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The current university model in a market-driven and knowledge-based society entails a change in the 
teachers' roles. The prevailing narrative sustains a competence-based approach in higher education, 
considering that quality education implies that teachers in this context must have personal, research and 
pedagogical skills that enable them to perform their teaching function effectively. A systematic review of 
empirical articles published between 2009 and 2019 provides a comprehensive and updated analysis of 
the higher education teachers' pedagogical competences. A total of 51 texts that describe the teaching 
competence components (knowledge, skills, and attitudes) were reviewed and retrieved from seven 
international databases in three languages. Personal skills and qualities stand out as the features most 
valued by students, whereas teachers highlight curriculum and instructional competence as the most 
important. Cultural competence and specific competences to respond to diversity and promote inclusion 
in higher education classrooms are almost nonexistent. The study has implications for defining quality 
teaching practice transnationally and designing professional development programs focused on the 
competences and indicators most valued. The resulting framework is also helpful for individual teachers 
as a tool for reflecting on their teaching characteristics and for improving their practice. It also 
problematises the current dominant performance-based model of teaching competence in a context that 
does not recognise the importance of situational profiles that cater for diversity in academic settings. 

Practitioner Notes Practitioner Notes 

1. Academic staff need to develop a wider range of teaching competences that include 

welcoming personal skills that support a good learning climate, the ability to develop 

appropriate curriculum and instruction proposals, and the ability to behave and 

communicate in diverse cultural settings. 

2. Individual teachers and teacher development programs in higher education need 

evidence-based studies to support the planning and evaluation of teaching competences 

and indicators related to teaching efficacy and student satisfaction. 

3. The framework resulting from the study can be used to design professional development 

programs and support individual teachers’ reflection on their teaching. 

4. A standardized transnational dominant competence model works against a situational 

teaching profile. Teachers in higher education contexts need to engage in more 

collaborative and teacher/learner-led professional development modes to respond to local 
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5. The study shows that students value the ability to establish sound interpersonal 

relationships as an indicator of teaching quality in higher education. 

Keywords Keywords 
faculty, teaching skills, teaching competence, review study, personal skills 

Authors Authors 
Maria Alfredo Moreira, Begoña Rumbo Arcas, Tania Gómez Sánchez, Rosarío Bermejo García, María José 
Ruiz Melero, Neide Brito Cunha, Maria Aparecida Viana, and Maria Elizabeth Almeida This review is available in Journal of University Teaching & Learning Practice: https://ro.uow.edu.au/jutlp/vol20/iss1/

07 

https://ro.uow.edu.au/jutlp/vol20/iss1/07
https://ro.uow.edu.au/jutlp/vol20/iss1/07


 

Teachers' pedagogical competences in higher 

education: A systematic literature review 

 
Maria Alfredo Moreira1 

University of Minho, Portugal, malfredo@ie.uminho.pt 

 

Begoña Rumbo Arcas2 

University of A Coruña, Spain, begona.rumbo@udc.es 

 

Tania Gómez Sánchez3 

University of A Coruña, Spain, tania.fatima.gomez.sanchez@udc.es 

 

Rosario Bermejo García4 

University of Murcia, Spain, charo@um.es 

 

María José Ruiz Melero5 

University of Murcia, Spain, mariajose.ruiz4@um.es 

 

Neide Brito Cunha6 

Paula Souza State Center of Educational Technology, Brazil, 
neidedebritocunha@gmail.com 

 

Maria Aparecida Viana7 

Federal University of Alagoas, Brazil, vianamota@gmail.com 

 
1 https://orcid.org/0000-0002-0699-1197 
2 https://orcid.org/0000-0002-4748-8969 
3 https://orcid.org/0000-0002-1940-000X 
4 https://orcid.org/0000-0002-2430-9200 
5 https://orcid.org/0000-0002-7883-1491 
6 https://orcid.org/0000-0003-4945-4495 
7 https://orcid.org/0000-0002-4017-8482 

90

Moreira et al.: Teachers' pedagogical competences in higher education

mailto:malfredo@ie.uminho.pt
mailto:begona.rumbo@udc.es
mailto:tania.fatima.gomez.sanchez@udc.es
mailto:charo@um.es
mailto:mariajose.ruiz4@um.es
mailto:neidedebritocunha@gmail.com
mailto:vianamota@gmail.com
https://orcid.org/0000-0002-0699-1197
https://orcid.org/0000-0002-4748-8969
https://orcid.org/0000-0002-1940-000X
https://orcid.org/0000-0002-2430-9200
https://orcid.org/0000-0002-7883-1491
https://orcid.org/0000-0003-4945-4495
https://orcid.org/0000-0002-4017-8482


 

Maria Elizabeth Almeida8 

Pontifical Catholic University of São Paulo, Brazil, 

 

 

Abstract 

The current university model in a market-driven and knowledge-based 
society entails a change in the teachers' roles. The prevailing narrative 
sustains a competence-based approach in higher education, considering 
that quality education implies that teachers in this context must have 
personal, research and pedagogical skills that enable them to perform their 
teaching function effectively. A systematic review of empirical articles 
published between 2009 and 2019 provides a comprehensive and updated 
analysis of the higher education teachers' pedagogical competences. A 
total of 51 texts that describe the teaching competence components 
(knowledge, skills, and attitudes) were reviewed and retrieved from seven 
international databases in three languages. Personal skills and qualities 
stand out as the features most valued by students, whereas teachers 
highlight curriculum and instructional competence as the most important. 
Cultural competence and specific competences to respond to diversity and 
promote inclusion in higher education classrooms are almost nonexistent. 
The study has implications for defining quality teaching practice 
transnationally and designing professional development programs focused 
on the competences and indicators most valued. The resulting framework 
is also helpful for individual teachers as a tool for reflecting on their 
teaching characteristics and for improving their practice. It also 
problematises the current dominant performance-based model of teaching 
competence in a context that does not recognise the importance of 
situational profiles that cater for diversity in academic settings. 
 
Keywords: faculty, teaching skills, teaching competence, review study, 
personal skills 
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Practitioner Notes 

1. The study shows that students value the ability to establish sound 
interpersonal relationships as an indicator of teaching quality in 
higher education. 

2. Academic staff needs to develop a wider range of teaching competences 
that include welcoming personal skills that support a good learning 
climate, the ability to develop appropriate curriculum and instruction 
proposals, and the ability to behave and communicate in diverse cultural 
settings. 

3. Individual teachers and teacher development programs in higher 
education need evidence-based studies to support the planning and 
evaluation of teaching competences and indicators related to teaching 
efficacy and student satisfaction. 

4. The framework resulting from the study can be used to design 
professional development programs and support individual teachers’ 
reflection on their teaching.  

5. A standardized transnational dominant competence model works against 
a situational teaching profile. Teachers in higher education contexts need 
to engage in more collaborative and teacher/learner-led professional 
development modes to respond to local needs. 

 

 

Introduction 

The teaching activity in higher education is receiving increasing attention 
worldwide, as it incorporates the quality assessment standards in international 
rankings of higher education institutions. The expansion of the higher education 
sector in globalised societies makes it no longer a territory for the elite and 
comprises an internationalisation endeavour, including changes in the funding 
structure of public universities that stress accountability mechanisms dominated 
by value for money and client satisfaction (Henard & Leprince-Ringuet, 2008; 
Shah, 2013; Gómez & Moreira, 2020; Lee et al., 2022; Steinhardt et al., 2017; Zapp 
& Ramirez, 2019). As Henard and Leprince-Ringuet (2008) state, “national and 
international competition for the best students is likely to increase among higher 
education institutions, thus only reinforcing pressure for quality teaching and 
quality assurance” (p. 11). On the other hand, quality assurance mechanisms also 
go hand in hand with research productivity and academic publication, important 
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criteria for academic rewards that will secure funding for research and the totality 
of academic activities (Pinheiro, 2017; Teodorescu, 2000; Hou et al., 2015). 

The current needs of the globalization of the curriculum impinge on the concept of 
teaching quality in higher education which has reopened a debate about what 
universities are for (Gibbs et al., 2022), a debate  clearly connected with which 
teachers are needed and for teaching what content. However, research merit is 
more valued than pedagogical competences in selection processes, regarding 
teaching as an obligation that often does not need to go beyond the acquisition of 
disciplinary knowledge (Bexley, James, & Arkoudis, 2011; Bouckaert & Kools, 
2017; Horokhivska, 2018; Menke, Stuck, & Ackerson, 2018; Palaniandy, 2017; 
Yuan, Chen, & Peng, 2022). 

As with other professions in highly competitive and demanding work contexts, 
teaching in higher education requires a set of complex competences, both personal 
and professional, including pedagogical competence, crucial to develop high 
quality teaching (Mas Torrelló & Olmos-Rueda, 2016; Thomsen et al., 2021). Some 
have been recurrently signalled, such as planning, structuring, communicating and 
assessing teaching, shared with non-tertiary teaching contexts and with a 
transnational character (King, 2018; Mas Torrelló & Olmos-Rueda, 2016; OECD, 
2018; Torra Bitlloch & Esteban Moreno, 2012). However, competence is one of the 
most pervasive concepts widely used in policy documents in the OECD and 
European Space of Higher Education. Following the definition of the European 
Commission (2019): 

(…) competences are a combination of knowledge, skills and attitudes; 
knowledge is composed of the concepts, facts and figures, ideas and 
theories which are already established, and support the understanding of a 
certain area or subject; skills are defined as the ability to carry out 
processes and use the existing knowledge to achieve results, and attitudes 
describe the disposition and mindset to act or react to ideas, persons or 
situations. (p. 5) 

 

This focus on a competence-based approach and its (over)use in higher education 
derive from a new paradigm for teaching and learning that places learning 
processes at the core of pedagogy. However, competitiveness in higher education 
impinges on students, who have to learn how to work autonomously, make 
decisions about their learning process, and engage in group work, among other 
tasks. It also shakes the foundations of a teaching culture that rests upon the belief 
that it is enough to know the subject matter to be able to teach it. Nevertheless, in 
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a knowledge-based society, such a role of knowledge transmitter is insufficient. 
Therefore, students must develop the ability to learn how to learn and the cognitive 
structures that will allow them to transform information into knowledge. For 
teachers, it is no longer enough to master the teaching content; they also need to 
be able to transform their knowledge of the content into knowledge they can teach. 

This paper aims to update current knowledge on the relevant pedagogical 
knowledge, skills, and attitudes that higher education teachers should have to carry 
out their teaching activity at the beginning of the 21st century, apart from the 
constraints of the pandemic situation caused by COVID-19. A search on seven 
international databases was carried out in three languages (English, Spanish, and 
Portuguese), embracing the period of 2009-2019. The search stopped in 2019 as 
between 2020 until mid-2022, educational institutions transitioned into what later 
became known as “emergency remote teaching," a situation that disrupted the 
teaching habitus in this context but is gradually being reinstated. 

 

Defining teaching competences in higher education 

Traditionally, the teaching profile encompasses three fundamental knowledge 
areas: ample knowledge in a given field of studies (technical knowledge), on 
relevant theories, concepts and information; skills on how to develop competent 
professional action (methodological knowledge), and attitudes, values, and norms 
that are inherent to the teaching profession (personal and participatory knowledge) 
in a critically reflexive and politically committed manner (Almeida & Pimenta, 2014; 
Bustillos Morales, 2021; Echevarría, 2002; Salazar Botello, Chiang Vega, & Muñoz 
Jara, 2016). 

Teaching competences should be seen as a dynamic integration of cognitive and 
metacognitive skills that require the development of learning how to think as a 
teacher. They also require learning how to learn to become a teacher, that is, 
acquiring a teaching identity that will make use of these competences in 
professional practice (European Commission, 2013). A sound personal and 
professional experience that informs the decisions made to deal with everyday 
problematic situations also characterizes the teaching profession (Mas Torrelló & 
Olmos-Rueda, 2016), as well as resilience, interest, effort, cultural inclusiveness 
and self-efficacy (Almeida et al., 2021; Gibbs et al., 2022; Thomsen et al., 2021; 
Zabalza, 2012; Zee & Koomen, 2016). 

One of the most recognized contributions describing the knowledge base for 
teaching is Lee Shulman's work. Shulman (1986, p. 9) identified three classical 
knowledge categories for teaching: content knowledge, which incorporates the 

94

Moreira et al.: Teachers' pedagogical competences in higher education



 

knowledge embedded in the subject matter that is taught; curriculum knowledge, 
which embraces knowledge of the curricula, syllabi and instructional materials; and 
pedagogical content knowledge, which is the knowledge that integrates the former 
into actions that inform teaching and learning processes, including ways of 
representing and presenting the topic to others that makes it comprehensible, as 
well as an understanding of what makes learning easy or difficult. Later, Shulman 
(1987) expanded the knowledge base for teaching into seven types: general 
pedagogical knowledge, knowledge of the students and their characteristics, 
knowledge of the contexts, and knowledge of the educational objectives. All these 
types of knowledge are embedded in philosophical and historical educational aims 
and values that inform the teaching practice. Inspired by Lee Shulman's work, new 
concepts have emerged or been reconfigured as conduits of excellence in higher 
education contexts that view teaching as a field of inquiry and professional 
development: the scholarship of teaching (and learning)/pedagogy (Palmer & 
Collins, 2006; Shulman, 2011; Vieira, 2009), (online) learning communities and 
communities of practice (Dias, 2020; Wenger, 1999), collaborative professional 
development and teamwork (Gast, Schildkamp, & van der Veen, 2017). 

Notwithstanding the vast amount of literature describing teaching competences, 
recent foci have shifted to ‘new’ requirements for being a competent teacher at the 
beginning of the 21st century, following the rapid technological advances, the social 
needs of increasingly globalized, multicultural, and economic unjust societies, and 
updated technologies on teaching resources. Appropriate pedagogical application 
of digital technologies (including online teaching and the evaluation of teaching 
practice) along with the ability to further the students' digital competences to 
choose the right environment and the appropriate tools (Esteve-Mon, Nebot, & 
Adell-Segura, 2020; Downie et al., 2021) have been recently highlighted as 
necessary to define an updated profile for professional development (Basilotta-
Gómez-Pablos et al., 2021; Blayone et al., 2017). In addition, culturally and 
linguistically relevant pedagogies (including the adoption of English as a Medium 
of Instruction [EMI] or Content and Language Integrated Learning [CLIL] and 
intercultural competence) (Boon-Nanai et al., 2022; Dang, Bonar, & Yao, 2021; 
Dunworth et al., 2019; Thomsen et al., 2021) and inclusive teaching that caters for 
special needs (Collins, Azmat, & Rentschler, 2019; Moriña, 2017) have also been 
redesigning the teaching profile in higher education. 

Consequently, various approaches conceptualise teaching competences in higher 
education (Abykanova et al., 2016; Horokhivska, 2018; Torra Bitlloch & Esteban 
Moreno, 2012; Zabalza, 2012). The reasons lie in the concept of competence, as 
it is highly situational. Therefore, the selection of a reference framework fluctuates 
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because competence is either attributed to personal characteristics, assessed in 
learning outcomes (competence), or, instead, regarded as a more encompassing 
construct responsive to the demands of the several educational contexts 
(competency). The competences that teachers acquire, develop, and evaluate 
during in situ actions are less studied. Even less attention is devoted to teachers' 
practical rationality (Schön, 1987) or to the evidence that teachers perfect their 
competences as they critically reflect on what they teach, how they teach, and how 
their students learn. It is an ongoing process of learning how to teach that demands 
solid theoretical foundations in their discipline and proper didactical preparation 
that will help improve the teachers' competence repertoire as critical and reflexive 
practitioners. As Zabalza (2012, p. 11) insightfully analyses, in spite of being 
equated with a neoliberal construct, the discussions around the concept of 
competence(s) have brought teaching and teaching conditions and emergencies 
to the fore, something that is worthwhile in itself. 

In a systematic review study carried out in 2015 with 25 articles, Jerez Yáñez, 
Orsini Sánchez, and Hasbún Heldac (2016) identify three types of competence of 
an ‘excellent teacher’ in higher education: generic competences (personal, 
attitudinal and communicational characteristics) that constitute the set of 
characteristics, attitudes and cross curricular knowledge required in any 
professional area and that are transferable to different fields; pedagogical 
competences (teaching and learning strategies, and planning and management) 
and that constitute the set of skills, capabilities and aptitudes that are developed 
exclusively in a pedagogical setting, and mainly involve the methods used to 
facilitate learning, as well as planning and management practices; and disciplinary 
competences, less valued by students than by teachers and that constitute the 
minimum required knowledge, skills, and attitudes in a given disciplinary field to 
teach. As the majority of the studies focus on the perceived and not the observed 
practice, the authors highlight the need to develop further studies on the actual 
practice to enhance knowledge of what constitutes teaching excellence in this 
context. 

In spite of the vast amount of literature available, much of it does not build on 
empirical evidence to sustain assertions about the pedagogical value and impact 
of the prescribed competences on students' (motivation for) learning. Furthermore, 
competences are often uncritically presented as ‘universal’, equally relevant 
across contexts, not situationally relevant and developed throughout time. Thus, 
this paper aims to provide a comprehensive systematic literature review on the 
pedagogical competences of higher education teachers in international contexts. 
It is noteworthy that it focuses on pre-pandemic times, as the pandemic disrupted 
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the modes of imparting teaching and learning worldwide (Gibbs et al., 2022) and 
has likely influenced empirical research under development. The paper addresses 
the following research questions: 

1. What does the existing empirical literature state about the general 
pedagogical competences (knowledge, skills and attitudes) necessary for being a 
higher education teacher at the beginning of the 21st century? 

2. Is there a predominance of a specific type of competences? Which 
one(s)? 

3. Are competences context-specific? Do they differ according to situational 
and cultural factors? 

 

Method 

The method used builds on Booth, Sutton, and Papaioannou (2016, p. 22) to typify 
the study as interpretive/configurative since it aims to broaden the current 
understanding of the concept of pedagogical competence in higher education. It 
thus contributes to theory building with additional insights and the overall picture in 
a process analogous to theoretical saturation in primary research. It seeks to 
provide a detailed account of the methodological strategies followed to identify, 
assemble, critically appraise, and synthesise all relevant issues on the topic under 
research, in a manner that can make the study reproducible (Booth, Sutton, & 
Papaioannou, 2016). After deciding on the research questions and database 
search, we selected the articles to extract the required data, evaluated their 
methodological quality, synthesised data in tables, figures and graphs, and 
evaluated the claims made (Galvão, Pansani, & Harrad, 2015). 

 

Databases and literature search procedure 

In order to identify studies that proposed types of knowledge, skills, and attitudes 
for acting as a teacher in higher education, searches were performed in the 
databases recognized by the Portuguese- and Spanish-speaking scientific 
community as relevant in the indexing of scientific journals linked to the knowledge 
areas assumed by our study, such as Education and Psychology. The search was 
restricted to peer-reviewed academic papers published between 2009 and 2019, 
with full texts available. We decided to review empirical studies only for the reason 
addressed in the previous section. 
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The next step was to select the most appropriate search terms/keywords. Given 
the multiplicity of terms employed in the literature worldwide that are used as 
synonyms for ‘competence(s)’ and for ‘teacher’ in the context of higher education, 
we resorted to ERIC's thesaurus and the following search terms (keywords): 
‘College Faculty,’ ‘Teacher/Teach Competences,’ ‘Competence,’ and ‘Knowledge 
Base for Teaching.’ We also included “teach/teaching skills and attitudes” to 
capture the entire extent of the competence operational concept. 

The databases were accessed through the documentation services of our 
institutions, using institutional login. Table 1 presents the criteria for searching and 
selecting the papers. As the search with ‘college faculty’ yielded 0 results in Web 
of Science and other databases, we decided to remove ‘college’ and only use 
‘faculty.’ In some cases, we were able to find ‘competence,’ but not ‘teach* 
competences’ (for example, in PsychInfo). In other cases, the search with ‘faculty’ 
yielded 0 results (Dialnet, Scopus, ERIC, and PsychInfo). Therefore, in those 
cases, ‘faculty’ was removed.  

 

Table 1 

Database Search and Criteria Selection Process 

Databases 
- ERIC Collection 
- ISI Web of Science (Core Collection) 
- SciELO Collection 
- Dialnet 
- Redalyc 
- Scopus 
- Psychology & PsycINFO 
 
Search scope 

1. “Teach* competences” AND “Higher education” AND “Faculty”  
2. “Teach* skills” AND “Higher education” AND “Faculty” 
3. “Teach* attitudes” AND “Higher education” AND “Faculty” 
4. “Knowledge base for teaching” AND “Higher education” AND “Faculty” 
 
Years covered 
2009-2019 (incl.) 
 
Languages 
English, Spanish, Portuguese (Brazilian/European) 
 
Inclusion criteria 
Peer-reviewed empirical journal articles; full texts available 

Exclusion criteria 
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1. Not related to the study object (e.g., competences in initial teacher education, of teacher 
educators) 
2. Out of focus (e.g., job satisfaction, motivation, self-efficacy, self-confidence and other 
psychological factors, teachers' work environments…) 

 

Selection process 

Following Jesson, Matheson, and Lacey (2011) and the PRISMA protocol 
(Preferred Reporting Items for Systematic Reviews and Meta-Analyses), we read 
the titles and abstracts in the first step and we screened the entire text to decide 
its inclusion when necessary. In this stage, duplicates were removed. The second 
step was a quality appraisal process. To this end, the following criteria adapted 
from the CASP Qualitative and Cohort Studies checklists were used (cf. Critical 
Appraisal Skills Programme: www.casp-uk.net): 

(1) Is there a clear statement of the research objectives? 

(2) Is the qualitative/quantitative methodology appropriate? 

(3) Is the research design appropriate to address the research objectives? 

(4) Is the recruitment strategy (of informants/participants) appropriate to the 
research objectives? 

(5) Is the data collected in a way that addresses the research question? 

(6) Have ethical considerations been considered and adequately addressed? 

(7) Is data analysis sufficiently rigorous? 

(8) Is there a clear statement of the findings? 

(9) Is the study scholarly significant? 

 

Each criterion was assessed on a 4-point scale, where one would be “Not at all” 
and four would be “Very much.” To be included in the review, the articles would 
have to score at least 18 points, half of the maximum points possible (Gast, 
Schildkamp, & van de Veen, 2017). A second rater came in for those that obtained 
scores below this value. Interrater reliability was sought, focusing on criteria 7, 8, 
and 9; an intraclass correlation above 75% was used to reject the article in the final 
analysis (Gast, Schildkamp, & van de Veen, 2017). After this quality check, 51 
papers remained, and five were discarded. 

Table 2 synthesises the selection process of the papers and the final results. All 
51 records selected were subjected to quantitative and qualitative analyses. 
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Table 2 

Final Search Results 

Information source Records 
identified 

Records 
screened 

Records 
excluded 
(1st step) 

Records 
excluded 
(2nd step) 

Records 
analysed 

Web of Science (Core 
Collection) 

54 13 45 2 3 

Scopus 29 16 21 0 4 
ERIC Collection  244 63 199 2 41 
Redalyc  2 1 1 0 1 
Psychology Database & 
PsycINFO  

188 12 188 0 0 

Dialnet 5 3 3 0 2 
SciELO Collection 12 2 11 1 0 
Total 534 110 468 5 51 

 

Data analysis 

The next stage was to define the analysis foci and create the analytical device. The 
first step was to characterise the studies in terms of the scope and purpose of the 
inquiry, conceptual and methodological framework, and outcomes and 
implications. The analytical framework was adapted from Vieira, Moreira, and 
Peralta (2014), as presented in Table 3. 

 

Table 3 

Analytical Framework (Adapted from Vieira, Moreira, & Peralta 2014) 

 
A - Scope & Purpose of Inquiry 

Which concepts/ components of teaching competence 
(knowledge/skill/attitude) are investigated? 
Which is the field of study/teaching area?  
Where does it take place? 

B - Conceptual & Methodological 
Framework  

What kind of study is it? 
Who participates in the study and how (data collection & 
analysis)? 

 
C - Findings 

Which are the components of pedagogical competence 
in higher education? 

 

As stated, we decided to approach the papers from a quantitative and qualitative 
analytical perspective, thus creating a quali-quantitative table with comments. 
Table 4 presents the grid used in the analysis, first tested with three texts. Then 
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changes were identified and the final version was approved. The papers were 
analysed in small groups and discussed in online whole-group meetings. 

 

Table 4 

Analysis Grid (adapted from Vieira et al., 2014) 

A. Scope & Purpose of Inquiry 

1. Competence areas/concepts 
(looking at the focus of inquiry) 

a. Knowledge 
b. Skills 
c. Attitudes 
d. Other 

2. Field of study (OECD, 2007) a. Natural Sciences  
b. Engineering & Technology  
c. Medical and Health Sciences 
d. Agricultural Sciences  
e. Social Sciences  
f. Humanities 
g. Inter/Multidisciplinary 

3. Context (looking at 
country/region) 

a. + local 
b. + national  
c. + international 

B. Conceptual & Methodological Framework 

1. Study design 
 

a. Quantitative (experimental/ quasi-experimental, survey…) 
b. Qualitative (case study, action research…) 

2. Data collection & analysis (Questionnaire; interviews; documentary analysis; task 
analysis; observation records; field notes; reflexive 
records/self-report/other) 

C. Findings 

(Descriptive account) 
 

Two types of analyses were carried out: a quantitative and descriptive analysis that 
sought to characterise the corpus in terms of scope and purpose of inquiry, context, 
and conceptual and methodological framework, and a qualitative and interpretive 
one, focused on the findings. For the former, the results were described and 
systematised in a graph; for the latter, a first reading would be made, followed by 
note-taking guided by the research questions and the analytical framework 
(Kuckartz, 2013). A thematic review of the articles' content was then undertaken 
(Braun & Clarke, 2006) using the MAXQDA software (Kuckartz & Rädiker, 2019) 
to identify core competences. The final results were synthesised in a figure and 
accompanying table. 
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Results 

Quantitative description of the studies 

In this section, we analyse the quantitative results regarding four foci: field of 
studies, study design, data collection instruments and procedures, and 
competence areas in several contexts (local, national or international). 

When analysing the international distribution of the reviewed articles, 29.4% are 
from Asia, 19.6% from Europe, 11.8% from the USA and Canada, 9.8% from 
Africa, 9.8% from Latin America, 5.9% from the UK, 3.9% from Australia, and 9.8% 
compare the results in several countries. Regarding Europe, Spain dominates, with 
six articles, the USA and Canada with six as well, Iran with four, Turkey with three, 
and Saudi Arabia, Brazil, and Australia with two texts. 

Half of the studies (54.9%) are multidisciplinary, but Social Sciences represent 
27.5% of the studies, whilst 7.8% belong to the humanities field. The remaining 
fields account for less than 10% of the studies. 

Regarding their design, there is a proximity between quantitative (51%) and 
qualitative studies (37.3 %). There is a similar distribution among experimental 
(17.6%), quasi-experimental (29.4%), and survey (29.4%) studies. Qualitative 
studies mostly rely on interviews (47.4%), whereas quantitative studies resort to 
questionnaires as the favoured data collection instrument (88.5%). Regardless of 
the study design, questionnaires appear as the preferred research procedure 
(45.1%), followed by a combination of quantitative and qualitative data collection 
procedures (21.1%). 

Most studies (47.1%) analyse specific skills, while 29.4 % look at a more 
embracing concept of competence (including knowledge, skills, and attitudes). The 
majority are local (68.6%), while national and international studies are less 
common (17.6% and 13.7%, respectively). According to the context of the 
competence area (knowledge, skill, or attitude), there is evidence that most local 
studies are focused on relevant skills (48.6%). In contrast, while also privileging 
skills (44.4% and 42.9%, respectively), national and international studies also 
include a combination of knowledge, skills, and attitudes (Graph 1). 

 

Graph 1 

Interaction Between Competence Area and Context 
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Qualitative analysis of the studies 

Qualitative analysis of the findings (Figure 1) evidences four important competence 
areas to define teaching in higher education. 

 

Figure 1 

Main Teaching Competences in Higher Education 
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Table 5 details the specific skills, knowledge and attitudes associated with each 
competence identified in the studies. 
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Table 5 

Competences (Knowledge, Skills, Attitudes) Identified in the Studies 

 

Competence Indicators Papers 

Personal skills/traits 

Treating students respectfully, being 
objective and open-minded 

Bradley, Kirby, and Madriaga (2015); Busler et al. (2017); Esteban Moreno et al. (2012); 
Gil-Madrona et al. (2016); Güvendir (2014); Husband (2015); Kaynardağ (2019); Klafke, 
Oliveira and Ferreira (2019); Komos (2013); Long, Ibrahim, and Kowang (2014); 
Mashinchi, Hashemi, and Khani (2017); Miron and Mevorach (2014); Pekkarinen and 
Hirsto (2017); Ragan et al. (2012); Rebisz, Conte, and Sikora (2016); Ripoll-Núñez et al. 
(2018); Slate et al. (2011); Tsegay, Zegergish, and Ashraf (2018); Üstünlüoglu (2017) 

Being stimulating, passionate, 
enthusiastic about one's work, patient 

towards students, and persistent 

Belanger and Longden (2009); Bradley, Kirby, and Madriaga (2015); Busler et al. (2017); 
De Juanas Oliva and Beltrán Llera (2014); Ergin (2019); Kaynardağ (2019); Lee, Kim, and 
Chan (2015); Ripoll-Núñez et al. (2018); Slate et al. (2011); Üstünlüoglu (2017); Wygal, 
Watty, and Stout (2014) 

Being a happy, positive person with a 
sense of humour 

Bradley, Kirby, and Madriaga (2015); Busler et al. (2017); Güvendir (2014); Kaynardağ 
(2019); Slate et al. (2011) 

Curriculum & instruction competence 

Didactic 
competence 

Ability to use different 
and active teaching 
methods, strategies, 

or techniques to 
support students' 

learning 

Ahmad et al. (2014); Almarghani and Mijatovic (2017); Belanger and Longden (2009); 
Bradley, Kirby, and Madriaga (2015); Busler et al. (2017); Carbonero et al. (2016); Dodeen 
(2013); Ernest et al. (2013); Gebru (2016); Gil-Madrona et al. (2016); Güvendir (2014); 
Karimi (2014); Kaynardağ (2019); Klafke, Oliveira and Ferreira (2019); Komos (2013); Lee, 
Kim, and Chan (2015); Long, Ibrahim, and Kowang (2014); Mashinchi, Hashemi, and 
Khani (2017); Miron and Mevorach (2014); Molenaar et al. (2009); Monereo and 
Domínguez (2014); Morrison and Evans (2016); Pekkarinen and Hirsto (2017); Ragan et 
al. (2012); Rebisz, Conte, and Sikora (2016); Renta-Davids et al. (2016); Ripoll-Núñez et 
al. (2018); Sanford and Kinch (2016); Slate et al. (2011); Thoron et al. (2012); Tsegay, 
Zegergish, and Ashraf (2018); Üstünlüoglu (2017); Wygal, Watty, and Stout (2014) 

Ability to structure 
and manage the 

course or lessons 

Belanger, and Longden (2009); Carbonero et al. (2016); Chacón Víquez (2013); De 
Juanas Oliva and Beltrán Llera (2014); Draganov and Sanna (2013); Elbarbary (2015); 
Ernest et al. (2013); Gebru (2016); Ghonji et al. (2015); Gil-Madrona et al. (2016); Lee, 
Kim, and Chan (2015); Mashinchi, Hashemi, and Khani (2017); Mehdinezhad (2012); 
Miron and Mevorach (2014); Molenaar et al. (2009); Monereo and Domínguez (2014); 
Morrison and Evans (2016); Pekkarinen and Hirsto (2017); Požarnik and Lavric (2015); 
Ragan et al. (2012); Rebisz, Conte, and Sikora (2016); Ripoll-Núñez et al. (2018); Slate et 
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al. (2011); Tawalbeh and Ismail (2014); Üstünlüoglu (2017); Wood et al. (2011); Wygal, 
Watty, and Stout (2014) 

Ability to implement a 
motivational and fair 
learning assessment 

Belanger and Longden (2009); Bradley, Kirby, and Madriaga (2015); Chacón Víquez 
(2013); Dodeen (2013); Gil-Madrona et al. (2016); Husband (2015); Kaynardağ (2019); 
Klafke, Oliveira and Ferreira (2019); Long, Ibrahim, and Kowang (2014); Mashinchi, 
Hashemi, and Khani (2017); Mehdinezhad (2012); Miron and Mevorach (2014); Molenaar 
et al. (2009); Morrison and Evans (2016); Munoz Carril, Gonzalez Sanmamed, and 
Hernandez Selles (2013); Požarnik, and Lavric (2015); Ragan et al. (2012); Sanford and 
Kinch (2016); Slate et al. (2011); Üstünlüoglu (2017); Wood et al. (2011) 

Ability to create a 
supportive classroom 
climate and manage 

the classroom 
effectively 

Belanger and Longden (2009); Carbonero et al. (2016); Ergin (2019); Ernest et al. (2013); 
Ghonji et al. (2015); Gil-Madrona et al. (2016); Husband (2015); Long, Ibrahim, and 
Kowang (2014); Mashinchi, Hashemi, and Khani (2017); Mehdinezhad (2012); Monereo 
and Domínguez (2014); Ragan et al. (2012); Rebisz, Tominska, and Sikora (2016); 
Sanford and Kinch (2016); Slate et al. (2011); Tawalbeh and Ismail (2014); Üstünlüoǧlu 
(2016); Wygal, Watty, and Stout (2014) 

Coaching and 
mentoring ability 

Ahmad et al. (2014); Carbonero et al. (2016); Lee, Kim, and Chan (2015); Mashinchi, 
Hashemi, and Khani (2017); McCune (2018); Miron and Mevorach (2014); Molenaar et al. 
(2009); Sanford and Kinch (2016); Slate et al. (2011); Üstünlüoglu (2017); 
Wood et al. (2011) 

Possessing sound 
content knowledge 

Bradley, Kirby, and Madriaga (2015); Busler et al. (2017); De Juanas Oliva and Beltrán 
Llera (2014); Long, Ibrahim, and Kowang (2014); Mehdinezhad (2012); Miron and 
Mevorach (2014); Požarnik and Lavric (2015); Ripoll-Núñez et al. (2018); Slate et al. 
(2011); Tsegay, Zegergish, and Ashraf (2018); Üstünlüoǧlu (2016) 

Communicative 
competence 

Ability to give clear 
presentations and 

explanations 

Belanger and Longden (2009); Chacón Víquez (2013); Ghonji et al. (2015); Long, Ibrahim, 
and Kowang (2014); McCune (2018); Monereo and Domínguez (2014); Morrison and 
Evans (2016); Rebisz et al. (2016); Ripoll-Núñez et al. (2018); Thoron et al. (2012); Wood 
et al. (2011) 

Ability to produce an 
academically 
stimulating, 

challenging, and 
engaging discourse 

Ahmad et al. (2014); Belanger and Longden (2009); Lee, Kim, and Chan (2015); 
Mashinchi, Hashemi, and Khani (2017); Mehdinezhad (2012); Miron and Mevorach (2014); 
Moreno-Murcia, Torregrosa and Belando Pedreño (2015); Rebisz et al. (2016); Slate et al. 
(2011); Üstünlüoglu (2017) 

ICT/Digital 
competence 

Ability to choose the 
right environment and 
the appropriate tools 

for (collaborative) 
activities 

Alghamdi and Bin Sihes (2016); Busler et al. (2017); Chacón Víquez (2013); Elbarbary 
(2015) Ernest et al. (2013); Esteban Moreno et al. (2012); Mashinchi et al. (2017); McCune 
(2018); Mehdinezhad (2012); Ragan et al. (2012); Thoron et al. (2012) 
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Interpersonal competence 

Developing rapport, and strong 
relationships with students 

Bradley, Kirby, and Madriaga (2015); Chacón Víquez (2013); Dodeen (2013); Ergin 
(2019); Esteban Moreno et al. (2012); Gil-Madrona et al. (2016); Güvendir (2014); Long, 
Ibrahim, and Kowang (2014); Miron and Mevorach (2014); Monereo and Domínguez 
(2014); Morrison and Evans (2016); Pekkarinen and Hirsto (2017); Rebisz, Tominska, and 
Sikora (2016); Slate et al. (2011); Üstünlüoǧlu (2016) 

Cultural and ethical competence 

Behaving and relating to people 
according to expected sociocultural 

norms 

Alghamdi and Bin Sihes (2016); Mashinchi, Hashemi, and Khani (2017); Morettini, Brown, 
and Viator (2018); Sanford and Kinch (2016) 
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When analysing the studies that rely on the student's perceptions, the teachers' 
personal skills or personal traits appear at the top of their preferences for defining 
a competent teacher. These traits include treating students respectfully, being 
stimulating, passionate, and enthusiastic about their work, as well as being a happy 
and positive person with a sense of humour. Effective teaching rests on being 
enthusiastic about teaching, having the ability to connect with the students (e.g., 
Klafke, Oliveira, & Ferreira, 2019; Üstünlüoǧlu, 2017), and being a good listener, 
sensitive to the students' needs, “a person who relates to students as equal human 
beings” (Miron & Mevorach, 2014, p. 85), even in online teaching (Ragan et al., 
2012). Regardless of their graduate degree field of studies, the students expect 
their teachers to be caring and considerate (e.g., Klafke, Oliveira, & Ferreira, 
2019), going beyond classroom matters to support students who have difficulties 
in their personal life or with their studies (e.g., Bradley, Kirby, & Madriaga, 2015). 

When looking at the teachers' perceptions and practices, curriculum and 
instruction constitute “the what, how and why of teaching and learning” 
(Mehdinezhad, 2012, p. 215). Didactic competence is the most valued. The use of 
different and active teaching methods, strategies, or techniques to support 
students' learning is the most salient indicator of this competence, followed by the 
ability to structure and manage the course or lessons. 

The ability to implement a motivational and fair learning assessment is also highly 
valued, as well as creating a supportive classroom climate and managing the 
classroom effectively, in tandem with possessing sound content knowledge. Being 
able to develop a good program or teaching plan (e.g., Dragonov & Sanna, 2013; 
Ghonji  et al., 2015), varying one's teaching style, and using active and diverse 
teaching methods, strategies or techniques to support students' learning and 
assessment (e.g., Ahmad et al., 2014; Almarghani & Mijatovic, 2017; Üstünlüoğlu, 
2016) seem to be the key to effective teaching for both teachers and students. 
Higher education teachers also need to ensure a proper educational climate and 
to be able to deal with conflicts and with students' inappropriate behaviours (e.g., 
Carbonero et al., 2017; Tawalbeh & Ismail, 2014). However, it is also 
acknowledged that there is a need for didactic training in this context (Karimi, 
2014). 

Curriculum and instructional competence embrace communicative competence 
and ICT/Digital competence. Regarding communicative competence, the ability to 
give clear presentations and explanations stands out, followed by an academically 
stimulating, challenging and engaging discourse: “Even though communication is 
a two-way process with both students and instructors involved, it is the instructors 
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who are the powerful parties in organising and maintaining the communication 
nature and flow in the classroom” (Kaynardağ, 2019, p. 8). 

Even though there is a trend for arguing that online teaching requires a different 
set of competences, there is scarce evidence of this. It is recognised that 
instructional technology can improve the quality and quantity of teaching and 
students' learning (e.g., Klafke, Oliveira, & Ferreira, 2019; Mehdinezhad, 2012; 
Sanford & Kinch, 2016), but teachers need to develop this area of expertise (De 
Juanas Oliva & Llera, 2014). There is no direct path to transitioning “from a face-
to-face format to the online classroom [as it] requires a careful adaptation of a wide 
variety of skills and competences (…) [and] new competences (…) necessary 
beyond those essential for the face-to-face classroom” (Ragan et al., 2012, p. 84). 
Web-based teaching can infuse variety and creativity in teaching materials. 
However, students and teachers alike seem to value face-to-face interactions more 
(e.g., Pekkarinen & Hirsto, 2017), as it is not always evident that technology is not 
used only for the sake of it (Üstünlüoğlu, 2016). 

Other secondary competences associated with curriculum and instruction include 
counselling, mentoring and guiding students or providing support and advice (e.g., 
Miron & Mevorach, 2014; Požarnik & Lavrič, 2015; Sanford & Kinch, 2016). 

Interpersonal competence is scarce, mainly highlighting the importance of 
developing rapport and strong interpersonal relationships with students that extend 
beyond the classroom, along with solving problems and conflicts (e.g., Bradley, 
Kirby, & Madriaga, 2015; Esteban Moreno et al., 2012; Pekkarinen & Hirsto, 2017). 

Cultural competence arises when studies take the cultural context as a study 
object, associated with sharing ideals and behaving according to the precepts and 
norms in which the studies take place, which is the case of studies that take place 
in Islamic contexts (Mashinchi, Hashemi, & Khani, 2017). When compared to the 
other competences, it loses importance (Alghamdi & Bin Sihes, 2016), even though 
it is recognised that cultural contexts explain differences in the perception of the 
importance and satisfaction with the teaching methods and the roles expected from 
the students (Üstünlüoğlu, 2016). Developing intercultural skills for teaching and 
mentoring adult/non-traditional learners and developing skills to implement 
inclusive practices and support for diversity are recognised as needed for staff 
development (Sanford & Kinch, 2016). Many studies highlight the importance of 
continuous professional development as “a catalyst for professional growth” 
(Mehdinezhad, 2012, p. 225), in line with the literature for other teaching levels. 
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Discussion 

The majority of the studies do not aim at building a new framework of competences; 
even though they are multidisciplinary, the studies are mainly local and aim at 
applying existing frameworks, verifying whether the competences exist in the 
contexts studied. This outcome is evident in that the majority analyse specific skills, 
often evaluated resorting to questionnaires and checklists. The assumption is that 
there is an ideal profile, and the intent is to evaluate existing profiles with reference 
to a dominant competence model. Studies that take a bottom-up approach and ask 
students, from scratch, what an ideal, excellent, and inspiring teacher is are rare 
(see Bradley, Kirby, & Madriaga, 2015 for an example). 

As with previous studies, there are several paths to conceptualise teaching 
competences in higher education (cf. Abykanova et al., 2016; Horokhivska, 2018; 
Zabalza, 2012). Our results show no significant differences in what is valued as 
general pedagogical competences at the beginning of the 21st century (research 
question one). Teaching efficacy continues to be associated with “an integrated 
set of knowledge, skills and attitudes as manifested in both the teachers' 
performance and reflection on their performance” (Mehdinezhad, 2012, p. 214). 

Personal skills and traits are still the highest valued quality of a competent teacher 
in higher education (cf. Gunn & Fisk, 2013; Jerez Yáñez, Orsini Sánchez, & 
Hasbún Heldac, 2016), particularly by students. In addition, content knowledge, 
curriculum knowledge, general pedagogical knowledge, and pedagogical content 
knowledge are still predominant (cf. Shulman & Wilson, 2004). Therefore, contrary 
to research and publication standards and processes, the teaching profession 
does not seem to have changed much. Teaching in higher education has not been 
significantly affected by the current marketisation movements associated with the 
secondary sector, namely the standardisation of didactic materials and resources. 
It is acknowledged that digital and technological competences, as well as 
intercultural skills and those to address the need of ‘non-traditional’ students in 
higher education are on the rise for high demand. We need to bear in mind that we 
analysed studies that took place in pre-pandemic times. The option for this period 
is explained by the expectation that after the critical period of the COVID-19 
pandemic, face-to-face teaching will resume worldwide, with surgical adjustments. 
However, teachers will still need support in the development of their digital skills, 
as technology is here to stay (Basilotta-Gómez-Pablos et al., 2022; Sumer, 
Douglas, & Sim, 2021). 

Regarding the predominance of a specific type of competence (research question 
two), personal qualities and traits stand out, especially the ability to enter the 
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student's world and show empathy and genuine interest in the students and their 
reality and help build the students' trust and confidence. The ability to use different 
and active teaching methods, strategies, and techniques to support student 
learning is of paramount importance. However, as stated, the students highlight 
the relevance of personal skills, whereas the teachers value instructional skills the 
most. 

Likewise, this evidence reinforces the stability and immutable nature of teaching in 
this context, despite the massive introduction of technologies and online teaching 
programmes and courses. Interestingly, being technologically savvy is highly 
valued by teachers, but not by students, which brings to the discussion the need 
for the digital paraphernalia that has been impinged on teachers and institutions 
as a requirement for ‘quality teaching’ in the current COVID-19 pandemic situation. 
For a generation of students that have grown up immersed in digital culture, 
welcoming personal traits and solid communicative skills that foster a sense of 
belonging and human connection and minimize feelings of maladjustment and 
psychological discomfort are more critical than ever (cf. Casanova et al., 2022; 
McGill, Turrietta, & Lal, 2021). 

Contrary to what happens in some teaching contexts, responding to a diverse 
student population with a social justice agenda, fostering one's professional 
development, or engaging in collaborative work within a culturally inclusive 
approach (Boon-Nanai et al., 2022; Cochran-Smith, 2004; Cochran-Smith, 
Gleeson, & Mitchell, 2010; Thomsen et al., 2021), are practically absent. 
Collaboration is still present (Esteban Moreno et al., 2012), although not highly 
valued for defining quality for the teaching profession in this context, contrary to 
what is advocated for non-tertiary teaching (Hargreaves & Fullan, 2012). 
Therefore, teaching in higher education seems to be a more solitary professional 
activity than teaching at other education levels. 

Even though there is recognition of the situational nature of the teaching profession 
and the responsive and social nature of the professional activity, teaching 
competences do not seem to be either situational or cultural (research question 
three), but part of a global profile. In this review, only the studies that take place in 
Islamic contexts signal the need to take into account the teacher's cultural profile 
and competence (Alghamdi & Bin Sihes, 2016; Morettini, Brown & Viator, 2018; 
Mashinchi et al., 2017; Sanford & Kinch, 2016). 

Even though cultural competence is increasingly perceived as necessary in the 
globalization of the curriculum, the prevailing (standardized) dominant competence 
model makes it difficult to operationalize it in a teaching profile, due to its highly 
situational nature. Cultural competence overlaps with concepts such as 
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intercultural and multicultural competences. In addition, it embraces knowledge, 
awareness, and skills that facilitate communication, as well as establishes 
relationships based on reciprocity and mutual understanding (Chun & Evans, 
2016). Cultural competence is often included in social and communicative 
competences, which may explain why we got so few results. 

 

Limitations and recommendations 

There are very few systematic review studies on teaching competences in higher 
education. They generally search in two main databases (Web of Science and 
Scopus) and focus on the English language. Additionally, the analysis foci tend to 
be narrow, at the expense of comprehensiveness (see Dang, Bonar, & Yao, 2021; 
Evans, 2013; Winberg et al., 2019). Mapping the field is paramount to navigating 
it, as well as identifying knowledge gaps. 

However, we recognise the limitations that arise from our objective of extracting 
comprehensive information from qualitative and quantitative data, which prevented 
an in-depth analysis. As we were dealing with three languages and with translation 
for analysis on a qualitative data basis, on-going clarification of the concepts and 
processes among the team was required. Even though the use of three languages 
made the review more internationally inclusive, it is highly likely that concepts bear 
different meanings in all the papers or regional contexts of the globe. It is also likely 
that the keywords selected did not capture all the texts that could have been 
included, not only due to translation issues but also because not all journals require 
the use of a thesaurus. 

A pandemic irrupted us as we were collecting our data. The academic years of 
2020-2022 were a period of constant interruption or even suspension of face-to-
face teaching activities. The teaching delivery modes changed worldwide and 
higher education had to adapt swiftly to an ‘emergency response’ mode that is 
gradually being abandoned, as higher education institutions either go back to 
‘business as usual’ or increase their offer of e-learning programs. The pandemic 
period needs a study on its own, for its very particular characteristics that include 
a change in delivery modes, design features, and type of support teachers need 
(Al-Naabi, Kelder, & Carr, 2021; Crawford et al., 2021; Sumer, Douglas & Sim, 
2021), as the role of universities has changed with the COVID-19 (Gibbs et al., 
2022). Thus, there is a need to develop further review studies on the way teaching 
competence is perceived during and after the pandemic, as it is very likely that 
technological and digital competences are highlighted. In our review study, the 
students value personal rapport with the teachers much more than technological 
competences, so this result would still stand as discussed above. 
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Conclusions 

Our review study shows that teaching competence in higher education has 
remained a relatively stable construct in the timeframe analysed. It builds on a 
standardised dominant transnational competence model mainly comprised of 
observable skills that can be assessed through questionnaires and checklists. 
Even though the majority of the studies are local, the current personal and 
institutional obsession for competitiveness results in focusing on assessing 
teachers' behaviour and their adjustment to competence standards pre-set by 
transnational organisations such as the OECD or the European Commission that 
have become the epistemological communities in (consensually) defining what 
constitutes quality teaching in higher education (Ball, 2003; Shahjahan, 2020). 

Although no theoretical model agrees upon a concept of what it means to be a 
‘good’ teacher in higher education, what seems to be consensual is that excellence 
is not in the genes. Teachers develop their teaching competence during their life 
trajectories and in an ongoing process of identity construction, building on what 
they imagine quality teaching to be in their academic and professional 
communities, in formal or informal professional development spaces. The study’s 
resulting framework can work as a valuable tool for detailing and analysing 
knowledge, skills, and attitudes that promote teaching efficacy and student 
satisfaction. It can be experimented with in the design and evaluation of 
professional development programs and as a reflection device for the individual 
teacher, in dialogue with their students. Thus, it can be placed at the service of 
improving the pedagogical practice in higher education. 

 

Acknowledgments 

The authors would like to acknowledge the critical input provided by Leandro 
Almeida to the project that supports this text. 

The work was funded by CIEd – Research Centre on Education, Institute of 
Education, University of Minho, projects UIDB/01661/2020 and UIDP/01661/2020, 
through national funds of FCT/MCTES-PT and by the National Council for 
Scientific and Technological Development - CNPq, Brazil), under Grant 
311220/2021-5.  

 

113

Journal of University Teaching & Learning Practice, Vol. 20 [2023], Iss. 1, Art. 07

https://ro.uow.edu.au/jutlp/vol20/iss1/07



 

Declaration of interest statement 

The authors declare no conflict of interest. 

  

114

Moreira et al.: Teachers' pedagogical competences in higher education



 

References 

References marked with an asterisk indicate articles included in the review. 
 
 
Abykanova, B., Tashkeyeva, G., Idrissova, S., Bilyalova, Z., & Sadirbekova, D. (2016). 

Professional competence of a teacher in higher educational institution. 
International Journal of Environmental & Science Education, 11(8), 2197-2206. 
https://doi.org/10.12973/ijese.2016.560a 

*Ahmad, T. B. T., Zubairi, A. M., Ibrahim, M. B., Othman, J., Rahman, N. S. A., Rahman, 
Z. A., Nordin, M. S., & Nor, Z. M. (2014). Assessment for learning practices and 
competency among Malaysian university lecturers: A national study. Practitioner 
Research in Higher Education, 8(1), 14-31. 

*Alghamdi, A. H., & Bin Sihes, A. J. (2016). Effect of professional development on 
classroom practices in some selected Saudi universities. International Journal of 
Higher Education, 5(1), 152-159. 

*Almarghani, E. M., & Mijatovic, I. (2017). Factors affecting student engagement in HEIs 
- It is all about good teaching. Teaching in Higher Education, 22(8), 940-956. 
https://doi.org/10.1080/13562517.2017.1319808 

Almeida, M. I., & Pimenta, S. G. (2014). Pedagogia universitária – Valorizando o ensino 
e a docência na universidade [University pedagogy – Valuing education and 
teaching at the university]. Revista Portuguesa de Educação, 27(2), 7-31. 
https://doi.org/10.21814/rpe.6243 

Almeida, L. S., Moreira, M. A., Caldeira, S. N., Soares, S., van Hattum-Janssen, N., & 
Visser-Wijnveen, G. J. (2021). Teachers’ motivation for teaching in higher 
education: Portuguese validation of a questionnaire. Paidéia, 31, e3104. 
https://doi.org/10.1590/1982-4327e3104 

Al-Naabi, I., Kelder, J., & Carr, A. (2021). Preparing teachers for emergency remote 
teaching: A professional development framework for teachers in higher 
education. Journal of University Teaching & Learning Practice, 18(5). 
https://doi.org/10.53761/1.18.5.4 

Ball, S. (2003). The teacher's soul and the terrors of performativity. Journal of Education 
Policy, 18(2), 215-228. 

Basilotta-Gómez-Pablos, V., Matarranz, M., Casado-Aranda, L.-A., & Otto, A. (2022). 
Teachers’ digital competencies in higher education: A systematic literature 
review. International Journal of Educational Technology in Higher Education, 
19(8). https://doi.org/10.1186/s41239-021-00312-8 

*Bélanger, C. H., & Longden, B. (2009).The effective teacher’s characteristics as 
perceived by students. Tertiary Education and Management, 15(4), 323-340. 
https://doi.org/10.1080/13583880903335456 

Bexley, E., James, R., & Arkoudis, S (2011). The Australian academic profession in 
transition Addressing the challenge of reconceptualising academic work and 
regenerating the academic workforce. Centre for the Study of Higher Education, 
The University of Melbourne. 

Blayone, T. J. B., Mykhailenko, O., van Oostveen, R., Grebeshkov, O., Hrebeshkova, 
O., & Vostryakov, O. (2017). Surveying digital competencies of university 
students and professors in Ukraine for fully online collaborative learning. 

115

Journal of University Teaching & Learning Practice, Vol. 20 [2023], Iss. 1, Art. 07

https://ro.uow.edu.au/jutlp/vol20/iss1/07

https://doi.org/10.12973/ijese.2016.560a
https://doi.org/10.1080/13562517.2017.1319808
https://doi.org/10.21814/rpe.6243
https://doi.org/10.1590/1982-4327e3104
https://doi.org/10.53761/1.18.5.4
https://doi.org/10.1080/13583880903335456


 

Technology, Pedagogy and Education, 27(3), 279-296.  
https://doi.org/10.1080/1475939X.2017.1391871 

Boon-Nanai, M., T., Lagolago, W., Lefono, T., Zaveri, V., Seleni, S., & Ponton, V. (2022) 
Re-examining the ‘culture of silence’ through peer based Pasifika pedagogies in 
a New Zealand tertiary environment. Journal of Higher Education Policy and 
Management, 44(2), 185-207, https://doi.org/10.1080/1360080X.2022.2037274 

Booth, A., Sutton, A., & Papaioannou, D. (2016). Systematic approaches to a successful 
literature review (2nd Ed.). Sage. 

Bouckaert, M., & Kools, Q. (2017). Teacher educators as curriculum developers: 
Exploration of a professional role. European Journal of Teacher Education, 41(1), 
32-49. https://doi.org/10.1080/02619768.2017.1393517 

*Bradley, S., Kirby, E., & Madriaga, M. (2015). What students value as inspirational and 
transformative teaching. Innovations in Education and Teaching International, 
52(3), 231-242. https://doi.org/10.1080/14703297.2014.880363 

Braun, V., & Clarke, V. (2006). Using thematic analysis in psychology. Qualitative 
Research in Psychology, 3, 77–101. 

*Busler, J., Kirk, C., Keeley, J., & Buskist, W. (2017). What constitutes poor teaching? A 
preliminary inquiry into the misbehaviors of not-so-good instructors. Teaching of 
Psychology, 44(4), 330-334. https://doi.org/10.1177/0098628317727907 

Bustillos Morales, J. (2021). De-territorialisations for pedagogical co-creation: 
Challenging traditionalistic pedagogies with students in higher education. Journal 
of University Teaching & Learning Practice, 18(7), 214-227. 
https://doi.org/10.53761/1.18.7.13 

*Carbonero, M. A., Martín-Antón, L. J., Flores, V., & Resende, A. F. (2016). Estudio 
comparado de los estilos de enseñanza del profesorado universitario de ciencias 
sociales de España y Brasil [A comparative study of teaching styles of higher 
education social science teachers of Spain and Brazil]. Revista Complutense de 
Educación, 28(2), 631-47. 
https://doi.org/10.5209/rev_RCED.2017.v28.n2.50711 

Casanova, J. R., Gomes, A., Moreira, M. A., & Almeida, L. S. (2022). Promoting success 
and persistence in pandemic times: An experience with first-year students. 
Frontiers in Psychology, 13. https://doi.org/10.3389/fpsyg.2022.815584 

*Chacón-Víquez, L. D. (2013). Diseño, construcción y validación de un instrumento para 
la evaluación de las competencias de los docentes (IECOD) desde la perspectiva 
del alumno, en el Instituto Superior Tecnológico Jesús de Nazareth, San Pedro 
de Sula, Honduras [Design, construction and validation of an instrument for 
evaluating teaching competences in the Instituto Superior Tecnológico Jesús de 
Nazareth, San Pedro de Sula, Honduras]. Revista Electrónica Calidad en la 
Educación Superior, 4(1), 96-129.  https://doi.org/10.22458/caes.v4i1.456 

Chun, E., & Evans, A. (2016). Rethinking cultural competence in higher education: An 
ecological framework for student development. ASHE Higher Education Report, 
42(4), 1551-6970. https://doi.org/10.1002/aehe.20102 

Cochran-Smith, M. (2004). Editorial. The problem of teacher education. Journal of 
Teacher Education, 55(4), 295-299. https://doi.org/10.1177/0022487104268057 

Cochran-Smith, M., Gleeson, A. M., & Mitchell, K. (2010). Teacher education for social 
justice: What's pupil learning got to do with it?. Berkeley Review of Education, 
1(1), 35-61. 

116

Moreira et al.: Teachers' pedagogical competences in higher education

https://doi.org/10.1080/1475939X.2017.1391871
https://doi.org/10.1080/02619768.2017.1393517
https://doi.org/10.1080/14703297.2014.880363
https://doi.org/10.1177/0098628317727907
https://doi.org/10.5209/rev_RCED.2017.v28.n2.50711
https://doi.org/10.3389/fpsyg.2022.815584
https://doi.org/10.22458/caes.v4i1.456
https://doi.org/10.1002/aehe.20102
https://doi.org/10.1177/0022487104268057


 

Collins, A., Azmat, F., & Rentschler, R. (2019). ‘Bringing everyone on the same journey’: 
Revisiting inclusion in higher education. Studies in Higher Education, 44(8), 
1475-1487. https://doi.org/10.1080/03075079.2018.1450852 

Crawford, J., Andrew, M., Rudolph, J., Lalani, K., & Butler-Henderson, K. (2021). 
Editorial: The cross-cultural effects of COVID-19 on higher education learning 
and teaching practice. Journal of University Teaching & Learning Practice, 18(5). 
https://doi.org/10.53761/1.18.5.5 

Dang, T. K. A., Bonar, G., & Yao, J. (2021). Professional learning for educators teaching 
in English-Medium-Instruction in higher education: A systematic review. Teaching 
in Higher Education. https://doi.org/10.1080/13562517.2020.1863350 

*De Juanas Oliva, Á., & Beltrán Llera, J. A. (2014). Valoraciones de los estudiantes de 
ciencias de la educación sobre la calidad de la docencia universitaria [Asessment 
of students studying educational sciences on the quality of university teaching]. 
Educación XX1, 17(1): 59-82. https://doi.org/10.5944/educxx1.17.1.10705. 

Dias, P. M. (2020). Cultura de inovação na educação a distância e em rede [Culture of 
innovation in distance and network education]. Revista e-Curriculum, 18(4), 
1733-1747. 

*Dodeen, H. (2013). College students´ evaluation of effective teaching: Developing an 
instrument and assessing its psychometric properties. Research in Higher 
Education Journal, 21, 1-12. 

Downie, S., Gao, X., Bedford, S., Bell, K., & Kuit, T. (2021). Technology enhanced 
learning environments in higher education: A cross-discipline study on teacher 
and student perceptions. Journal of University Teaching & Learning Practice, 
18(4). https://doi.org/10.53761/1.18.4.12 

*Draganov, P. B., & Sanna, M. C. (2013). Avaliação das competências de professores 
de enfermagem para desenvolver programas educativos para adultos 
[Evaluation of nursing teachers' competencies to develop educational programs 
for adults]. Revista Brasileira de Enfermagem, 66(4), 543-9. 

Dunworth, K., Grimshaw, T., Iwaniec, J., & McKinley, J. (2019). Language and the 
development of intercultural competence in an ‘internationalised’ university: Staff 
and student perspectives. Teaching in Higher Education. 
https://doi.org/10.1080/13562517.2019.1686698 

Echeverría, B. (2002). Gestión de la competencia de acción profesional [Management 
of the competence for professional action]. Revista de Investigación Educativa, 
20(1), 7-43. 

*Elbarbary, R. S. (2015). Identifying core mobile learning faculty competencies based 
integrated approach: A Delphi study. Journal of Education and Learning, 4(2), 
81-95. 
https://doi.org/10.5539/jel.v4n2p81 

*Ergin, D. Y. (2019). Developing the scale of classroom management skills. Journal of 
Education and Training Studies, 7(4), 250-258. 
https://doi.org/10.11114/jets.v7i4.4024 

*Ernest, P., Catasús, M. G., Hampel, R., Heiser, S., Hopkins, J., Murphy, L., & Stickler, 
U. (2013). Online teacher development: Collaborating in a virtual learning 
environment. Computer Assisted Language Learning, 26(4), 311-333. 
https://doi.org/10.1080/09588221.2012.667814 

*Esteban Moreno, R. M., Laínez de Cañas, A. M., Menjívar de Borbón, S. V., Flores, S. 
M., & Martínez, V. Q. (2012). Competencias docentes del profesorado de la 

117

Journal of University Teaching & Learning Practice, Vol. 20 [2023], Iss. 1, Art. 07

https://ro.uow.edu.au/jutlp/vol20/iss1/07

https://doi.org/10.1080/03075079.2018.1450852
https://doi.org/10.1080/13562517.2020.1863350
https://doi.org/10.5944/educxx1.17.1.10705
https://doi.org/10.1080/13562517.2019.1686698
https://doi.org/10.5539/jel.v4n2p81
https://doi.org/10.11114/jets.v7i4.4024
https://doi.org/10.1080/09588221.2012.667814


 

carrera de medicina de la Universidad de El Salvador [Teaching competences of 
teachers in medicine of the Universidad de El Salvador]. Revista de Docencia 
Universitaria, 10(2), 103-119. 

Esteve-Mon, F. M., Nebot, M. Á. L., & Adell-Segura, J. (2020). Digital teaching 
competence of university teachers: A systematic review of the literature. IEEE 
Revista Iberoamericana de Tecnologías del Aprendizaje, 15(4), 399-406. 
http://dx.doi.org/10.1109/RITA.2020.3033225 

European Commission. (2013). Supporting teacher competence development for better 
learning outcomes. European Commission. 

European Commission. (2019). Key competences for lifelong learning. European Union. 
Evans, C. (2013). Making sense of assessment feedback in higher education. Review of 

Educational Research, 83(1), 70–120. 
https://doi.org/10.3102/0034654312474350 

Galvão, T. F., Pansani, T. S. A., & Harrad, D. (2015). Principais itens para relatar 
revisões sistemáticas e meta-análises: A recomendação PRISMA [Main items for 
reporting systematic reviews and meta-analyses: The PRISMA guidelines]. 
Epidemiologia e Serviços de Saúde, 24(2), 335-342. 
http://dx.doi.org/10.5123/S1679-49742015000200017 

Gast, I., Schildkamp, K., & van der Veen, J. T. (2017). Team-based professional 
development interventions in higher education: A systematic review. Review of 
Educational Research, 87(4), 736–767. 
https://doi.org/10.3102/0034654317704306 

*Gebru, D. A. (2016). Effectiveness of higher diploma program for early career 
academics in Ethiopia. Studies in Higher Education, 41(10), 1741-1753. 
https://doi.org/10.1080/03075079.2016.1221652 

Gibbs, L., Jehangir, H., Kwong, E. J. L., & Little, A. (2022). Universities and multiple 
disaster scenarios: A transformative framework for disaster resilient universities. 
International Journal of Disaster Risk Reduction, 78, 103132. 
https://doi.org/10.1016/j.ijdrr.2022.103132. 

*Ghonji, M., Khoshnodifar, Z., Hosseini, S. M., & Mazloumzadeh, S. M. (2015). Analysis 
of some effective teaching quality factors within faculty members of agricultural 
and natural resources colleges in Tehran University. Journal of the Saudi Society 
of Agricultural Sciences, 14(2), 109-115. 

*Gil-Madrona, P., García-Gómez-Heras, S., Hernández-Barrera, V., Lopez-de-Andres, 
A., López-Gómez, L., Fernández-García, H., Díaz Suarez, A., & Carrasco-
Garrido, P. (2016). Comportamientos del profesor universitario y éxito académico 
de los estudiantes de los grados de maestro de infantil y primaria [University 
professor behaviors and academic success in childhood education and primary 
teacher students]. Anales de Psicología, 32(3), 847-854. 
https://dx.doi.org/10.6018/analesps.32.3.221061 

Gómez, T. S., & Moreira, M. A. (2021). Perceptions of teaching performance assessment 
in higher education: A study in Portugal. Innovations in Education and Teaching 
International, 58(3), 261-271. 
https://dx.doi.org/10.1080/14703297.2020.1733632 

Gunn, V., & Fisk, A. (2013). Considering teaching excellence in higher education: 2007-
2013. A literature review since the CHERI report 2007. Project Report. Higher 
Education Academy. 

118

Moreira et al.: Teachers' pedagogical competences in higher education

http://dx.doi.org/10.1109/RITA.2020.3033225
https://doi.org/10.3102/0034654312474350
http://dx.doi.org/10.5123/S1679-49742015000200017
https://doi.org/10.3102/0034654317704306
https://doi.org/10.1080/03075079.2016.1221652
https://dx.doi.org/10.6018/analesps.32.3.221061
https://dx.doi.org/10.1080/14703297.2020.1733632


 

*Güvendir, M. A. (2014). A scaling research on faculty characteristics that higher 
education students prioritize. College Student Journal, 48(1), 173-183. 

Hargreaves, A., & Fullan, M. (2012). Professional capital: Transforming teaching in every 
school. Teachers College Press & Ontario Principals’ Council. 

Henard, F., & Leprince-Ringuet, S. (2008). The path to quality teaching in higher 
education. Working Document. OECD, 18 November. 
https://www.oecd.org/education/imhe/41692318.pdf?msclkid=13046b42aeda11ecb1f06
5d5f8022919 
Hou, A. Y.-C., Ince, M., Tsai, S. & Chiang, C. L. (2015). Quality assurance of quality 

assurance agencies from an Asian perspective: Regulation, autonomy and 
accountability. Asia Pacific Education Review, 16, 95–106. 
https://doi.org/10.1007/s12564-015-9358-9 

Horoskhivska, T. (2018). Developing professional pedagogical competency of lecturers 
in the leading EU countries. Comparative Professional Pedagogy, 8(4), 7-13. 

*Husband, G. (2015). The impact of lecturers´ initial teacher training on continuing 
professional development needs for teaching and learning in post-compulsory 
education. Research in Post-Compulsory Education, 20(2), 227-244. 
https://doi.org/10.1080/13596748.2015.1030262 

Jerez Yáñez, Ó., Orsini Sánchez, C., & Hasbún Heldac, B. (2016). Atributos de una 
docencia de calidad en la educación superior: Una revisión sistemática [Features 
of quality teaching in higher education: A systematic review]. Estudios 
Pedagógicos XLII, 3, 483-506. 

Jesson, J. K., Matheson, L., & Lacey, F. (2011). Doing your literature review: Traditional 
and systematic techniques. Sage. 

*Karimi, F. K. (2014). Didactic competencies among teaching staff of universities in 
Kenya. International Journal of Higher Education, 3(2), 28-37. 

*Kaynardağ, A. Y. (2019). Pedagogy in H. E.: Does it matter?. Studies in Higher 
Education, 44(1), 111-119. https://doi.org/10.1080/03075079.2017.1340444 

King, E. (2018) Beeby revisited: CFS policy and Cambodian teacher education and 
training. International Education Journal: Comparative Perspectives, 17(2) 16-29. 
http://orcid.org/0000-0001-9473-8142 

*Klafke, R., Oliveira, M. C. V., & Ferreira, J. M. (2019). The vanguardist good professor 
in natural and social sciences. Journal of Education and Learning, 8(2), 47-57. 

*Komos, M. (2013). ’Thanks for asking’. Adjunct faculty members´ views of effective 
teaching. Journal on Excellence in College Teaching, 24(4), 133-164. 

Kuckartz, U. (2013). Qualitative text analysis. A guide to methods, practices and using 
software. Sage. 

Kuckartz, U., & Rädiker, S. (2019). Analysing qualitative data with MAXQDA: Text, audio, 
and video. Springer International. 

Lee, M., Coutts, R., Fielden, J., Hutchinson, M., Lakeman, R., Mathisen, B., Nasrawi, D., 
& Phillips, N. (2022). Occupational stress in University academics in Australia 
and New Zealand. Journal of Higher Education Policy and Management, 44(1) 
57-71. https://doi.org/10.1080/1360080X.2021.1934246 

*Lee, H. H., Kim, G. M. L., & Chan, L. L. (2015). Good teaching: What matters to 
university students. Asia Pacific Journal of Education, 35(1), 98-110. doi: 
10.1080/02188791.2013.860008. 

119

Journal of University Teaching & Learning Practice, Vol. 20 [2023], Iss. 1, Art. 07

https://ro.uow.edu.au/jutlp/vol20/iss1/07

https://www.oecd.org/education/imhe/41692318.pdf?msclkid=13046b42aeda11ecb1f065d5f8022919
https://www.oecd.org/education/imhe/41692318.pdf?msclkid=13046b42aeda11ecb1f065d5f8022919
https://doi.org/10.1080/13596748.2015.1030262
https://doi.org/10.1080/03075079.2017.1340444
https://doi.org/10.1080/1360080X.2021.1934246
https://doi.org/10.1080/02188791.2013.860008


 

*Long, C. S., Ibrahim, Z., & Kowang, T. O. (2014). An analysis on the relationship 
between lecturers' competencies and students' satisfaction. International 
Education Studies, 7(1), 37-46. doi: 10.5539/ies.v7n1p37 

Mas Torrelló, Ó., & Olmos-Rueda, P. (2016). El profesor universitario en el espacio 
europeo de educación superior: La autopercepción de sus competencias 
docentes actuales y orientaciones para su formación pedagógica [The university 
teacher in the european space of higher education: Self-perception of current 
teaching competences and guidelines for pedagogical training]. Revista 
Mexicana de Investigación Educativa, 21(69), 437-470. 

*Mashinchi, A., Hashemi, S. A., & Khani, K. M. (2017). A model for competency 
assessment of the faculty in Islamic Azad University. International Education 
Studies, 10(3), 76-88. 

*McCune, V. (2018). Experienced academics' pedagogical development in higher 
education: Time, technologies, and conversations. Oxford Review of Education, 
44(3), 307-321. doi: 10.1080/03054985.2017.1389712 

McGill, M., Turrietta, C., & Lal, A. (2021). Teaching health science students during 
COVID-19: Cross-hemisphere reflections. Journal of University Teaching & 
Learning Practice, 18(5). https://ro.uow.edu.au/jutlp/vol18/iss5/3 

*Mehdinezhad, V. (2012). Faculty members´ understanding of teaching efficacy criteria 
and its relation to their characteristics. International Journal of Instruction, 5(2), 
213-236. doi: 10.3402/edui.v3i1.22013 

Mencke, D., Stuck, S., & Ackerson, S. (2018). Assessing advisor competencies: A Delphi 
method study. NACADA Journal, 38(1), 12-21. 

*Miron, M., & Mevorach, M. (2014). The “good professor” as perceived by experienced 
teachers who are graduate students. Journal of Education and Training Studies, 
2(3), 82-87. doi: 10.11114/jets.v2i3.411 

*Molenaar, W. M., Zanting, A., Van Beukelen, P., de Grave, W., Baane, J. A., Bustraan, 
J. A., Engbers, R., Fick, Th. E., Jacobs, J. C. G., & Vervoorn, J. M. (2009). A 
framework of teaching competencies across the medical education continuum. 
Medical Teacher, 31(5), 390-396. https://doi.org/10.1080/01421590902845881 

*Monereo, C., & Domínguez, C. (2014). La identidad docente de los profesores 
universitarios competentes. Educación XX1, 17(2), 83-104. 
https://doi.org/10.5944/educxx1.17.2.11480 

*Moreno-Murcia, J. A., Torregrosa, Y. S., & Belando Pedreño, N. (2015). Questionnaire 
evaluating teaching competencies in the university environment. Evaluation of 
teaching competencies in the university. Journal of New Approaches in 
Educational Research, 4(1), 54-61. https://doi.org/10.7821/naer.2015.1.106 

*Morettini, B. W., Brown, C. M., & Viator, M. G. (2018). Gaining a better understanding 
of self: A self-study in cultural competence in teacher education. Teacher 
Educator, 53(4), 355-366. https://doi.org/10.1080/08878730.2018.1434261 

Moriña, A. (2017). Inclusive education in higher education: Challenges and opportunities. 
European Journal of Special Needs Education, 32(1), 3-17. doi: 
10.1080/08856257.2016.1254964 

*Morrison, B., & Evans, S. (2016). University students’ conceptions of the good teacher: 
A Hong Kong perspective. Journal of Further and Higher Education, 42(3), 352-
365. doi: 10.1080/0309877X.2016.1261096 

*Munoz Carril, P. C., Gonzalez Sanmamed, M., & Hernandez Sellés, N. (2013). 
Pedagogical roles and competencies of university teachers practicing in the e-

120

Moreira et al.: Teachers' pedagogical competences in higher education

http://dx.doi.org/10.1080/03054985.2017.1389712
https://ro.uow.edu.au/jutlp/vol18/iss5/3
https://doi.org/10.3402/edui.v3i1.22013
http://dx.doi.org/10.11114/jets.v2i3.411
https://doi.org/10.5944/educxx1.17.2.11480
https://doi.org/10.1080/08878730.2018.1434261
https://doi.org/10.1080/08856257.2016.1254964


 

learning environment. International Review of Research in Open and Distance 
Learning, 14(3), 462-487. 

OECD. (2007). Revised field of science and technology (FOS) classification in the 
Frascati manual. Available at: 
https://unstats.un.org/unsd/EconStatKB/KnowledgebaseArticle10269.aspx 

OECD. (2018). TALIS 2018 Results (Volume I). Teachers and school leaders as lifelong 
learners. Available at: https://www.oecd.org/education/talis-2018-results-
volume-i-1d0bc92a-en.htm 

Palaniandy, S. (2017). Collegiality versus instructional support. Journal of the 
International Society for Teacher Education, 21(2), 50-56. 

Palmer, A., & Collins, R. (2006). Perceptions of rewarding excellence in teaching: 
Motivation and the scholarship of teaching. Journal of Further and Higher 
Education, 30(2), 193-205. doi: 10.1080/03098770600617729 

*Pekkarinen, V., & Hirsto, L. (2017). University lectures´ experiencies of and reflections 
in the development of their pedagogical competency. Scandinavian Journal of 
Education Research, 61(6), 735-753. 
https://doi.org/10.1080/00313831.2016.1188148 

Pinheiro, M. M. (2017). O desempenho da investigação em gestão em Portugal: 
Algumas causas e consequências [The performance of scientific research in 
management in Portugal: Some causes and consequences]. Arquivos Analíticos 
de Políticas Educativas, 25, 1–22. https://doi.org/10.14507/epaa.25.2895 

*Požarnik, B. M., & Lavric, A. (2015). Fostering the quality of teaching and learning by 
developing the ‘neglected half’ of university teachers´ competencies. Center for 
Educational Policy Studies Journal, 5(2), 73-93. doi: 10.26529/cepsj.143 

*Ragan, L. C., Bigatel, P. M., Kennan, S. S., & Dillon, J. M. (2012). From research to 
practice: Towards the development of an integrated and comprehensive faculty 
development program. Journal of Asynchronous Learning Networks, 16(5), 71-
86. 

*Rebisz, S., Conte, E. T., & Sikora, I. (2016). Planning for faculty recruitment and 
assessment in higher education: Considering student preferences for faculty 
characteristics in Poland and Switzerland. Educational Planning, 23(1), 49-62. 

*Renta-Davids, A.-I., Jiménez-González, J.-M., Fandos-Garrido, M., & González-Soto, 
Á.-P. (2016). Organizational and training factors affecting academic teacher 
training outcomes. Teaching in Higher Education, 21(2), 219-231. doi: 
10.1080/13562517.2015.1136276 

*Ripoll‐Núñez, K. J., Mojica‐Ospina, I. E., Torres‐Riveros, A. C., & Castellanos‐Tous, M. 
S. (2018). Teachers’ and students’ perceptions of excellence in teaching in 
Colombia. New Directions for Teaching and Learning, 156, 57-65. doi: 
10.1002/tl.20317 

Salazar Botello, C. M., Chiang Vega, M. M., & Muñoz Jara, Y. A. (2016). Competencias 
docentes en la educación superior: Un estudio empírico en la Universidad del 
Bío-Bío [Teaching competences in higher education: An empirical study at the 
University of Bío-Bío]. Actualidades Investigativas en Educación, 16(1), 1-28. 
http://dx.doi.org/10.15517/aie.v16i1.22383 

*Sanford, R., & Kinch, A. F. (2016). A new take on program planning: A faculty 
competencies framework. Journal of Faculty Development, 30(2), 79-96. 

Schön, D. (1987). Educating the reflective practitioner. Jossey-Bass. 

121

Journal of University Teaching & Learning Practice, Vol. 20 [2023], Iss. 1, Art. 07

https://ro.uow.edu.au/jutlp/vol20/iss1/07

https://unstats.un.org/unsd/EconStatKB/KnowledgebaseArticle10269.aspx
https://doi.org/10.1080/03098770600617729
https://doi.org/10.1080/00313831.2016.1188148
https://doi.org/10.14507/epaa.25.2895
http://dx.doi.org/10.26529/cepsj.143
http://dx.doi.org.accedys.udc.es/10.1080/13562517.2015.1136276
https://doi.org/10.1002/tl.20317
http://dx.doi.org/10.15517/aie.v16i1.22383


 

Shah, M. (2013). The effectiveness of external quality audits: A study of Australian 
universities. Quality in Higher Education, 19 (3), 358-375. 
https://doi.org/10.1080/13538322.2013.852300 

Shahjahan, R. A. (2020). On ‘being for others’: Time and shame in the neoliberal 
academy. Journal of Education Policy, 35(6), 785-811. 

Shulman, L. S. (1986). Those who understand: Knowledge growth in teaching. 
Educational Researcher, 15(2), 4-14. 

Shulman, L. S. (1987). Knowledge and teaching: Foundations of the new reform. 
Harvard Educational Review, 57(1), 1-22. 

Shulman, L. S. (2011). Feature essays: The scholarship of teaching and learning: A 
personal account and reflection. International Journal for the Scholarship of 
Teaching and Learning, 5(1), Article 30. doi: 10.20429/ijsotl.2011.050130 

Shulman, L. S., & Wilson, S. (2004). The wisdom of practice: Essays on teaching, 
learning, and learning to teach. Jossey-Bass. 

*Slate, J. R., LaPraire, K. N., Schulte, D. P., & Onwegbuzie, A. J. (2011). Views of 
effective college faculty: A mixed analysis. Assessment & Evaluation in Higher 
Education, 36(3), 331-346. 

Steinhardt, I., Schneijderberg, C., Götze, N., Baumann, J., & Krücken, G. (2017). 
Mapping the quality assurance of teaching and learning in higher education: The 
emergence of a specialty? Higher Education, 74, 221–237. 
https://doi.org/10.1007/s10734-016-0045-5 

Sumer, M., Douglas, T., & Sim, K. (2021). Academic development through a pandemic 
crisis: Lessons learnt from three cases incorporating technical, pedagogical and 
social support. Journal of University Teaching & Learning Practice, 18(5). 
https://doi.org/10.53761/1.18.5.1 

*Tawalbeh, T. I., & Ismail, N. M. (2014). Investigation of teaching competencies to 
enhance students' EFL learning at Taif University. International Education 
Studies, 7(11), 84-96. 

Teodorescu, D. (2000). Correlates of faculty publication productivity: A cross-national 
analysis. Higher Education, 29, 201-222. 

Thomsen, P., Leenen-Young, M., Naepi, S., Müller, K., Manuela, S., Sisifa, S., & Baice, 
T. (2021). In our own words: Pacific Early Career Academics (PECA) and Pacific 
knowledges in higher education pedagogical praxis. Higher Education Research 
& Development, 40(1), 49-62.https://doi.org/10.1080/07294360.2020.1852188 

*Thoron, A. C., Myers, B. E, Harder, A., Stedman, N., & Roberts, T. G. (2012). An 
analysis of teaching competencies of junior faculty with different levels of 
graduate teaching assistant experiences. Journal of Natural Resources and Life 
Sciences Education, 41(1), 1-16. https://doi.org/10.4195/jnrlse.2011.0011g 

Torra Bitlloch, I., & Esteban Moreno, R. M. (2012). Presentación del monográfico: 
Competencias docentes en la educación superior [Presentation of the issue: 
Teaching competences in higher education]. Revista de Docencia Universitaria, 
10(2), 14-19. https://doi.org/10.4995/redu.2012.6095 

*Tsegay, S. M., Zegergish, M. Z., & Ashraf, M. A. (2018). Pedagogical practices and 
students’ experiences in Eritrean higher education institutions. Higher Education 
for the Future, 5(1), 89-103. doi: 10.1177/2347631117738653 

*Üstünlüoǧlu, E. (2016). Perceptions versus realities: Teaching quality in higher 
education. Egitim ve Bilim, 41(184), 235-250. 
https://doi.org/10.15390/EB.2016.6095 

122

Moreira et al.: Teachers' pedagogical competences in higher education

https://doi.org/10.1080/13538322.2013.852300
https://doi.org/10.20429/ijsotl.2011.050130
https://doi.org/10.1080/07294360.2020.1852188
https://doi.org/10.4195/jnrlse.2011.0011g
https://doi.org/10.15390/EB.2016.6095


 

*Üstünlüoğlu, E. (2017). Teaching quality matters in higher education: A case study from 
Turkey and Slovakia. Teachers and Teaching, 23(3), 367-382. doi: 
10.1080/13540602.2016.1204288 

Vieira, F. (2009). Developing the scholarship of pedagogy: Pathfinding in adverse 
settings. Journal of the Scholarship of Teaching and Learning, 9(2): 10-21. 

Vieira, F., Moreira, M. A., & Peralta, H. (2014). Research in foreign language education 
in Portugal (2006–2011): Inquiring into its transformative potential. Language 
Teaching, 47(2), 191-227. https://doi.org/10.1017/S0261444813000529 

Wenger, E. (1999). Communities of practice: Learning, meaning, and identity. 
Cambridge University Press. 

Winberg, C., Adendorff, H., Bozalek, V., Conana, H., Pallitt, N., Wolff, K., Olsson, T., & 
Roxå, T. (2019). Learning to teach STEM disciplines in higher education: A critical 
review of the literature. Teaching in Higher Education, 24(8), 930-947. 
https://doi.org/10.1080/13562517.2018.1517735 

*Wood, L. N., Vu, T., Bower, M., Brown, N., Skalicky, J., Donovan, D., Loch, B., Joshi, 
N., & Bloom, W. (2011). Professional development for teaching in higher 
education. International Journal of Mathematical Education in Science and 
Technology, 42(7), 997-1009. https://doi.org/10.1080/0020739X.2011.608864 

*Wygal, D. E., Watty, K., & Stout, D. E. (2014). Drivers of teaching effectiveness: Views 
from accounting educator exemplars in Australia. Accounting Education, 23(4), 
322-342. https://doi.org/10.1080/09639284.2014.930692 

Yuan, R., Chen, Y., & Peng, J. (2022). Understanding university teachers’ beliefs and 
practice in using English as a medium of instruction. Teaching in Higher 
Education, 27(2), 233-248. https://doi.org/10.1080/13562517.2020.1715936 

Zabalza, M. A. (2012). Editorial. La universidad de competencias. Revista de Docencia 
Universitaria, 10(2), 11-14. https://doi.org/10.4995/redu.2012.6094 

Zapp, M., & Ramirez, F. (2019). Beyond internationalisation and isomorphism – The 
construction of a global higher education regime. Comparative Education, 55, 
473–493. https://doi.org/10.1080/03050068.2019.1638103 

Zee, M., & Koomen, H. M. Y. (2016). Teacher self-efficacy and its effects on classroom 
processes, student academic adjustment, and teacher well-being: A synthesis of 
40 years of research. Review of Educational Research, 86(4), 981-1015. 
https://doi.org/10.3102/0034654315626801 

 
 

123

Journal of University Teaching & Learning Practice, Vol. 20 [2023], Iss. 1, Art. 07

https://ro.uow.edu.au/jutlp/vol20/iss1/07

https://doi.org/10.1080/13540602.2016.1204288
https://doi.org/10.1080/0020739X.2011.608864
https://doi.org/10.1080/13562517.2020.1715936
https://doi.org/10.1080/03050068.2019.1638103
https://doi.org/10.3102/0034654315626801

	Teachers' pedagogical competences in higher education: A systematic literature review
	Recommended Citation

	Teachers' pedagogical competences in higher education: A systematic literature review
	Abstract
	Practitioner Notes
	Keywords
	Authors

	tmp.1670195457.pdf.9WGUN

