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Abstract

This research aims to examine research on Social and Emotional Learning (SEL) in Turkey in the 21st century. A
qualitative approach was wused in the sample of 43 studies conducted in Turkey between
January/2001-January/2023, including research articles and theses in SEL. The data was collected through
document analysis from the databases of the Turkey National Thesis Center of the Council of Higher Education
and Ankara Social Sciences University Library, and the Documentation Department. The data was analyzed by
descriptive analysis. Findings proved that SEL measurement tools were developed and adapted as self-reports
from primary school to higher education. SEL is correlated with desirable/positive and undesirable/negative traits
in children and youth. There are short-term interventions developed and adapted. These programs are effective in
improving SEL. As a result, it can be declared that the importance of SEL in raising healthy, successful, and happy
generations is accepted in Turkey. However, there is a need for more systematic studies on SEL, both in theory and
in practice. First of all, SEL standards should be determined at the national level, considering the cultural
sensitivity of the SEL.
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1. Introduction

Although there is no single accepted definition for Social and Emotional Learning (SEL), it is known that SEL
includes the processes of developing social competence and emotional competence. Social competence is defined
as the ability to handle social interactions effectively. Social competence includes getting along well with others,
establishing and maintaining close relationships, and behaving adaptively in social environments (Orpinas, 2010).
The performance or, in other words, behavioral dimension of social competence can be expressed as social skills.
Social skills are behavioral components that help people to understand and adapt to different social environments
(Karatas, 2020). Skills such as making friends, cooperating with peers, self-confidence, helping someone in need,
problem-solving skills, taking responsibility, and communicating effectively are typical behaviors related to social
skills (Bacanli, 2020).

Emotional competence, another component of SEL, relates to a person’s abilities and skills regarding emotions
needed to cope with changing environmental conditions. Being aware of one’s emotional state, distinguishing the
emotions of others based on situational and expressive clues, the ability to use emotional words, the ability to
participate in the emotional experiences of others, the ability to be aware of the internal emotional state that cannot
be expressed, the capacity to cope with the situation appropriately by using self-regulation strategies, being aware
of how emotions are communicated in the relationship and emotional self-efficacy capacity are emotional skills
(Saarni, 1999). It is possible to add other skills to the social and emotional skills given here as examples.

SEL can be defined as developing social and emotional skills for children and adults to lead a practical life. SEL
teaches the skills to handle ourselves, our relationships, and our work effectively and ethically (CASEL, 2007).
The concept of SEL, as it is known today, emerged in 1994 with the establishment of the Collaborative for
Academic Social and Emotional Learning (CASEL) organization at a meeting in the USA attended by researchers,
educators, and advocates of education-based work for positive development in children. The CASEL organization
was established to focus on research into Social and Emotional Learning. CASEL has an important place in
spreading the concept of SEL to the world (Esen Aygiin, 2017). CASEL considers SEL within the framework of
five skills: self-awareness, self-management, social awareness, relationship skills, and responsible
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decision-making. Self-awareness is the ability to become aware of feelings and thoughts and to determine how
they affect behavior. Self-management is associated with regulating emotions, thoughts, and behaviors effectively.
Social awareness refers to empathizing with people from different backgrounds and cultural values and handling
situations from their perspective. Relationship skills include establishing and maintaining healthy relationships
with other individuals and groups. Responsible decision-making is the ability to make realistic assessments based
on ethical standards, safety concerns, and social norms and to make constructive choices based on the good of self
and others (CASEL, 2013).

When the research in the literature on SEL is examined, this research can be categorized as measurement of SEL,
survey research, and experimental research. In the international research, it is seen that different measurement
methods such as self-report (self-assessment) questionnaires and rating scales, direct observation, interviews, and
performance-based assessments are used to measure the development of SEL skills (Frydenberg et al., 2017;
Taylor et al., 2018; Taylor & Hamilton, 2019). According to the results of a review of the international research
on SEL skills, developed SEL skills were found to be associated with positive characteristics for students (e.g.,
academic engagement, positive development, academic achievement, healthy interpersonal relationships), while
undeveloped SEL skills were found to be associated with negative characteristics (e.g., school dropout, academic
failure, aggression, substance abuse) (Bar-On, 2005; Ellias et al., 1997; Eklund et al., 2018; Greenberg, 2003;
Oberle et al., 2016; Zins et al., 2007). In the international research, there are longitudinal studies (conducted one
or more times with the same group over time) as well as cross-sectional (at a certain point in time) SEL studies
(Jones et al., 2015). The international research of experimental research on SEL skills is quite large. There are a
large number of studies examining the effects of SEL programs (Barr et al., 2015; Brackett et al., 2019; Farrell et
al., 2002; Rivers & Brackett, 2011; Switzer, 2016; Thompkins et al., 2014). Meta-analyses of these studies show
that SEL programs improve students’ social and emotional skills. In addition, SEL programs improve students’
positive attitudes and behaviors (e.g., school adjustment) and reduce or prevent problematic behaviors (e.g.,
substance abuse) (Diekstra, 2008; Durlak et al., 2011; Payton et al., 2008).

It is seen that studies on the concept of SEL at the international level gained momentum in the 21st century (Durlak
et al., 2011). At the international level, it is seen that the importance of SEL in public and individual health is
understood, and it is addressed and studied systematically in theory and practice (OECD, 2018; WHO, 2022).
Therefore, it can be said that one of the important fields of study in the 21st century is the field of social and
emotional learning. Although the skills that can be taken under the umbrella of SEL (e.g., empathy, communication
skills, decision-making skills) have been researched in Turkey for many years, it is thought that it would be useful
for the future of SEL research in Turkey to describe the characteristics of the studies on the concept of SEL that is
accepted today. For this reason, this study aims to describe the status of research in the field of SEL in Turkey, in
the 21st century. Within the framework of this purpose, answers to the following research questions were sought.

In the 21st century, how is SEL measured in Turkey?

In the 21st century in Turkey, what information do SEL survey studies reveal?

In the 21st century, what are the characteristics of empirically effective SEL programs in Turkey?

2. Method

The method section of the research includes the research design, sampling, data collection tools, and data analysis.
2.1 Research Design

A qualitative research approach was used in this study. A qualitative research model can be defined as a strategy
that determines the approach of the research and guides the various stages to be consistent within the framework of
this approach (Yildirim & Simsek, 2013).

2.2 Sample

A total of 43 studies, including theses (f=36) and research articles (f=7) with the subject area of ‘social and
emotional learning’, which can be accessed in the databases of the Council of Higher Education (CHE) National
Thesis Centre and Ankara Social Sciences University (ASBU) Library and Documentation Department between
January/2001 and January/2023, constitute the sample of this study. Information on study distribution is presented
in Table 1.

61



ies.ccsenet.org International Education Studies Vol. 16, No. 5; 2023

Table 1. Distribution of SEL studies

Studies f %

Thesis 36 83.7
Article 7 16.3
Total 43 100

2.3 Data Collection Tools

Document analysis was used as the data collection method. Document analysis, which is one of the data collection
methods in qualitative research, involves the analysis of written materials containing information about the
phenomenon or phenomena to be investigated (Yildirim & Simsek, 2013). In order to reach the related research,
the term ‘Social Emotional Learning’ was searched in the CHE database and ASBU Library and Documentation
Department databases. For ‘SEL’ studies in the field of education were analyzed. Ethics committee permission was
not obtained since this study was a review article.

2.4 Analysis of Data

The data were analyzed by descriptive analysis method. In this approach, the data obtained are summarised and
interpreted according to previously determined themes. Descriptive analysis aims to present the findings to the
reader in an organized and interpreted form (Yildirim & Simsek, 2013). In this framework, in the first stage, a
framework for the descriptive analysis of the research conducted in Turkey in the 21st century on SEL was created.
Accordingly, three themes were identified as ‘SEL measurement research’ ‘survey research’, and ‘empirically
effective SEL programs.’ The analyses were made within this framework.

‘Measurement type,” ‘level of implementation,” ‘development/adaptation study,” and ‘sub-dimensions of SEL’
were determined for the sub-themes of ‘SEL measurement research’. The research under the theme of ‘SEL survey
research ‘ was categorized under the sub-theme of ‘variables related to SEL.” ‘Development/adaptation status of
the program’, ‘group to which the program was applied,” ‘program duration,” and ‘targeted SEL skills to be
developed’ were determined for the sub-themes of ‘empirically effective SEL programs’. These themes,
sub-themes, and the sources analyzed within this scope are presented in Table 2.

Table 2. Information on SEL studies

Themes Sub Themes References f %

Measurement type

SEL Level of implementation  Arslan & Akin, 2013; Baydan, 2010; Esen Aygiin, 2017; Kabak¢1, 2006; Karacan
measurement Development/adaptation ~ Ozdemir & Biiyiikgolpan, 2021; Kocakiilah & Kirtak Ad, 2015; Totan, 2018; 8 18.6
research study Totan, 2011

SEL sub-dimensions

Abali, 2019; Akcaalan, 2016; Albakir Yavuz, 2019; Arslan, 2021; Atin, 2022;
Candan, 2018; Celik, 2014; Furtana, 2018; Kabasakal & Totan, 2013; Totan &

Variables related with Yildirim, 2019; Kabake1, 2010; Karamanli Giil, 2019; Korler, 2011; Kutluay
Survey research . L L .24 558
SEL Giirkan, 2018; Melikoglu, 2020; Merter, 2013; Mutlu, 2020; Oztiirk, 2017; Tilki,
2021; Toraman, 2018; Tiiten, 2023; Yazgi, 2019; Yilmaz, 2014; Yilmaz Kasike1,
2022

Development/adaptation
status of the program
Empirically The group to which theBahguvanoglu, 2019; Baydan, 2010; Beceren, 2012; Esen Aygiin, 2017; Hamurcu

effective SEL program is applied Celik, 2022; Kagitcibas1 et al., 2018; Ozen, 2022; Tas, 2018; Ulasan, 2018; 11 25.6
programs  Program duration Vardarlt; 2020; Yildiz, 2022;
Targeted SEL skills to be
developed
Total 43 100
3. Results

The findings obtained in this section are presented under three themes: SEL measurement research, survey
research, and experimental research.
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3.1 SEL Measurement Research in Turkey

The studies under the theme of SEL measurement research in Turkey were analyzed according to the sub-themes
of measurement type, level of implementation, development/adaptation study, and SEL sub-dimensions. The
findings obtained from the examination are presented in Table 3.

Table 3. SEL measurement research in Turkey

Sub Themes Categories and Codes f %
Self-reporting 8 100
Measurement type

Total 8 100

Primary school 2 25
Secondary School 3375
Level of implementation High School 112.5
Undergraduate 2 25
Total 8 100

Development 6 75

Development/adaptation study Adaptation 2 25
Total 8 100

Personal Dimension

Skills that increase self-worth 1 4

Self-esteem 1 4

Self-confidence 1 4

Self-awareness 2 8
Self-management/Self-organisation 2 8

Impulse control 1 4

Problem-solving skills 2 8

Task awareness / Task identification 1 4

Responsible decision-making 2 8

Personal Dimension Total 13 52

Emotional Dimension
Stress coping skills 2 8
Total 2 100

SEL sub-dimensions B X ;
Social Dimension

Communication skills

Peer relationships

Friendship relationships

Friendship perception

Relationship building skills

Social awareness

Social Dimension Total

Q=== [~ |~ [t
F N I SN N S N ]

Academic Dimension

Academic self-regulation

1

Success 1

Continuity 1
Academic Dimension Total 312
SEL General Total 25100

As seen in Table 3, when the measurement tools measuring SEL skills are analyzed in terms of ‘measurement
type,’ it is seen that all of these tools are self-report (self-assessment) rating scales (f=8) (Arslan & Akin, 2013;
Baydan, 2010; Esen Aygiin, 2017; Kabakci1, 2006; Karacan Ozdemir & Biiyiikcolpan, 2021; Kocakiilah & Kirtak
Ad, 2015; Totan, 2018; Totan, 2011). In these measurement tools, participants express the extent to which they
agree with the scale items according to their perceptions. For example, in a measurement tool measuring SEL
skills, participants respond to the scale items such as ‘I explore options when making decisions’ (Karacan Ozdemir
& Biiyiikgolpan, 2021); ‘I know my weaknesses and strengths’ (Esen Aygiin, 2017) in line with their perceptions.
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When the SEL measurement tools were examined according to ‘level of implementation’ it was found that there
were primary school (f=2) (Esen Aygiin, 2017; Baydan, 2010), secondary school (f=3) (Arslan & Akin, 2013;
Kabakg1, 2006; Totan, 2011), high school (f=1) (Totan, 2018) and undergraduate (f=2) (Karacan Ozdemir &
Biiyiik¢olpan, 2021; Kocakiilah & Kirtak Ad, 2015).

When the SEL measurement tools were analyzed according to ‘development and adaptation study’, scale
development (f=6) research (Baydan, 2010; Esen Aygiin, 2017; Kabak¢1, 2006; Karacan Ozdemir & Biiyiik¢olpan,
2021; Kocakiilah & Kirtak Ad, 2015; Totan, 2018) and scales developed abroad and culturally adapted (f=2)
research (Arslan & Akin, 2013; Totan, 2011) were found.

When the ‘SEL sub-dimensions’ are analyzed, it is seen that each measurement tool explains this construct with
different dimensions. The variables addressed in each dimension were categorized by bringing together similar
codes. From the most frequently addressed category to the least frequently addressed category, these categories are
personal dimension (f=13), emotional dimension (f=2), social dimension (f=7), and academic dimension (f=3).
According to the researchers, these dimensions vary as communication skills, problem-solving skills in the
measurement tools analyzed (Kabakg¢i, 2006); communication skills, skills that increase self-esteem,
problem-solving skills and stress coping skills (Baydan, 2010), task awareness/task identification, peer relations,
self-regulation (Arslan & Ak, 2013; Totan, 2011), friendship relationships, achievement, self-management,
perception of friendship, impulse control, self-confidence, continuity (Esen Aygiin, 2017), self-awareness, social
awareness, self-management, relationship building skills, and responsible decision making (Totan, 2018),
self-awareness, responsible decision making, relationship skills, academic self-regulation, social awareness
(Karacan Ozdemir & Biiyiikcolpan, 2021).

3.2 Survey Research on Social Emotional Learning in Turkey

Survey research (f=24) conducted in the field of SEL were analyzed regarding the variables related to SEL. The
findings obtained from the examination are presented in Table 4.

Table 4. Survey research in Turkey

Sub Theme Categories and Codes f %
Variables related to SEL

Personal Dimension
Self-esteem
Psychological Resilience
Life-long learning
Hope Level
Being able to understand mental states
Empathic Tendency
Self-efficacy
Metacognitive Awareness
Listening Skills
Well-Being
Self-regulation
Family Participation
Parental Support
Attitude of Parents
Mental Disorders
Social media addiction

Digital game addiction

e e e e e e e T S O e e e S U S
W W W W W W W W W W W W www w w w

Problem-Solving 1
Personal Dimension Total 1856.25
Social Dimension
Peer relationships
Social Cohesion Skills
Secure Attachment to Friend

Social relationship

W W W W W

Loneliness

R = e

Bullying
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Aggression 1 3
Social Dimension Total 8 25
Academic Dimension

Attitude towards school 1 3
Life-long learning 1 3
Academic Self-efficacy 1 3
School Engagement 1 3
Academic Motivation 1 3
Academic Dimension Total 6 18.75
Total 32 100

As seen in Table 4, the variables addressed in the survey research model in the SEL subject area were categorized
by combining similar codes. From the most frequently studied category to the least frequently studied category,
these categories are the personal dimension (f=19), social dimension (f=8), and academic dimension (f=6).
According to the analyzed studies, there are significant positive relationships between students’ social emotional
learning and self-esteem (Merter, 2013), attitudes towards school (Kutluay Celik, 2014), lifelong learning levels
(Akcaala, 2016), psychological resilience (Giirkan, 2018), self-efficacy (Toraman, 2018), academic self-efficacy,
school engagement (Karamanli Giil, 2019), academic motivation (Arslan, 2021), social relationships, hope levels
(Candan, 2018), their ability to understand the mental states of others known as the theory of mind (Furtana, 2018),
empathic tendencies (Albakir Yavuz, 2019), metacognitive awareness (Yazgi, 2019), listening skills (Y1lmaz
Abali, 2019), problem-solving and social adaptation skills (Melikoglu, 2020), secure attachment to friends (Atin,
2022), school climate (Tiiten, 2023), well-being, self-regulation, peer relationships and family involvement
(Kasike1, 2022). In addition, SEL is also related to parental attitudes (Oztiirk, 2017). As the support and closeness
of the mother and father to the young person, effective supervision within the framework of rules and principles,
and the support of the decisions and plans made by the young person by the parents increase, the social and
emotional learning of the young person increases (Y1lmaz, 2014). According to the results of other studies, there
are significant negative relationships between SEL and loneliness (Kdrler, 2011), bullying (Totan & Kabaker,
2010), peer bullying (Yildirim, 2019), aggression (Mutlu, 2020), and symptoms of mental disorders (such as
depression, anxiety) (Kabasakal & Totan, 2013), social media addiction (Atin, 2022), digital game addiction
(Tilki, 2021).

3.3 Empirically Effective SEL Programsin Turkey

Research (f=11) on programs found to be empirically effective in the field of SEL in Turkey were examined. The
findings obtained from the examination are presented in Table 5.

Table 5. Empirically effective SEL programs in Turkey

Sub Themes Categories and Codes f %
Development 8§ 727
Development/Adaptation Adaptation 3273
Total 11 100

Preschool 1 9.1
Primary school 4 364
Secondary school 3 273

Applied groups Children and adolescents not attending school 1 9.1
Teachers 1 9.1

Individuals with special needs 1 9.1
Total 11 100

1-6 sessions 0 0
7-10 sessions 6 545
Program durations 11-15 sessions 3 273
15-20 sessions 2 182
Total 11 100

Targeted SEL skills to be developed Personal leens.lon 3

Problem/conflict-solving skills 5 94
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Skills that increase self-worth/self-awareness 5 9.4
Self-representation/expression 2 38
Self-confidence 1 1.9
Self-efficacy 1 1.9
Self-management/Self-organisation 1 1.9
Control of bodily reactions 1 1.9
Creating life goals 1 1.9
Dealing with aggressive behavior 1 1.9
Being open to change 1 1.9
Responsible decision-making 1 1.9
Personal Dimension Total 20 37.8
Emotional Dimension
Stress coping skills 4 75
Managing/controlling emotions 2 38
Noticing emotions 2 38
Recognizing emotions 1 1.9
Expressing emotions 1 1.9
Anger Management 1 1.9
Emotional resilience 1 1.9
Emotional Dimension Total 12 22.7
Social Dimension
Communication skills/Initiating and maintaining 3 57
communication
Peer/Friendship relation 2 38
Social awareness 2 38
Working together 2 3.8
Relationship skills / Getting along 2 38
Sharing 1 1.9
Tolerance 1 1.9
Assertiveness 1 1.9
Social Dimension Total 14 265
Academic Dimension
Goal setting/target focussing 2 38
Regulation 1 1.9
Continuity 1 1.9
Planning 1 1.9
Valuing the endeavor 1 1.9
Responsibility 1 1.9
Academic Dimension Total 7 133
SEL General Total 53 100

As seen in Table 5, when the empirically effective SEL programs in Turkey are examined according to their
‘development/adaptation’ status, program development (f=8) (Bahguvanoglu, 2019; Baydan, 2010; Kagitcibas et
al., 2018; Hamurcu Celik, 2022; Tas, 2018; Ulasan, 2018; Vardarli, 2020; Yildiz, 2022) and adaptation to our
culture (f=3) studies have been conducted (Beceren, 2012; Esen Aygiin, 2017; Ozen, 2022). In these studies, the
effect of the programs aimed at developing SEL was tested experimentally.

When analyzed according to the ‘ applied groups’, it is seen that the programs have been applied to preschool (f=1)
(Beceren, 2012), primary school (f=4) (Bahcuvanoglu, 2019; Baydan, 2010; Esen Aygiin, 2017; Vardarli; 2020),
secondary school (f=3) children and adolescents who do not attend school (f=1) (Tas, 2018), teachers (f=1) (Ozen,
2022), individuals with special needs with Autism Spectrum Disorder (f=1) (Hamurcu Celik, 2022).

According to the analysis of ‘program durations’, programs are completed in 7 to 20 sessions. Studies completed in
7-10 sessions (f=6), 11-15 sessions (f=3), and 15-20 sessions (f=2) were found. In addition, session durations
varied between 40 and 150 minutes in the programs examined. According to the programs examined, the shortest
program is 315 minutes, and the longest program is 800 minutes (Bahguvanoglu, 2019; Baydan, 2010; Kagitcibasi
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et al., 2018; Hamurcu Celik, 2022; Tas 2018; Ulasan, 2018; Vardarli, 2020; Yildiz, 2022; Beceren, 2012; Esen
Aygiin, 2017; Ozen, 2022).

‘Targeted SEL skills” were categorized by bringing together similar codes. From the most frequently studied
category to the least frequently studied category, these categories are the personal dimension (f=20), social
dimension (f=14), emotional dimension (f=12), and academic dimension (f=7). When the SEL programmes found
to be effective for students were examined in terms of the ‘SEL skills targeted to be developed’, these skills are
realising the importance of setting goals, developing friendship relations, sharing with different friends, solving
problems effectively, coping with anger, planning (Baydan, 2010); recognising emotions, being aware of others’
emotions, establishing good friendships, resolving conflicts (Beceren, 2012); getting along well, regulation,
continuity, trust and emotional resilience (Esen Aygiin, 2017); self-representation, self-efficacy, focusing on goals,
caring about effort, being open to change (Kagitcibasi et al., 2018); recognising self-worth, recognising and
expressing emotions, self-expression, controlling bodily reactions, problem solving and coping with stress (Tas,
2018); managing emotions, communication skills, problem solving skills, coping with stress, life goals, improving
self-worth (Ulasan, 2018); self-awareness, self-management, responsible decision-making, relationship skills,
social awareness (Bahguvanoglu, 2019), communication skills, problem-solving skills, coping skills with stress,
skills that increase self-worth (Yildiz, 2022), emotional control, working together, responsibility, tolerance,
assertiveness skills (Hamurcu Celik, 2022), skills to initiate and maintain a relationship, skills to carry out a task
with a group, skills to cope with aggressive behaviour and stress, personal and social awareness (Vardarli, 2020).
The programs for teachers aim to increase teachers’ positive behaviors to support social and emotional
development, decrease their negative behaviors, and increase the quality of teacher-child interaction (Ozen, 2022).

4. Discussion

In Turkey, measurement tools are developed and adapted as self-reports for all levels, from primary school to
undergraduate degree, to measure the SEL construct. It is seen that different types of scales other than self-report
were not used. Each measurement method has its advantages and limitations. Self-report scales are useful for
learning about people’s beliefs or opinions. However, self-report scales are insufficient to directly measure a
person’s ability. For example, it may be more useful to use performance-based assessments to directly measure
SEL skills. In this type of assessment, students are given real-world or animated tasks and opportunities to use their
skills. In the international research, it is possible to find different types of measurement methods (e.g., direct
observation, interview, performance-based assessments) in measuring SEL (Taylor et al., 2018).

The aim of each measurement tool that tries to measure SEL is to best explain the structure of SEL. The analyzed
studies observed that the sub-skills (e.g., empathy, communication skills, social awareness) within the scope of
SEL were handled differently in each measurement tool. This situation indicates no consensus in the literature on
the definition of SEL. However, the Social and Emotional Learning Scale, which defines SEL in a 5-dimensional
structure  (self-awareness, social awareness, self-management, relationship skills, and responsible
decision-making) in line with the standards of CASEL (2003), is also used in Turkey (Totan, 2018). In the
international research, SEL skills are defined and measured differently. To overcome this problem, the CASEL
organization has developed the Online SEL Assessment Guide. This guide contains detailed information about the
commonly used measurement tools for a specific SEL skill, their characteristics, and the use of practice studies
(Taylor & Hamilton, 2019). A similar guideline could be developed for Turkey. It can be useful for SEL
practitioners and researchers in measuring SEL.

Survey research in the field of SEL in Turkey has shown that personal development (e.g., psychological resilience,
self-esteem), academic development (e.g., academic achievement, academic self-efficacy) and social development
(e.g., social relations, social adaptation skills) of individuals are related to SEL. Therefore, it can be said that SEL
is important and necessary for the positive development of children and youths. Research findings in the
international research also support this information (Bar On, 2005; Ellias et al., 1997; Eklund et al., 2018;
Greenberg, 2003; Oberle et al., 2016; Zins et al., 2007). This situation points to the necessity of developing and
teaching SEL.

Researchers aware of the necessity of developing and teaching SEL in Turkey have conducted program
development and cultural adaptation studies to develop SEL in children, youths, and even teachers. Although these
programs, whose implementers are teachers or researchers, are relatively short-term programs, the results of these
experimental studies have shown that the implemented programs are effective on SEL. Therefore, it can be said
that SEL can be developed and taught. In the international research, many effective and ineffective programs have
been developed for SEL skills. Especially in the 2000s in the USA, the concept of selecting programs whose
effectiveness has been tested has gained importance (CASEL, 2003). For this purpose, it is seen that both
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meta-analysis studies (Durlak et al., 2011) and CASEL (2003, 2013, 2015) organization have published reports on
the effectiveness of SEL programs. These studies include objective information about the programs found to be
effective. The effective SEL programs in Turkey can be examined through meta-analysis studies. These studies
will be useful for educators or interested parties who want to implement the SEL program in schools.

As a result, it is seen that one of the important fields of study in the 21* century is the field of Social Emotional
Learning. Scientific studies on SEL indicate that the importance of the subject area of SEL has been recognized in
21* century in Turkey. However, it is seen that there is a need for more systematic research in both theoretical and
practical areas in the field of SEL in Turkey. First of all, it is thought that it would be appropriate to set standards
for the definition and structure of SEL at the national level, taking into account the cultural sensitivity of the field
of SEL. Then, SEL programs for all preschool to 12™ grade students can be developed, integrated into the national
education curriculum, and implemented systematically in schools. SEL is thought to be beneficial for the positive
development of children and youths when it is systematically implemented in schools.
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