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 The phenomenon of English as a medium of instruction (EMI) has 
spread across the globe with the promise of equipping students with 
high English proficiency levels. While a plethora of research has been 
done to explore students’ and teachers’ readiness for EMI, very few 
have dealt with the reverse phenomenon, EMI graduates transferring 
from English to first-language (L1) medium instruction. Therefore, 
conducted as a case study of six EMI graduates, this research project 
seeks to understand how the participant adapted to L1 instruction at 
higher education. The data was collected using semi-structured 
interviews and analyzed using thematic analysis. The findings reveal 
seven themes in the participants’ experiences namely, developing 
critical thinking skills, reading skills and the love of literature, language 
flexibility, challenges in transitioning to L1 instructions, essay writing 
challenges, challenges in socializing, and mentoring and tutoring as a 
learning strategy. The study concludes that the participants had a 
positive experience transitioning from EMI to L1 instruction. They also 
value English as their linguistic capital and employ various strategies to 
make the transitioning process go smoothly. This study helps EMI 
teachers, parents, and policymaker to mitigate the transition process 
for students who are moving from one language of instruction to 
another. Such mitigation is necessary to reduce anxiety and improve 
student’s readiness to study in the new linguistic environment.  

 

 

  

How to cite: 
Hutabarat, Pritz, (2024). Transitioning to L1 Instruction University: A Case Study of EMI Graduates in 
Indonesia. Indonesian Journal of English Language Teaching and Applied Linguistics, 9 (1), 73-87 

 
 

1. Introduction 

The implementation of English as a medium of instruction (EMI) in non-anglophone countries 
has attracted debates over the benefits and disadvantages of the programme. The 
supporters of EMI claim that proficiency in the English language is the main advantage of the 
programme (Almudibry, 2022; Lin & Lei, 2021; Pun & Onder-Ozdemir, 2023; Sah, 2022; 
Siegel, 2020), whereas the opponents concern with the effect it has on the student’s first 
language (Aldawsari, 2022; Orfan, 2023) the challenges in implementing EMI (Hua, 2020), 
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and how EMI could promote further social division in society (Sah, 2022). In Indonesia, EMI 
schools hold prestigious status among parents as they are believed to be preparing their 
children for globalization and better career prospects (Zein et al., 2020).  

The implementation of EMI varies across different contexts and goals (Richards & Pun, 2023); 
however, it is generally believed that EMI helps students to acquire English as a second 
language naturally because it is used in the learning process in the classroom as well as in 
social interactions between students outside their classroom. A substantial body of research 
has dealt with students and teacher’s readiness to study in English (Aldawsari, 2022; Hua, 
2020; Lee et al., 2021; Lin & Lei, 2021b; Orfan, 2023) with a substantial portion being done in 
the higher education context, whereas minimal study has been done in primary to secondary 
education.  

To date, there are no authoritative reports confirming the number of EMI schools in 
Indonesia. However, it is believed that the number of EMI schools is increasing every year. On 
the other hand, the number of universities offering EMI classes or English degrees is still very 
limited, making the transition from EMI school to L1 instruction higher education 
unavoidable to thousands of Indonesian students every year. How EMI graduates experience 
this transition process is hardly studied. Therefore, this study aims to understand the 
transition process of EMI high school graduates when they continue their studies at L1 
University. Thus, three research questions are posited to guide this study, namely, how do 
the participants value their learning experience at an EMI school?  What are the challenges 
that EMI graduates face during the transition process? How do the students adapt to their 
new linguistic environment? 

2. Literature Review 

EMI has achieved global recognition, exhibiting notable expansion in regions such as China 
and Japan (Galloway et al., 2020). Unfortunately, such development is not supported by 
sufficient research on the EMI and thus may be problematic in its policy and implementation 
(Galloway et al., 2020; Galloway & Ruegg, 2020; Macaro et al., 2018; Sah, 2022). In the ELT 
field, the studies are dominated by the benefits of EMI (Al-Shboul, 2022; Orfan, 2023), 
student’s strategies in adapting to EMI (Zhang & Wei, 2021; Zhou & Rose, 2021), school policy 
and practice (Evans & Morrison, 2017; Galloway et al., 2020; Galloway & Ruegg, 2020; Sah, 
2022), student supports  (Galloway & Ruegg, 2020; Lee et al., 2021),  teacher’s support (Dang 
et al., 2023), and social and cultural aspects of EMI (Aldawsari, 2022; Al-Shboul, 2022; 
Galloway et al., 2020; Hutabarat, 2023a; Sah, 2022).  

2.1 Benefits of EMI 

The first aspect of EMI has to be related to its benefits, namely developing a high proficiency 
in English (Almudibry, 2022; Al-Shboul, 2022; Hutabarat, 2023b; Karakaş, 2015; Macaro & 
Akincioglu, 2018; Orfan, 2023) and intercultural understanding (Huang & Fang, 2023). In 
Huang & Fang's (2023) study, they investigated six EMI teachers in China to understand their 
perspective on the teaching of intercultural understanding at EMI schools. The results 
showed that while teachers with backgrounds in science, technology, engineering, and 
mathematics did not see the need to include cultural instruction in their EMI classes, those 
with backgrounds in the humanities and social sciences had a flexible and dynamic 
understanding of culture. Five areas of cultural instruction were found through data analysis 
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in the classroom: contrast, authentic material, group work, codeswitching, and guided 
discussion of culture. In terms of developing students’ English level of proficiency, 
investigating 85 Saudi students from non-English degree programs in Saudi Arabia, 
Almudibry (2022) claimed that the participants attributed the improvements they made in 
their English ability to the exposure they had in EMI courses. The participants claimed that 
they had ample opportunities to use their English in meaningful ways such as through 
lectures and completing assignments.  

2.2 Interplay between English and L1 

Another angle to see the EMI phenomenon is by looking at the interplay between English as 
an international language and a student’s first language. In a study involving 20 lecturers and 
80 students in a university in Saudi Arabic, both teachers and students reached a consensus 
that students exhibited a preference for utilizing Arabic as a means of enhancing their 
comprehension of the subject matter while transitioning to Arabic in English as a Medium of 
Instruction (EMI) lessons (Aldawsari, 2022). In the study, the participants also reached a 
consensus regarding the impact of English language usage in education on both their 
linguistic and cultural aspects. A significant result arising from this study is that code-
switching or translanguaging may serve as a viable instructional approach, ensuring students' 
comprehensive understanding of the subject matter. In Al-Shboul’s (2022) study, the 
participants' recognition of the status of the English language significantly influences the 
development of favorable attitudes towards English, notwithstanding potential challenges 
encountered while utilizing English as a medium of teaching. Investigating 14 Arabic-
speaking students in Jordan, Al-Shboul (2022) discovered that positive attitudes can be 
supported by many resources, which can be categorized as either sociocultural or educational 
in nature. This finding provides a rationale for the respondents' favorable sentiments towards 
both Arabic and English languages. Put simply, harboring positive opinions about Arabic does 
not have a detrimental impact on individuals' attitudes towards English, and vice versa.  

In a Chinese context, Evan and Morrison (2017) compared two modes of instruction, in 
Chinese and English, for grade 10 to 12 students in China. The results suggest that students 
getting ready for English-focused exams in Chinese-medium instruction (CMI) schools 
receive instruction primarily in Cantonese or a combination of English and Cantonese. In 
contrast, students in EMI schools are predominantly taught in English. Graduates of CMI 
schools demonstrated reduced levels of self-assurance in their English proficiency, attained 
lower examination scores, and experienced greater difficulty adapting to university-level 
education compared to their counterparts from EMI schools. These findings underscore the 
disadvantages students assigned to CMI schools face based on their primary school 
achievements.  

A review of ELI policy in K12 schools in Nepal, India, and Pakistan shows that EMI is 
ideologically perceived as a means of acquiring linguistic capital often believed in providing 
access to the global economy and, therefore, a liberating tool for socioeconomically 
minoritized groups (Sah, 2022). Furthermore, such ideology has oriented the concerned 
bodies to position EMI within the framework of Mother-tongue-based multilingual education 
(MTB-MLE) in South Asian countries, creating the discourse of inequality and injustice for 
different social groups. The article continues the argument that the language policies, which 
are being developed/practiced in the lure of economic globalization, ignoring the local 
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realities, become a source of marginalization along the lines of class, ethnicity, gender, and 
region. 

2.3 Strategies in Implementing EMI Programmes 

Another aspect of the study deals with how students adapt to the English environment at EMI 
schools. Lee et al. (2021) emphasized the importance of supporting the students in adapting   
to the EMI learning environment. The teachers at EMI schools need to be aware of the 
psychological challenge the students may have in learning a subject in a foreign or second 
language. In line with this, Hua (2020) warned that students face language proficiency, 
engagement, and comprehension challenges in EMI courses. Hua (2020) further suggests 
that adapting teaching approaches, providing an adaptation period, and offering more 
support and attention to less proficient learners could improve the EMI learning experience. 

In addition, Zhou and Rose (2021) argued that students employed a comprehensive self-
regulatory process of learning to adapt to the shift toward attending EMI classes. Gathering 
the data from 412 students in China, they stated that this process involved a strong 
connection between the participant’s listening experience and the utilization of techniques 
during class, as well as their learning outcomes both before and following the class. The 
findings underscored the significance of preview activities in enhancing listening 
comprehension. The researchers also focused on the influence of self-efficacy and baseline 
performance in EMI listening. These findings significantly affect language instruction in 
preparation programs during the transitional phase. 

From the teacher’s perspective, those who teach at EMI frequently encounter situations 
where they lack sufficient preparation and support for their newly assumed responsibilities 
(Dang et al., 2023). Furthermore, the study shows that teachers encounter numerous 
obstacles when teaching with English as a Medium of Instruction (EMI). The analysis uncovers 
discrepancies between teachers’ difficulties and the available formal professional learning 
opportunities. Furthermore, this underscores the need of informal and continuous 
professional learning (PL) as well as the agency of teachers in orchestrating their learning. 

2.4 Academic Achievement in EMI 

The fourth aspect of EMI relates to the assessment process. Lin and Lei (2021b) investigated 
205 university students in a university in China comparing a class taught in English and in 
Chinese. The findings indicate that there were no statistically significant disparities were seen 
in any of the assessment components, including the overall score, between the classes 
conducted in English and those conducted in Chinese. In connection to the correlation 
between language competency and academic achievements, it was observed that the 
English proficiency of students taught in English had a modest yet noteworthy impact on 
their academic success. Furthermore, it was found that the students' grade point average 
(GPA) had a higher level of predictability in relation to their academic achievements 
compared to their scores on the College English Test Band 4 (CET 4). The results of this study 
indicate that the impact of the language barrier on academic achievements can be reduced 
and potentially eliminated with the use of appropriate language assistance strategies and 
excellent academic skills.  

In contrast, a study in Korea involving 524 students at three universities in Korea claimed that 
the students felt that EMI hinders their academic achievement. The participants believed that 
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L1 should be incorporated in their learning process to help them better understand the 
lessons (Kim et al., 2017).  

2.5 EMI and English Language Acquisition 

Finally, a comprehensive review of 83 studies about EMI at higher education concludes that 
it is evident that significant worries are held by key stakeholders in relation to the 
introduction and execution of EMI, notwithstanding occasional acknowledgment of its 
unavoidable nature (Macaro et al., 2018). Furthermore, the study inferred from the current 
body of research that there is a lack of sufficient data to definitively claim that English as a 
Medium of Instruction (EMI) has a positive impact on language acquisition. Similarly, it 
cannot be conclusively stated that EMI has a definite negative effect on subject learning. 
Insufficient research has been conducted to establish the efficacy of classroom speech in 
promoting favorable outcomes. Macaro et al. (2018) contend that this inadequacy might be 
attributed, in part, to methodological issues in research at both the micro and macro levels. 
This is in line with Galloway et al. (2020) study regarding the policy and practice of EMI at 
higher education institutions in Japan and China. They argue that to enhance the efficacy of 
the EMI policy, further investigation is necessary, encompassing the entire university 
community and longitudinal inquiries into the pedagogical efficiency of English-medium 
instruction in higher education. 

3.  Research Methodology 

3.1 Research Design 

This study was conducted as a case study of six EMI graduates. The case study was chosen 
for this study due to its ability to investigate a phenomenon within its real setting without 
manipulating of the participants or contexts (Yin, 2014).  

3.2 Participants  

The study employed purposive sampling where the participants were chosen based on their 
experiences learning at an EMI school and that they are learning at an L1-medium of 
instruction university. Consequently, six graduates from an EMI school in Bandung, Indonesia 
were chosen to participate in the study. Moreover, the study also covers two contexts of 
universities in Indonesia; public and private. Thus, three participants are studying at private 
universities and 3 students are studying at public universities.  

3.3 Instruments 

The data was gathered through semi-structured interviews. The interviews were done in 
Indonesian and English, thus whenever necessary they were translated into Indonesian 
before being analyzed qualitatively. The interview questions were developed according to 
the research questions and had been tried out with two university students. A consent letter 
and a summary of the research project were given to the participants to which they gave the 
consent to participate in the study. The researcher made appointments for each individual 
participant and let the participants decide the time and place of the interview. Each 
participant was interviewed once. The interviews lasted between 15 to 40 minutes although 
there were times during the interviews the conversation between the researcher and the 
participants were not relevant to the research questions. The researcher treated the 
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interview as a conversation thus follow the lead from the participants (Brinkmann & Kvale, 
2015).   

3.4 Data Analysis Procedures 

The data was analyzed using thematic analysis (Braun & Clarke, 2006), comprising six steps. 
First, the interviews were transcribed. The interviews were transcribed in Indonesian and then 
translated into English. The second is coding. Initially, the transcriptions were read three or 
four times to enable the researcher to get the gist and nuance of the responses. After that, 
the transcription is broken down into sentences, and the code is given at sentence level. By 
employing this approach, one can prevent the isolation of a sentence from its broader context 
or explanation, which is frequently provided in the subsequent two or three sentences. At this 
stage, it was observed that multiple sentences can be combined into a single node, 
represented by a single code. 

Conversely, a single sentence can be associated with multiple codes, indicating the presence 
of multiple nodes referencing that particular sentence. The nodes were constructed 
incrementally as the transcription of each participant's data was coded. Third, after coding all 
transcriptions, the process of merging comparable nodes was undertaken, assigning a new 
node for the merged entities. Fourth, they were merging nodes to form themes by organizing 
the level 2 nodes that support such topics. Fifth, the themes were backtracked to ensure that 
relevant evidence supported each theme. Finally, six themes were finalized to be the findings 
of the study.   

4.  Results  

4.1. Critical Thinking Skills 

All participants showed a positive attitude when reflecting on their learning experience at an 
EMI school. The participants found it relatively easy to think creatively and critically. One 
participant, Mark, stated, "I was told to think creatively and critically, so in my college, I find 
it easy or not a problem to think critically." Another participant, Jason, said he studied at an 
L1 instruction school before joining the EMI school. Jason said he struggled a lot when he first 
started learning at EMI school, especially in Bible class. He said,  

“… you know at normal school (L1) we just memorize the names and stuff 
like that. But at XYZ school we have to analyse stuff, you know not just 
copy and paste stuff.”  

From the scripts, the participants value their learning experience at their school because it 
helped develop their critical thinking skills. Critical thinking can be defined as a cognitive 
process that involves the disciplined and proficient application of conceptualization, 
application, analysis, synthesis, and evaluation. This process is utilized to make informed 
decisions and take appropriate actions based on information obtained through observation, 
experience, reflection, reasoning, and communication (The Foundation for Critical Thinking, 
2023). According to Watanabe-Crockett (2018), critical thinking encompasses more than just 
clarity and rationality in thought; it also involves the capacity to think autonomously. In 
alternative terms, throughout the procedure, in critical thinking, ideas must be subjected to 
rationality, thorough contemplation, and personal evaluation before disseminating them to 
others. 
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4.2 Reading and Love for Literature 

Exposure to Indonesian literature, such as "Bumi Manusia," a popular Indonesian novel, 
sparked a love for reading among some participants. This experience influenced their reading 
habits, with one participant, Cherry, stating, "Because of this experience, I love reading. So I 
have read Siti Nurbaya and Van der Wick". The EMI school where the participants went to 
seemed to encourage reading classic novels to their students. Participants in their Language 
Arts class shared that they read ‘The Lion, the Witch, and the Wardrobe,’ ‘Killing the 
Mockingbird,’ ‘Pride and Prejudice,’ ‘Beowulf,’ and other classic novels. Although the 
participants did not always enjoy the reading materials, they were required to complete the 
assignments and finish all the novels according to the timeline given by the teachers. This 
practice could develop perseverance in reading, which later helped them as they continued 
to higher education. 

4.3 Language Flexibility 

The participants demonstrated language usage flexibility, using both Indonesian and English, 
with Indonesian as the preferred language of communication. They highlighted the 
advantages of maintaining fluency in both languages. For instance, Hans noted, "But 
sometimes when I meet my ex-schoolmates, I sometimes use English just to practice my English." 

Hans stated that Indonesian language has become his dominant language ever since he 
graduated from high school. In addition, code-switching and code-mixing are common 
among the participants. They seemed to code-switch or code-mix (CS/CM) effortlessly and 
subconsciously. CS/CM has become their ‘natural’ way of communicating.  

The participants demonstrated language flexibility, using both Indonesian and English, with 
a preference for Indonesian. They highlighted the advantages of maintaining fluency in both 
languages. For instance, one participant, Hans, noted, "But sometimes when I meet my ex-
schoolmates, I sometimes use English just to practice my English.". Hans stated that the 
Indonesian language has become his dominant language ever since he graduated from high 
school. In addition, code-switching and code-mixing are common among the participants. 
They seemed to CS/CM effortlessly and subconsciously. CS/CM has become their 'natural' 
way of communicating.  

4.4 Language Transition Challenges 

The participants faced challenges transitioning from learning English at their EMI school to 
Indonesian at university. One participant noted,  

"Some problems that I encounter is that there were times when I prefer to 
use English terms because I did not know the Indonesian words. Because at 
school, we used to use English." (Ricky) 

From the script, it is evident that Ricky believed that the utilization of English could 
occasionally be unsuitable. This is probably due to the fact that in Indonesia, English is still a 
mark or someone’s social and economic status. Thus, using English in an Indonesian-medium 
class could be seen as showing off his high social and economic status. However, Ricky 
mentioned that such incidents were very few to mention. He said that most of the time he 
did not feel any difficulties interacting with other people and use Bahasa Indonesia. This shift 
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in language of instruction also impacted interactions with university lecturers, occasionally 
leading to awkward situations. 

4.5 Essay Writing Challenges 

Writing essays in Indonesian posed difficulties for some participants due to their prior 
experience in English. They faced challenges with sentence structure and vocabulary in 
Indonesian essays. Hans mentioned, "What I find difficult is when I was asked to write an 
essay in Indonesian because we used to do it in English. So, things like sentence structure." 
Jason also shared a similar experience while working on his final thesis in Indonesian. In their 
school, grade 11 students must conduct simple research, write a report, and present their 
study to their parents, teachers, and other students. "It was a nerve-wracking experience!" 
(Jason). Jason mentioned that he worked hard to complete the essay and that his parents 
greatly helped him. Nonetheless, he felt satisfied with his performance, calling it "a great 
victory" (Jason). 

4.6 Challenges in Socializing with Students from Various Social and Cultural Backgrounds 

The participants’ experience of socializing at their university can be divided into two 
categories: those who study at a public or state university and those who study at a private 
university. Those who study at a private university do not face any problems building 
friendships and making new friends because they come from a relatively similar social, 
economic, and cultural background, which is Chinese-Indonesian, who are often middle class.  

However, for those who study at a state university, Ricky, Cherry, and Hans testified that they 
struggle to make real and deep friendships on campus. Ricky said that the biggest problem is 
different religions and hobbies. Ricky said his friends were so severe and seemed always to 
study hard. He felt pressured to study as hard as his classmates, which he thought was too 
much.  

Cherry also said that she sometimes felt too different from her classmates because there 
were very few Chinese-Indonesian students in her class. She does not want to only hang out 
with those students, but she finds it hard to make friends with the other Indonesian students. 
She said that, “I really want to have Indonesian, you know not ‘chindo’ [chindo is abbreviation 
of Chinese-Indonesian, Indonesian people who are Chinese descent], friends but it is so hard 
to, you know, tune in with them.” 

4.7 Peer Learning and Tutoring 

Participants noted helping peers with language-related challenges, particularly when dealing 
with scientific terms. Some participants assumed the role of tutors due to their EMI 
background, assisting others in English-related coursework. Cherry, in particular, really 
enjoys her role as a mentor to her cohorts; she said, "In the English class, I became like a 
tutor." (Cherry). Understandably, Cherry’s classmates look up to her due to her high level of 
English. Hans also shared a similar experience at his university. Although he is taking the 
Chemical Engineering program and all subjects are delivered in Indonesian, his English has 
become a valuable linguistic capital as he can understand English journals much faster than 
his cohorts. He also joined a debating society on his campus, expanding his networking and 
thus becoming a member of more student clubs.  
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5.  Discussion 

This section will elaborate the answer to the research questions guiding the study, first, how 
do the participants perceive their experience learning at an EMI school? Second, what are the 
challenges that EMI school graduates face during the transition? And third, how do the 
students adapt to their new linguistic environment?  

5.1 The Perceptions of EMI School Experiences 

5.1.1 Positive Attitude towards EMI 

The first part of the response seems unrelated to the first research question; however, it is an 
essential aspect of the participant's transition process because their ability to communicate 
in English does not become a barrier to the transition process. Instead, it mediates the 
smooth transitional process. The participants in the study exhibited a positive attitude 
toward learning in an EMI environment. This aligns with the literature review, highlighting 
EMI's benefits, such as improved language proficiency and favorable attitudes towards 
English (Almudibry, 2022; Al-Shboul, 2022; Lee et al., 2021; Macaro & Akincioglu, 2018). 
Although Karakas (2015) warns English educators and policy makers to view the use of 
English in EMI setting critically as it could promote thus be perceived as championing the 
native speakers’ versions of English over other variations of English. Additionally, content-
focused lecturers and students are encouraged to reexamine their preconceived notions and 
modify their expectations and language practices to the realities of modern English, bearing 
in mind that their main goal is to complete academic tasks in English rather than demonstrate 
their proficiency in the language, frequently in comparison to native English benchmarks 
(Karakaş, 2015). In contrast to this, all participants shared similar experiences towards EMI 
and felt that their experiences learning at EMI school helped them with critical thinking skills. 
They argued that because they had some native-speaker teachers teaching various subjects, 
they often challenged them to think outside the box. Thus, studying at EMI not only improved 
their English but also their mastery of subjects at school. The finding of this study also in 
opposition to Kim et. al (2017) study which states that the students demand the use of L1 in 
their learning process. The participants in the present study do not feel that EMI hinders their 
understanding of their lesson rather strengthen it through employing critical thinking skills.  

Critical thinking is influenced by social and cultural contexts in which students from Asian 
backgrounds may have different perspectives on what constitutes critical thinking skills than 
those from Western backgrounds (Gyenes, 2021). Therefore, how the native speakers teach 
or require the students to think and respond to questions may affect what EMI students 
perceive as critical thinking, which may differ from those who go to L1 instruction schools in 
Indonesia. The participants had a positive attitude towards EMI because they felt they did not 
lack L1 communication skills, which mitigated the transition to the L1-instruction process. 

5.1.2 EMI School Nurtures The Love of Reading And Literature 

Exposure to Indonesian literature sparked a love for reading among some participants. This 
experience mirrors the idea that EMI can expose students to a wider range of literature and 
cultural experiences (Sah, 2022). The EMI school where the participants of this study went to 
required them to read classic Indonesian and western novels. During Language Art subject 
they were challenged to understand the context in which the story took place and to reflect 
it on the modern era or Christian worldview. One participant, Hans, stated that he enjoyed 
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learning a classical literary works. He said that it enhanced his knowledge of the western 
worldview. He further explained that because his school was a Christian school, the teachers 
would always compare the Western or Indonesian worldviews to Biblical teaching. From his 
engagement with novels and other literary works, Hans claimed to love reading and reflecting 
on his own values. This love of reading helped him with his study, and he developed proficient 
reading skills, especially reading English academic text, which helped him with his study at 
university.  

Another participant, Cherry, is studying English literature. For her, her experience going to 
an EMI school is so beneficial in supporting what she was doing. She loved reading novels and 
other literary texts. Therefore, when she enrolled to her study program, she immediately 
foresaw her advantages in the English language compared to her cohorts. She said her 
English is far above her cohorts’, and she has no difficulties studying at her university. She 
said that she was required to read a lot at her institution, and although some students were 
hesitant and to view it as a challenge, she found the task to be really interesting.  

5.2 Challenges During The Transition Period 

5.2.1 Language Transition Challenges 

Although the participants stated that they enjoyed learning at EMI, one of them faced 
challenges when transitioning from EMI schools to using Indonesian as the medium of 
instruction at university. One participant, Tim said that, 

”It was quite difficult at first but not that serious. I mean one of the 
lecturers was very funny and like to make jokes. And sometimes using 
Sundanese too. So, ya it was quite hard to follow his lessons.”  

This finding echoes Al-Shboul’s (2022) study where the students prefer using English to their 
L1. Therefore, transitioning to L1 environment poses challenges to some of the participants. 
This transition challenge is consistent with the literature, which emphasizes the need for 
adaptation and support for students moving from EMI to a different language of instruction 
(Lee et al., 2021). In this study, Tim did not get any forms of support, although he managed 
to keep up with the lesson and did not feel that he missed anything substantial regarding the 
materials delivered by the lecturer. It was mainly trivial jokes that he did not understand and 
follow.  

5.2.2 Essay Writing Challenges 

Previous studies (Aldawsari, 2022; Kim et al., 2017) have found that the majority of the 
students in their studies prefer to study in their L1. It seems these students struggled to 
understand the lessons due to their low level of English ability. However, as mentioned 
earlier, the findings of the present study offer the opposite perception in which the 
participants did not feel any difficulties in learning subjects in English. On the contrary, some 
participants encountered difficulties in writing essays in Indonesian due to their prior 
experience in English. This finding aligns with Hua’s (2020) study, although in the reverse 
context, that language proficiency challenges are faced by students in EMI settings (Hua, 
2020). In this study, Adi stated that,  

”I did not know how to answer the questions. I felt like really stupid there. 
Because my friends can write long paragraph or essay easily but I could 
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not. If I compared my answers to my friend’s answers, it is so obvious that 
they have better answers. I mean, mine is just one or two short 
sentences, but they can write long paragraph.” 

The script shows that Adi understood the questions but found it hard to elaborate his answers 
as much as he wanted. He associated the length of the answers with knowledge and linguistic 
ability.  

5.3 Strategies to Adapt in The New Linguistic And Academic Environment 

5.3.1 Peer Learning and Tutoring 

Participants assumed the role of tutors to help peers with language-related challenges, 
particularly in scientific terms. This aligns with the literature's emphasis on peer support and 
adaptation strategies for EMI students (Zhou & Rose, 2021). The participants mentioned that 
they got to know lots of students when they started their study at universities. They said that 
at their high school, they only had 40 classmates with whom they interacted with. However, 
at university they had the opportunity to make friends with significantly more students. This 
is because they interact with students from other study programs when attending various 
student clubs. Hans said, that he met students from all over Indonesia, which excites him 
because he can learn from his new friends. 

Tim mentioned that his campus arranged mentoring sessions for new students to help them 
adjust to higher education routines. He values the mentoring sessions because he can share 
his problems with his seniors and they can give him advice. He often did his homework during 
the mentoring session, which has boosted his confidence and ability to cope with the 
assignments. He said he wanted to become a mentor because he wanted to help other new 
students, too. This is in line with Lin and Lei (Lin & Lei, 2021b) study in which the lecturer 
supported students’ learning by employing various strategies. To some extent, the 
mentoring group is a positive effort to assist students who are struggling students who need 
extra help. 

5.3.2 English as a Linguistic Capital 

The participants’ use of English shows their awareness of English being a valuable capital. The 
English language holds significant relevance as a foreign language in Indonesia, as indicated 
by its exclusive status as the compulsory subject taught in secondary schools. Furthermore, 
the English language is extensively employed as a means of communication in global 
corporations, as seen by the inclusion of English proficiency requirements in job 
advertisements. In many instances, individuals seeking employment are typically mandated 
to furnish evidence of their proficiency in the English language by submitting standardized 
English language assessments such as the TOEFL or IELTS. Therefore, proficiency in the 
English language is considered a crucial factor for achieving economic prosperity (Kubota, 
2011; Price, 2014). This finding echoes Almudibry’s (2022) claim that EMI students see their 
English skills as a necessary requirement to their success. In fact, in his study, Almudibry 
(2022) shows that some of his participants had promotion almost instantly following the 
completion of their studies which were conducted in EMI setting.  
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5.3.4 Using Indonesian as The Dominant Language of Socializing 

In general, the participants positive attitude towards EMI because they felt that they were 
not lacking in L1 communication skills which mitigate the transition to L1-instruction process.  
Furthermore, the participants predominantly used Indonesian at home and with friends, 
which reflects the common practice of using the native language for everyday 
communication. The participants said that even while studying at the EMI school, they 
constantly used Indonesian in their daily conversation. This is in line with the literature's 
emphasis on the importance of maintaining proficiency in the native language (Sah, 2022).  

However, the participants also code-switched and code-mixed a lot in their conversations. 
Even during the interviews, they kept inserting English words in their responses. Jason said, 
“it is nicer to speak in Indonesian. But sometimes we just mix the language.” Participants 
demonstrated language flexibility, using both Indonesian and English, with a preference for 
Indonesian. This flexibility is consistent with the literature's discussion of code-switching and 
translanguaging as viable approaches in EMI settings (Zhang & Wei, 2021) 

This is also in line with Moradi & Chen’s study (2022) involving 78 undergraduate students at 
a university in China. In their study Moradi & Chen (2022) concluded that the incidence of 
code-switching and code-mixing (CS/CM) is influenced by sociolinguistic and socio-
psychological factors, as well as the linguistic characteristics of the lexical items, phrases, and 
sentences employed in social interactions. Additionally, the relative language ability of 
bilingual individuals in both languages has a role in determining the occurrence of CS/CM. 
The capacity to transition between languages within social settings necessitates more than 
just linguistic competence and expertise; it also demands an awareness of sociolinguistic and 
sociocultural nuances. Computer-assisted language learning (CALL) or computer-mediated 
communication (CMC) is frequently employed as an instructional approach for acquiring 
proficiency in the English language. 

In this study, the participants subconsciously switch from Indonesian to English and vice versa 
whenever the situations are suitable. However, they also said that they code-switched much 
less in public areas because they did not feel that it was the right place to use English. “But 
we do not use English when we are with other people who are not from our school. Or when we 
played with other people.” (Tim). 

6.  Conclusion  

After graduating from the EMI school, the participants continue their studies at an Indonesian 
university. During their graduate study, the participants did not encounter any noticeable 
barriers due to their competence in the Indonesian language. The participants claimed that 
they still developed the ability to communicate and follow lessons in Indonesian. Moreover, 
the participants feel that they are as good as their non-EMI classmates in using the Indonesian 
language in communication. Therefore, some conclusions can be drawn from this study.  

First, there was no noticeable transition process as they progressed in their education. The 
participants use the Indonesian language constantly at home and with their friends. In fact, 
the participants cruised smoothly into an L1 learning environment. This is to say that there is 
no evident which suggests that learning at an EMI school harms the student’s ability to 
communicate in their L1. However, one noticeable problem was related to understanding 
some of the early lessons at university. It is as a result that the participants’ use of English was 
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limited to the school context, and they switched to using more Indonesian as they grew up. 
Presumably, this can be attributed to their enhanced proficiency in the Indonesian language. 

Secondly, the participants value their ability to think critically and commend their native-
speaker teachers at EMI schools for challenging them to read classic novels and reflect on the 
worldviews embedded in those novels. Furthermore, the participants claimed to have 
developed a high level of reading skills as a result of learning Language Arts from primary to 
high school. Consecutively, the participants developed a high level of English proficiency, 
which became one of their linguistic capital, which they utilized to better understand some 
of their course materials written or delivered in English. Furthermore, their ability to 
understand English texts has made them become a point of reference within their cohorts. 
Finally, the participants sought help from their peers should they have problems with 
assignments or understanding the lectures.  

Pedagogically, what can be learned from this study is how languages are used and developed 
through meaningful conversations and interactions. EMI schools are encouraged to embrace 
the use of students’ L1 in their casual conversations as well as a means to understand some 
concepts or theories. Lastly, students' appreciation and utilization of their languages should 
be seen as an act of agency through which they develop certain linguistic identities.  

This study was conducted as a small case study of six EMI graduates in Bandung, Indonesia. 
Therefore, the results of this study should not be generalized across all EMI schools and 
students in Bandung and Indonesia. More comprehensive studies are needed to better 
understand EMI and its impact of it on students' L1 skills in general and academic settings. 
Moreover, future studies should include schools from various demographic backgrounds to 
ensure a more holistic understanding of EMI in Indonesia. 
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