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Job satisfaction of university teachers: A systematic literature review
(2010-2021)

Abstract

In this study, the authors searched, read, collated and reflected on the past research on the factors
affecting university teachers' job satisfaction for the period of 2010-2021. In this systematic literature
review, we can understand that the factors that influence the job satisfaction of university teachers are
broadly divided into three areas, including the university, the teachers themselves, and the students. The
authors have therefore systematically summarized and analyzed a total of ten areas of influence on
schools, six variables under teachers' own factors, and two factors under students. Through this literature
review, we found that there is still a lack of research on various aspects, and because of this, we hope that
through this systematic analysis, we can extend and break through the factors of teachers' job
satisfaction in the future, and provide constructive guidelines for the subsequent development of school
policies, teacher support work and student evaluation, in order to better and comprehensively improve
teachers' job satisfaction, so as to better achieve teaching goals and improve teaching quality.

Practitioner Notes

1. Job satisfaction is the subjective feeling and experience of employees on the job

2. The purpose of this study is to comprehensively review the factors that influence the job
satisfaction of university teachers in various aspects of previous research;

3. University teachers' job satisfaction is an important factor to test the effectiveness of
university teachers' work, as well as an important factor for teachers' mobility and
development;

4. Teachers' job burnout leads to resignation, and teaching accidents may become a
negative guide for teachers' job satisfaction;

5. Areview and discussion of factors influencing teachers' job satisfaction from three
aspects.
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Introduction

Given that the shortage of teachers remains a serious international problem to be solved, teacher
job satisfaction deserves constant and close attention. Not only does job satisfaction contribute
to teacher retention, but it also helps teachers and students to improve their well-being and can
lead to effective school cohesion and teacher professional status (Toropova et al., 2021). The
concept of job satisfaction was first introduced by Taylor (1912), and Feng and Qin (2009)
summarised that job satisfaction as either the employee's attitude towards their job or the
emotional reflection; or both, the employee's emotional experience of various aspects of the
work situation. Guo (2021) emphasized that teachers' job performance and productivity are
impacted by their level of job satisfaction, which can also have an impact on how stable their
jobs are. The particularly significant and serious headline 'Teachers Are Not OK Now, Even
Though We Need Them' (Will, 2021) appeared in a 2021 Education Week story, and Forbes'
February 2022 story noted 'Stress issues are driving teachers out of the workforce' (Daphne
Gomez, 2022). Appearing in the April 2022 issue of Education Week, author Madeline Will
presents the serious conclusion that 'feacher job satisfaction has reached an all-time low at the
currently time'. It is because such a viewpoint is presented that allows us to reflect on why the
extent of teacher satisfaction, which is continually and constantly discussed and researched, has
changed so much. Because such reports never cease, they provoke us to think deeply about what
teachers are going through, how they are performing in their current jobs and what triggers them

to think deeply about job satisfaction.

In Iran, in a study on the relationship between English as a Foreign Language (EFL) teachers'
job satisfaction and their job performance, a moderate positive correlation was found (Rezaee
et al.,, 2018). In a study on private universities in Bangladesh, it was shown that working
conditions were an important determinant of teachers' job satisfaction (Masum et al., 2015).
Sahito and Vaisanen (2017) concluded in their study on teacher satisfaction in Pakistan that
teachers' job satisfaction is directly proportional to their effectiveness, and that teachers perform
better when they show higher levels of motivation and drive. Such findings were also confirmed
by Theresia et al. (2018) in a related study on teachers' job satisfaction. Finally, in Safi’s (2021)
study of job-related satisfaction in Afghanistan, job satisfaction was found to play an
intermediate role in the link between overall performance and final performance presentation
for the job.

As a group of talents with higher levels of social status, education, personal quality, university
teachers are generally considered to be a social group with higher levels of well-being, and in
such a social and cultural context, the grasp and study of their actual work and life status presents
a lesser situation (Guo Zhan & Xiao Zuming, 2019). As society develops and education policies
are improved and upgraded, social pressure and industry competitiveness increase, the

presentation of the well-being of university teachers in such an environment and the influencing
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factors they face becomes one of the factors we need to identify and adapt to. After all, the
values, outlook and attitudes of university teachers, as well as their educational qualities and
standards, are reflected and directly influenced by their students and their teaching activities, as
they provide quality professionals for society and carry a heavy burden. Therefore, university
teachers' job satisfaction is an important factor in testing the effectiveness of university teachers'
work, also an important factor in teachers' mobility and development. Improving the job
satisfaction of university teachers will therefore enable them to complete their teaching work
and tasks with a positive and optimistic mindset, improve the quality of teaching, and gain
satisfaction from their achievements, as well as bring a positive impact on students' outlook on

life and values.

Practical implications of studying teacher job satisfaction

There are two sides to people's subjective ideas about things, and so do teachers, they may show
different directions in terms of work status, environment and also performance. Positive
emotional performance can drive teachers to ease in teaching and further increase their job
satisfaction. Negative, on the other hand, lead to teacher burnout, which can subsequently lead
to such as emotional exhaustion, low achievement and depersonalization, and reduce teachers'
levels of job satisfaction, which will have a negative impact on them both physically and
psychologically. According to Ryan and Deci (2001), subjective well-being is a crucial factor in
human society's growth and development, making it a prerequisite for personal fulfilment.
Additionally, as with the following point regarding teacher burnout, teachers' subjective
perceptions will affect their subsequent teaching decisions, career advancement, and
professional development, and their positive feelings of well-being will further promote the
growth of positive feelings and direct their actions. Because of this, we must pay close attention
to the activities that teachers forecast and direct regarding their working environment. Therefore,
in this study the authors will further illustrate the importance of teachers' subjective states
through the conceptual orientation of subjective well-being as a positive direction of job
satisfaction and burnout as a negative development of satisfaction, as the basis of the conceptual
structure underlying this study, to further substantiate the long-term significance of exploring

teachers' job satisfaction.
Teacher well-being

For well-being, it expresses a positive emotional expression, on the one hand, the sum of specific
environmental factors, and on the other hand, the harmonious expression of teachers’ personal
needs and expectations (Aelterman et al., 2007). Therefore, the expression of well-being and the
trend of emotional development will give people a positive emotional expression on the one
hand, and on the other hand, can make people's personal development smoother or produce more
positive results through positive emotional expression. Ryff (2014) emphasized the role and

positive impact of happiness on people's lives in the six-factor model of psychological well-
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being, and proposed: as well-being is a very important indicator, which is closely related to
people's development in personal potential. A desire to develop, build positive social
relationships and engage in creative building activities for social development is linked. At the
same time, Ryff (2014) conceptualizes this subjective state performance as follows: like the
multifaceted theoretical explanations of an individual's subjective well-being, an individual's
psychological well-being as a complex, multiple and holistic phenomenon of subjective
consciousness, and characterized by the individual's subjective positive performance, expresses
a subjective state experience of life satisfaction and influences and predicts the development
and realization of personal potential, and this positive subjective well-being depends on the
interaction between the individual and the environment and produces de-specific influential

properties.

Occupational well-being as a positive emotional experience that arises when people's needs are
met and make their values manifest while engaging in their professional affairs (Yu & Zhang,
2018). The teacher, as a leader of the students both within and outside the classroom, is required
to produce pedagogical actions that meet the needs of the students in terms of educational
responsibility. With this in mind, teachers should be able to control their emotions during the
school day (Farhah et al., 2021). At the same time, Farhah et al. (2021) explain that happiness
decreases when teachers feel unhappy in their work or when they feel that they are not being
adequately rewarded. Teachers' subjective manifestations of well-being are explained as their
perceptions of health and life at work or in school (Renshaw et al., 2015). Silveira et al. (2017)
also suggest that well-being is one of the foundations that promotes healthy development as well
as positive embodiment of teachers' work. Barker and Martin (2009) and Noddings (2005)
explained that when teachers feel happy, they tend to transfer this pleasant emotional experience
to the overall teaching and learning. It is clear that on teachers' well-being, have a positive

impact on the teaching environment, students' learning and teachers' quality of teaching.

We can consider teachers as emotion workers because they need and are good at controlling
their emotions as they need to be emotionally sensitive in their work and teaching (Yin, 2015).
Numerous previous studies have shown that teachers' emotions will have an impact on their
performance, job effectiveness, job satisfaction, and burnout levels. Kaur and Singh (2019)
argue that a sustained focus on teachers' well-being may be the best way to assist in the
development of teachers' personal and professional advancement. In Rusu and Colomeischi's
(2020) study of Romanian teachers' well-being, it was found that when teachers held a sense of
well-being they showed engagement in their work, were actively involved in all aspects of their
work, and showed positive performance in terms of environmental control and autonomy. In
Italy, a decrease in psychological well-being was found to have an impact on the level of work
engagement of workers (Tesi et al., 2018). Addimando (2019) conducted a related study in a
Swiss educational context and concluded that providing a supportive and satisfying work

environment was effective in enhancing teachers' well-being and enabled teachers were able to
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engage more actively in teaching activities and made teaching and learning activities to have

diverse and positive effects.
Job burnout

The term burnout was first introduced by Freudenberger (1977), who used burnout to describe
the state of physical and mental exhaustion that occurs when people work long hours, work
intensely and have a high workload. With the far-reaching nature of the functions and meanings
of teaching, teaching itself is a stressful profession (Sawhney & Bansal, 2013); stress, burnout
and readiness to leave are often present in this particular profession. Azadeh (2012) explained
that high levels of stress are characteristic of the teaching profession and that although teaching
is deeply developmental and progressive, it has negative elements, such as teaching stress when
teachers encounter unmotivated and struggling students, inadequate teaching resources, and

large class sizes that sometimes lead to teacher burnout.

Maslach (1988) noted that negative manifestations of burnout typically include low job
satisfaction, loss of motivation and emotional detachment, gradual emotional exhaustion,
diminished personal fulfilment and even depersonalization (Wang, 2004). Some of the stresses
that occur as part of the education profession are quite high, but if left unattended, unregulated
and uncorrected, then years after teaching, teachers may be prone to a state of stress that exceeds
their limits, then burnout begins to manifest itself. Prolonged burnout and the consequent loss
of interest in the job not only has an impact on the effectiveness of teaching and others but may
also result in the loss of an academic who has a key role to play in the future development of
society. Therefore, the subjective change in teachers' emotional attitudes towards burnout can
have a long-term and significant negative impact on their performance, which has a direct

impact on their output and diminishes the quality of teaching and learning.
Job satisfaction concept definition

Job satisfaction is the subjective feelings and experiences of working employees about their jobs,
a set of positive or negative, beneficial, or disempowering feelings and emotional manifestations
of how employees perceive and relate to their jobs. Teacher job satisfaction as teachers'
emotional reactions to the job or teaching role they rub out (Umut & Ertan, 2022). Due to the
nature of teachers' work and the specificity of the educational target, teachers' job satisfaction
affects their own work status and their orientation towards physical and mental health
development, and the quality of learning outcome of their students. Job satisfaction was first
introduced by Hoppock (1935), who considered job satisfaction to be a comprehensive concept
consisting of various dimensions, including the work environment, the work itself and
psychological aspects. Job satisfaction is generally regarded as a tool to measure the level of
satisfaction of individuals or the majority of employees in society with the job they hold, and it

plays an important role as a positive motivator for work (Qian Yi et al., 2021). Furthermore,
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Locke (1976) argued that job satisfaction can be described as the pleasurable and positive
psychological state that an individual feels about their job and what they experience at work.
That's exactly why when individuals are satisfied with the work they are involved in and

undertaking, they display a pleasant and positive attitude (Bholane, 2015).

Moreover, job satisfaction can be a good way to help individuals develop and build good
attitudes towards work (Greenberg & Baron, 2000), and it is a fundamental point that needs to
be improved and emphasized for workers, and organizations. Job satisfaction is made up of both
internal and external factors. The internal factors are a person's expectations and requirements
for the job. External factors include: qualifications for the job; organizational unit or government
factors; salary; working conditions; colleagues; professional development and supervision.
(Aydinay, 1996; Koktiirk, 1997; Mitchell & Larson, 1987).

Gilmer (1971) pointed out that the emotions, logic, and behavioural tendencies of social
individuals at work can influence and contribute to a range of attitudes, including negative ones,
at work. All situations have the necessary influence or drive on the outcome of the work. It is
because for the social individual, approximately 70 percent of each person's time will be spent
at work (Erdogan, 1997). Therefore, people will expect more satisfaction from their work to
influence their positive attitude towards work. This also confirms that increased job satisfaction
has a positive effect on lifelong career development. Also, for the economic benefit of the
organization, teachers' job satisfaction can play an important role (Aronson et al., 2005).
Because good job satisfaction not only improves the working status of teachers, but also
improves the economic validity of the organization's human resources issues. Saner and
Eyiipoglu (2013) emphasized that teacher job satisfaction can play the most critical role in the
effectiveness and innovation of the education system, and teacher job satisfaction can succinctly
explain the health of the academic environment in colleges and universities and positivity.
Therefore, as a knowledge imparter in higher education, measuring and evaluating teachers' job
satisfaction is an effective predictor of teachers' teaching quality and students' learning

performance.

To sum up, it is precisely because job satisfaction is so profoundly and positively important for
teacher effectiveness and even retention that we cannot deny that teacher shortages and attrition
are also difficult issues that we are constantly facing. It is for this reason that we need to continue
to explore and evaluate ways to improve and enhance teachers' job satisfaction to ensure that
education is delivered properly and with quality. It is against this background that the authors
propose the following research question for this study: What are the factors that influence the

Jjob satisfaction of university teachers?
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Methods

Regarding the fundamental purpose of this research, the authors hope to find a breakthrough in
job satisfaction in the context of many existing researchers and obtain further reflection and
future direction guidance from it, so as to be more effective in teaching teachers the status quo
of job satisfaction should be better understood and the phenomenon improved. The process of
systematically exploring the current key through retrieval, reading, exploration and in-depth
research, and putting forward reasonable suggestions and reform measures through the current
status of research variables. The process of examining a field or topic, comparing and
contrasting previous studies, looking at differences between authors in the same field,
highlighting typical and emerging gaps between studies, and comparing a range of relationships
to previous studies, such a research and reflection methods can better find new breakthroughs
and generate longer-term research directions and innovative suggestions for topics. Following
on from Bearman et al.’s (2012) point about the importance of systematic reviews: a growing
sense of inquiry in systematic evaluation research will be an important asset to the development
of higher education; and the findings from evaluation and analysis will provide far-reaching

conclusions for higher education policy makers and practitioners.
Procedure

The nine-stage process of systematic review mentioned by Bearman et al. (2012) was followed
for the subject matter of this paper for research question identification, setting inclusion and
exclusion criteria, searching, screening, extraction, assessing quality (analysis), summarising

and evaluating
Search and screening

In this systematic literature review, the authors use conceptual keywords such as "job
satisfaction of university teachers" and "factors influencing job satisfaction", such as "university
teachers". The 21st century is the fastest growing period in society, given the changes and
deepening reforms in education in the last decade, as well as the perspective of the span of
academic development of university teachers, the significance of education, and the timeline for
the development of titles for university teachers. Further, it is worth noting the unexpected shift
in the overall means of teaching and learning that began with the raging epidemic in 2020, and
it is as this point that the authors ultimately limited the search to the period 2010-2021 and

created a systematic search for scholarly articles in education only (see Table 1).
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Table 1

Setting the screening range: inclusion and exclusion criteria

Inclusion Criteria Exclusion Criteria

[ Empirical study on the job satisfaction of @ Research not empirical studies, not research

university teachers; publications, not conference papers, not books,
[} Research in the area of education; not literature reviews;
[ Study period between 2010 and 2021; [ Research not in the field of education;

[ Publications equal to or more than 10 citations. Study period not between 2010-2021;

[J Publications less than 10 citations.

Therefore, the literature screening process and selection process for this systematic evaluation
study is shown in Figure 1. In the initial stage, the authors searched for 11190 records (9781
from Scopus, Web of Sciences, Google Scholar; 1363 from Science Direct; and 46 from the
Chinese knowledge base search engine — CKNI) using the keyword 'job satisfaction'. Next, as
the research target is educators, therefore the number of articles was reduced to 268 by locating
the research element using the keyword "teacher job satisfaction". Further, the authors recorded
the search results (literature data) using Excel and after further reading of the titles and abstracts,
84 target articles were left for thematic reading on 'Factors influencing teachers' job satisfaction'.
Immediately following, the authors removed articles on job satisfaction factors for teachers
appearing at other levels (including primary school teachers, secondary school teachers, high
school teachers and vocational school teachers) from the next step of the search, resulting in 54

research papers being saved in the database for further reading, analysis and review.

Figure 1.
PRISMA Statement
Records identified through database Records identified through database Records identified through database
=] . . . . .
_g searching: Science Direct (n = 1,363) searching: CKNI (1 = 46) searching: Scopus, Web of sciences,
<
l.% Google scholars (7 =9,781)
E
2 \4
—
Records identified through database searching: Total (n=11,190)
)
%1) Screening the titles and abstracts of the records (n = 268)
=
<
)
=
)
wn
—/ Records screened (n = 84)

I

Full-text article assesses for eligibility (n = 54) Studies excluded:

Eligibility

Other educational contexts (n = 10)

Theoretical studies- (n = 5)

Studies included (7 = 34
udies included (n = 34) Citation less than 10 (7 = 5)

!

Included
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After reading and analysis of 54 research articles, it is important to emphasise that the purpose
of this literature review is to analyse and summarise the factors that have influenced job
satisfaction among university teachers over the last decade. After a detailed reading, the authors
found that some of the studies listed were site-specific (e.g., city, university) relationship
validation explorations using validated factor variables, and therefore the authors excluded such
studies from the analysis framework of this review. The authors assessed and screened each
research publication by using the screening criteria listed in Table 1 for inclusion/exclusion to
determine whether the literature was ready for the next review and for use in this literature
review. A final total of 34 articles were used in this analysis, which were systematically analysed
and reviewed by the authors; a total of 19 reviews were conducted on school dimension, 12 on
teachers themselves and 3 on students. The specific search process is shown in Figure 1. In
addition, of these 34 articles, quantitative articles make up the majority, with 30 articles, while
a total of four qualitative articles were included in this systematic review study. Another 20
research articles were excluded as they don’t meet the inclusion criteria. Total 10 articles were
excluded as they were not directly related to university teachers’ perception. Another 5 articles
were excluded due to non-empirical (review studies) in nature though they reflect the perception
of university teachers. The rest of the articles (5) were excluded as they had less than 10 citations
though they were published in between 2012-2015.

Findings

Job satisfaction is a dynamic structure under the interaction of many factors (Yuh & Choi, 2017).
Torres (2019) believes that it is precisely because of the special nature of the teaching profession
that job satisfaction presents a multidimensional structure. In fact, the research on factors of job
satisfaction has been extensive, and some scholars have done corresponding systematic reviews.
At the beginning of the systematic review of this study, the authors will use the author's own
collected information about teachers in the past ten years about the factors of university teachers’
job satisfaction, and at the same time combined with Umut and Ertan (2022), Polatcan and
Cansoy (2019) in an earlier review of the factors of university teachers’ job satisfaction and
aggregated the overall job satisfaction factors of teachers into a complete summary chart, as
shown in Figure 2 below, which gives the most concerned research on the factor of university

teachers' job satisfaction during 2010-2021.

From Figure 2 we can visually see that researchers have mostly studied the factors influencing
university teachers' job satisfaction in three broad directions including schools, teachers and
students, mostly through quantitative studies to determine whether the variables are correlated
with teachers' job satisfaction, although, because teacher satisfaction as popular study that does
not recede, many researchers have conducted systematic reviews of series on teacher
satisfaction. However, in this systematic review, the authors have read and analysed in depth

specifically teachers working in higher education, and have more complete directions listed in
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Figure 2 to produce a more comprehensive analysis.

Firstly, from school dimension, the authors summarized the topics that researchers have been
most interested in exploring over the last decade, including the location, the type of schools, the
appearance and environmental, working conditions, leadership, salary and benefits, the
organizational culture, organizational support, and school policies on teachers' professional
development and school facilities in total ten aspects. Secondly, from teacher personal
dimension, the authors outlined a total of six areas, including teachers' teaching skills and
knowledge base, work-life balance, academic autonomy, participation in decision-making,
gender factors, and teachers' work experience. Finally, from student dimension, the main factors
that emerged in the last decade were class size and student discipline. A systematic review of
the literature on each of these factors is presented in the Findings section of the article, where

the authors provide a detailed explanation and description.

Figure 2
Factors affecting university teacher s job satisfaction (2010-2021)

Factors affecting teachers' job

satisfaction
Student dimension Teagil;ﬁgrll);gsrcl)nal School dimension
®  (Capacity of students ®  Lcarning skills and Location
®  Student discipline knowledge base School type

Work-life balance School environment

° Academic freedom Working condition

Participation in decision- Leadership

making Salary and Benefits

®  Gender effect Organisational culture

Job experience Organisational support

Career development

School facilities
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Although, everyone’s level of satisfaction can vary significantly depending on their personal
values (Sudirman et al., 2021). Since the inception of the concept of job satisfaction, a range of
factors and relationships of teachers' job satisfaction have been continuously researched by
researchers worldwide over the past decades. With the rapid development of the times, the
increasing demand for productivity, innovation and creativity, and the changing needs of society,
the level of employee satisfaction is an important predictor of future production line output. It
is for this reason that "job satisfaction" has been studied globally for almost forty years and is
still a hot topic of research that can generate new innovations. The data presented in this

systematic review of the literature provides a more intuitive synthesis and in-depth consideration.

Results
School premises

Okeke et al. (2014) and Afshar and Doosti (2016) have highlighted the role of the external
environment of the school and the condition of the school building on the mood state of teachers
in this way in their study, where they emphasized that a positive work environment is important
for the physical, mental and emotional well-being of workers. Okeke and Dlamini (2013)
explained that schools, including dilapidated buildings around the school grounds; grass that is
too tall and not repaired in time and bushes full of weeds, can make teachers feel discomforted.
Zeng et al. (2019) shows that the housing conditions and campus construction provided to
teachers by universities have a very high degree of influence on teachers' job satisfaction. The
construction of the physical environment in universities can further ensure the stability of

teachers in universities and further promote their professional development and development.
Working condition

Regarding the working conditions in schools, including working hours (Velmurugan, 2016;
Wang, Xiaolian, 2021), and the working environment in which schools bring a sense of security
to teachers as well as a good atmosphere of cooperation. Through Raziq and Maulabakhsh (2015)
in their quantitative study on working conditions and teachers' job satisfaction, their findings
showed that the working conditions in schools are positively related to job satisfaction and
emphasized that the condition of the working conditions will play a pivotal role in the degree of

job satisfaction obtained by teachers.
School facilities

Study by Jhupa (2021) on the impact of the schoolwork environment on job satisfaction,
including adequate space, classrooms, materials, equipment, toilets, drinking water and so on.
When teachers find that all the materials, they need for their work are available, they are better

able to perform their duties and gain job satisfaction. After all, the availability of resources in

10
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teaching activities is an indispensable factor in enabling teachers to achieve job satisfaction
(Gikunda, 2016).

Organisational support

Han et al. (2020) revealed that job satisfaction can be enhanced by the school's support for
teaching, social and administrative aspects. During their working life, university teachers expect
to receive the support they deserve in all aspects of their work and teaching, including working
conditions, learning opportunities and funding for research. For example, in the case of office
facilities and digital resources, which are fundamental to the work of teachers in higher
education, adequate preparation is required to be able to better exploit their potential and
demonstrate their ability to achieve high levels of effectiveness. On the other hand, including
opportunities to study and further their education, can also enhance their motivation to work.
Cullen et al., (2014) explain that teachers who receive appropriate support from their schools
feel happier and have higher levels of satisfaction because they feel secure and engage in a
process of self-fulfilment. Bernarto et al. (2020) concluded in their study that organisational
support has a positive effect on teachers' job satisfaction and that job satisfaction then has a

positive effect on life satisfaction.
Salary and benefits

Salaries and benefits include salaries, insurance, housing subsidies (according to policy), and
holiday benefits for teachers. By relying on the salaries and benefits they receive, teachers in
higher education can meet their livelihood needs. Zhu Zhaohui (2019) points out that
particularly young teachers working in universities are often in a position where they have
elderly people to take care of and children to raise. To be able to relieve the pressure that life
brings and to improve the quality of life. Only by working harder and insisting on maintaining
their competitive edge in their professional profession can they obtain a better system of pay
and benefits to support their lives and adequate material security. Because of this, most
university teachers will meet the demands of this by working more intensely, which also makes
and increases the pressure on university teachers, and as a result, the job satisfaction of young

teachers in higher education is often reduced.

Even in terms of salary payment alone, Singh and Loncar (2010), Jhupa (2021) and Velmurugan
(2016) explains that the degree to which a job is paid reasonably and whether or not it is paid
on time affects a person's perception of their job to some extent. When teachers feel that they
are paid adequately and sufficiently to maintain their living conditions, they will have a positive

sense of satisfaction with their work.

11
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Location of the school

On the issue of school location (Jhupa, 2021), teachers' job satisfaction is further enhanced when
they live closer to the school, or when they can commute without the need for transport, given
the daily demands of teaching and other school tasks. Rajeswaran et al. (2021) suggests that the

location of the school has a negative impact on teachers' job satisfaction.
Type of school opening

As far as school types are concerned, research in this area never ceases. Latif et.al (2011) list
six reasons why teachers in public universities show more satisfaction than those in private,
including teachers' academic background, the nature of their work at school, salary, job security,
career competition and professional development opportunities, and the work-life balance.
Susmitha and Raghavaya (2018) reveal that teachers in public schools feel more secure about

their jobs and are hence happier than teachers in private schools.
Career opportunities

In terms of promotion opportunities for teachers, they should exist as an important part of their
job satisfaction. After all, when a teacher works in a well-developed university whether it is
stuck, and will develop a range of negative emotions, or even seek another job. Conversely,
when a teacher is promoted or developed, he or she will develop self-confidence in their own
professional and work status. After all, the opportunity for promotion means that the individual
will have the chance to advance to a higher level in job position, and such an opportunity creates
the opportunity for the individual to progress and grow in a positive direction (Nyange, 2013).
As Kosteas (2010) suggests, the creation of opportunities for advancement can increase one's
job satisfaction, as advancement means the potential for people to move to higher positions and

higher salaries relative to their colleagues.
Organisational culture

The culture that exists in an organization also greatly influences job satisfaction (Morris &
Bloom, 2002; Mukhtar et al., 2018), the overall performance and competence of teachers
contribute to the organizational culture (Hosseinkhanzadeh et al., 2013), and the organizational
culture creates the teachers. The influential role of organizational culture has also been
demonstrated by a number of scholars, who pointed out that job satisfaction, teachers' job
performance, and the role relationship with organizational culture show a positive correlation
(Liu & Ramsey, 2008), while it is slightly highlighted that in previous studies, Liu and Ramsey
(2008), Tasnim (2006), and Aidla and Vadi (2007) have also highlighted organizational culture
as one of the fundamental elements that serve as the level of job satisfaction presented by

members of each organization. Organisational culture exists in the overall organization as a
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collection of values, expectations and practices that guide and direct the actions of
organizational members. The culture of a good organization develops a connotation relative to

its definition, which is presented in the behavioural performance of the organization.
School leaders

In the study by Abbas et al. (2013), it was experimentally verified that factors such as leadership
style, school management, and the manner and extent of rewards were significantly related to
job satisfaction. It is also because the values of the leader are also fundamental in shaping and
creating the organizational culture, the contextual conditions of the total appeal. Tan (2016)
highlights that when team leaders have a clear commitment, cooperation with the organization’s
staff, motivational style, and effective communication, they are effective in predicting the level
of job satisfaction of teachers in the organization. Ilgaz et al. (2015) concluded that the
headmaster's supervisory and instructional approach characterized by the improvement and
development of teaching and teachers in the school predicted different levels of teacher job
satisfaction. Finally, Yilmaz & Altinkurt (2012) concluded that the designation and
implementation of rewarding policies by school administrators significantly and positively

predicted the job satisfaction status of teachers.
Academic autonomy

A range of work environments including teachers having greater autonomy, diversity in their
work and participate in decision-making have also been explained as a factor influencing job
satisfaction (Jiang et al., 2017; Da Wan et al., 2015). Furthermore, in terms of academic freedom
or academic autonomy, Mgaiwa (2021) indicated that when teachers can carry out academic
tasks without external control, they are more willing to engage in academic work and achieve

academic results to satisfy their sense of professional accomplishment.
Gender of teachers

Kumas and Deniz (2010) conducted a gender comparison of the job satisfaction of male and
female teachers and concluded that women's job satisfaction was higher than men's; because
men as the head of the family, were responsible for most of the burdens of the household and
were the mainstay of the family and had more family responsibilities and obligations, whereas
for teaching it was more suitable for women. Wang Xiaolian (2021) identifies three reasons for
the higher job satisfaction of female teachers in Chinese universities in Beijing: firstly,
universities provide a more friendly environment and system, have more flexible working hours.
Second, the career development for female teachers in the university environment is not affected
by the issue of maternity. Finally, the constant interaction with other teachers, colleagues and
students also contributes to the level of satisfaction of female teachers. However, Fattah (2010)

concluded differently that women's job satisfaction was lower than male teachers, also the case
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in Mennon and Reppa (2011), Sahin (2013) and Tasinm (2006). Thus, in addition to gender
differences in the comparison of satisfaction between genders, it can be argued that socio-
cultural and socio-economic changes and the urban-rural divide may also have an impact on the

social status and working life roles of both genders.
Work experience

Demirtas (2010) presents that teachers’ job satisfaction varies by age, those with 6-10 years of
seniority had the highest level of job satisfaction among the teachers measured. This was
followed by teachers with 16-20 years of experience, while teachers with five years of
experience presented the lowest levels of job satisfaction as they had not been teaching for long
and were still in the process of accumulating professional and teaching experience. However,
Houtte (2012) explained that teachers’ seniority and their job satisfaction showed a negative
correlation. According to Xiaolian (2021), there is a high correlation between the trends in the
three variables of teachers' age, teaching experience and job position, indicating that teachers
under the age of 30, within five years of teaching, and at the junior level show higher levels of

job satisfaction than others.
Work-family balance

Yifan (2018) and Xiaolian (2021) both concluded that there is a negative relationship developing
between conflict between work and family and teachers' job satisfaction. The issue of work-
family balance was described in this way, stating that conflict between work and family can
cause more stress and thus diminish teachers' energy, thus failing to find a balance between work
and family, and such a situation is prone to negative emotions, which in the long run will most
likely lead to teachers' burnout. Of course, Rahman et al. (2020) also highlight that when
teachers are able to manage and maintain a balance between family and work, this has a

significant positive impact on job satisfaction
Teaching skills and knowledge base

In Jhupa’s (2021) study, the skills of teachers are emphasized that a teacher's job is to teach, and
when a teacher has the relevant expertise and able to provide language fluency and
understanding to students, and when a teacher has these abilities, in this case job satisfaction is
achieved. The knowledge base is also an important aspect of effective job satisfaction for
teachers, as only when teachers are skilled and have solid expertise can they ensure that students

have access to the full range of knowledge.
Participation in decision-making

Demirtas and Alanoglu (2015) explained that the extent of teachers' participation in school

decision making predicts their level of job satisfaction to some extent. Their study showed a
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positive and significant development of a positive relationship between teachers' job satisfaction
and participation in educational decision-making. Zohair and Omar (2018) further explain that
when teachers are able to participate in the decision-making process as a useful part of the
organization, this positive relationship can provide members with a subjective feeling of respect,
appreciation and happiness towards the organization during their time at school. Further when
teachers are involved in school decision-making matters such as financial matters, examinations,
welfare, disciplinary matters, academic work, etc., higher job satisfaction is shown (Ayegbusi
& Lucas, 2020).

Classroom size

As Gkolia, Belias and Koustelios (2014) pointed out, when teachers show satisfaction with their
jobs, they usually have a high level of professional competence to demonstrate and feel
competent in managing, organizing and performing tasks. Jhupa (2021) suggests that class size
may lead to negative job satisfaction; thus, we can recognize that when the number of students
exceeds the reasonable capacity of the curriculum, teachers may not be able to cope with the
situation, such as not being able to consider each student's learning performance and knowledge
absorption. This can lead to anxiety and disappointment in teachers' ability to teach, which can

lead to a reduction in job satisfaction.
Student discipline

A series of studies have discussed that teaching activities in challenging environments or
situations where students display disruptive behaviour in the classroom can cause teachers to
exhibit greater levels of stress (Vassallo, 2014). Buckman and Pittman (2021) agreed that
inappropriate or even potentially disruptive behaviours by students in the classroom can be a
serious challenge for teachers, who may not be able to deal effectively with the situation in the
classroom and may sometimes not be able to complete their daily teaching duties properly. Such
negative situations can lead to negative job satisfaction. As documented by Public Agenda
(2004), approximately one third of teachers make the decision to leave the profession because

of the teaching challenges posed by student behaviours.

Discussion

It is easy to see that there have been a number of rewarding studies on job satisfaction that are
worth adopting and reflecting on. However, it is not difficult to find out from the above factors
that, although researchers have looked at different cultural and gender differences in job
satisfaction levels between male and female teachers, as the authors suggest, there may be
different biases in satisfaction levels between male and female teachers depending on the culture
of the region (Aytac, 2015). However, there is no research here to consider whether teachers'

own job satisfaction status changes as they move through different stages of their lives. We have

15

15



Journal of University Teaching & Learning Practice, Vol. 20 [2023], Iss. 1, Art. 12

also not been able to find answers to the question of whether teachers' satisfaction levels change
when they are not only teaching, but also when they have other school duties. Further reflection
reveals whether the process of adjustment and cross-adaptation of teachers' professional
backgrounds has an impact on their satisfaction levels. What if teachers' visions of their own
development influence the direction of their job satisfaction? There are no answers to these

assumptions in relation to teachers that have been found in previous studies.

Moving beyond the teachers' own factors, we went on to reflect on the school side of the
equation. From the school's perspective, Although, the promotion opportunities offered by
schools (Nyange, 2013) and the teaching support provided to teachers (Han et al., 2020) play an
effective and positive role in enhancing teachers' job satisfaction. But, has the development of
long-term plans and requirements for professional development and curriculum development
had an impact on or been linked to teachers' job satisfaction? Are there any changes in teacher
satisfaction levels in relation to the approach to teacher ratios in the faculty? We have not found
any answers to these questions in previous studies. At the same time, there has been a relative
lack of consideration and exploration of the student dimension in the last decade of research, so
does student performance and student perceptions of teachers have an impact on teacher
satisfaction levels? No research has been conducted on these relationships. After all, when it
comes to students, only Jhupa (2021) highlights the impact that student size has on teacher

satisfaction.

Based on this literature review, it is intuitive that current research on job satisfaction generally
exists in terms of objectively existing intuitive environmental conditions (Xiaolian, 2021; Okeke
et al., 2014; Afshar & Doosti, 2016; Jhupa, 2021), policy developments and welfare supports
(Han et al., 2020; Zhu Zhaohui, 2019; Jhupa, 2021; Nyange, 2013) to conduct a relational
analysis on teachers' job satisfaction. But what the authors want to emphasize now is that, as
teaching itself, its remit can often be in the classroom itself, so after a systematic analysis and a
review of teachers’ job satisfaction, what is very intuitive is to return to teaching itself to see
whether teachers' job satisfaction is related to the teaching activities carried out? Are teachers'
teaching behaviours affected by changes in the level of satisfaction they are experiencing? Do
teachers have the emotional regulation or the emotional management to find a balance in their
job satisfaction with their teaching? The assessment of these outcomes is difficult to find in
studies that currently examine and define them, no research has been conducted to assess the
current situation between cause-and-effect factors as well. Therefore, in future research on the
relationship between teacher effectiveness in the classroom and overall teacher subjective
affective factors, there is a great need to further understand and use research to extend and
enhance specific cultural directions, and to suggest more useful interventions and two-way

policy support for teacher performance in the future.

What is worthy of deeper attention and reflection is the fact that in all the above studies and
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discussions on teachers' job satisfaction, all were conducted on teachers themselves, although
there were different stages, different experiences and even a comparison of the relationship
between the differences between male and female teachers. But unfortunately, there is also the
student as a particular beneficiary of education or, we might say, recipient of knowledge. We
can affirm that student assessment is the most direct way of visually testing the effectiveness of
teachers' teaching, furthermore student participation in assessment sessions can help to improve
the effectiveness of teaching and learning, and teachers can make further adjustments and
improvements based on student preferences (Mart, 2017; Constantinou & Wijnen-Meijer, 2022).
It is therefore meaningful and necessary to verify, from the students' point of view, whether
teachers' subjective emotions influence their teaching behaviour and how they manage their
emotions in their teaching, in terms of teachers' job satisfaction. Or in other words subjective
emotions such as teachers may or may not be reflected in the teaching classroom. At present we
are unable to take any argument from any research and on this basis, research related to teachers'

job satisfaction is still missing and not fully comprehensive.

Teachers, as transmitters of knowledge, are agents of innovation in the development of
knowledge for a country and society, as well as facilitators of social progress. University

teachers are not only the best in their field or profession, but they are also able to play a role in

the innovation and development of their profession and guide themselves to professional success.

More importantly, as educators at the tertiary level, they are also the guides to the future working
life of their students and the builders of knowledge that will lead them to success in the future.
The specific state of teachers' development is related to the overall state of their work and
teaching, which will have a direct impact on their performance and even on the learning of their
pupils, with the subsequent potential for teaching errors, student failure and other negative
consequences that we as educators do not want to see. After all, as Ishfaq (2020) points out, low
job satisfaction among teachers will lead to more crises in the education sector, such as teacher
turnover, teaching errors, and low teaching effectiveness, which can be accompanied by
negative teacher satisfaction levels at any time. Therefore, it is important to explore the factors
that contribute to teachers' job satisfaction in the light of evolving social factors, and to keep up
with the latest support and educational policies to ensure that teachers' job satisfaction is

maximized.

Limitations

Although it is true that teachers' job satisfaction has been a popular research topic and the author
has conducted a systematic analysis and review based on the research trends of the last decade,
there are limitations to this systematic review itself. Firstly, this systematic review is limited by
the timeline, as the author has focused on the study of teachers’ job satisfaction factors from

2010 to 2021, and therefore has not read and conducted systematic research on other timelines.

The second lies in the number of articles studied is limited. Although the author has stretched
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the timeline of the study over a decade, it is inevitable that we cannot categorize and
systematically analyse all the factors that have been conducted. At the same time, because the
author's focus on satisfaction is limited to university teachers, the teachers at other stages are
not involved. Finally, it is also important to note that in conducting the factor analysis and

summary, the authors also screened for influential factors.
Implications

In the light of the limitations of this literature review as described by the author of the appeal,
the future series of studies on teachers' job satisfaction can be updated on the timeline, for a
society that is constantly developing and changing, the requirements and policies for education
and teachers are also subject to constant changes and adjustments. In this context, the subjective
state of teachers' development and their own subjective state will always give rise to processes
and phenomena of adjustment and change, and therefore constant exploration is what we as
researchers seek to explore. More with the overview of this study, it is possible to provide a state
of reference for future situations that may occur in school organisations such as teachers leaving
or negative states such as job burnout, to be able to assess and analyse teachers' satisfaction and
job status based on the influencing factors explored in this study in order to obtain possibilities

for improvement, and to help build awareness of crisis management of human resource loss.

At the same time, for higher educational managers, it is necessary for effective managers to
support and help teachers in their job satisfaction. Firstly, for policy, universities should give
different levels of support to teachers at different stages of higher education, for example,
teaching guidance for novice teachers, professional development for higher level teachers and
effective protection on career advancement, all of which can have a driving effect on teachers'
work. Furthermore, government departments and educational institutions should coordinate the
development of projects and funding for the overall campus environment and hardware facilities
to ensure that they can fully support teachers' teaching activities and academic research projects.
It is also necessary to ensure that the number of students and the allocation of teaching are
appropriately allocated, and that qualified novice teachers are employed and outstanding
professors are rehired to ensure the smooth running of teaching activities. Finally, in order to
address the issue of teacher satisfaction, the university should open a counselling room for
teachers and tea rooms for teachers to provide them with the necessary psychological support

and assistance.
Conclusions

In this systematic review of 34 studies on the relationship between factors affecting university
teachers' job satisfaction over the past ten years, and most researchers have focused on the
school, the teachers themselves. What is worthy of attention and reflection after this study is,

the lack of attention to the series of points of teacher satisfaction as an important prerequisite
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for the assurance of teaching and professional development of teachers. In terms of teaching
itself, although education is a long term and endless endeavour, what students receive at school
will determine their professional and career development in the future, teacher as a provider of
professional knowledge and as an intermediary between knowledge and students is profound
and unlimited. Although in the current education sector we tend to judge the quality of teaching
by the academic performance of our students, the role of the teacher as an influencer of students
in many ways is far-reaching, the impact of teaching itself is something we cannot ignore, and
so the way teachers teach in the classroom have a different impact on students, schools and

academic development in different ways.

Further, we can note that with the importance of teacher satisfaction, there is not enough support
for research on the link between family and work, such as whether issues such as teachers'
mental state, family responsibilities (including stress and work, despite the emergence of a
family-work balance), and the care of family members (elderly, children) have any relevant
causal factors in relation to teachers' job satisfaction; these are also causes that we should
consider. Last but not the end, in the face of a changing global environment, the development
and changes in classroom models currently in place following our response to the pandemic
need to be brought to our attention, and the factors associated with job satisfaction related to
teachers' current educational environment deserve to be specifically explored in subsequent
research to best prepare for the evolving and changing teaching styles using the environment.
Therefore, it is hoped that this study will lead to a reflection on the factors that contribute to
teachers' job satisfaction, which will lead to different thinking and innovative points of
relationship for future research on satisfaction, and provide more support and help for the

effectiveness of teaching in the future.
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