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Abstract 
This study explores the possibilities and challenges of online English language classrooms as an alternative to traditional 
physical classrooms at the tertiary level. To cope with the challenges of the COVID-19 pandemic, UGC (University Grants 
Commission) implemented online classes to carry on regular educational activities when the government of Bangladesh 
shut down all educational institutions, including the universities, to stop the spread of the virus. This study examines 
the options, opportunities, and challenges of such classrooms from the perspectives of both teachers and learners. 
There are several studies on e-learning, online platform-based classes, and Massive Open Online Courses that mainly 
focused on supplementing regular classrooms to enhance English language learning. None of them is designed to replace 
the physical traditional language classrooms at the tertiary level. On the contrary, this study explicitly examines the 
gap by employing a quantitative study, particularly a Likert scale-based survey, to identify the prospects and challenges 
of online classes for tertiary students and teachers as an alternative to traditional English language classrooms. One 
hundred fourteen participants, including 29 teachers from 12 universities across the country, participated in the study. 
The results showcase the availability of smart and portable gadgets, the ability to create an interactive learning 
environment, flexibility, convenience in classroom management and evaluation systems, and many other positive 
prospects of online classrooms. To address additional challenges, the study identified the lack of training and motivation, 
psychological pressure, issues with internet connectivity, and adaptation to the new culture to adapt to the ‘new normal’ 
in the ELL context of Bangladesh.  

Resumen 
Este estudio explora las posibilidades y los desafíos de las aulas de inglés en línea como alternativa a las aulas físicas 
tradicionales en el nivel terciario. Para hacer frente al desafío de la pandemia de COVID-19, la UGC (Comisión de Becas 
Universitarias) implementó clases en línea para realizar actividades educativas regulares cuando el gobierno de 
Bangladesh cerró todas las instituciones educativas, incluidas las universidades, para detener la propagación del virus. 
Este estudio examina las opciones, oportunidades y desafíos de dichas aulas desde la perspectiva tanto de los docentes 
como de los alumnos. Existen varios estudios sobre e-learning, clases en línea basadas en plataformas y cursos masivos 
abiertos en línea (MOOC), enfocados principalmente en complementar las aulas regulares para mejorar el aprendizaje 
del idioma inglés. Ninguno de ellos está diseñado para reemplazar las aulas de idiomas tradicionales físicas en el nivel 
terciario. Por el contrario, este estudio busca cubrir esa brecha empleando un estudio cuantitativo, particularmente una 
encuesta basada en una escala de Likert, para identificar las perspectivas y los desafíos de las clases en línea para 
estudiantes y profesores como una alternativa a las aulas tradicionales de inglés. Ciento catorce participantes, incluidos 
29 profesores de 12 universidades de todo el país, participaron en el estudio. El resultado muestra la disponibilidad de 
dispositivos inteligentes y portátiles, la capacidad de crear un entorno de aprendizaje interactivo, la flexibilidad, la 
comodidad en los sistemas de gestión y evaluación del aula y muchas otras perspectivas positivas de las aulas en línea. 
Para abordar desafíos adicionales, el estudio investigó la falta de capacitación y motivación, la presión psicológica, la 
conexión a Internet y la adaptación a la nueva cultura para adaptarse a la "nueva normalidad" en el contexto ELL de 
Bangladesh. 

Introduction 
The COVID-19 pandemic took a very short time to grasp the whole world with its cruelty forcing individuals 
and institutions to work from home in order to keep social distance. The government of Bangladesh followed 
the guidelines and closed all educational institutions on 16 March 2020. In the meantime, the University 
Grants Commission (UGC) urged all universities to start online education instead of traditional classes (UGC 
urges univs to continue classes online, 2020).  
Online PBL (Project-Based Learning), Flip classroom, e-learning, distant learning, online classes, open online 
courses, and various online platforms were not new, but their application as an alternative to a physical 
classroom was not the type of study introduced by researchers (Sarker et al., 2019; Karim et al., 2019). 
The tertiary-level learners in Bangladesh were familiar with e-learning and learning through the support of 
technologies in a physical classroom. However, an online classroom, especially an English language learning 
classroom over a traditional classroom, was a new door in the learning sphere. Dudeney and Hockly (2007) 
proposed a guideline for three different dimensional courses on online language learning, which are  
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Course 1: A 100% online language learning course 

Course 2: A blended language learning course 

Course 3: A face-to-face course with additional online materials (p. 138-139). 

This study examines the possibilities and challenges of the dimension of ‘Course 1’ but not as an independent 
language learning course. This study specifically focuses on those online ELL courses which generally stage 
in a traditional physical classroom as a part of an undergraduate program. It considers a complete version 
of a language classroom without direct contact between the teachers and learners but fulfills everything a 
traditional classroom offers. In a pandemic like COVID-19, where social distance was essential to restrict 
the spread of the disease and staying and working from home was a required guideline, an alternate 
classroom was a necessity that could replicate the traditional one without hampering the learning flow. This 
led the researcher to find the answer to the following two research questions,  

1. What are the possibilities of online English language learning classrooms to replace traditional classrooms during 
COVID-19? 

2. What challenges are associated with establishing such classrooms?  

Literature Review 

Are We Ready for the Next G? The Platform for Online Classroom as a Traditional Alternative 

A significant difference between the previous century and this one is a radical shift in the  form of 
communication. The development of human civilization has accelerated because of technology-based 
communication. “The rapid development of modern communication technologies has changed the areas of 
life including language teaching, language learning and language use” (Anh et al., 2019, p. 52). The change 
is evident as over 50% of the population access Internet-based forms of learning (The second half of 
humanity is joining the internet, 2019). These internet-based learning platforms are the byproducts of 
technology-based communication. It has been enhancing and augmenting communicative activities in a 
classroom through computer (Balcikanli, 2009). Online-based learning (e.g., MOOCs) has worldwide 
acceptance (Bonk et al., 2015). As a developing country, Bangladesh has a better chance of developing 
such learning as Zhang et al. (2020) found wider acceptance in developing countries where many people 
pursue their higher education through MOOC platforms. A MOOC platform has a higher possibility as Open 
Educational Resources (OERs) have various characteristics, including “openness, free access, and use and 
repurposing of the resources” (Motzo & Proudfoot, 2017, p. 86). These features can help to build ubiquitous 
learning networks to reduce the knowledge divide which separates societies (McGreal, 2013). Moreover, 
“the user acceptance of a specific e-learning platform is regarded as one of the essential factors to achieve 
institutional goals such as knowledge sharing, knowledge creation” (Amin et al., 2016, p. 11). Bangladeshi 
Universities followed a common objective of providing quality education and developed and used several 
online learning platforms, including Moodle, Google Classroom, VUES (Virtual University Expert System), 
and the like. (Amin et al.). These online versions of classrooms explore opportunities for reaching more 
teachers in different geographical locations (Guler, 2020).  

Online Classroom: Possibilities and Opportunities 

In order to establish an online classroom, the first thing needed is an internet-enabled operating device. A 
computer, laptop, or other smart devices would be acceptable for a successful online classroom. These 
devices are very common and handy to students. In their study, Bebell and Kay (2010) found students 
carrying and utilizing laptops or handheld tablets daily. Islam (2019) also found a similar situation in 
Bangladesh where “students like to use gadgets both in and outside the classroom” (p. 59). He also 
mentioned university students’ preference for mobile phones and other advanced media, especially 
smartphones, which can be more capable than laptops or computers. These internet-connected devices 
named this generation the “net generation” who grew up with the 21st Century technologies (Islam, 2019). 
The availability of smart devices and portable gadgets opens a new window for this generation of language 
learners. As of February 2020, Bangladesh had 166.114 million Mobile Phone subscribers in total (Mobile 
phone subscribers in Bangladesh, 2020), where there are 31.0 million smartphone users (Turner, 2020). 
Hossain (2018) claimed that the key portion among those smartphone users is that university students are 
very pertinent in applying technology in learning. The participants of Hossain (2018) claimed that the key 
portion among those smartphone users are the university students who are very pertinent in applying 
technology in learning. He also mentioned that Bangladeshi university learners have made the best use of 
smartphones to learn English.  
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Surely our language classrooms are becoming borderless with the expanded opportunities for the learners 
brought by technology (McDonough & Shaw, 2012). The internet is the most significant innovation that 
greatly impacts on the language learning platform. Internet-facilitated activity is the top-rated feather to 
current online technologies (McDonough & Shaw). Web-based platforms like Virtual Learning Environments 
(VLE) or Learner Management Systems (LMS) have the scope of storing course content that learners can 
access through the internet. The learners “can not only see course content, such as documents, audio, and 
video lectures, but also do activities such as quizzes, questionnaires, and tests, or use communication tools 
like discussion forums or text and audio chat” (Dudeney & Hockly, 2007, p. 137). Some VLEs, such as 
Blackboard and First Class, are not free, but Google Classroom, introduced by Google in 2014, has provided 
all the facilities without charging any fee. 
Moreover, Google Docs, Drive, Calendar, and Forms can be integrated with it for more interactive learning 
and teaching (Islam, 2019). Google Classroom can be used on a laptop, desktop, or smartphone by installing 
its app version. These applications are compatible with portable gadgets and give users a new mode of 
experience during learning. Zilber (2013) referred to smartphone apps as a solid platform for English 
language learners in the modern days. Islam (2019) found Google Classroom as a medium that can be used 
to learn the four basic skills of English in a very innovative way. Al-Jarf’s (2019) student participants also 
found the online reading course was “a new way of improving their reading ability in English and a new way 
of doing homework” (p. 70). These technological inventive “open avenues for people to exchange 
knowledge, participate in online meetings, and undertake discussions in real-time, which were impossible 
hitherto for a learning environment.” These technological innovations motivated learners to share 
information and exchange knowledge in an online learning context (Shih, 2013). 
One of the challenges of traditional classrooms is classroom management. A teacher needs much time to 
manage his/her class. The web 2.0 tools and classroom applications came to sort this out in the e-learning 
platform. A VLE or LMS can track learners’ presence and activities; accessing documents and forums can be 
monitored by the online instructor during course delivery (Dudeney & Hockly, 2007). Islam (2019) 
considered Google Classroom to have an exclusive design for teachers and students. Japar et al. (2019) 
identified many advantages for tutors regarding class management:  

As for lecturers, Google Classroom can be used as a medium to share assignments and materials to be conveyed, 
besides this Google Classroom can also facilitate lecturers to monitor student discipline, because, with Google 
Classroom, lecturers can manage the time of collected each task, lecturers can find out where students are disciplined 
and lack discipline, of course with the consequence of reducing the value for those who are not disciplined. The 
discipline can be seen through the date of collection of tasks. (p. 508) 

Iftakhar (2016) also considered Google Classroom as a medium for helping teachers to create and collect 
students’ assignments with the help of other Google services. She also explainedf that the teachers can also 
prepare their classes in advance. Even for evaluating the learners, these tools and applications are more 
convenient because of the automatically graded activities and tutor assessment (Dudeney & Hockly, 2007).   
The wide range of e-learning tools not only covers web applications, blogs or video sharing sites but also 
grips the social networking sites namely Facebook, Instagram, Twitter, or LinkedIn (Lin, 2010). The 
popularity of these social networking sites can be used to make a classroom interactive. Many researchers 
worldwide have used Facebook for interaction, collaboration, and discussion. Moir (2010) acknowledged 
Facebook as an interactive tool and Mahmud and Ching (2012) also identified it as interactive and 
collaborative tool.  
Karim et al. (2019) considered Facebook ‘live’ option as a tool for the frequent interaction between mentors 
and students. Facebook is such a dominating medium that it has been used as the connector to a wide range 
of language learners’ community (Kasuma & Wray, 2015). It surely can be a very effective and meaningful 
medium in an online EFL or ESL context (Kabilan et al., 2010). Klein et al. (2018) observed that the social 
networking application, WhatsApp helped to uphold the unity of an online class and minimized the space 
between students and teachers by establishing interaction. Simpson (2017) also found such social 
networking site beneficial for English language learners. The ESL or EFL educators can also integrate social 
networking sites to bring variation in learning modes (Lin et al., 2016). 
With all such amenities and variations, an online classroom can be a convenient and flexible option for both 
learners and teachers. It is an attractive platform because of its flexibility (Lee, 2016) in time and place. 
Guler (2020) stated that “Online classes, unlike face-to-face ones, do not require teachers to be in one place 
at a certain time and utilize many learning tools, such as discussion boards (DBs), online assignment 
uploads, and blogs” (pp. 2-3). For students, online learning affords “greater flexibility and convenience than 
traditional learning” (Lee, 2017, p. 26). In addition, online classes can be uploaded on YouTube. The 
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students “who miss the live class can be privileged by watching them later from YouTube. Coupled with this, 
learners who participate in the live class can also watch the classes later with a view to attain more mastery” 
(Karim et al., 2019, p. 255). Furthermore, they can easily be informed about assignments and collect the 
materials used in the classrooms and other information relating to their topics or courses (Japar et al., 
2019). Even while submitting assignments and write-ups, an online classroom is hassle-free as it saves 
time, money, and paper (Islam, 2019). Finally, teachers and learners can access and continue these online 
classes whenever and wherever they want through their portable or smart devices (Muhaemin, 2019).  
The internet is an open world for resources that can be used in language learning. Popular and established 
ELT methodologies emphasize interaction and engagement among the learners through meaningful and 
authentic texts and tasks. The use of web-based media “allows the use of more varied content, ranging 
from electronic books (e-books), learning videos, and podcasts, to the use of interactive multimedia” 
(Muhaemin, 2019, p. 69). Internet-based applications help learners access pronunciation to practice 
language skills which can be browsed from any computer to portable gadgets. The teacher can initiate 
Project-based tasks and activities, which are promising pedagogy as “students are expected to contribute 
to the shared outcome” through collaboration (Sampurna et al., 2018, p. 74).  

Success in online learning: Bangladesh and beyond 

The success of online classrooms is not abstract. The enormous studies on e-learning and online platform-
based learning, the development of technologies, the popularity of social sites, and most importantly, the 
increasing demand for distance learning with minimum effort make the online classroom a successful mode 
of pedagogy. In their study, Karim et al. (2019) exhibit the success of “10 Minute School”, a Facebook 
platform-based online classroom that produced over 4,000 videos to educate more than 150,000 students 
free of cost. The founder Ayman Sadiq designed that classroom emphasizing the practical usage of English 
along with spoken English, business English, presentation and communication skills, interview skills, and CV 
writing skills in such a format that anyone can learn anything, at any time, from anywhere (Karim et al., 
2019). It is fascinating to learn about Islam’s (2019) study; he claimed that Daffodil International University 
“is the first in Bangladesh to make the use of Google Classroom compulsory for teaching and learning in 
each and every department” (p. 58). Latifa et al. (2019) concluded their study with a successful story as 
they developed the English-speaking skill of their participants, who are from Daffodil International 
University.  
The number of studies worldwide in the last decade confirms the success of online English language learning. 
The researchers also made it pictorial by proving them successful in English language learning. For example, 
in 2018 alone, MOOCs were reached to over 100 million learners registered in 11,400 MOOCs (Shah, 2019). 
Al-Shammari (2020) found that the students of Kuwait International Law School were positive about using 
social media to acquire English properly. He also disclosed their heavy dependence on social media during 
the COVID-19 pandemic to complete their academic year 2019-2020. Al-Jarf’s (2019) study on first-year 
Arabian EFL students proved online instruction “a powerful tool for improving students’ reading skills in 
English” (p. 71). Lee’s (2017) study on the ‘effectiveness of blogging’ settled that “blogging not only 
empowers students to be creative with the content, but also promotes attention to language forms” (p. 19). 
Sampurna et al. (2018) mentioned Chang’s (2017) study, where six Applied English students in Taiwan 
completed a project through Facebook by producing a contract, a thesis, and a presentation.  

Online classroom is not a fairy tale: The challenges  

All the success manifesto does not make an online classroom a fairy tale. The researchers find it challenging 
to involve their participants in this learning mode. They consider students’ motivation a prime concern for 
active participation in online platform-based learning. The learners need to be positive, enthusiastic, and 
motivated from the early stage of the course to maximize their benefit (Anh et al., 2019). Different 
researchers feel the adequacy of self-discipline and self-motivation to be involved in the learning process 
(Lee, 2016). Lee (2017) identified a degree of autonomy as prerequisite for students learning in online 
platforms. They need to be prompted through positive outcomes or consequences to learn. Sampurna et al. 
(2018), in their study, identified the lack of consequence behind the affected participation in chat tools. Al-
Jarf (2019) also identified the absence of course grades hindering Saudi college students’ participation in 
online learning. However, only response or showcasing presence might not be enough. The learners need 
to be active to enhance participation. For example, the participants from Al Jarf’s study only “wrote thank 
you notes and compliments rather than real responses” (p. 71).  
At the same time, teachers or instructors must also be active. Teachers must be present and “need to fine-
tune their participation level depending on the teaching context, learners’ responses, and preferences” 
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(Sampurna et al., 2018, p. 86). The dimension of teachers’ roles also changed to adapt to such classrooms. 
Their increased role “consists of three elements: instructional design and organization (e.g., setting 
curriculum, deadlines); facilitation of discourse (e.g., prompting discussions, encouraging, acknowledging, 
or reinforcing student contribution); and direct instructional activities (e.g., giving feedback, assessing 
student understanding)” (p. 76). When a teacher is competent enough to initiate these roles in his/her 
classroom, it is possible to replace a traditional class. Dixson (2010) drew three concluding lines refereeing 
to effective online instruction. They are “1) online instruction can be as effective as traditional instruction; 
2) to do so, online courses need cooperative/collaborative (active) learning and 3) strong instructor 
presence” (p. 1).   
Online language teaching and learning are very different from the traditional way. In order to initiate an 
online course, two major issues should be considered: 1) proper technological knowledge of both operating 
devices/gadgets and online tools or applications; 2) proper training to operate those devices/gadgets and 
online tools or applications (Al-Jarf, 2019; Anh et al., 2019; Compton, 2009; Islam, 2019; Muhaemin, 2019). 
Hockly and Dudeney (2018) explained that teachers who need proper training on applying technologies in 
teaching and learning might face many challenges. They also advise online tutors to take an online course 
as a learner before starting teaching (Dudeney & Hockly, 2007). Compton (2009) referred to skills that 
online language teachers should acquire. He divided online language teaching skills into three categories: 
“a) technology in online language teaching; b) pedagogy of online language teaching; and c) evaluation of 
online language teaching” (p. 92). He wanted online language teachers to educate themselves on 
technology, methodology, and evaluation.  
The wide acceptance of online tools has been generated from social networking sites with various possibilities 
to connect and collaborate with learners. However, the question whether they are enough to replace a 
traditional classroom persists. Researchers studying different tools and applications have found different 
challenges in their studies. For instance, Sampurna et al. (2018) found chat tools such as WhatsApp and 
LINE practical but inadequate in encouraging learners’ participation. Islam (2019) found that providing slides 
in Google Classroom is not enough to compete with the conventional classroom in learning English. He felt 
the presence of face-to-face interaction through live lecturing, video chatting, and messaging was helpful 
teachers to identify the “problem of the students by eye contact which is not possible by Google Classroom” 
(p. 63).  
However, the choices of online tools, applications, and operating devices also need to be specific. If the 
stakeholders find them unfamiliar, it will be challenging for all the parties to make the online classroom 
successful. Dudeney and Hockly (2007), Holzweiss et al. (2014), and Sampurna et al. (2018) identified the 
familiarity of online tools, software, and devices available, with the effectiveness of online learning, gaining 
confidence and affection at the participation level. Anh et al. (2019) referred that “unfamiliarity with blended 
learning can initially hold learners back” (p. 57). Islam (2019) found it challenging as some of his student 
participants did not know the basic functions of Google Classroom. The addition of the unfamiliar online 
tools can lead to low or no participation in online learning. Amin et al. (2016) called those technologies a 
waste of resources that the users did not widely appreciate. Holzweiss et al. (2014) believed that students 
with more experience in online courses benefit more than students who are new to distance education.  
The traditional English language classroom has the environment to learn from peers. Peer correction or peer 
teaching can guide students work cooperatively (Ur, 1999). So, it is necessary to maintain engagement 
among peers. She also mentions group work and collaboration, where the students in a classroom must 
work together to have an interactive class (Ur, 1999). However, it is considered a challenge in an online 
classroom since the lack of peer interaction can discourage students’ participation (Park, 2015; Sampurna 
et al., 2018). Even for discussing educational material, learners are more comfortable discussing it with 
friends than with their teachers (Sarker et al., 2019). The learners refer to the tools or applications without 
this feature as inconvenient. The participants in Islam’s (2019) study considered Google Classroom time-
consuming, and a hindrance to privacy as learners cannot communicate with each other privately. 
Interestingly, even the learners’ positive attitudes towards participation and all the technological support 
may go in vain without a proper and stable internet connection. It is somehow possible to have distance 
learning through the support of different software and soft materials. However, having an online classroom 
without an internet connection is impossible. The internet is the nucleus of the online platform-based 
classroom. Anh et al. (2019) categorized internet connection as one of the disadvantages of an online English 
program. Al-Jarf (2019) considered the lack of internet connectivity responsible for hands-on practice. 
Islam’s (2019) participants from Bangladesh wanted offline services from online tools and applications as 
they found the internet costly. Until December 2019, the total number of recorded subscribers in Bangladesh 
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was 99.428 million; interestingly, 93.681 million were mobile internet users (Number of internet subscribers 
reaches over 99 million, 2020). The population of Bangladesh also faced low-speed connections. 
Unfortunately, amid the coronavirus pandemic, the download speed in the country was the lowest among 
the 42 markets covered by a study conducted by Open signal, a Hong Kong-based international mobile 
analytics organization specializing in quantifying mobile network experience (Islam, 2020). According to 
that study, in Bangladesh, mobile internet download speed downgraded from 9.3 Mbps in the first week of 
February to 7.8 Mbps in the last week of March 2020. The students of Google Classroom in Islam’s (2019) 
study referred to the internet connection and speed as “terrible.” Moreover, this could be a severe issue as 
the university learners from different and remote places in Bangladesh went back to their hometowns amid 
the shutdown of educational institutions because of the COVID-19 pandemic. These learners can fall into a 
serious problem not only by joining online classes but also by participating in different tasks and activities 
and submitting assignments and write-ups.  
Besides the internet connection and low data transfer speed, learners’ reluctance and lack of a positive 
attitude towards accommodating online culture can cause problems when establishing an online classroom. 
Xu et al. (2005) identified online learners passive towards their involvement in learning activities. Al-Jarf’s 
(2019) students were reluctant to use the internet because of cultural approbation, and some of her students 
were very dependent on the traditional book and instruction. In addition, Lai’s (2016) participants’ readiness 
impacted on group dynamics.  
It can be a generalization that an online classroom helps online tutors save valuable time as the class can 
be conducted from anywhere. Interestingly, it is not the same in reality. Dudeney and Hockly (2007) 
considered online tutoring more time-consuming than face-to-face teaching. The tutors need more time “at 
the design, development stage and also during the tutoring stage” (p. 142). Moreover, replying to individual 
students and maintaining a relationship with the learners need additional time. Sometimes the learners have 
“unrealistic expectations of their tutors in terms of response time and availability” (p. 142).  

Research Methodology 
The core objective of this study is to evaluate the place of online English language learning as an alternative 
to traditional class at the tertiary level. Unfortunately, the Coronavirus epidemic left us no choice but to 
work from home and learn from home. Most of the universities in Bangladesh introduced basic and advanced 
English language learning courses in almost all disciplines, including English. To capture the core picture, 
teachers’ perception was also recorded. A quantitative research method was employed through descriptive 
design to investigate the possibilities and challenges of online classrooms (Watt, 2015).  

Participants 

Both teachers and students from different universities in Bangladesh participated in the study. The faculty 
members were selected based on convenience sampling, and the student participants were selected through 
snowball sampling (Creswell, 2012). However, the participants needed to fulfill two basic requirements: 
Experience learning/teaching online classes after the spread of the pandemic, COVID-19 and 
learning/teaching the English language in those classes. The researcher also addressed all the ethical 
concerns from both the students and the teachers under the research ethics guideline and data were 
collected after they provided their consent. A total of 114 participants from 12 universities across the country 
participated in the study. Among them, 29 were teachers, and 85 were students. Out of those 29 teachers, 
18 were male, and 11 were female. All of them were part of the English department, and they held positions 
from Lecturer to Associate Professor with from 0 to 15 years or more of experience. Of the 85 student 
participants, 46 were male, and 39 were female. They were studying in different semesters of different 
disciplines across the universities, but all of them had taken English language learning online courses after 
the spread of the COVID-19 pandemic. It is also necessary to mention that only one was part of the Graduate 
program while the rest belonged to the Undergraduate program.  

Instrument 

Separate questionnaires were designed for the teacher and student participants to identify the possibilities 
and challenges of the online classroom as an alternative to the traditional classroom. All research questions 
were carefully designed based on the work of different researchers. Scaled questions were introduced to 
elicit opinions and synchronize the study’s objectives. Those questions followed a Likert scale of 5 choices 
ranging from strongly agree to strongly disagree with the options of neither agree nor disagree (McDonough 
& McDonough, 2014). A total of 16 questionnaires were designed for each category of participants (Appendix 
1 and Appendix 2). Every questionnaire consists of four sections; the first section collected the participants’ 
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profiles and experiences in the online classroom. The second section surveyed the possibilities of an online 
classroom (eight questions for the teachers and nine for the students). The third section surveyed the 
challenges of the online classroom (nine questions for the teachers and eight for the students). The final 
section gave the option to add additional comments for the participants and asked their opinions about the 
online classroom. It is necessary to mention that the students’ questionnaire was translated into the local 
language for better comprehension. 

Data collection 

A cross-sectional method was used to gather data from the participants (Watt, 2015). First, considering the 
shutdown caused by COVID-19, an electronic survey was created with Google Forms. Later the 
questionnaires were shared with the participants through email, Facebook Messenger, WhatsApp, and 
different teachers’ groups on Facebook.  

Data analysis  

The automatic data collection option from Google Forms was used producing a Google Spreadsheet that 
facilitated the data analysis. For a deeper analysis of the data, SPSS version 25 was used. In order to explore 
the possibilities and challenges of online English language learning classes instead of traditional physical 
classes, the data were analyzed based on the format of the questionnaires. The first section depicts the 
scope of online English language learning classes and the second section represents the challenges while 
establishing those classes. Figures representing the data have been designed into pie charts (Appendix 3 & 
Appendix 4). It is necessary to mention that the responses regarding ‘strongly agree’ and ‘agree’ are 
combined under the ‘agree’ category to portray a concrete outcome referred by the respondents.  
Teachers’ profile 

 

 

 

 

 

 

 

Figure1: Teaching experience   Figure 2: Experiences in teaching online English  
                    courses/classes before Covid-19. 

 

 

 

 

 

 

 

     Figure 3: Experiences in participating in online courses/classes before Covid-19 

Among the teachers (Figures 1, 2, and 3), a significant number (38%) had teaching experience of 5-10 
years. However, it is interesting that only 24% had experience teaching online. Furthermore, another 
interesting finding was that more than 65% of the teachers needed to gain experience before in any online 
class or course. 

Th
is

 is
 a

n 
op

en
-a

cc
es

s 
ar

ti
cl

e 
di

st
ri
bu

te
d 

un
de

r 
th

e 
te

rm
s 

of
 a

 C
re

at
iv

e 
C
om

m
on

s 
 

A
tt

ib
ut

io
n-

N
on

C
om

m
er

ci
al

-S
ha

re
A
lik

e 
4.

0 
In

te
rn

at
io

na
l (

C
C
 B

Y-
N

C
-S

A
 4

.0
) 

lic
en

se
.



MEXTESOL Journal, Vol. 47, No. 1, 2023 8 

Students’ profile 
 

 

 

 
 

Figure 4: Experiences in participating in online courses/classes before Covid-19 

Though most the students are from the English department, a significant portion is from other disciplines. 
Nevertheless, at the time of the study, all students were participating or had participated in at least one 
English language learning course after the spread of COVID-19. However, only 17% (Figure 4) participated 
in online English language classrooms before the COVID-19 era. 

Possibilities of online classroom 

Data analysis is presented following the participants’ responses to the possibilities of online English language 
classes. Several prompts were focused on measuring the scope of online English language classrooms as an 
alternative to traditional classrooms. Table 1 summarizes the record of the teachers’ and students’ responses 
and represents the data analysis. Pie charts are also illustrated in Appendix 3 for a more analytical visual 
representation.  

Participants Strongly 
agree Agree Neither agree 

nor disagree Disagree Strongly 
disagree 

Smart and portable gadgets enhance the scope of online learning. 
Teachers 79.31% 20.69% - - - 
Students 25.88% 57.65% 12.94% 3.53% - 
Online classroom applications are the medium for learning English language in a very innovative way. 

Teachers 24.14% 37.93% 6.90% 31.03% - 
Students 10.59% 49.41% 23.53% 16.47% - 

Online tools are beneficial for the English language teachers to monitor and manage student 
assignments and tasks. 

Teachers 17.24% 62.07% 13.79% 6.90% - 
Online applications can establish a successful teacher-student interaction. 

Teachers 27.59% 68.97% 3.45% - - 
Students 22.35% 50.59% 10.59% 16.47% - 

Social networking sites open avenues for interactive English language teaching environment. 
Teachers 27.59% 68.97% 3.45% - - 
Students 16.47% 72.94% 4.71% 4.71% 1.18% 

Online classes have the flexibility and convenience of the traditional classroom. 
Teachers 41.38% 48.28% 6.90% 3.45% - 
Students 15.29% 49.41% 16.47% 16.47% 2.35% 

Varied contents and materials are more accessible in an online classroom environment for English 
language practice. 

Teachers 31.03% 58.62% 6.90% 3.45% - 
Students 15.29% 55.29% 17.65% 11.76% - 

Virtual learning environment provides a variety of tasks and activities for engagement. 
Teachers 31.03% 44.83% 10.34% 10.34% 3.45% 
Students 10.59% 48.24% 14.12% 21.18% 5.88% 
Online language class has the facility to revisit in cases of comprehension difficulty or missing a class. 

Students 27.06% 47.06% 14.12% 10.59% 1.18% 
Submission of assignments in online classroom saves time, money, and paper. 

Students 31.76% 52.94% 8.24% 5.88% 1.18% 

Table 1: Possibilities of online English language classroom as an alternative 

Online classrooms for learning the English language have been possible because of technological 
advancement which makes smart and portable gadgets available to the masses. All teachers and over 83% 
of students believe that smart and portable gadgets can enhance the scope of online platform-based 
learning. In response to the prompt, ‘Online classroom as a way to learn the English language innovatively,’ 
over 60% of teachers and students agreed. However, a significant portion of the teachers, above 30%, 
disagreed. Monitoring students’ performance and assessing assignments and class works is an arduous 
journey for teachers. However, almost 80% of online English language teachers found online tools beneficial 

Th
is

 is
 a

n 
op

en
-a

cc
es

s 
ar

ti
cl

e 
di

st
ri
bu

te
d 

un
de

r 
th

e 
te

rm
s 

of
 a

 C
re

at
iv

e 
C
om

m
on

s 
 

A
tt

ib
ut

io
n-

N
on

C
om

m
er

ci
al

-S
ha

re
A
lik

e 
4.

0 
In

te
rn

at
io

na
l (

C
C
 B

Y-
N

C
-S

A
 4

.0
) 

lic
en

se
.



MEXTESOL Journal, Vol. 47, No. 1, 2023 9 

in this journey. Table 1 discloses an exciting discovery regarding online applications’ ability and functions. 
Over 90% of teachers and more than 70% of students acknowledge that online applications can establish 
successful teacher-student interaction through live classroom facilities, lecturing, video chatting, and 
messaging with multiple students. However, the rapid growth of social networking sites, namely Facebook, 
Instagram, Twitter, LinkedIn, blogs, video sharing sites, and web applications, also develop an interactive 
English language teaching environment. 
The ratio between the statements of “agree” and “disagree” is quite dramatic. Only 5.89% of students do 
not think that social networking sites can open avenues for interactive English language classes, compared 
to 96.56% of teachers and 89.41% of students who think that they could be useful. Unlike traditional 
classrooms, students and teachers can participate in an online classroom from almost any place and browse 
the contents for English language learning at any time of the day. Almost 90% of teachers and 65% of 
students found online English language classes more flexible and convenient than traditional EL classes. 
Less than 20% of students and 5% of teachers did not share that opinion. At the same time, the online 
classroom environment seemed to enhance English language practice opportunities for the learners as 
various contents and materials were more accessible there. Table 1 shows that 89.65% of teachers and 
more than 70% of students found the internet more accessible for additional English language practice than 
the physical language class. Though the teachers use different tasks and activities in their traditional 
classroom to engage their learners, the virtual world has more varieties than the traditional one. In response 
to the prompt, over 70% of the teachers and almost 60% of the students agreed, whereas less than 15% 
of teachers and just above 25% of students disagreed with this viewpoint. Only the students were prompted 
with the viewpoint, “Online language class has the facility to revisit in cases of comprehension difficulty or 
absences.” Over 70% of students responded positively. They also seemed in favor of online classes when it 
came to the submission of assignments or any written assignments. Responses in Table 1 suggested that 
online platform-based classrooms had created an opportunity for the 84.7% of students to submit their 
assignments within a shorter period of time and spending less money and paper when compared to the 
regular classroom. 

Challenges of the online classroom 

Teachers’ and students’ opinions reflected the challenges of an online class. Table 2 summarizes the opinions 
depicting the challenges from both the teachers’ and learners’ points of view and supporting the data 
analysis. In addition, Appendix 4 illustrates the data in pie charts.  

Participants Strongly 
agree Agree Neither agree 

nor disagree Disagree Strongly disagree 

Online English language class is hard to carry on without active participation and engagement. 
Teachers 51.72% 34.48% 6.90% 6.90% - 
Students 34.12% 44.71% 10.59% 8.24% 2.35% 

Without leaners’ autonomy, motivation and positive attitude, online learning will be challenging. 
Teachers 55.17% 41.38% 3.45% - - 

Lack of proper technical knowledge and training on online class can hamper the learning environment. 
Teachers 62.07% 31.03% 6.90% - - 
Students 31.76% 51.76% 10.59% 4.71% 1.18% 

Single online tool/application limits the capacity of the online language class. 
Teachers 44.83% 55.17% - - - 
Students 11.76% 63.53% 17.65% 5.88% 1.18% 

Unfamiliar online tools can lead to low or no participation. 
Teachers 48.28% 41.38% 10.34% - - 
Students 27.06% 54.12% 11.76% 7.06% - 

Internet connection is the hindrance of establishing successful online class. 
Teachers 62.07% 27.59% 6.90% 3.45% - 
Students 57.65% 32.94% 5.88% 3.53% - 

Learners’ reluctance can affect the virtual English language learning classroom. 
Teachers 51.72% 44.83% 3.45% - - 
Students 28.24% 52.94% 10.59% 7.06% 1.18% 

Online tutoring is more time-consuming than face-to-face teaching. 
Teachers 27.59% 34.48% 24.14% 13.79% - 

Peer interaction is in online classrooms is time consuming and hinders privacy. 
Students 27.06% 51.76% 14.12% 7.06% - 

Table 2: Challenges of online language class as an alternative 

Developing an online English language class is hard if the teachers and learners do not participate actively. 
Over 85% of teachers and 77% of students agreed with the statement, while less than 7% of teachers and 
just above 10% of students did not agree. At the same time, 96.55% of teachers agreed that the online 
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language class would be challenging if the learners were not motivated, autonomous, and positively driven 
toward collaboration. No teacher opposed that idea. Modern technologies might not help in an online English 
language learning class if the participants do not know how to operate them. Teachers also agreed with the 
prompt that the lack of proper technical knowledge and training from experts about the application and 
function of online classrooms could hamper the learning environment. Table 2 illustrates that over 94% of 
teachers and 83% of students considered it a challenge in the online English language classroom. Online 
tools function best when they work collaboratively. So using only one tool/application to make an online 
classroom successful is challenging. All the teachers and over 75% of the students agreed to consider it a 
challenge when learning English online. 
Tools/applications also need to be familiar because unfamiliar online tools can lead to low or no participation 
in online language learning. Almost 90% of teachers and over 80% of students reported ‘unfamiliar online 
tools’ as a challenge for the online learning environment, only 7.06% of students disagreed, and none of 
the teachers disagreed. Table 2 explicitly displays how far unavailability and slowness of the internet 
connection in remote areas and the high cost of the internet can be challenging for the stakeholders. Around 
90% of the participants from both student and teacher categories considered internet connection to be a 
challenge. In response to the prompt where the learners’ reluctance was categorized as a challenge for the 
teachers in online platform-based teaching, more than 80% of learners accepted it as a challenge along with 
more than 95% of teachers. Many teachers found online English language learning classes more time-
consuming than face-to-face classes. It can be seen that one-third of the total teachers have a similar 
viewpoint, while around 15% disagreed with it. Online classrooms do not give many options to communicate 
with peers; instead, they took time and limited privacy. Almost 80% of the students agreed and considered 
it a challenge for online platform-based learning. 

Attitude towards online classroom as an alternative 

At the end of the questionnaires, a prompt was presented to identify the participants’ attitudes regarding 
the place of online English language classrooms as an alternative to traditional classrooms. Over 48% of 
teachers and more than 50% of students stated that online classrooms could replace the traditional 
classroom (Figures 5 & 6). However, 31% of teachers and 36% of students did not think that online English 
language classrooms could replace traditional classrooms in the near future. 
  

 

 

 

 

 

 

 
 

Figure 5: Online classrooms can replace traditional                 Figure 6: Online classrooms can replace traditional 
              classrooms in the future (Teachers)      classrooms in the future (Students) 

Results 
The data reflect the answers to the research questions. Based on the responses from the participants, the 
following possibilities and challenges of online English language classrooms can be acknowledged from both 
the teacher’s and learner’s perspectives. 

Possibilities of online classrooms 

The study by Martín-Monje and Barcena (2014) found that of 26 of the language learning MOOCs (Massive 
Open Online Courses) offered through universities, English and Spanish were the most popular languages. 
This statistic favors the prospect of online English language learning. Moreover, the data analyzed in the 
present study suggests that students and teachers have positive attitudes toward online teaching/learning, 
and the recently developed technologies can make online classes more interactive. The study shows that 
the availability of portable smart gadgets, the flexibility and convenience in terms of time and place of online 
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classes, simple class management of both teachers’ and learners’ accounts, the unlimited access to varied 
contents, materials, and tasks, and most interestingly, the facility to revisit the course content were the 
most positive in favor of online English classes. Hockly’s (2015) evaluation based on almost similar factors, 
such as cost, convenience, learner expectations, developments in technology, and changing paradigms 
within education, made her refer to the fact that “online learning is here to stay” (p. 2).  

Challenges of online classrooms 

The data confirms that teachers and learners consider online classrooms a challenge when there is no active 
participation or engagement. Many researchers in their studies find it challenging to involve and engage the 
learners in an online platform-based ELL class (Al-Jarf, 2019; Lee, 2017; Sampurna et al., 2018). The 
present study also shows that teachers find it challenging to conduct an online language classroom if the 
learners’ autonomy, motivation, and positive attitudes are missing. Besides, it is a default requirement for 
teachers and learners to have proper training and knowledge of gadgets and applications related to English 
language learning. Hockly (2015) recommended effective teacher training for providing competent online 
courses, and appropriate tools and applications for learners’ engagement, adaptability, familiarity, and 
proper internet connections.  

Recommendations 
Based on the results, the following recommendations can be recommended: 
Zhu and Bonk (2020) referred to three types of technologies for a successful online classroom, “(1) 
synchronous communication technologies (Google Hangouts and YouTube Live), (2) asynchronous 
communication technologies (discussion forums, blogs, Padlet, Slackbot, and various social media), and (3) 
feedback tools (learning analytic tools)” (pp. 41-42). The adoption of these technologies can help the 
teachers and learners to overcome the challenges they often face. Dixson (2010) also suggested that 
“multiple opportunities for communication may be more important than any particular channel” (p. 7). 
The learners need to be motivated in order to be engaged in the classroom. Al-Jarf (2019) stated that 
instructors must prompt and motivate their learners to encourage students to participate in the online 
classroom. Furthermore, based on Dudeney and Hockly’s (2007) advice, teachers need to enroll in an online 
course even before starting teaching online. Overall, to take over a face-to-face classroom, the online 
classroom must pass the ‘TEA’ test (Training, Equipment, and Access) (Harmer, 2001), which will only be 
possible if there is proper training for teachers and learners on the new techniques and strategies along with 
the procedures, appropriateness of all technological equipment, and access to all sources through for 
immediate learning.  

Conclusions 
The present review has shown an optimistic future for the online language classroom as an alternative to 
the traditional classroom. Although there are still some challenges to resolve, with proper training and new 
technologies there is hope for the future. While there are still challenges of active participation, learners’ 
autonomy, unfamiliar online tools, internet speed and so on, there are many positive aspects as well, 
including the availability of smart and portable gadgets, innovation of teaching and learning strategies 
through online tools, advanced technology for student management, accessibility and communication 
through social network, varied contents and tasks and of course the flexibility in terms of time and place. 
At the same time, the positive attitude of the teachers and students towards online learning establishes a 
strong prospect of online English language learning class as an alternative to the traditional one in the 
coming future.  
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Appendix 1: Questionnaire for teachers 
 

The attached questionnaire has several questions related to possibilities and challenges of online English language classroom as an 
alternative of traditional classroom. You are requested to kindly go through the questions and answer them. Full confidentiality will be 
maintained as to whatever responses you make, and all the information will be used for research purpose only.  

Thank you in advance for your cooperation. 

Part I: Profile of the Teacher 
1. Name (optional):  
2. Designation / Job title:  
3. Name of the Institution of teaching (optional):  
4. Sex:  (a) Male   (b) Female 
5. Teaching experience:  (a) 0-5 years         (b) 5-10 years           (c) 10-15 years        (d) more than 15 years 
6. I have previous experiences of participating online courses/classes before the pandemic, COVID-19.   Yes b.   No 
7. I have experiences of teaching online English courses/classes before the pandemic, COVID-19.           Yes b.   No 
Questions  
Please read the following questions carefully and choose the appropriate answers  
(1) = Strongly agree, (2) = Agree, (3) = Strongly disagree, (4) = Disagree 
(You may use 1, 2, 3, 4 to choose your option):  

 Factors Strongly 
agree Agree Strongly 

disagree Disagree 

Pa
rt
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I:
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8. The availability and affiliation of smart and portable gadgets enhance 
the scope of online learning. 

    

9. Online classroom applications (e.g., Google Classroom) can be used 
as a medium for learning all the four skills of English language in a 
very innovative way.  

    

10. Available Online tools are beneficial for the English language teachers 
to monitor students and for managing the creation and collection of 
student assignments & tasks. 

    

11. Online applications with live classroom facility along with live 
lecturing, video chatting and messaging with multiple students can 
establish successful teacher-student interaction.  

    

12. Social networking sites namely Facebook, Instagram, Twitter, 
LinkedIn etc., blogs, video sharing sites, and web applications open 
avenues for interactive English language teaching environment. 

    

13. Online classes have the flexibility and convenience in terms of time 
and place in comparison to traditional classroom. 

    

14. Varied contents and materials can be better accessible in online 
classroom environment which enhances English language practice 
opportunity for learners. 

    

15. Virtual or online learning environment opens a variety of tasks and 
activities for teachers to engage their learners unlike traditional 
classroom which is beneficiary for learning English language.   
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rt
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 C
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16. It is hard to carry on an online English language class without the 
presence or active participation of the learners. 

    

17. Without leaners’ autonomy, motivation, and positive attitude towards 
collaboration, online learning will be challenging.   

    

18. Teachers’ lack of proper technical knowledge and training from expert 
about the application and function of online classroom can hamper 
learning environment. 

    

19. A single online tool/application (Without the collaboration of multiple 
online tools and classroom applications) limits the capacity of online 
language classroom. 

    

20. Unfamiliar online tools can lead to low or no participation in online 
language learning.  

    

21. Internet connection in terms of availability, speed and cost is the 
hindrance of establishing successful online classroom. 

    

22. Learners’ reluctance towards online learning can affect the virtual 
English language learning classroom. 

    

23. Online tutoring is more time-consuming than face-to-face teaching.      
 

Part IV: Further Comments (optional) 

Please briefly share your experience of English language teaching in online classrooms.  

Online classroom can replace traditional classroom in the future.  

a. Strongly agree     b. Agree c. Neutral d. Disagree e. Strongly disagree 

Thank you again 
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Appendix 2: Questionnaire for students: 
 
The attached questionnaire has a number of questions related to possibilities and challenges of online English language classroom as 
an alternative of traditional classroom. You are requested to kindly go through the questions and answer them. Full confidentiality will be 
maintained as to whatever responses you make, and all the information will be used for research purpose only.  
Thank you in advance for your cooperation. 
 
Part I: Profile of the Student 
1. Name (optional):  
2. Department: English 
3. Semester:  
4. Name of the Institution:  
5. Sex:  (a) Male  (b) Female 
6. I have experiences of participating online English language courses/classes before the pandemic, COVID-19.   Yes b.   No 
 
Questions  
Please read the following questions carefully and choose the appropriate answers  
(1) = Strongly agree, (2) = Agree, (3) = Strongly disagree, (4) = Disagree 
(You may use 1, 2, 3, 4 to choose your option): 
 Factors Strongly 

agree 
Agree Strongly 

disagree 
Disagree 

Pa
rt

 I
I:

 P
os

si
bi

lit
ie

s 
of

 o
nl

in
e  

En
gl

is
h 

La
ng

ua
ge

 
C
la
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7. The availability and affiliation of smart and portable gadgets enhance the 
scope of online learning. 

    

8. Online classroom applications (e.g., Google Classroom) can be used as a 
medium for learning all the four skills of English language in a very 
innovative way.  

    

9. Online applications with live classroom facility along with live lecturing, 
video chatting and messaging with multiple students can establish 
successful teacher-student interaction.  

    

10. Social networking sites namely Facebook, Instagram, Twitter, LinkedIn 
etc., blogs, video sharing sites, and web applications open avenues for 
interactive English language learning environment. 

    

11. Online classes have the flexibility and convenience in terms of time and 
place in comparison to traditional classroom. 

    

12. Online language class has the facility to revisit in cases of comprehension 
difficulty or class miss. 

    

13. Submission of any assignment or any write-up in online classroom saves 
time, money and paper. 

    

14. Varied contents and materials can be better accessible in online classroom 
environment which enhances English language practice opportunity for 
learners. 

    

15. Virtual or online learning environment opens a variety of tasks and 
activities for learners to engage unlike traditional classroom which is 
beneficiary for learning English language.   
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 C
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16. It is hard to carry on an online English language class without the 
presence or active participation of the teacher.  

    

17. learners’ lack of proper technical knowledge and training from expert 
about the application and function of online classroom can hamper 
learning environment. 

    

18. A single online tool/application (Without the collaboration of multiple 
online tools and classroom applications) limits the capacity of online 
language classroom. 

    

19. Peer interaction is not convenient in online classrooms as it is time 
consuming and hinders privacy.  

    

20. Unfamiliar online tools can lead to low or no participation in online 
language learning.  

    

21. Internet connection in terms of availability, speed and cost is the 
hindrance of establishing successful online classroom. 

    

22. Learners’ reluctance towards online learning can affect the virtual English 
language learning classroom. 

    

 
Part IV: Further Comments (optional) 
Please briefly share your experience of English language learning in online classrooms.  
Online classroom can replace traditional classroom in the future.  
a. Strongly agree     b. Agree c. Neutral d. Disagree e. Strongly disagree 
Thank you again 
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Appendix 3: Possibilities of online classroom 
 

Availability and affiliation of smart and portable gadgets: 

 

Online Classroom: A medium to learn EL in a very innovative way  

  

 

 

 

 

 

 

Online tools Are beneficial for the English language teachers to monitor and manage student assignments and tasks 

 

 

 

 

 

 

 

Online applications can establish successful teacher-student interaction 
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Social networking sites open avenues for interactive English language teaching environment 

  

 

 

 

 

 

 

Online classes have the flexibility and convenience than traditional classroom 

  

 

 

 

 

 

 

Access of varied contents and materials:  

  

 

 

 

 

 

 

Virtual learning environment opens a variety of tasks and activities for engagement 
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Facility to re-learn:   Submission of assignments in online classroom saves time, money and paper 
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Appendix 4: Challenges of an online classroom 
 

Active participation and engagement: 

  

 

 

 

 

 

 

Lack of motivation 

 

 

 

 

 

 

 

Technical knowledge and proper training:  

  

 

 

 

 

 

 

A single online tool/application 
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Familiarity of online tools 

  

 

 

 

 

 

 

Internet connection: 

  

 

 

 

 

 

 

Learners’ reluctance 

  

 

 

 

 

 

 

Time consuming     Lack of peer interaction 
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