
 
 
 
 
 

Investigation of 7th grade middle school students' 
views on evidence-based learning# 
 
Özkan Ginesar 

 
Ministry of National Education, Kütahya, Turkey.  
 
Accepted 10 May, 2023 
 

ABSTRACT 
 
This present study was carried out to determine the opinions of the students before and after the 
implementation of the evidence-based learning applied to the 7th-grade students in the social studies 
course. In addition, this study aims to determine the difficulties encountered by students during the 
application process and to reveal their thoughts about the process. It enables students to make evaluations 
by comparing evidence-based learning with the existing method. The research was carried out with a class 
of fourteen students at the seventh-grade level of secondary school. The research was conducted with 
action research. Action research is one of the qualitative research methods.  As the sampling type of the 
research, the easy sampling type was determined from the purposeful sampling model. The research is 
based on student views after a total of 32 hours of the evidence-based learning process in the social 
studies course. For this purpose, the units named "Communication and Human Relations" and "Living 
Democracy" of the seventh-grade social studies course were carried out with an evidence-based learning 
method. At the end of the research, a significant change occurred in students' views on evidence-based 
learning. It can be stated that they liked the Social Studies course more with evidence-based learning. In 
this process, it was observed that students' interest in the course increased, they showed a positive 
attitude and behavior towards evidence-based learning and actively participated in the course. It was 
observed that students developed positive thoughts about evidence-based learning.  
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INTRODUCTION 
 
Change is taking place rapidly independent of human 
beings. Along with this change, it is necessary to acquire 
certain skills in order to be able to act in parallel with the 
changing world conditions of individuals (Sağlam and 
Bilgiç, 2018). Nowadays, skills training has taken 
precedence over knowledge acquisition. Because if the 
student wants to overcome problems, he/she must have 
certain skills (Öner and Kınacı, 2021). Curricula also aim 
to develop certain skills in students (Mutluer, 2013). 
Especially since 2005, the skills to be gained in Social 
Studies Education Programmes are clearly included in 
the education programmes. The 2005 Social Studies 
Curriculum includes the skill of using evidence. In the 
most recently implemented 2018 programme, the skill of 
using evidence was also included. The ability to use 
evidence can play an important role in the realization of 

skills such as decision-making, recognizing prejudice and 
research. It is also important that development is 
sustainable by ensuring that learning is continuous 
(Sağlam and Bilgiç, 2018). In schools, it is not possible to 
teach students everything they will need throughout their 
lives. However, it is possible to give students the basic 
skills they will need in their lives and contribute to their 
preparation for life. The ability to use evidence is 
important for students to interpret events using evidence 
and to reach correct knowledge (Yanpar, 2009). The 
social studies course taught in secondary school is aimed 
at providing students with various life skills. Social studies 
is a vital course for countries to transfer knowledge and 
skills to their citizens. Since countries want to provide 
their citizens with various knowledge and skills through 
social   studies,   this   course  has  strategic   importance 
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(Safran, 2014). Besides, the world of science is 
progressing rapidly and change is very fast. For this, 
people who interpret and produce information correctly 
are needed. In addition, it is also important to gain 
questioning, criticism and analyzing skills in the social 
studies course (Şekerci and Kabapınar, 2019). 
Depending on technology, it has become possible for 
people to access everything in a short time with tools 
such as computers, tablets, and the Internet. Therefore, 
map literacy, visual literacy and digital literacy types have 
emerged in the Social Studies Education Programme. 
However, in the acquisition of these literacy types by 
students, the ability to use evidence is important. 
Students should question the reliability of the images and 
information they encounter and approach them with a 
different eye. For this, it is of great benefit to use the 
evidence-based learning method and to give students the 
skills to use evidence (Sağlam and Bilgiç, 2018). 
Evidence-based learning method requires presenting the 
evidence to the student and discussing it and getting an 
idea. What is different here is that the idea put forward is 
personal. One student can reach a different conclusion by 
using the same evidence and another student can reach 
a different conclusion by using the same evidence 
(Kabapınar, 2014). 

However, active learning theories are also included in 
this inquiry-based method. In this respect, the student will 
be far from receiving a monotonous education. In the 
evidence-based learning method, students are asked to 
create their own perspectives based on the evidence 
given to them. Based on what is given to the student, it is 
predicted that there is no fixed idea, that there may be 
more than one opinion, not a single opinion, and that 
these opinions may change over time (Yetiş  and 
Kabapınar, 2019). Education programs aim to make 
individuals competent with knowledge, skills and values. 
In line with this purpose, gaining skills is important and 
included in the Social Studies Curriculum. Both the 2005 
and 2018 programs include the ability to use evidence, 
decision-making skills, and critical thinking skills (MoNE, 
2018). The usual method that will challenge students' 
mental world such as contradiction, contrast and 
questioning events and will enable them to gain higher-
level skills is the evidence-based learning method 
(Ginesar and Katılmış, 2021). When the curricula are 
examined, it is seen that importance is attached to the 
acquisition and development of the ability to use 
evidence. In the social studies course, it is seen that 
evidence-using skills and evidence-based learning are 
increasingly emphasized. All kinds of abstract and 
concrete arguments to explain and support the event can 
be expressed as evidence (Yetiş, 2018). The ability to 
use evidence is the individual's ability to use sources and 
bases in the process of research, analysis and synthesis, 
evaluation and decision-making when faced with 
problems or events (Palaz, 2019). Making correct 
evaluations by using evidence plays an important role in 

the development of reasoning skills (Tullos and Woolley, 
2009). In this respect, the social studies course develops 
students' reasoning skills while using evidence and 
provides great benefits in preparing them for social life. 
When we look at evidence and types of evidence, it can 
be seen that the evidence that teachers can use in social 
studies lessons is very diverse. Nowadays, it is possible 
to access all kinds of sources. It is a fact that supporting 
abstract concepts and subjects with written materials is 
less effective than visual materials in social studies 
lessons. An effective process is required in order to 
provide the qualities desired to be realized in students in 
the lessons. Because it is more difficult to transfer 
knowledge and skills to students with a traditional 
understanding. Therefore, methods that make students 
active are always better (Şekerci and Kabapınar, 2019). 
Giving students the ability to use evidence has an 
important place in terms of student development. 
Activities related to evidence-based learning skills should 
not only provide students with this skill. In addition, it 
should be given with integrity with other skills to be 
gained in the social studies course (Palaz, 2019). 
Evidence-based learning makes students active in social 
studies lessons. It has a great contribution to the 
acquisition of higher-order skills by students. This is why 
evidence-based learning is so important in social studies 
courses. In this study, it was tried to reveal students' 
opinions before and after evidence-based learning, their 
thoughts about the functioning of the process, the 
difficulties they experienced in the process, and their 
positive and negative feelings and thoughts about 
evidence-based learning. 
 
 
METHOD 
 
Research design 
 
The research aimed to determine student views on 
evidence-based learning after the planning and 
implementation of the lesson process with evidence-
based learning with 7th-grade students in the 
"Communication and Human Relations" and "Living 
Democracy" units of the social studies course. Change is 
at the forefront of action research. Data are collected 
through the practices of individuals, and new action plans 
are created based on the data obtained. Action research 
is a spiral and cyclical process. It is a systematic process 
in which new action plans are created based on the data 
obtained about how the process is and what students 
learn (Ersoy and Saban, 2019). 

Action research aims to improve and develop the 
existing situation, not to generalize. In the research, more 
than one data collection technique is employed at the 
same time and the analysis of the data obtained is 
carried out simultaneously. As a result of the analysis of 
the  collected  data,  data  collection  can  be   terminated 
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when themes begin to repeat themselves. In this study, 
the emancipatory/developmental/critical action research 
approach, one of the types of action research, was used. 
This approach will add new knowledge, skills and 
competencies to the practitioner. It will enable the 
practitioner to gain a critical perspective on their own 
practices. This will enable the researcher to become 
more competent in his/her profession through research 
(Yıldırım and Şimşek, 2016). 
 
 
Study group 
 
In the study, easily accessible case sampling, one of the 
purposive sampling methods, was selected.  The purpose 
of this method is to provide practicality and convenience 
to the research. For this purpose, the researcher selected 
the students of the school where he/she works as a 
sample. In this sampling method, the researcher prefers 
a situation that is easy to reach (Yıldırım and Şimşek, 
2016). 

To ensure accessibility and easier operation of the 
process, the researcher met with the school principal, 
social studies teacher, parents and students before the 
application and provided preliminary information. The 
researcher selected seventh-grade students from a 
middle school in Kütahya as the study group. The school 
where the implementation was carried out is a village 
school and the socio-economic status of the student 
families shows similar characteristics. 
 
 
Data Collection and analysis 
 
In this study, the data obtained from the pre-interview and 
final interview forms applied before and after the 
evidence-based learning process were evaluated. In 
addition, student diaries were also included in order to 
determine the positive feelings and thoughts of the 
students towards the evidence-based learning process 
and to determine the difficulties they experienced during 
the process. In action research, data collection and 
analysis should be carried out simultaneously (Altunışık 
et al., 2007). The interpretation of what the data means 
can be expressed as data analysis. In other words, it is 
the interpretation and presentation of the process such as 
"what the students expressed, what the researcher saw 
and what the teacher understood". In other words, it is an 
effort to give meaning to the process (Merrıam, 2015). 
Content analysis and descriptive analysis methods were 

used to analyze the data obtained in this context. 
 
 
Implementation process 
 
The study was conducted for the units of the social 
studies course named "Communication and Human 
Relations" and "Living Democracy". Evidence was 
collected in line with the outcomes of these units and 
evidence-based activities were created by considering 
the subject order. The researcher prepared an evidence-
based activity sheet titled "How should our 
communication be? What does effective communication 
bring us?" consisting of thirteen pieces of evidence in line 
with the outcomes of the "Communication and Human 
Relations" unit: "Analyzes the attitudes and behaviors 
that affect communication and questions his/her own 
attitudes and behaviors." and "Uses positive 
communication methods in individual and social 
relationships”. An evidence-based worksheet titled "We 
should be aware of our rights and responsibilities..." 
consisting of fifteen pieces of evidence was prepared for 
the achievements of "Discusses the role of the media in 
social change and interaction." and "Uses his/her rights 
and fulfills his/her responsibilities while using 
communication tools." of the "Communication and 
Respect" unit. In the unit named "Living Democracy", four 
learning outcomes of the Social Studies program were 
included. These outcomes were grouped in pairs and 
evidence-based worksheets were prepared for each 
group. An evidence-based worksheet called "Stairs of 
Democracy" consisting of twelve pieces of evidence was 
prepared for the outcomes of the unit "Explains the 
emergence of democracy, its development stages and its 
meanings today." and "Analyzes the problems 
encountered in the implementation processes of 
democracy." For the other two outcomes of the unit called 
"Living Democracy", namely "Explains Atatürk's 
contributions to the development of Turkish democracy" 
and "Relates the basic qualities of the Republic of Turkey 
to the practices in social life", a worksheet called "Atatürk 
and Democracy" consisting of fourteen pieces of 
evidence was prepared and applied to the students. Pre- 
and final interview forms were applied to the students 
before and after the research. In addition, students kept 
diaries during the process. It was tried to determine their 
pre and post-opinions about evidence-based learning, 
their thoughts about the process, the difficulties they 
experienced in the process, and their positive and 
negative thoughts about evidence-based learning. 

 
 
FINDINGS 
 
What are the students' views on evidence-based learning before and after the research? 
 
Student views on evidence-based learning are given in Table 1. 
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Table 1. Students' views on evidence-based learning. 
 
Answers regarding evidence-based learning Pre-interview Final interview 
Brඈngඈng experts ඈnto the classroom. Ceyhun - 
Strඈvඈng to fඈnd evඈdence. Ebru - 
Usඈng thඈngs from hඈstory such as vඈdeos and photographs. Emin Emin 
It ඈs to prove an event. Ayşen  
To teach wඈth evඈdence of the law. Burak  
To teach a lesson based on facts. Burak  
Lookඈng at photographs and vඈdeos and answerඈng questඈons about them. - Kuzey, Metin, Murat, 
Learnඈng based on evඈdence. - Ceyhun, Elmas, Emin 
Evඈdence-based learnඈng ඈs the use of newspapers, newspapers, photographs 
and the lඈke. - Ecrin, Elmas, Habibe, 

Okan, Gülten, Burak 
It ඈs dඈscussඈng the posඈtඈve and negatඈve aspects of somethඈng. - Habibe, Burak 
It ඈs learnඈng wඈth evඈdence. - Ecem, Ecrin, Okan, 
It ඈs not dඈscussඈng pඈctures, photographs, artඈcles and news ඈn class. - Ayşen 
It ඈs dඈscussඈng evඈdence and questඈons. - Ebru 

No idea 
Kuzey, Ecrin, Elmas, 
Gülten, Habibe, Metin, 
Murat, Okan, Ecem 

- 

Total 6 20 
 
 
 
When the students' views on evidence-based learning are examined, it is seen that a total of six ideas were expressed 
in the pre-interview form, while nine students did not have any thoughts or ideas about evidence-based learning. In the 
final interview form, it is seen in the Table that the students expressed 20 ideas. It can be understood from the Table that 
all of the students had an idea about evidence-based learning in the last interview form and expressed their thoughts 
about it. At the end of the evidence-based learning process, we can say that the students had an idea about evidence-
based learning and that the process contributed positively to them in terms of forming an idea. It can also be stated 
statistically that students expressed more opinions about evidence-based learning at the end of the process. This 
situation also gives an idea about the effectiveness of the process.  

When the table is analyzed, it is seen that there is no consistency between the findings obtained in the pre-interview 
form and there are no repetitive thoughts. In the final interview form conducted after the application, the most recurring 
statements were "Evidence-based learning is the teaching of the lesson with newspapers, newspapers, photographs 
and similar things.", "It is answering questions about them by looking at photographs and videos.", "Learning is based on 
evidence.". It is seen that the students made sense of the information about evidence-based learning according to 
themselves after the application and included the correct expressions. One of the aims of evidence-based learning is for 
students to interpret the evidence, discuss it and realize learning away from memorization. Based on this, it can be said 
that the process contributed positively to the students.  

Some examples of students' statements about the concept of evidence are given below. 
Regarding evidence-based learning, the student with the pseudonym Ceyhun used the following statement in the pre-

interview form: 
 

 
 
The answer given by the student with the pseudonym Ceyhun after the application is as follows: 
 

 
 
It can be understood from the student's statements that there are big differences between the answers given by the 
student to the pre-interview form and the final interview form regarding evidence-based learning. After the application, 
the  student's  expressions  "based on evidence"  and  "using evidence" can be accepted as an indicator that the student  
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has formed a meaning about evidence-based learning. The fact that the student could not express evidence-based 
learning correctly before the application and responded with correct expressions after the application can be considered 
an indicator of the effectiveness of the application process. The student's statement "...in this way, the subjects can be 
better understood" about evidence-based learning can be considered as an indicator that the student developed a 
positive attitude towards the process and contributed positively to the understanding of the content. 

The student with the pseudonym Ebru used the following statement regarding evidence-based learning before the 
research: 
 

 
 
It can be understood from these statements of the student with the pseudonym Ebru that she did not have an idea about 
the concept of evidence and that she was trying to express something with her own interpretation efforts. In the post-
application statement of the student with the pseudonym Ebru, the following statements were made: 
 

 
 
The student with the pseudonym Ebru included her expressions, thoughts and feelings about the process in the last 
interview form. Pseudonym Ebru's expressions such as "learning with questions", "examining the questions", and 
"discussing with friends" can be considered as an indicator that the student has created and made sense of her own 
definition of the process. It can be understood from these statements that the student now has a correct thought and 
opinion about evidence-based learning. The student's statement "...learning with evidence-based questions is more fun 
than teaching a normal Social Studies lesson." can be considered an indicator that the student has developed a positive 
attitude towards the process, and enjoys and loves this process. In this context, it can also be stated that evidence-
based learning contributes to students' positive attitudes toward the course. 
The student with the pseudonym Ecem used the following statement regarding the evidence-based learning question: 
 

 
 
The answer given by the student with the pseudonym Ecem, who had no idea about evidence-based learning before the 
application, in the last interview form applied after the application is below: 
 

 
 
While the student with the pseudonym Ecem did not have any comments and thoughts before the application, the fact 
that she made a detailed explanation about the process after the application can be considered an indicator that the 
process contributed positively. The student's use of the expressions "learning with evidence, learning with photographs, 
writings, news", "looking at evidence", and "interpreting evidence" can be assumed to be a reflection of the fact that 
he/she understood the evidence-based learning process correctly and learned away from memorization. At the end of 
the process, the student's statement "If we use evidence, it will stay in our minds more..." can be considered as an 
example of the positive effect and permanence of the process on the student. 

Similarly, the answer given to the pre-interview form by the student with the pseudonym Habibe, who did not express 
any thoughts and ideas before the application, is given below: 
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The answer of the student with the pseudonym Habibe to the question about what evidence-based learning evokes 
before the application was "It evokes nothing". The answer of the same student to the same question after the 
application is below: 
 

 
 
It is seen that Habibe made a correct interpretation of evidence-based learning and exemplified it with the statement "...it 
is a type of lesson by using positive and negative examples.", "videos and articles we read". It can be inferred from the 
student's statements that the student's interpretation and interpretation skills increased after the application. These 
expressions of the student can also be considered as an indicator that he/she made sense of the evidence-based 
learning method in his/her own way away from memorization. 

Below is the statement of the student with the pseudonym Okan, who did not have any thoughts and ideas about 
evidence-based learning before the application: 
 

 
 
The statement of the student with the pseudonym Okan after the application is as follows: 
 

 
 
It can be seen that the student, who had no idea about evidence-based learning before the application, made correct 
statements about the process after the application. It can be said that the student understood the method of evidence-
based learning correctly. Therefore, it can be concluded that the process made a positive contribution to the student. 
 
 
What are student statements about the functioning of the evidence-based learning process? 
 
In Table 2, students' statements regarding the evidence-based learning process are given. Giving students statements 
about the process is important in terms of describing the process. 
 
 
 
Table 2. Student statements on evidence-based learning process. 
 
Answers Students Final interview frm (f) 
I commented, I always raඈsed my fඈnger Ecrin, Okan, Ebru 3 
We dඈscussed wඈth our frඈends, we trඈed to come to a conclusඈon by 
commentඈng together 

Ecrin, Okan, Ecem, Habibe, 
Gülten, Ceyhun, Burak 7 

Havඈng fun and learnඈng at the same tඈme Ecrin, Ecem 2 
I learned by sharඈng our thoughts wඈth the class Ecem 1 
We had more say than ඈn normal classes. Ecem, Habibe, Ebru, Burak 4 
The more I reflected on the evඈdence, the more beautඈful my 
ඈnterpretatඈons became. Ecem, Habibe 2 

It was more effඈcඈent wඈth vඈsuals, vඈdeos, theaters Habibe, Ebru 2 
We learned by analyzඈng evඈdence Habibe, Okan 2 
It was more permanent because we went on examples Habibe, Ayşen 2 
Total  25 
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For this purpose, student expressions are given in a table and a description of the process is made with sample 
expressions. When the table is examined, the most frequently repeated statements regarding the process were "We 
discussed with our friends, we tried to reach a conclusion by making comments together.", "We had more say than in 
normal lessons.", "I made comments, I always raised my finger.". These statements are important in terms of providing 
an idea about how the implementation process went. 

Some examples of students' statements in the final interview form regarding the evidence-based learning process are 
given below: 
 
The statements of the student with the pseudonym Habibe describing the evidence-based learning process are as 
follows: 
 

 
 
When the statements of the student with the pseudonym Habibe regarding the process are examined, it can be seen 
that the student made detailed descriptions of the functioning of the process. The student's statements such as "It is 
more fun.", "We had fun in this process." can be accepted as a reflection of the fact that she developed positive feelings 
and thoughts about the process. The student's statements such as "My friends and I were always active in the lesson.", 
"We were constantly raising our fingers and talking.", "Our teacher made us interpret the evidence and gave us the right 
to speak frequently." are statements about the process of the lesson. Based on these statements, it can be said that 
evidence-based learning activates students, makes students talk and give them the right to speak more than the normal 
lesson process, and this situation satisfies the students.  

The answer of the student with the pseudonym Gülten, which includes her statement about the process, is given 
below: 

 

 
 
The statement of the student with the pseudonym Gülten, "We are discussing that question." also wanted to express the 
use of evidence and questions and discussions on evidence in the functioning of the process. We can understand the 
positive effect of this process on the student from the statement "It was a bit boring before, but now it is more fun." and 
the effectiveness of the process from the statement "I started to learn more this year." The same student gave the 
following thoughts about the process while answering the question "What did you like the most in the evidence-based 
learning process?" in the final interview form: 
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The student Gülten described the functioning of the evidence-based learning process and the classroom environment 
with her statements. 

The student with the pseudonym Ebru used the following expressions for the question "How did you learn the topics 
that you have covered with evidence-based learning?": 
 

 
 
The student's statements such as "talking and discussing the evidence" and "I was hesitant to speak when the lesson 
was recorded, but later I participated more" can give an idea about the process. We can say that student statements 
reflect the evidence-based learning process.  

The statements of the student with the pseudonym Burak regarding the classroom environment and the teaching of 
the lesson in the evidence-based learning process are given below: 
 

 
When we examine the statements of the student with the pseudonym Burak, the statements "We had more say", and 
"We examined the evidence by talking with our teacher" can be accepted as statements reflecting how the lesson went 
and how the process was realized. 
 
 
Students' views on the difficulties they experienced in the evidence-based learning process 
 
In this section, the most common difficulties students had in the evidence-based learning process are given in Table 3. 
 
 
 
Table 3. Students' statements regarding the difficulties they experienced in the evidence-based learning process. 
 
Answers Students Final interview form (f) 
I had a hard tඈme preparඈng the poster Ecrin, Emin, Ebru 3 
I found ඈt dඈffඈcult to ඈnterpret some pඈctures Ecrin, Ceyhun, Ayşen 3 
I had dඈffඈculty ඈnterpretඈng some concepts Ecem, Emin, Habibe, Ebru 4 
I found ඈt dඈffඈcult to wrඈte the dඈarඈes day by day Emin, Burak 2 
I found ඈt dඈffඈcult to ඈnterpret some of the evඈdence Habibe 1 
I had dඈffඈculty understandඈng some sentences ඈn the actඈvඈty sheet 
prepared for the sඈxth unඈt Ebru, Ayşen 2 

I had dඈffඈculty ඈnterpretඈng some ඈmages Metin, Elmas 2 
Total  16 

 
 
 
At the same time, examples of student statements regarding the situations in which students had difficulties are given. 
Regarding the evidence-based learning process, the most frequently repeated statements were "I had difficulty in 
interpreting some concepts", "I had difficulty in preparing posters", and "I had difficulty in interpreting some pictures". 
Students stated that they had difficulty interpreting some concepts and preparing posters in this process. Some students 
stated  that  they  had  difficulty  in  writing  diaries  and  some  students  had  difficulty  in interpreting pictures. Students'  
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statements about the process such as "I had difficulty in interpretation at first, but I got used to it over time" can be 
considered as an indicator that when the lesson processes are student-centered, students' skills such as interpretation 
and analysis improve over time. Some of the statements regarding the difficulties experienced by students in the 
evidence-based learning process are given below. 

The statement of the student  with the pseudonym Ecrin about what she had the most difficulty in the process is as 
follows: 
 

 
 
The student with the pseudonym Ecrin expressed the difficulty she experienced in the process by saying "I had difficulty 
making posters" and "I could not interpret some pictures".  

The student with the pseudonym Ceyhun answered the question "Where did you have the most difficulties in the 
lessons you taught with evidence-based instruction?" as follows: 
 

 
 
The student with the pseudonym Ceyhun stated that he had difficulty in only one activity and could not interpret the 
picture. Afterwards, he stated that they had an idea about the picture. 
The student with the pseudonym Ayşen expressed how she found the process challenging as follows: 
 

 
 
Ayşen stated that she had more difficulty with the concepts she did not know in the sixth unit. In addition, the student 
also stated that she had difficulty interpreting some pictures. 

The student with the pseudonym Emin used the following statements regarding the most difficult situations in the 
evidence-based teaching process: 
 

 
 
The student with the pseudonym Emin reflected in his statements that he had the most difficulty in making posters and 
writing diaries in this process. The difficulties experienced by the students during the process were also mentioned by 
quoting the answers given by the students. 
 
 
What are students' positive and negative feelings and opinions about evidence-based learning? 
 
When Table 4 is examined, it can be seen that students have more positive feelings and thoughts among the positive 
and negative feelings and thoughts about evidence-based learning. All of the students used expressions reflecting 
positive feelings and thoughts about evidence-based learning. When the table is examined, we can say that the most 
frequently  repeated  opinions  in  student  feelings and thoughts about evidence-based learning are "It was very fun and  
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Table 4. Students' positive and negative feelings and views on evidence-based learning. 
 

Positive feelings and views Students Final interview form (f) 
I lඈke ඈt a lot Ecrin, Emin, Okan, Murat, Ceyhun, Elmas 6 

It was very fun and nඈce Ecrin, Emin, Okan, Gülten, Burak, Ecem, Habibe, 
Ceyhun, Ebru, Murat 10 

I was never bored 
Ecrin, Ceyhun, 
Emin, Ayşen 4 

Socඈal Studඈes ඈs my favorඈte subject Ecrin, Elmas 2 

I always attended classes 
Ecem, Emin, Ebru, 
Ayşen, Ecem 

5 

It ඈs much better to teach Socඈal Studඈes through 
evඈdence-based learnඈng Ecem, Okan, Ayşen, Kuzey 4 

I understand better Ecem, Emin, Habibe, Gülten, Burak, Ceyhun, 
Metin, Emin 8 

It becomes more permanent. Ecrin, Emin, Ceyhun, Habibe 4 
It's more effඈcඈent Habibe, Ceyhun 2 
My ඈnterest ඈn the lesson ඈncreased Habibe, Okan, Ecem, Ayşen, Ecrin 5 
Negatඈve Emotඈons and Thoughts   
Sometඈmes fun, sometඈmes borඈng Ecem 1 
It was strange to record the lecture Ceyhun, Ebru 2 
Total  53 

 
 
 
beautiful", "I understand better", and "My interest in the lesson increased". While the students expressed 53 opinions in 
total, fifty of them consisted of positive feelings and thoughts about the process, while only three of them consisted of 
negative expressions. Among the negative feelings and thoughts, "Sometimes it was fun and sometimes boring" was 
stated by one student, and "It was strange to record the lesson" was stated by only two students. The fact that students 
expressed fifty positive feelings and thoughts about evidence-based learning is important in terms of giving an idea 
about the effectiveness of the process. Students stated that they enjoyed the evidence-based learning process, found it 
fun and that their interest in the course increased. 

Some of the feelings and thoughts expressed by the students in the final interview form regarding the evidence-based 
learning process are given in the following example. 

Below are the statements of the student with the pseudonym Ecem regarding her feelings and thoughts about the 
evidence-based learning process: 
 

 
 
The student with the pseudonym Ecem reflected the change in herself at the end of the process by saying the following. 
The student's statement "...before I was silent, I didn't talk much; now I participate more in the lessons." can be 
considered an important statement in terms of revealing the effectiveness of evidence-based learning. The student also 
stated that the lesson was more fun in this way and that he understood the lesson better. The statement of the student 
with the pseudonym Emin describing his feelings and thoughts about evidence-based learning is below: 
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The student with the pseudonym Emin also made a comparison between lecturing and evidence-based learning and 
reflected that he was more active in evidence-based learning with the statement "I participate and talk more in the 
lesson." It can be stated that the evidence-based learning process makes the student more active and contributes to the 
formation of positive feelings and thoughts toward the lesson. 

The student with the pseudonym Ceyhun's response to the question in the last interview form "How did you feel in the 
lessons that you covered with the evidence-based learning process? Can you explain?” is below: 
 

 
 
Ceyhun's statements "...I participated more", "...I liked it more" about evidence-based learning can be considered as an 
indication that there was an increase in the student's interest and interest in the lesson and that he had positive feelings 
and thoughts about this practice. 

The same student's answer to the question "How did the evidence-based Social Studies course affect your view of the 
Social Studies course?" is given below: 
 

 
 
The statements of the student with the pseudonym Ceyhun, "I like it more now." and "It's more fun." can be considered 
as indicators that evidence-based learning increased the student's interest in the Social Studies course and made the 
lesson fun. In this context, it can be assumed that the lessons carried out with evidence-based learning contributed to 
the development of positive attitudes and thoughts toward the course.  

The statements of the student with the pseudonym Okan about his feelings and thoughts about evidence-based 
learning are given below: 
 

 
 
The student's statements such as "...I liked the lesson very much.", "...my interest in the lesson increased.", "It went well 
for me." and "I was more interested." can be accepted as the student's statements reflecting positive feelings and 
thoughts about evidence-based learning. It can be stated that this process was effective for the student with the 
pseudonym Okan to develop positive feelings and thoughts toward the lesson. 
 
 
What are the student views reflected in the diaries about the use of evidence-based activities in the Social 
Studies course? 
 
Diaries, which describe students' opinions and thoughts about the lesson teaching process based on evidence-based 
teaching, are the most important data collection tools that can be used in action research. In this context, diaries were 
distributed to the students at the beginning of the application and what kind of information was requested was stated in 
the diary instructions. At the end of the implementation, diaries were collected from the students, but it was observed 
that a few diaries were not kept regularly. The collected diaries were analyzed in terms of what the students liked or 
disliked, what difficulties they experienced during the process, what kind of attitude they developed towards the process 
and what their thoughts were, and their experiences related to the process. 
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It is seen that a problem experienced in the process was reflected in the student diary. The student mentioned the 
difficulty in reading the evidence-based activity worksheet on the smart board in his diary. It is also possible to make 
inferences from the diary about the teaching process of the lesson. Hacivat-Karagöz play was included as the subject of 
the lesson "Communication and Evidence". It is seen that the students enjoyed portraying Hacivat and Karagöz and had 
fun. It can be understood from the student diary that there was a sincere and fun atmosphere in the classroom. The 
student's statement "...I decided not to call names anymore." can be considered as an indication that the behavior 
desired to be given with the evidence was transferred to the student in a fun way. At first, when the students came out to 
act out the Hacivat-Karagöz game on the board, the sentence "We were shy." It can be said that recording the in-class 
communication created shyness in the students. However, it was reflected in Ceyhun's diary that the students had fun 
while playing the Hacivat-Karagöz game during the lesson. 
 
 Ecrin 13.09.2021  
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We see that the student with the pseudonym Ecrin reflected her thoughts about the lesson in her diary. The student 
stated that the activities were reflected on the smart board during the lesson. But she did not mention the problem. 
Because it was difficult to read the dialogs in the evidence remotely. The student's opinion about recording the in-class 
process was similar to the other student's diary in that it caused hesitation. However, it is understood from the student's 
expressions that the student was happy and fun in the general processing of the lesson and that he was satisfied with 
the process. It can also be inferred from the student's diary that "The lesson was a lot of fun and all the things we did in 
the lesson stayed in my mind" and that the student both had fun during the activity and learned the subject better. It is 
also understood from the student's diary that the student's awareness of communication mistakes increased and that he 
made a self-evaluation. 
 
 Habibe 16.09.2021  

 
 
I noticed a detail in the diary of a student with the pseudonym Habibe that was not in my diary. I could not open the 
activity sheet and some programs with a problem caused by the applications on the smart board. So I called our IT 
teacher to the classroom to help me. My student wrote about this in his diary. I was happy that my student wrote his 
diary by paying attention to the details. The fact that the student described the in-class activities in detail can be 
considered an indicator of the memorability of the evidence. While finding evidence according to the outcomes in 
evidence-based teaching, finding evidence that attracts the attention of students and can affect them is also an 
important point in terms of children's retention. The student's statement "It sticks in my mind more when we talk together 
like this..." can be accepted as a reflection of the idea that teaching together by talking increases retention and makes 
the lesson enjoyable. 
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 Emin 20.09.2021  

 
 
When the diary of the student with the pseudonym Emin is examined, it can be understood from his diary that he found 
the lesson fun and that the evidence enabled him to think empathetically. From the student's detailed account of the 
lesson, it can be inferred that what he learned in the lesson remained in his mind. From the excerpt in the student's 
diary, it can be said that the student developed a positive attitude toward the lesson and found the lesson fun. The 
student's statement "When I grow up, I will not do as in the video." is an indication that he empathizes and is aware of 
the wrongness of the behavior given in the evidence. In this context, it can be stated that the awareness of the student 
about what the correct communication should and should not be increased, and based on this, it can be stated that 
evidence-based teaching contributed to the desired outcome in the lesson. 
 
 Rumuz Elmas 27.09.2021  
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In the diary, it can be understood from the student's statement "Normally, I would normally get bored in the lessons, but 
when I talk about something, I don't understand how time passes." that he enjoyed the teaching process and thought 
that the lesson process was enjoyable and fun. Regarding the in-class records kept in order to see the interaction in the 
classroom from many angles, it is observed from the student's statements that they got used to this situation over time. 
From the student's diary, it is observed that there is a positive interaction in the classroom and the lessons are taught 
with the participation of the students. It can be understood from the statement "Everyone says their opinions in the 
lesson..." that all students participated in the lesson. It can be said that evidence-based learning activates students with 
this aspect. Similar statements in the diary of the student with the pseudonym Elmas were also found in other diaries. 
Similar statements from a different student's diary are given below. 
 
 Ayşen 27.09.2021  

 
 
In the diary of the student with the pseudonym Ayşen, we see more statements about what was covered in the lesson 
and what was the subject of the lesson. The student's statement "... that one should not be prejudiced..." can be 
considered as a reflection that the thought intended to be given in the lesson was formed in the student. Because the 
aim to be obtained from the evidence was the importance of not being prejudiced in communication and being able to 
look at things from different perspectives. Considering the thought expressed in the student's diary, we can say that the 
evidence was effective in gaining what was intended to be given. It can be said that the student included similar 
expressions with other students and the student with the pseudonym Elmas, whose diary is given above. Because the 
two students whose examples are given here and other students stated that talking about evidence and everyone's 
participation in the lesson made the lesson enjoyable. The students stated in their diaries that they enjoyed being active 
and sharing their thoughts as a class and that the lesson passed quickly in this respect. Within the scope of these 
thoughts of the students, it can be stated that evidence-based teaching activates the students and makes the lesson 
process fun and enjoyable. 
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 Ebru 07.10.2021  

 
 
  Burak 07.10.2021  

 
 
When the diaries of two students are analyzed, it is seen that the students included statements about the activities 
carried out in the classroom. It was reflected in the students' statements that the implemented activity had the value of 
responsibility and was related to the media. From the students' statements, we can say that they are critical of 
themselves. Because the students stated that they now play games on their phones and computers and that they do not 
go out to play with their friends. These statements can be considered as an indication that they look at themselves with 
a critical eye and that they are aware of these mistakes. The application was aimed to help students gain the acquisition 
of the learning outcome "Uses his/her rights and fulfills his/her responsibilities while using communication tools" and to 
increase students' awareness of the value of responsibility. Based on student expressions, it can be thought that 
students' awareness of responsibility for the use of communication tools increased. 

Student and researcher diaries are important in terms of reflecting many variables such as classroom interaction, 
communication between students, students' interest or lack of interest, problems and disruptions experienced in the 
process. The collected diaries were analyzed in terms of what the students liked or disliked, what difficulties they 
experienced during the process, what kind of attitude they developed towards the process and what their thoughts were, 
and their experiences related to the process. Thanks to the diaries, the implementation was tried to be described in 
more detail. 
 
 
DISCUSSION AND CONCLUSION 
 
Student views before and after the implementation of 
evidence-based learning approach in social studies 
course 
 
As a result of the findings obtained as a result of the 
research, it can be stated that there is a significant 
difference between the statements about evidence-based 
learning. The findings of the study show that the majority 
of the students did not have an opinion about evidence-
based learning and the use of evidence in the Social 

Studies course. In the final interview form conducted after 
the implementation, it is seen that all of the students had 
an opinion and they declared twenty different opinions. 
While six students expressed an opinion in the pre-
interview form about whether the Social Studies course 
could be taught using evidence, it is stated in the findings 
of the study that all of the students expressed a positive 
opinion in the final interview form conducted after the 
application. At the same time, it can be stated that 
students had difficulty in justifying their opinions in the 
pre-interview forms conducted before the application, but 
in  the final interview form conducted after the application,  
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they gave more comprehensive and detailed answers. 
This situation can be said to be an indicator of the 
development of skills such as interpretation and 
evaluation after the implementation process. The fact that 
the students were able to put forward different ideas 
about evidence-based learning can be considered an 
indicator that the students made sense of evidence-
based learning in line with their own inferences. One of 
the aims of evidence-based learning can be expressed 
as realizing meaningful learning away from memorization 
by interpreting the evidence. One student's statement in 
the final interview form, "In this way, the subjects can be 
better understood." can be accepted as an expression 
that the student developed a positive attitude towards 
evidence-based learning and that it was more effective in 
understanding the lesson. A similar statement from a 
different student is "If we use evidence, it will stay in our 
minds more." It can be said that evidence-based learning 
conveys what is desired to be given in the lesson in a 
more memorable way and for this reason, students find 
evidence-based learning more effective than a normal 
lesson process. This situation can also be reconciled with 
the fact that students are active in the evidence-based 
learning process, participate in the lesson with their 
comments, and their interest and attention are constantly 
awake through evidence. The statement "Learning with 
evidence-based questions is more fun than teaching a 
normal Social Studies course" in the students' final 
interview form can also be considered as an indicator that 
the students developed a positive attitude towards the 
process and liked teaching Social Studies course with 
evidence-based learning more. Based on this, it can be 
stated that students enjoyed the evidence-based learning 
method and at the end of the process, they showed 
positive attitudes towards the use of this method in the 
Social Studies course.  

When the literature is examined, it is possible to see 
that there are many similar results regarding evidence-
based learning and the use of evidence in the Social 
Studies course. In his study, Ol (2019) stated that the use 
of newspaper news in Social Studies lessons developed 
positive attitudes toward Social Studies lessons in 
students, and after the application, students' 
interpretation and critical skills increased as well as their 
course success. Bekret (2019) concluded that the use of 
current events in the Social Studies course with 
evidence-based learning was stated by the students that 
the course was more productive and that the students 
developed positive attitudes towards evidence-based 
learning. Alabaş (2007) states that students find the 
lesson more interesting and fun and that students enjoy 
evidence-based learning. Yetiş (2018) revealed in his 
research that students generally developed positive 
opinions about evidence-based history teaching. As a 
result, it is seen that 7th-grade students developed 
positive attitudes towards evidence-based learning after 
the application, enjoyed the evidence-based learning 

method, and found its use in Social Studies lessons 
much more useful than normal teaching. 
 
 
Evidence-based learning approach in social studies 
course affects researcher and student views 
 
According to the research findings, it can be stated that 
the researcher and the students who participated in the 
application had positive thoughts and feelings about the 
evidence-based learning process in Social Studies 
courses. It is understood from the researcher and student 
diaries and student statements regarding the questions 
asked to the students about the process in the final 
interview form that the students had positive feelings and 
thoughts about the process. In the process of using the 
evidence-based learning method in the Social Studies 
course, it can be understood from the diaries and 
statements about the process that there was an 
environment where students could discuss with their 
friends, enjoy making comments about the evidence, and 
express their own thoughts and ideas easily. Based on 
the students' statements, it can be said that the students 
were willing to take the floor and actively participated in 
the lesson during the learning process. The students' 
statements such as "We discussed with our friends, we 
tried to come to a conclusion by making comments 
together", "We had more say than in normal lessons", "I 
made comments, I always raised my finger", "My friends 
and I were always active in the lesson", "We were 
constantly raising our fingers and talking", "Our teacher 
made us interpret the evidence and gave us the right to 
speak frequently", and similar student statements indicate 
that students enjoyed being actively involved in the 
lesson. It is also understood from the statements of the 
students that they had a lot of fun in the process: "It is 
more fun", "We had fun in this process", and "It was a 
little boring before, but now it is more fun". The 
statements of the students, "It is much better to teach the 
Social Studies course with evidence-based learning", 
"Social Studies is my favorite course", "It was very fun 
and beautiful", and "I liked it very much" are some 
examples of the positive feelings that students created 
about the process. It is understood from the diaries and 
student statements about the process that students were 
happy, found the lesson more fun, and liked the 
evidence-based learning process more during the 
evidence-based learning process. To summarize, student 
and researcher diaries and student statements in the 
interview form regarding the process reveal the 
satisfaction and positive attitude of the students regarding 
the evidence-based learning process in the Social 
Studies course. When the literature is examined, it can 
be stated that the results of the research are parallel with 
the results of the research on evidence-based learning. In 
their study, Tangülü and Çıdacı (2016) stated that the 
experimental  group  students showed a positive increase  
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in their final attitudes toward the use of first-hand 
evidence in the Social Studies course. In his study, Bilgiç 
(2018) stated that the evidence-based teaching of the 
Social Studies course was highly appreciated by the 
fourth-grade primary school students and that the 
students developed positive attitudes towards the 
evidence-based process. In his study, Çiftarslan (2019) 
stated that students enjoyed working with historical 
evidence, expressed their opinions more easily in the 
presence of discussion environments and that learning 
environments where they could have fun were created. 
He stated in his research findings that students were 
active in the lesson process and found the process fun 
and beautiful. It is also supported by many studies that 
the evidence-based learning process in the Social 
Studies course is found to be positive by students, 
increases students' motivation, and develops positive 
attitudes toward the Social Studies course (Alabaş, 2007; 
Dönmez and Altıkulaç, 2014; Doğan, 2007; Yetiş, 2018; 
Şener, 2019; Bekret, 2019; Işık, 2011). As a result, it can 
be said that evidence-based learning in the Social 
Studies course creates positive emotions in students and 
affects them positively. 
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