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Abstract

This case study describes how the authors incorporated the principles and practices of open
pedagogy into a three-credit Honors College course focused on information literacy and
undergraduate research. It included using literature review sources to help edit Wikipedia
articles, registering a research project proposal with the Open Science Framework (OSF),
and the creation of an openly licensed toolkit crowdsourced with students’ tips and
suggested resources for other students new to research. Students demonstrated improved
understanding of several information literacy concepts, such as the role of copyright. The
use and benefits of open pedagogy were, however, hindered by unrelated classroom issues,
like low enrollment and, at times, a lack of student engagement. Nevertheless, the authors’
general approach and the activities and assignments they developed could be adapted and

used in other library instruction contexts.
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Exploring Open Pedagogy in a
Librarian-Taught Honors Course

Open pedagogy builds off the open educational resources movement’s work to make
classroom materials that are both free and licensed for reuse by involving students in the
creation of their own open course materials (Wiley, 2013). Open pedagogy is a growing
movement in higher education, and its successful use has been demonstrated in a number of
disciplines (Clinton-Lisell, 2021). Previous research suggests it has several benefits,
including helping librarian instructors center students’ learning on the Framework for
Information Literacy for Higher Education’s (Association of College and Research Libraries
[ACRL], 2015) six frames (Cullen & Dill, 2022).

This case study describes how the authors, two librarians at the University of Nevada, Reno,
incorporated open pedagogy into an interdisciplinary three-credit honors course with
student learning outcomes related to the frames. The authors’ primary goal was to see if
utilizing open assignments helped facilitate students’ understanding of key information
literacy concepts, as evidenced by their completion of the assignments and their
participation in class. A secondary goal was to explore the use of open pedagogy to bridge
disciplinary differences. Discovering Research Across the Disciplines (Honors 235) is aimed
at students within University of Nevada, Reno’s Honors College who are interested in
learning about planning, conducting, and disseminating the findings of a major research
project, like the thesis or capstone many of them will complete for the program. The course
involved three open assignments: editing Wikipedia pages related to the topic or research
question on which they chose to focus, registering their proposed research method(s) with
the Open Science Framework (OSF), and the creation of a toolkit of helpful resources for
new student researchers like themselves. This paper will explore the use of these open
pedagogical assignments in helping students understand and make use of the frames as well
as changes the authors would make for future iterations and how other instruction

librarians could incorporate open pedagogy into their own work.

Literature Review

Wiley (2013) first argued for the connection between open educational resources (OER)
and open pedagogy, stating that the use of OER in a course could expand beyond the mere

inclusion of an open textbook by involving students in the creation of the course materials
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themselves. The idea was not just to reinvent the textbook but to reinvent pedagogy as a
whole. He proposed that most assignments are disposable, having no use beyond the teacher
evaluating it in order to assign a grade. Through open pedagogy, students become
empowered not just as users but as creators of information. Through this, students can see
how their work extends beyond the class assignment and helps others. However, while
Wiley coined the term, DeRosa and Jhangiani (2017) argued that the concept and practices
around open pedagogy have long existed in the educational realm. They viewed open
pedagogy as related to other important pedagogies, including constructivist and critical
pedagogies. They noted that open pedagogy encourages faculty to look at broader issues of

access to information, stating that

Knowledge consumption and knowledge creation are not separate but parallel
processes, as knowledge is co-constructed, contextualized, cumulative, iterative, and
recursive. In this way, Open Pedagogy invites us to focus on how we can increase
access to higher education and how we can increase access to knowledge—both its

reception and its creation (DeRosa & Jhangiani, 2017, para. 13).

Open Pedagogy and Information Literacy

Others have already charted the connections between open pedagogy and information
literacy, especially as seen through the lens of the Framework. Cullen (2022) noted that open
pedagogy is a “natural fit for issues of information literacy” (p. 11), especially as many open
pedagogy assignments involve students having to find, evaluate and use sources of
information. Bergstrom-Lynch et al. discussed how open pedagogy relates to Char Booth’s
(2022) call to leave behind the curricular black box, stating “We maintain that when
students recast themselves as producers of knowledge, they break down barriers to their
own participation in scholarship, inspire their peers, do away with the ‘curricular black box,’
and bridge divides carved by information privilege,” (p. 238). Goodsett (2022) argued that
open pedagogy can actually push students to develop more in-depth information literacy
skills as they are no longer just passive consumers of information but are looking to edit and
adapt other information sources, which presents the opportunity for librarians to teach

them about copyright.

At the same time, because open pedagogy assignments often require more library support,
they allow librarians to move beyond the one-shot instruction session to more meaningful

and lasting engagement with both faculty and students (Gumb, 2022). Younger et al. (2021)
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echoed this belief, stating that “having knowledge in open pedagogy and OER can allow
library workers to offer alternatives to or diversify their approach to one-shot instructional

sessions or guest lectures” (p. 84).

Librarian Support of Open Pedagogy

Librarians have begun documenting their experience incorporating open pedagogy into
their information literacy support. Courses have ranged from first-year composition,
engineering, technical writing, education, biology, honors, and graduate-level classes; and
have included supporting students in editing Wikipedia pages, creating scholarly journals,
transcribing historical documents, and creating multimodal projects, a research guide, a
textbook, and technical manuals (Evelyn & Kromer, 2018; Goodsett, 2022; Hare et al., 2020;
Hollister, 2020; Johnson & Hooper, 2019; Park & Bridges, 2022; Riehman-Murphy, 2022;
Shuttleworth et al., 2019; Thomas et al., 2021; Younger et al., 2021). Some of these examples
have incorporated teaching copyright and related concepts to students, which directly relate
to the frame “Information Has Value” (Park & Bridges, 2022; Younger et al., 2021). At
Cleveland State University, Goodsett (2022) detailed how her work with a first-year
composition course resulted in students mentioning copyright and expressing a desire to

learn more in their final project reflections.

Others have noted the connection of open pedagogy to how students see themselves as
creators, applying the frames “Authority Is Constructed and Contextual” and “Scholarship as
Conversation” (Hare et al., 2020; Johnson & Hooper, 2019; Shuttleworth et al., 2019;
Younger et al., 2021). Riehman-Murphy (2022) worked to decenter the instructor’s
authority in helping students on a transcription project, noting that even the instructor was
not familiar with the particular texts they worked on. Others have also connected open
pedagogy projects to “Research as Inquiry,” such as one project where students had to learn
the process of finding and synthesizing information for their project (Shuttleworth et al.,
2019).

Assessment of these projects generally has reported positive results. Hare et al. (2020) stated
that a slight majority of student comments in their class demonstrated understanding of the
concepts at the emerging level, which they considered satisfactory as a mastery of the
concepts could have shown the material was not advanced enough. In a similar study,
Hollister (2020) noted that all students in a class reported seeing the value of open pedagogy
and would recommend it. On the other hand, 60% of these same students reported feeling

anxious at the beginning of the course about making their work public. Although many of
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the students became more receptive to sharing their work widely as the course progressed,

their initial discomfort is worth noting (Hollister, 2020).

At the same time, these case studies have found areas where problems appeared. For
instance, in a study looking at the use of Wikipedia, the authors noted that students
struggled with completing tasks on time, such as drafting their content in wiki sandboxes
(Park & Bridges, 2022). Thomas et al. (2021) faced a similar situation, which in turn meant
plans to have students peer review each other’s drafts suffered. The authors also commented
that the final products showed large variability in quality. Shuttleworth et al. (2019) also

observed the increased work for both the instructor and the librarian to oversee the project.

While the literature has looked at the use of open pedagogy to support information literacy
instruction in classes for other disciplines, none have looked at its use in a library-taught
course focused on teaching students the frames. This case study provides a look at one such
course that sought to use open pedagogy to not only teach information literacy skills but
also to bridge disciplinary gaps in an honors course that often includes students from

various departments.

Course Background

The University of Nevada, Reno is a public land grant university with just under 15,000
undergraduates and 2,000 graduate students (Nevada System of Higher Education, 2022). It
is a doctoral university with very high research activity (American Council on Education,
2022). The University Libraries features a robust liaison program. These librarians support
and frequently collaborate with both the University’s Honors College and its Undergraduate

Research program.

Honors 235 is a librarian-taught course offered through the University of Nevada, Reno
Honors College. Interdisciplinary in nature, its primary learning objectives center on
information literacy and undergraduate research. The course was until recently a five-week,
one-credit course meeting once per week that fulfilled a requirement for honors students
about to begin work on their senior capstone project or thesis. With the arrival of a new
director in 2019 and the transition from Honors program to Honors College in 2020,
librarians saw an opportunity to redesign it into a three-credit course that would better
align with the new College’s goals, which included allowing students to go beyond the

traditional thesis for their final project, such as by completing a business proposal or a
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performance. The process of redesigning and teaching the first section of the new Honors
235 has been written about previously (Azadbakht & Tokarz, 2022).

Since this change, each section of Honors 235 has been taught by pairs of librarians so as not
to overburden any one liaison. The authors, who served as co-instructors for the second
offering of the revamped course in fall 2022, decided to use their pairing and the increased
sessions of the course to experiment with open pedagogy to address several issues.
Historically, librarians who have taught this course have struggled to meet the various and
differing research needs of students from across all departments and disciplines. Although a
majority of students often come from STEM fields, the class often includes those from the
social sciences, arts, and humanities. Trying to ensure readings and assignments are
applicable to all students has been difficult. At the same time, reference librarians at
University of Nevada, Reno have been exploring OER and open pedagogy, and one of the
authors is leading those efforts. To better support open pedagogy among their own faculty,
the two authors wanted to experience creating and leading open pedagogy assignments
themselves. They saw this class as a good opportunity for open pedagogy, as it could be used

to help bridge some of the challenges of an interdisciplinary class.

Since the Honors 235 course objectives reflect the Framework, the instructors thought the
course was an ideal candidate for the inclusion of open pedagogical principles and practices.
Specifically, they felt that incorporating open pedagogy into the course would help meet the

student learning outcomes related to the frames “Authority Is Constructed and Contextual,”

» o« » o«

“Information Creation as a Process,” “Scholarship as Conversation,” “Information Has
Value,” and “Research as Inquiry.” The course’s main assignment is a research project
proposal that is centered on a question of their choice. The project requires an introduction,
literature review, and (hypothetical) methods section. The students complete this
incrementally and turn in a final, polished version in lieu of an exam. The research project
proposal provides students the freedom to explore their individual interests and leaves room
throughout the semester for other, less traditional assignments. To gain a better sense of the
students’ feelings toward the open pedagogy assignments and the concepts they were aimed
to highlight, the instructors designed a survey for the students to gather information about
students’ experience with open pedagogy in the course. This project received exempt status

from University of Nevada, Reno’s Institutional Review Board.
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Open Pedagogy Assignments

The instructors settled on three open pedagogy assignments that they would incorporate
into Honors 235, two of which would be required and one that was a voluntary option.
Editing Wikipedia

The first assignment involved having the students edit Wikipedia pages. The instructors
wanted the students to enhance Wikipedia pages related to their topics by incorporating at
least five sources used for their literature review into the Wikipedia pages. Although many
open pedagogy projects utilizing Wikipedia will curate a list of pages ahead of time for
students to focus on, the instructors knew they could not do so for this course as the
students came from different majors. Therefore, part of the assignment helped guide
students in how to find and evaluate Wikipedia pages in need of more information and
sources. The instructors opted to apply for, and were accepted to, the WikiEducation’s not-
for-profit Wikipedia Student Program that helps support instructors using Wikipedia in
their classes. The program provides a dashboard for instructors to manage assignments, a
set of tutorials for students to learn about Wikipedia, and technical help. The dashboard also
helps establish a timeline for when pre-assignments and tutorials should be completed. The
project lasted over most of the semester, with incremental assignments and due dates to
scaffold the project. This included some in-class activities to help guide and support
students’ understanding of Wikipedia, such as an activity focused on how to evaluate a
Wikipedia page and discussing who and what Wikipedia considers to be a credible source

and their potential biases.

Undergraduate Research Toolkit

The second assignment was the creation of the Undergraduate Research Toolkit, which
serves as an annotated bibliography of tools and tips for students going through the research
process. As noted previously, instructors for this class have struggled to make learning
materials and assignments broad enough so that no student feels left out. The toolkit was
seen as a way to provide students with a place to share the knowledge that they've acquired
as well as provide resources that, while they might be specific to certain fields, could be
adapted and used by others. The instructors created a Google Docs file and invited all
students as editors at the beginning of the semester. They were then required to share at
least nine items over three due dates throughout the semester. An item could have come

from something they learned in class or elsewhere. They were expected to provide helpful,
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descriptive information about each item they included, such as what the resource did,
whether something was free or had a cost. They were also expected to comment on each
other’s additions to provide supportive feedback. Finally, the class as a whole voted on

which Creative Commons license they would apply to the toolkit.

Methodology Registration

The third incorporation of open pedagogy focused on the methodology of their main
project. The instructors had already planned on addressing the issue of the replicability crisis
during the semester and decided that encouraging students to register their own
methodology with Open Science Framework (OSF) could help teach not only the role that
registration plays in making research better but also provide another outlet for them to

publicly share their work.

Registration encourages researchers to establish and publicly share their full methodology
before starting a research project. By doing this, the goal is to make it harder for researchers
to later manipulate their methodology. OSF provides both a public repository of
registrations and various templates to help guide researchers through creating a registration.
The instructors thought the templates would serve as useful models for students struggling
to understand how to write a methodology. However, the instructors did not want to
overburden students and thus decided to make OSF registration optional. Students who did
not choose to register their methodology could instead write and submit their report in a

text document.

Incorporating Information Literacy

Each of the above assignments incorporated information literacy in various ways. For
instance, students had to use skills tied to “Research as Inquiry” and “Information Creation
as a Process” frames. First, they had to find sources for their literature review and Wikipedia
and then format the information differently based on the need of each audience: for their
instructors who were grading them, for theoretical fellow researchers who might read their
literature review, and then for a more general audience reading on Wikipedia. Their
authorship of Wikipedia content, the toolkit, and the registration also allowed them to
engage with “Scholarship as Conversation,” and they explored “Authority Is Constructed
and Contextual” by learning which sources were considered acceptable by Wikipedia as well
as discussing how biases about who is written about and cited can be reflected within

Wikipedia citations.

Schultz & Azadbakht
Exploring Open Pedagogy [ INNOVATIVE PRACTICES ]

https://pdxscholar.library.pdx.edu/comminfolit/vol17/iss1/2
DOI: 10.15760/comminfolit.2023.17.1.2



Schultz and Azadbakht: Exploring Open Pedagogy
COMMUNICATIONS IN INFORMATION LITERACY | VoL.17,No0. 11,2023 ¥

All three assignments also incorporated “Information Has Value.” The assignments started
early in the semester as the instructors explained open pedagogy and open educational
resources to the students and led a discussion around the concept of information privilege.
The class then spent a week learning about copyright and Creative Commons licenses and
how sharing their work on different platforms either required them to use a specific
Creative Commons license (Wikipedia) or allowed them to choose whether they could add
one at all (OSF). The toolkit, however, led to the most discussion around the ownership of
information as the class had to discuss and agree on one license for a work to which they all

contributed.

Assessment

The authors assessed the use of open pedagogy through several methods. Even though the
primary means of assessment was done by grading the open pedagogy assignments, other
assessments were utilized to identify which areas needed support. Overall, the instructors
believe the open pedagogy assignments helped the students more fully explore some

information literacy concepts, as suggested by Goodsett (2022).

However, the impact of these efforts was somewhat limited. Honors 235 is now an elective
and while enrollment has always varied from semester to semester, only four students
participated in this iteration. Student absenteeism was a major problem, leading to varying

levels of success for each open pedagogy project.

The small class size also likely affected the instructors’ attempts at more formal assessment —
only one student opted to complete the survey sent to students toward the end of the class.
Because of concerns with using assessment data based on only one student, the instructors

have opted to not include the survey results in this section.

Wikipedia

The issues with student engagement and attendance appeared to affect this project the most.
The instructors initially planned on three main assignments connected to the Wikipedia
project, which included students submitting draft content, then peer reviewing each other’s
work, and then publishing the final content to the Wikipedia page. Several smaller
assignments and in-class activities were used to scaffold the students’ learning about editing

Wikipedia, and students were expected to work through all related modules offered through

WikiEducation dashboard, although no grade was assigned for these modules. However, the
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instructors noticed that most students fell behind in their module readings, and some did
not attend class sessions that involved activities to support their growth in editing
Wikipedia. When it came time to turn in draft content, some students did not turn in a draft
at all and others turned in drafts that were less well-developed than expected, which, as
noted by others (Thomas et al., 2021), made it difficult to assign peer reviewers. The
instructors instead opted to delay the peer reviews until after the final content submissions

were due and to then dedicate class time for students to complete them.

Overall, the instructors found a mix of the quality of content added to Wikipedia pages
through this project. They looked for evidence of the knowledge practices and dispositions

” «

tied to the “Authority Is Constructed and Contextual,” “Information Has Value,” and
“Scholarship as Conversation” frames when assessing their students’ work, including
“motivat[ing] themselves to find authoritative sources,” “giv[ing] credit to the original ideas
of others through proper attribution and citation,” and “identify[ing] the contribution that
particular articles, books, and other scholarly pieces make to disciplinary knowledge”
(Association of College and Research Libraries [ACRL], 2015). Some students understood
and demonstrated Wikipedia’s rules for neutral voice and practices around citations while
others struggled, choosing third-party sources instead of relying on peer-reviewed scholarly
articles or not providing citations when needed. Most students also selected Wikipedia
articles that were already fairly well-developed, suggesting that perhaps more time could
have been spent in class on article selection, source selection, and the specialties of citing in
Wikipedia. Students displayed improved understanding of some of these concepts in their
peer reviews, which offered guiding questions that appeared to help them understand what
they should consider when evaluating Wikipedia articles. Finally, students were asked to
discuss editing Wikipedia as part of their final presentation they gave. Comments during
these presentations focused on how the students were able to add what they identified as
important yet missing information to Wikipedia pages, their ability to add authoritative
sources to Wikipedia, and the opportunity to become an author of Wikipedia pages that

others would use.

Toolkit

Students displayed better engagement with the Undergraduate Research Toolkit.
Contributions included citation tools, helpful browser extensions like Grammarly, favorite
places to find research articles, and even specific journals (i.e., PLOS One.) Overall, the

additions to the toolkit represented a balanced mix of what the students learned in the class
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and what they brought in from their own knowledge, a practice that showcased their own
authority as scholars, as Riehman-Murphy (2022) described. The instructors did notice one
of the more popular categories of items added were related to open access, which the class
spent a week learning about, and included places to find open access articles. Interestingly,
while students used the term open access for some of these, others simply noted the articles

were free.

However, not all items remained in the final toolkit. Students were given class time to peer
review each other’s additions and make suggested changes, as well as suggest items that
should not ultimately be included. The "tips” section saw the most cuts as students and
instructors both noticed many of the tips shared were too broad to provide much help to

other undergraduate student researchers.

Perhaps the most positive aspect of this project centered upon the two discussions the class
had as to which Creative Commons license to apply to the toolkit. Students showed
evidence of learning related to the “Information Has Value” frame, especially the ability to
see themselves “as contributors to the information marketplace rather than only consumers
of it" (ACRL, 2015). They first discussed this in the second third of the semester when they
learned about copyright and Creative Commons and then again at the end. The students
displayed an understanding of the licenses, opting against a No Derivatives element as they
understood the toolkit in many places was specific to the University of Nevada, Reno and
thus students at another institution might want to make their own versions, which they
wanted to allow. They also all believed strongly that they wanted such future versions to
also give back to the open community by including a Share Alike license. Finally, although
they recognized the unlikelihood of anyone monetizing the toolkit in the future, they all
agreed they did not want to allow for that chance. They ultimately all agreed on a Creative
Commons Attribution Non-Commercial Share Alike (CC-BY-NC-SA) 4.0 license.

Registration

Although registering their methodology with OSF was optional, most of the students chose
this route, which demonstrates “Scholarship as Conversation.” Overall, the students who
used OSF templates—and the clear outlines and examples provided therein—demonstrated
more fully fleshed out methodologies. The instructors also noted that the quality of the
writing improved compared to the introductions and literature reviews that the students

had submitted prior to that methodology assignment.

Schultz & Azadbakht
[ INNOVATIVE PRACTICES ] Exploring Open Pedagogy

Published by PDXScholar, 2023



Communications in Information Literacy, Vol. 17, Iss. 1 [2023], Art. 2
COMMUNICATIONS IN INFORMATION LITERACY | VOL. 17,No. 1, 2023

The instructors did note that each student chose a different license for their registered
report, including licenses never discussed in class, which could show a need for more
understanding of open licenses in general and demonstrates there was still room for
learning related to the “Information Has Value” frame. Also, the students who chose the
registration option all came from STEM majors. Although the instructors believe that the
templates (including one for qualitative data) can be helpful for non-STEM students, the
layout for the general template does appear to be more geared towards STEM fields.

Finally, the instructors allowed students to create methodologies for dream projects, i.e.,
they could be methodologies the students would never carry out. With just four students
total, the instructors were not overly worried about adding such projects to the OSF
Registration Registry; however, this could be a different issue with a larger class that’s

repeated over multiple semesters, as this might be an inappropriate use of the OSF registry.

Lessons Learned

Unfortunately, as noted above, the instructors struggled with a few classroom issues—
primarily attendance and engagement—that may have lessened the impact of the open
pedagogical principles and practices they incorporated into the course. Enrollment was low
and, at certain times during the semester, at least two or three students were absent on any
given day, making certain in-class activities impossible or awkward. Likewise, when the
students felt particularly stressed or were overwhelmed by assignments or exams in their
other courses, the instructors saw a noticeable drop in engagement both in and outside of
class. Low enrollment also hampered the instructors’ ability to assess the use of open
pedagogy in helping to teach students from various disciplinary backgrounds. The class size,
however, also facilitated learning; the instructors were able to give each student the
individual attention and assistance they required, and everyone had the opportunity to
participate in in-class discussions. While attendance and engagement did improve after the
instructors reiterated their expectations and deployed some helpful strategies (e.g., in-class

bonus quizzes and writing prompts), a slightly larger class would have been ideal.

There were some small hiccups with two of the assignments. The toolkit is (for now) a
Google Doc, and, at first, the students made their additions anonymously, so that the
instructors did not know who contributed what. Students had to be reminded to use the
Suggestion Mode feature. In addition, the instructors had never before used Wikipedia in

this way and so had to become quickly familiar with the WikiEducation dashboard and how
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to track students’ editing work within it. Ideally, they would have participated in more
training beforehand and would have enforced using the dashboard for all Wikipedia
assignments, as some students ultimately worked outside it, which in turn created problems
for peer reviewing and grading the work. The instructors also had to ensure that each piece
of the Wikipedia project was reflected in the online learning system, Canvas, where all other
class materials were kept and grades tabulated. Despite these issues, the instructors would
include the same three open assignments should the opportunity arise to teach Honors 235

again.

More broadly, the experience of incorporating open pedagogy in the classroom has helped
both of the authors feel more confident in supporting this area, and one of the authors plans
on using this experience when working with faculty who take part in University of Nevada,
Reno’s OER grant program. The program briefly touched on open pedagogy in the first
iteration, and plans for the upcoming second iteration of the grant program include delving
more into open pedagogy and encouraging participating faculty to investigate its use
through exploration of other existing open pedagogy assignments. Although neither of the
authors have yet partnered with a faculty member on an open pedagogy assignment, they
feel more prepared to do so and also see how it can lead to more integrated work with

classes, as discussed in prior studies (Gumb, 2022; Younger et al., 2021).

Implications for Information Literacy Librarians and Library Workers

The instructors’ overall approach, learning outcomes, and individual assignments could be
adapted for use in other credit-bearing undergraduate information literacy courses at other
institutions or incorporated into undergraduate research programs. Likewise, embedded
librarians, or liaisons who collaborate with and/or assist their disciplinary faculty with
designing assignments could try implementing some of the strategies and activities discussed
here. Both the Wikipedia project and the toolkit could be tailored to different courses with
their own unique units and learning outcomes, although, these might be more difficult to
manage with a large class. For instance, introductory information literacy courses could
benefit from the inclusion of assignments based on these two ideas. Students in such classes
might instead evaluate and edit a predetermined set of Wikipedia articles that reflect that
course’s learning objectives and build a toolkit of resources centered on a problem or theme

of greater interest to them or their institution.

Schultz & Azadbakht
[ INNOVATIVE PRACTICES ] Exploring Open Pedagogy

Published by PDXScholar, 2023



Communications in Information Literacy, Vol. 17, Iss. 1 [2023], Art. 2
COMMUNICATIONS IN INFORMATION LITERACY | VOL. 17,No. 1, 2023

Some of the assignments and activities described herein could be adapted for use in one-
shots, but this may be more difficult. Librarians in such situations do not always have the
flexibility to teach what they would prefer and must deal with time constraints. Related to
this, it is not always possible to adequately develop and cultivate the familiarity and trust
needed to bring some open pedagogical ideas into one-shots or similar teaching contexts.
That said, with the support of the course instructor and sufficient preparation, a librarian
could lead the class in a Wikipedia editing session or Wikipedia article evaluation activity.
Also, a less ambitious version of the toolkit assignment could be deployed in one-shots. In a
scenario where the librarian can count on being invited to the same course every semester,
having the students continue to contribute to a toolkit might make sense. For instance, one
common hands-on activity is to have students fill out a shared online Google doc or other
document sharing sources they found through a database and/or suggestions for how to use
the database. Paired with a Creative Commons license, this could become a living document

used by other iterations of the class as well.

Conclusion

Overall, the instructors found developing and teaching an open course to be a positive
experience. Moreover, there appeared to be real benefits for the students as they developed
information literacy skills and engaged with new and familiar resources and tools (i.e.,
Wikipedia and OSF). The assignments also provided the students with the opportunity to
apply what they were learning about in the course in real-world contexts. Based on a review
of the students’ work and the close observation of students during in-class activities and
discussions, the searching, summarizing, synthesizing, and citing they did while crafting
their literature reviews facilitated their editing of Wikipedia articles on related topics. The
students likewise used their newly acquired understanding of copyright and Creative
Commons licenses to make an informed decision about how they wanted to share the
toolkit they created together. Their in-class feedback indicated that, overall, the students
appreciated taking part in open pedagogy. However, because both the authors and the
students were new to open pedagogy and some of the tools used, there was a learning curve
in addition to other classroom issues like periods of limited student engagement. This
course’s assignments serve as a starting point for bringing open pedagogy into information
literacy instruction and could be adapted to other library instruction contexts, like one-

shots. Future research could explore these other contexts specifically and in greater depth, as
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well as move beyond case studies to look more broadly at how librarians are incorporating

open pedagogy into their information literacy instruction.
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