia, 4 (1), 21-30. 
Bradford, A. (2015). Science & the scientific method: A ddefinition. Live Science.  Retrieved from http://www.livescience.com/21456-

empirical-evidence-a-definition.html. 
Brophy, J. E. (2013). Motivating students to learn: Routledge.
Cash, R. M. (2017). Advancing differentiation: Thinking and learning for the 21st century: Free Spirit Publishing.
Champagne, A. B., Klopfer, L. E., & Anderson, J. H. (1980). Factors influencing the learning of classical mechanics. American Journal 

of Physics, 48 (12), 1074-1079. 
Clement, J. (1993). Using bridging analogies and anchoring intuitions to deal with students’ preconceptions in physics. Journal 

of research in science teaching, 30 (10), 1241-1257. 
Crouch, C. H., & Mazur, E. (2001). Peer instruction: Ten years of experience and results. American Journal of Physics, 69 (9), 970-977. 
Csikszentmihalyi, M. (2014). Toward a Psychology of optimal experience. Springer.
Daniel, S. J., Cano, E. V., & Cervera, M. G. (2015). The future of MOOCs: Adaptive learning or business model? Universities and 

Knowledge Society Journal, 12 (1), 64-73. 
Dunlap, J. C. (2005). Changes in students’ use of lifelong learning skills during a problem-based learning project. Performance 

Improvement Quarterly, 18 (1), 5-33. 
Ellinger, A. D. (2004). The concept of self-directed learning and its implications for human resource development. Advances in 

Developing Human Resources, 6 (2), 158-177. 
Engeström, Y. (2001). Expansive learning at work: Toward an activity theoretical reconceptualization. Journal of Education and 

Work, 14 (1), 133-156. 
Eom, S. B., Wen, H. J., & Ashill, N. (2006). The determinants of students’ perceived learning outcomes and satisfaction in university 

THE VALIDITY AND EFFECTIVENESS OF PHYSICS INDEPENDENT LEARNING MODEL TO 
IMPROVE PHYSICS PROBLEM SOLVING AND SELF-DIRECTED LEARNING SKILLS OF 

STUDENTS IN OPEN AND DISTANCE EDUCATION SYSTEMS
(P. 651-665)



664

Journal of Baltic Science Education, Vol. 16, No. 5, 2017

ISSN 1648–3898     /Print/

ISSN 2538–7138 /Online/

online education: An empirical investigation. Decision Sciences Journal of Innovative Education, 4 (2), 215-235. 
Fraenkel, J., Wallen, N., & Hyun, H. (2012). How to design and evaluate research in education (8th edt.). New York: McGram-Hill 

Companies: Inc.
Gibbons, J. D., & Chakraborti, S. (2011). Nonparametric statistical inference (5 ed.). Tuscaloosa: CRC Press.
Greenspan, Y. F. (2015). A guide to teaching elementary science: Ten easy steps. Springer.
Grif﻿fin, P., & Care, E. (2015). Assesment and teaching of 21st century skills: Methods and approach. New York: Springer.
Guglielmino, L. M., & Guglielmino, P. J. (1991). Expanding your readiness for self-directed learning: A workbook for the learning 

preference assessment. Organization design and development.
Hake, R. (1998). Interactive-engagement versus traditional methods: A six-thousand-student survey of mechanics test data for 

introductory physics courses. American Journal of Physics, 66 (1), 64-74. 
Hake, R. (1999). Analyzing change/gain score. American educational research association’s division measurement and research 

methodology. CA USA: Indiana University Press.
Hmelo-Silver, C. E. (2004). Problem-based learning: What and how do students learn? Educational Psychology Review, 16 (3), 235-266. 
Honebein, P. C., & Honebein, C. H. (2015). Effectiveness, efficiency, and appeal: Pick any two? The influence of learning domains 

and learning outcomes on designer judgments of useful instructional methods. Educational Technology Research and 
Development, 63 (6), 937-955. 

Hughes, J. (2005). The role of teacher knowledge and learning experiences in forming technology-integrated pedagogy. Journal 
of Technology and Teacher Education, 13 (2), 277. 

Jatmiko, B., Widodo, W., Budiyanto, M., Wicaksono, I., & Pandiangan, P. (2016). Effectiveness of the INQF-based learning on a 
general physics for improving student’s learning outcomes. Journal of Baltic Science Education, 15 (4), 441-451. 

Jenkins, J. S., Bugeja, A. D., & Barber, L. K. (2014). More content or more policy? A closer look at syllabus detail, instructor gender, 
and perceptions of instructor effectiveness. College Teaching, 62 (4), 129-135. doi:10.1080/87567555.2014.935700. 

Kimbell, R., & Stables, K. (2007). Researching design learning: Issues and findings from two decades of research and development 
(Vol. 34): Springer Science & Business Media.

Kong, S. C. (2014). Developing information literacy and critical thinking skills through domain knowledge learning in digital 
classrooms: An experience of practicing flipped classroom strategy. Computers & Education, 78, 160-173. 

Legault, L., Green-Demers, I., & Pelletier, L. (2006). Why do high school students lack motivation in the classroom? Toward an 
understanding of academic amotivation and the role of social support. Journal of Educational Psychology, 98 (3), 567. 

Liaw, S.-S. (2008). Investigating students perceived satisfaction, behavioral intention, and effectiveness of e-learning: A case 
study of the blackboard system. Computers & Education, 51 (2), 864-873. 

Malhotra, N. K. (2011). Review of marketing research: Special issue–marketing legends: Emerald Group Publishing Limited.
Mestre, J. P. (2001). Implications of research on learning for the education of prospective science and physics teachers. Physics 

Education, 36 (1), 44. 
Moreno, R. (2010). Educational psychology. USA: John Wiley & Sons, Inc.
Murgado-Armenteros, E. M., Torres-Ruiz, F. J., & Vega-Zamora, M. (2012). Differences between online and face to face focus groups, 

viewed through two approaches. Journal of Theoretical and Applied Electronic Commerce Research, 7 (2), 73-86. 
Ostrom, E. (2014). Collective action and the evolution of social norms. Journal of Natural Resources Policy Research, 6 (4), 235-252. 
Palardy, G. J., & Rumberger, R. W. (2008). Teacher effectiveness in first grade: The importance of background qualifications, at-

titudes, and instructional practices for student learning. Educational evaluation and policy analysis, 30 (2), 111-140. 
Pandiangan, P., Jatmiko, B., & Sanjaya, I. G. M. (2015). Investigasi besiapan belajar mandiri mahasiswa program inservice training 

pada pendidikan terbuka dan jarak jauh [Investigation readiness independent student learning inservice training program 
in open and distance education]. Paper presented at the National Seminar on Physics, Jember.

Pandiangan, P., Jatmiko, B., & Sanjaya, I. G. M. (2016). Pentingnya keterampilan pemecahan masalah dan kesiapan belajar mandiri 
mahasiswa pada  pendidikan terbuka dan jarak Jauh untuk menyongsong abad 21 [The importance of physics problem solv-
ing skill and self-directed learning skill in open and distance education to welcome to the 21st century]. Paper presented 
at the National Seminar on Science Education 2016, Surabaya.

Piccoli, G., Ahmad, R., & Ives, B. (2001). Web-based virtual learning environments: A research framework and a preliminary as-
sessment of effectiveness in basic IT skills training. MIS Quarterly, 401-426. 

Pless, N. M., Maak, T., & Stahl, G. K. (2011). Developing responsible global leaders through international service-learning programs: 
The ulysses experience. Academy of Management Learning & Education, 10 (2), 237-260. 

Plomp, T., & Nieveen, N. (2007). An introduction to educational design research. Paper presented at the Proceedings of the Seminar 
Conducted at the East China Normal University [Z]. Shanghai: SLO-Netherlands Institute for Curriculum Development.

Prahani, B. K., Pandiangan, P., & Nasir, M. (2015). Penilaian: Penghargaan prestasi kelompok penyelesaian masalah kolaborasi 
[Assessment: Collaboration problem solving group achievements]. Paper presented at the National Seminar on Science 
Education 2015, Surabaya.

Regulation of the Minister of Education and Culture of the Republic of Indonesia, 24 C.F.R. (2012).
Regulation of the Minister of Education and Culture of the Republic of Indonesia, 73 C.F.R. (2013).
Reimers, F. (2009). 14 Educating for global competency. International Perspectives on the Goals of Universal Basic and Seconda-

ryEeducation, 183. 
Roscoe, R. D., & Chi, M. T. (2007). Understanding tutor learning: Knowledge-building and knowledge-telling in peer tutors’ ex-

planations and questions. Review of Educational Research, 77 (4), 534-574. 
Rubin, J., Chamot, A. U., Harris, V., & Anderson, N. J. (2007). Intervening in the use of strategies. Language Learner Strategies, 30, 29-45. 

THE VALIDITY AND EFFECTIVENESS OF PHYSICS INDEPENDENT LEARNING MODEL TO 
IMPROVE PHYSICS PROBLEM SOLVING AND SELF-DIRECTED LEARNING SKILLS OF 
STUDENTS IN OPEN AND DISTANCE EDUCATION SYSTEMS
(P. 651-665)



665

Journal of Baltic Science Education, Vol. 16, No. 5, 2017

ISSN 1648–3898     /Print/

ISSN 2538–7138 /Online/

Sarstedt, M., & Mooi, E. (2014). A Concise guide to market research: The process, data, and methods using IBM SPSS statistics (2 ed.). 
New York: Springer.

Schunk, D. H. (2005). Self-regulated learning: The educational legacy of Paul R. Pintrich. Educational Psychologist, 40 (2), 85-94. 
Sedrakyan, G., & Snoeck, M. (2012). Technology-enhanced support for learning conceptual modeling. Enterprise, Business-Process 

and Information Systems Modeling (pp. 435-449): Springer.
Seechaliao, h., Natakuatoong, O., & Wannasuphoprasit, W. (2012). The validation of an instructional design and development model 

based on engineering creative problem solving principles to develop reative thinking skills of undergraduate engineering 
students. IPEDR, 30. Retrieved from http://www.ipedr.com/vol30/19-ICEMI%202012-M00032.pdf.  

Sevilla, C. G., Ochave, J. A., Punsalan, T. G., Regala, B. P., & Uriarte, G. G. (1984). An introduction to research methods. Quezon City: 
Rex Printing Company.

Silva, E. (2009). Measuring skills for 21st-century learning. Phi Delta Kappan, 90 (9), 630-634. 
Slavin, R. E. (2006). Educational psychology: Theory and practice (8 ed.). Boston: Allyn and Bacon.
Snyder, J. L. (2000). An investigation of the knowledge structures of experts, intermediates and novices in physics. International 

Journal of Science Education, 22 (9), 979-992. 
Stewart, R. A. (2007). Investigating the link between self-directed learning readiness and project-based learning outcomes: The 

case of international masters students in an engineering management course. European Journal of Engineering Education, 
32 (4), 453-465. 

Tao, P.-K., & Gunstone, R. F. (1999). The process of conceptual change in force and motion during computer-supported physics 
instruction. Journal of Research in Science Teaching, 36 (7), 859. 

Tschannen-Moran, M., & Hoy, A. W. (2001). Teacher efficacy: Capturing an elusive construct. Teaching and Teacher Education, 17 
(7), 783-805. 

Tucker, S. Y. (2014). Transforming Pedagogies: Integrating 21st century skills and web 2.0 technology. Turkish Online Journal of 
Distance Education, 15 (1), 166-173. 

Tutorial Guidelines for Student. (2016). Jakarta: Karunika.
Walkington, C., & Sherman, M. (2013). Using adaptive learning technologies to personalize instruction: The impact of relevant 

contexts on performance and learning outcomes. Journal of Educational Psychology, 105 (4), 932-945. 
Yew, E. H., & Schmidt, H. G. (2009). Evidence for constructive, self-regulatory, and collaborative processes in problem-based 

learning. Advances in Health Sciences Education, 14 (2), 251-273. 
Yore, L. D., & Treagust, D. F. (2006). Current realities and future possibilities: Language and science literacy - empowering research 

and informing instruction. International Journal of Science Education, 28 (2-3), 291-314. 
Zimmerman-Oster, K., & Burkhardt, J. C. (2000). Leadership in the making: Impact and insights from leadership development programs 

in US Colleges and Universities. Executive Summary. 
Zimmerman, B. J., & Schunk, D. (2011). Motivational sources and outcomes of self-regulated learning and performance. Handbook 

of self-regulation of learning and performance, 49-64. 
Zimmerman, B. J., & Schunk, D. H. (2012). Self-regulated learning and academic achievement: Theory, research, and practice: Springer 

Science & Business Media.
Zwickl, B. M., & Hu, D. (2015). Model-based reasoning in the physics laboratory: Framework and initial results. Physical Review 

Special Topics - Physics Education Research, 11 (2), 1-12. 

Received: May 26, 2017 Accepted: August 06, 2017

Paken Pandiangan Associate Professor, Researcher, Faculty of Training and Teacher 
Education, Indonesia Open University, Jalan Cabe Raya, Pondok Cabe, 
Jakarta, 15418 Indonesia.  
E-mail: pakenp@ecampus.ut.ac.id
Website: http://www.ut.ac.id/

I Gusti Made Sanjaya Associate Professor, Researcher, Mathematic and Natural Science 
Faculty, State University of Surabaya, Jalan Ketintang, Surabaya, 60231, 
Indonesia.  
E-mail: igustimadesanjaya@gmail.com
Website: http://www.unesa.ac.id/

Budi Jatmiko
(Corresponding author)

Professor, Researcher, Postgraduate School, State University of 
Surabaya, Jalan Ketintang, Surabaya, 60231 Indonesia.   
E-mail: budijatmiko@unesa.ac.id
Website: http://pasca.unesa.ac.id/

THE VALIDITY AND EFFECTIVENESS OF PHYSICS INDEPENDENT LEARNING MODEL TO 
IMPROVE PHYSICS PROBLEM SOLVING AND SELF-DIRECTED LEARNING SKILLS OF 

STUDENTS IN OPEN AND DISTANCE EDUCATION SYSTEMS
(P. 651-665)




