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ABSTRACT

The fundamental skills in language teaching are reading, listening, speaking and writing. It is important to
establish links with other language skill areas in the development of writing skills. In this study, it was aimed
to analyze the writing skills of Kyrgyz students studying distance learning at Al level during the pandemic.
28 Kyrgyz students participated in the study. In this context, it was desired to determine the most common
mistakes in written expression in order to evaluate the students' habits of using Turkey's Turkish language
structures at Al level. The data in the study were generated by having the students write a self-introductory
article. In this framework, descriptive analysis was used in this study designed with qualitative research
model. The data were collected through the writings uploaded on the web interface of Kyrgyzstan-Turkey
Manas University. The instructor took the data from the E-Course Distance Education Portal tool and
analyzed them in order. Based on the writing assignments in the study, errors originating from the students
were evaluated and interpreted. These errors were categorized as phonetics, morphology and spelling. As
a result of the research, it was determined that students made negative transfers with the influence of their
mother tongue. However, it was supported that the instructor should keep the motivation of the student high
with the role of a guide in the language teaching process and the materials that attract the student's interest
in the distance education process should be more involved in the learning-teaching environment. In this
context, it is assumed that the results of the study will contribute to teaching Turkey's Turkish to Kyrgyz.

Keywords: Teaching Turkey's Turkish to Kyrgyz, writing skills, written expression, language structures.

*Corresponding author. E-mail: sibel.barcin@manas.edu.kg.

INTRODUCTION

Writing is a long-term process in which learners have to
order many sentences that are related to each other in
accordance with the rules of grammar (Ungan, 2007: 462).
In the teaching of the target language at Al level, it can be
defined as the ability to write simple and short texts related
to daily life based on basic language structures and
vocabulary. The student's interests and needs play an
important role in the development of this process.

Writing is a skill that students struggle with in language
teaching. Some students may experience fear about the
writing process due to reasons such as fear of being
criticized and feeling of failure. Moreover, a student who is

learning Turkish at Al level may experience insecurity
because he/she has not learned the target language
sufficiently and may avoid expressing himself/herself in
writing. Furthermore, some students may find writing skills
boring compared to other reading, listening and speaking
skills because they do not like writing in their mother
tongue. As Cakir (2010: 166) states, writing skill in foreign
language teaching is the most difficult skill for students and
teachers. Students are expected to use two of the four
basic skills, speaking and writing, in order to see what and
how much they have learned and to evaluate this process.
Of these two skills, it is a known fact that writing is the skill
that students have difficulty with.

While doing so, foreign language learners are required



to systematically express writing, which is a system in
which verbal expressions are coded with symbols.
Therefore, as Tiryaki (2013: 39) states, writing education
has an important place in language learning and teaching
skills. It is an issue that needs attention in terms of
determining the deficiencies of foreign students in
language education in a concrete way and giving them
correct feedback. In addition, as Ak Basogul and Can
(2014: 102) state, writing not only enables students to
measure their own language level but also enables foreign
language instructors to make evaluations. For this reason,
the fact that writing is a source of feedback should be
accepted and this skill should be given the necessary
importance.

Boylu (2014: 338), in his research examining the writing
problems of Iranian students at the basic level,
emphasized that this skill is neglected both inside and

outside the classroom because writing is a difficult process.

inan (2014: 261), in his research in which he analyzed the
written expressions of 71 B2 level students learning
Turkish as a foreign language in the context of error
analysis, stated that the development or improvement of
this skill is left to the end for various reasons. He stated
that the main reason for this is that speaking competence
and listening comprehension are understood as indicators
of knowing a foreign language. In addition to these studies,
Yagmur Sahin (2013, 446) explained that writing, which
means that many disciplines work together, is perhaps the
first of the most difficult areas in foreign language teaching.

The grammatical dimension is also a determining factor
in the writing process. While the use of language in
accordance with grammatical rules is not a determining
criterion in speaking, the application of the rules of
language in writing is more prominent. The grammatical
dimension is interpreted with different criteria in speaking
and writing. While grammar is pushed to the background
in the act of speaking, which focuses on providing
communication, the permanence of writing in writing brings
grammar to the fore (Geng, 2017: 34). As Bolikbas (2011:
1358) states, by comparing the mother tongue and the
target language, the difficulties that students may
encounter during their learning of the target language can
be predicted in advance. Knowing the difficulties that

students will face in advance can prevent making mistakes.

In addition, as Subag! (2010: 9) states, mistakes made in
any language, regardless of the language, not only show
how much the learner has learned but also show the
instructor which subjects he/she should emphasize. If the
student learns the rules used in the language correctly,
he/she can put it into a grammatically meaningful format.
When the literature is examined, studies examining the
written expression of students learning Turkey's Turkish as
a foreign language (Geng llter, 2014; Cetinkaya, 2015;
Balci, 2016; Cergi, Derman, and Bardakgli (2016);
Cetinkaya, Bayat, and Alaca (2016); Boylu, Giney, and
Ozyalgin 2017; Demiriz and Okur, 2019; Akkaya and Erol,
2019; Cangal, 2020; Emek 2021; iltar, 2021; Gangal and
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Kiribis 2021; Arat 2021) were identified. The target
audience of most of these studies is in the field of Turkey's
Turkish as a foreign language. It is thought that this
research, which aims to determine the writing teaching
process of Kyrgyz students studying at Al level during the
pandemic process, will contribute to teaching Turkish to
Kyrgyz. In this framework, it was aimed to measure the
ability of Kyrgyz students studying at the Language
Preparatory Department of Kyrgyzstan-Turkey Manas
University to use language structures. In this context, the
sentences given by the students to the writing instructions
were used.

METHOD

In this section, information about the research model,
research group, data collection and data analysis is
presented.

Research model

In this study, qualitative research was taken as a basis.
Qualitative research can be defined as research in which
gualitative data collection methods such as observation,
interview and document analysis are used and a
gualitative process is followed to reveal perceptions and
events realistically and holistically in a natural environment
(Yildinm and Simsek, 2021: 37). The research is limited to
Kyrgyz students studying at the Language Preparatory
Department of Kyrgyzstan-Turkey Manas University.

Population and sample

The participants of the study were twenty-eight Kyrgyz
students at Al level studying at Kyrgyzstan-Turkey Manas
University in the fall semester of the 2020-2021 academic
year. The research group consists of a total of 28 students,
20 female and 8 male.

Data collection

The data of the study were obtained through a written
assignment in order to determine the negative transfers
from the mother tongue in the written expressions of
Kyrgyz students while learning Turkey's Turkish, and to
identify their deficiencies and errors in language structures.
The data were collected by uploading the texts on the web
interface of Kyrgyzstan-Turkey Manas University. The
instructor took the data from the E-Course Distance
Education Portal tool and analyzed them in order. In this
framework, the students' written expression papers were
read, the negative transfers were identified with a red pen
and these sentences were transferred to the computer



environment. Coding was performed on the raw data
transferred to the computer environment.

Data analysis

Since the research was carried out as a qualitative study,
gualitative data analysis was utilized. Content analysis
was used to analyze the data obtained from the writing
assignments of 28 Kyrgyz students at Al level studying
during the pandemic period. Content analysis requires in-
depth analysis of the collected data and allows the
emergence of themes and dimensions that were not
previously evident (Yildirrm and Simsek, 2021: 243). With
the codes determined, negative transfers from the mother
tongue in phonetics, morphology and spelling were
categorized. The errors present in the writing content have
been evaluated within the specified theme headings. The
provided codings were matched with the themes, and
conclusions were drawn by interpreting the findings. At the
end of the research, the study has been supported by
including evaluations of similar studies conducted on the
subject.

FINDINGS

In this section, explanations of the findings are given.

Phonetic errors
Mistakes about vowel harmony

Kisaca okuldayken hayatim guizel geciyor. (In short, | have
a good life at school.)

Onlan hatirlamak glzel bir sey. (It is good to remember
them.)

Canim annem benim en yakin arkadasim. (My dear mom
is my best friend.)

Kyrgyz Turkish and Turkey's Turkish have different
alphabets. While Kyrgyz Turkish is written with Cyrillic
alphabet, Turkish is written with Latin alphabet. Kyrgyz
students are usually introduced to English with the Latin
alphabet. For this reason, it may have been transferred
from English as hayatim instead of hayatim, hatirlamak
instead of hatirlamak.

Benim en blyik hayalim doktor olmak. Bu hayalim icin
ben 6grenciyim. (My biggest dream is to become a doctor.
| am a student for this dream.)

Some words in Turkey's Turkish do not conform to the
language structure. The word "dream” is one of these
exceptional words. In the sentence above, the student
wrote hayalim instead of hayalim. For this reason, it is
seen that he/she could not comprehend this exceptional
word.
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Mistakes related to haplology

Arkadaslarimla hafta sonlari sehire gidiyorduk. (My friends
and | used to go to the city on weekends.)
Bir arkadasim sehire qitti. (A friend of mine went to the city.)

In Turkey's Turkish, when a suffix beginning with a vowel
is added to some loanwords of Arabic origin, the narrow
vowel falls. For example, when +a/+e orientation case
suffix is added to the word "sehir", the narrow vowel falls
and becomes "sehre". However, such a language
structure is not found in Kyrgyz Turkish. The equivalent of
the word city in Turkey's Turkish is "saar" in Kyrgyz Turkish.
When the directional case is added to this word, it
becomes "saarga". For this reason, students may write
with a wrong habit under the influence of their mother
tongue.

Mistakes in morphology
Mistakes related to the use of the plural suffix:

Onun igin cok dilleri 6greniyorum. (That is why | am
learning many languages.)

Simdi ¢ok planlarim var. (Now | have many plans.)
Burada c¢ok arkadaglarla tanistim. (I met many friends
here.)

Cevremizde cok arkadaglarimiz vardir. (We have many
friends around us.)

Gelecekte ise ben ¢ok ulkelerde yagamak istiyorum. (In
the future | want to live in many countries.)

In Turkey's Turkish, the suffix +lar/+ler is not attached to
the noun after the word "¢ok", which indicates number and
guantity. For example, the word "¢ok" in the first sentence
gives the meaning of a large number of languages. For this
reason, the word "¢ok" is sufficient to indicate a number in
the sentence. However, some of the students who
participated in the study used the word "¢ok™" and the plural
suffix together. This is a very common misuse habit. Most
of the students use many and plural suffixes together as in
the sentences above. In order to reduce this kind of
negative transfer, students need to practice. In this context,
it is important that the instructor provides appropriate
learning opportunities for students to practice the language.

Mistakes related to the complement suffix:

Benin aklima gok sey geliyordu. (I was thinking of so many
things.)

In the sentence above, a student participating in the study
wrote benin instead of benim. In Turkey's Turkish,
ownership is expressed as benim, senin, onun, bizim, sizin,
onlarin. In Kyrgyz Turkish, it is menin, senin, anin, bizdin,
sizdin/silerdin, alardin. In order for students to learn



"benim”, they can practice by saying things that belong to
them.

Hayattin en iyi, en guzel anilarini gocuklugumuzda
yasiyoruz. (We have the best and most beautiful memories
of life in our childhood.)

In this sentence, the reason why the student writes
"hayattin" instead of "hayatin" is the language transfer with
the effect of Kyrgyz Turkish phonetics. In Turkey's Turkish,
if the complement ends with a consonant, it receives the
suffix +in/+in/+un/+0n, while in Kyrgyz Turkish, if the noun
ends with a hard consonant, it receives the suffix
+tin/+tin/+tun/+tin. In order to prevent students from
making negative transfers in this way, it is necessary to
make them aware of common mistakes and to focus on
exercises.

Mistakes related to the indicative case:

Ben arkadaglarimin hepsisin seviyorum ve guveniyorum.
(I love and trust all my friends.)

Ogretmenimiz ORT sinavin anlatti. (Our teacher explained
the ORT exam.)

In the sentences above, two students did not use the
indicative suffix in the sentence as required. In Turkey's
Turkish, the indicative suffix comes after the pronoun n.
For example, in the sentence "Ben onun suyunu igtim." (I
drank his water)” is correctly conjugated as suyunu. In
Kyrgyz Turkish, however, there is no suffix of specification
after the pronoun n in the third person singular. For this
reason, the correct usage of this sentence in Kyrgyz
Turkish is "Men anin suusun igtim" “(I drank his water)”
Based on these sentences, two students did not bring the
indicative suffix by making a negative transfer from their
mother tongue. In order to prevent this negative transfer,
sample sentences such as “Ablamin yemegini yiyorum” “(l
eat my sister's food.)”, “Cocugun elmasini gériiyorum” “(l
see the child's apple.)” can be given as examples of how
the indicative suffix is used in the 3rd person singular and
students can be given the opportunity to construct their
sentences.

Spelling mistakes
Mistakes related to the use of punctuation marks

Benim Hayattaki Yerim. (My Place in Life.)
Yaz Tatili. (Summer vacation.)

The sentences above are examples of two students' titles
in their written expression. Two students put a full stop at
the end of the title. The fact that these two students put a
full stop at the end of the title may be due to a language
transfer error. Students can put a full stop at the end of the
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title in the writing assignment in Turkish teaching with the
influence of their mother tongue. If the instructor teaches
correct title writing by showing example titles, this may
reduce the negative transfer. For this reason, it is very
useful to give feedback after checking the composition
assignments given to the students.

25. Temmuz'da ben annemle pazara gittim. (On July 25th,
| went to the market with my mother.)

Beni annem 9. agustosta dogurdu. (My mother gave birth
to me on August 9th.)

In the sentences above, two students put a full stop after
the numbers while writing the date. In Kyrgyz Turkish, this
full stop after the numbers carries the meaning of the suffix
+()ncl. For this reason, two students applied the
punctuation habit in Kyrgyz Turkish in Turkey's Turkish
under the influence of their mother tongue.

“Evet hatirladim. Bodyle degildim, farkiydim.” diye
heyecanla anlatiyoruz. (*Yes, | remember, | wasn't like this,
| was different.” We tell excitedly.)

Herkes “Sen iyi ¢iziyorsun.” diyor. (Everyone says, “You
draw well.")

While double quotation marks are used in the two
sentences above, the first one is used below. The reason
for this may be that the two students transfer their
knowledge from their past learning process to Turkey's
Turkish. The instructor can help the students to make
correct quotations by making them practice quoting.

Ben Kirgizistanda dogdum. (I was born in Kyrgyzstan)

Mistakes related to the use of ordinal numbers

Odevleri biringi glin benim evimde yapiyoruz.

(We do homework at my house on the first day.)

Birinci siniftan begingi sinifa kadar birlikte okuyorduk.
(We were studying in one class from first to fifth grade.)

In Turkey's Turkish, the suffix (+l)ncl is attached to number
names, while in Kyrgyz Turkish itis (+I)ng¢l. For this reason,
the student wrote "biringi" instead of "birinci" in the
sentence for the word ranking. In addition, while in
Turkey's Turkish it meets the suffix "."(+I)ncl, in Kyrgyz
Turkish it meets the suffix "-"(+I)ngl. It will facilitate the
teaching if the instructor shows both the usage and

pronunciation of the order words in Turkey's Turkish.

Mistakes related to misspelling of words

Biri birimizi ¢ok iyi anliyoruz.(We understand each other
very well)

A student used the pronoun "birbiri", which is taught at B1



level in Turkish teaching, in his sentence. The reason for
this may be the similarities between Kyrgyz Turkish and
Turkey's Turkish. However, the equivalent of each other
pronoun in Kyrgyz Turkish is biri-biri. In this context, it can
be said that the student transferred his Kyrgyz Turkish
habit to Turkey's Turkish with the influence of his mother
tongue. In this context, the instructor showing the correct
spelling in Turkey Turkish and giving feedback to the
student will reinforce the correct spelling.

Bir az tembelim ama basarilara ulasmak igin ¢cok calisirim.
(I am a bit lazy but | work hard to achieve success.)

The reason why the student writes the word "biraz" as a
"bir az" is again language transfer. The Kyrgyz equivalent
of the word "biraz" in Turkey's Turkish is "bir az" in Kyrgyz
Turkish.

Sadece ben degil, herkez bunu ister. (Not just me,
everyone wants that.)

In the sentence above, the word is misspelled. If the
instructor gives students more practice on common
vocabulary words, it will reinforce the student's learning of
the word more easily.

Mistakes related to the spelling of capital letters

Onlar tiirk, 6zbek ve kirgizlardir. (They are Turks, Uzbeks
and Kyrgyz.)

In the sentence above, the student wrote the names of
nationalities in lowercase. In Kyrgyz Turkish, nationality
names are not capitalized. For this reason, the student
made a negative transfer with the influence of his mother
tongue. After teaching the nationality names with the help
of visuals, the instructor can ask the students to write these
names. What should be considered here is that the
instructor should guide the students during the process
and remind them of these usages regularly and
consciously.
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Ben rusca biliyorum. (I know Russian.)

Language names, like nationality names, are not
capitalized in Kyrgyz Turkish. For this reason, the student
has made a negative transfer from his mother tongue.

Mistakes in the spelling of the /k/ sound

Simdi de orada biyoloji béliminde okuyorum. (Now | am
studying biology there.)

Ikiydizlii insanlari sevmem ve alingan degilim. (I don't like
hypocritical people and | am not touchy.)

Benim hobim yabanci dil &grenmectir. (My hobby is
learning foreign languages.)

In the sentences above, two students wrote the sound /k/
as in the Cyrillic alphabet. While the vertical line of the /k/
sound in the Latin alphabet is long, the vertical line of the
/k/ sound in the Cyrillic alphabet is short. In this framework,
the instructor's practicing correct writing and giving
feedback to the student instantly will prevent the student
from making a negative transfer.

Mistakes in the spelling of the /y/ sound

Yeni insanlarla tanisirken ¢ok utanga¢ oluyorum. (I am
very shy when meeting new people.)
Yeni seyleri ¢abuk o6greniyorum. (I learn new things

quickly.)

In the sentence above, two students wrote the sound /y/
as /Y/ at the beginning of the sentence. The reason for this
can be shown as the big ¥ sound in the Cyrillic alphabet.
Thus, it can be said that the student made a negative
transfer from past language experiences. In this context, it
is vital that the teacher conducts the process with
understanding in order to give students confidence in
writing correctly.

The conclusion reached in line with the findings of the
study is shown in Table 1.

Table 1. Distribution of written expression mistakes.

Number of incorrect

Phonetics

Mistakes about the use of the plural suffix
Mistakes about the complement suffix
Mistakes about the indicative case

Morphology

Mistakes in the use of punctuation marks
Mistakes related to the use of ordinal numbers
Mistakes related to misspelling of words
Mistakes about the spelling of capital letters
Mistakes in the spelling of the /k/ sound
Mistakes in the spelling of the /y/ sound

Spelling

Total

Mistakes about vowel harmony
Mistakes about haplology

N

N WNWDNY DNNDNOODN

w
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When Table 1 is examined, 34 mistakes in total, 6 in
phonology, 9 in morphology and 19 in spelling, were
identified based on the data obtained from the written
expressions of Kyrgyz students learning Turkish at Al
level. Students made the most mistakes in spelling. For
this reason, the instructor should give more feedback on
writing activities. The instructor can show the correct
spelling through sample writings. In addition, since
language teaching is a whole, speaking activities can be
done to improve language skills. Buyukikiz and Hasirci
(2013) identified a total of 1282 mistakes in the written
expression of foreign students learning Turkish. They
concluded that the most mistakes were spelling and
punctuation mistakes with a rate of 44.4% (570). In this
direction, it is seen that the results of Buyukikiz and
Hasirci's (2013) study overlap with the results of this study.

DISCUSSION

In this study, the written expressions of Kyrgyz students
studying at Al level were analyzed in the categories of
phonetics, morphology and spelling. It is observed that
some studies in the literature have similar results to the
results obtained in the research. In Ak Basogul and Can's
(2014) study, spelling mistakes were frequently
encountered in the papers of Balkan students. It was
determined that there was confusion in the spelling of the
lyl sound in sound-based spelling errors. Similarly, Boylu
(2014) stated in his study that some students had difficulty
because Turkish and Persian have different alphabets.
Bawer (2022), in his study conducted with 14 Uzbek
participants of Afghanistan origin, determined that
misspelling of words was the most common among
student mistakes. The results of Ak Basogul and Can
(2014), Boylu (2014) and Bawer (2022) overlap with the
results of this study. Bélikbas (2011), on the other hand,
analyzed the written expression of Arab students and
found that most of the mistakes were made in spelling
(54.58%) and concluded that 62.2% of these mistakes
were caused by negative transfer.

Qualitative findings of the study reveal that students
make negative transfers due to the influence of their
mother tongue. Similarly, Subasi (2010) found in his study
that Arab students' errors in their compositions were
largely the result of the student's use of the language
structure of their mother tongue in the target language.
Boylu and Basar (2015) also state that Iranian Turks
should be given feedback by instantly correcting the errors
that occur as a result of translation from the mother tongue
during expression. Similarly, Arslan and Klicic (2015)
researched the writing skills of 15 students learning
Turkish in Bosnia and Herzegovina. As a result of the
research, it was concluded that the students could not
translate Turkish sentences and expressions into Turkish
correctly because they thought with the logic of their
mother tongue. In addition, Cangal (2021) pointed out in
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his study, in which 30 Algerian students were sampled,
that students learning Turkish are prone to adapt their
habits in their mother tongue to the target language. Aytan
and Guney (2015) emphasized the importance of the
relationship between students’ mother tongue and the
second language they are trying to learn. While the
similarities between the first language and the second
language have a positive effect on the language learning
process (translation), the differences between the first
language and the second language have a negative effect
(interference). Fidan (2019) also analyzed the written
expression texts of foreign students learning Turkish in
terms of spelling and punctuation. As a result of the
analysis, he made the following findings: "Mother tongue
is actively involved in all cognitive and emotional learning
processes of individuals. The individual thinks, decides
and feels in his/her mother tongue. This situation also
shows its effect when learning a foreign language. This
emotional and cognitive effect causes the individual to
directly transfer the rules of his/her mother tongue to the
new language learning process while learning a new
language. It is expected that students will make mistakes
in this respect at the beginning of their language-learning
process. The important thing is that the individual can
express himself/herself correctly and effectively.” In this
context, when the related research are analyzed, itis seen
that the results of this research overlap with many
researches.

According to the findings, three students used the sound
/il instead of the sound /i/ in the Turkish alphabet. For
example, the sentence "Canim annem benim en yakin
arkadasim." "(My dear mom is my best friend.)" can be
given as an example. The reason for this may be that the
students were introduced to the Latin alphabet for the first
time in English. Therefore, they may have used the /i/
sound instead of the /I/ sound with the habit brought by the
knowledge of past learning while learning Turkish. Senguil
(2014) examined the alphabet problem experienced by 45
students learning Turkish as a foreign language and
concluded that foreign students using the Arabic alphabet
sometimes used vowels interchangeably and sometimes
did not use them at all, and that foreign students in the
study group could not understand the sounds of 6, 0, s, ¢,
I, §, which are specific to the Turkish alphabet and had
difficulty in using them. It is seen that the findings of similar
studies in the literature and the use of /i/ sound instead of
/il sound in this study support each other. In addition,
Yimaz (2015), in his study examining the spelling
mistakes of 27 Turkish as a foreign language learners,
found that students generally tended not to put full stops
on dotted letters and to put full stops on non-dotted letters.
In this framework, it is understood that such difficulties are
common and that the instructor should pay attention when
teaching correct spelling rules.

When the sentences of the students participating in the
study are analyzed in terms of phonics, it is seen that the
mistakes are realized as vowel harmony and vowel drop.



These findings coincide with the findings in Emiroglu's
(2014) study.

When the sentences of the students participating in the
study were analyzed in terms of morphology, it was
determined that mistakes were made in the use of the
plural suffix, the complement suffix and the indicative case
suffix. The reasons for this were shown as the students'
negative transfer due to their mother tongue and previous
knowledge. According to the results of Duman (2013),
phonetic and morphological differences between Kyrgyz
Turkish and the target language cause students to make
negative transfers. In this context, when the results are
evaluated, it is noteworthy that the findings obtained
overlap with other important research on writing skills.

CONCLUSION AND RECOMMENDATIONS

In this study conducted at Kyrgyzstan-Turkey Manas
University to determine language structures that are
incorrectly transferred from the native language to the
target language in written narratives of Kyrgyz students
learning Turkish at the A1 level, and to identify deficiencies
and errors in language structures, it was found that
negative transfers from the native language have an
impact on students' learning of the target language.

Based on the results obtained from the research, the
following suggestions can be made:

* Itis usual for students to make such mistakes at Al level.
For this reason, it is extremely important to have students
practice regularly. When a student makes a mistake, the
instructor should correct it, show the correct way and
vocalize it. In this way, the student can reduce the transfer
from his/her mother tongue.

» Writing activities can be organized in groups to improve
students' writing skills. For this, it is important that the
instructor provides students with the opportunity to
practice after showing the relevant topic.

* The instructor can organize writing competitions with
colored paper and pencils. This can make the writing
process more interesting for students.

» Language structures can be balanced with the traditions
and customs specific to Turkish culture.
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