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Abstract 

This study explored university students’ attitudes towards wiki-based collaborative writing tasks and 
their perceptions of the effects of these tasks on their writing development in an EFL (English as a 
Foreign Language) context in Turkey. A total of 40 university students participated in wiki-based 
collaborative writing tasks. Wiki-based collaborative writing tasks enabled students to collaborate with 
their peers wherever or whenever they wanted, negotiate with each other, give and receive feedback, 
and take responsibility during the process of writing. Qualitative and quantitative data were collected 
during this 5-week intervention. This included two questionnaires and semi-structured interviews. 
Descriptive analysis and qualitative content analysis were used to analyse the data. The results indicate 
that the students considered wiki-based writing activities motivating, innovative and effective in their 
writing development in English. The research findings are discussed in terms of their implications for 
foreign language writing. 

Keywords: English as a Foreign Language (EFL) teaching, EFL writing, collaborative 

writing, wiki-based writing, web-based writing, mixed-method research 

INTRODUCTION 

Although writing is generally perceived as an activity conducted by a writer working 
individually to produce a text, its scope has been widened by the notion of collaborative 
writing (Storch, 2019). Collaborative writing refers to “an activity where there is a shared and 
negotiated decision-making process and a shared responsibility for the production of a single 
text.” (Storch, 2013, p.3). Research studies have suggested that collaborative writing has 
positive effects on student motivation (Kowal & Swain, 1994; Swain & Lapkin, 1998); 
knowledge of grammar and lexis (Swain & Lapkin, 1998); quality of writing (Storch, 2005); 
awareness of audience (Leki, 1993); content, organization and vocabulary use (Shehadeh, 
2011); ownership of the writing process and product (Storch, 2005); and knowledge building 
(Donato, 2004). In addition, collaborative writing process can enable learners improve their 
skills in guiding and supporting each other while writing (Hirvela, 1999) and use appropriate 
language while making meaning (Storch, 2013).  
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Technological advancements, particularly the Web 2.0 tools, have led to developments in 
collaborative writing practices (Bikowski & Vithanage, 2016; Elola & Oskoz, 2010). Tools 
such as wikis (Elola & Oskoz, 2010; Kessler & Bikowski, 2010), chats (Elola & Oskoz, 
2010), blogs (Sun & Chang, 2012), and web-based word processing (Kessler et al., 2012) 
provide new opportunities for collaboration in L2 writing. These opportunities involve 
writing, reviewing, and editing a text anytime and anywhere (Kost, 2011). These tools help 
learners work in collaboration and exert autonomy in the process of text production (Kessler 
& Bikowski, 2010), besides providing chances for negotiation (Storch, 2013), content 
development (Kessler, 2009), accuracy and organization (Hsu & Lo, 2018). In addition, 
collaborative web-based tools enable teachers track learners’ collaborative writing processes 
and contribute to the production of the written text when necessary (Elola & Oskoz, 2010). 

Literature Review 

Collaborative writing refers to “an activity where there is a shared and negotiated decision-
making process and a shared responsibility for the production of a single text” that leads to a 
collective cognition about language learning (Storch, 2013, p. 3). Collaborative learning is 
based on Vygotsky’s (1978) sociocultural theory, which entails that learning begins in social 
interaction. Through social and mutual activities with a more knowledgeable person/expert, a 
novice person’s cognitive development improves – the process called as scaffolding (Hsu, 
2019). The process of scaffolding can take place among peers in pair or group work during 
which learners act like experts and support each other (Lee, 2008; Storch, 2002; Swain & 
Lapkin, 1998). Such cooperation can lead to a higher level of performance than individual 
work (Donato, 2004).  

Through collaborative writing, students are engaged in social interaction to construct 
knowledge together and produce a common product (Wigglesworth & Storch, 2012). In a 
collaborative L2 writing situation, learners need to make decisions about the content and the 
language of their texts (Storch, 2005). Collaboration entails a knowledge building process in 
which learners try to “construct common understandings” through “constructive and creative 
effort” (Wells, 2000, p. 74).  

As collaborative writing involves interaction of individuals and sharing of knowledge and 
ideas (Elola & Oskoz, 2017), learners can identify gaps in their knowledge and can learn from 
each other. Learners try to negotiate meaning to develop a “jointly constructed text” 
(Wigglesworth & Storch, 2012, p. 365). Such a learning environment supporting joint action 
for knowledge construction makes it superior to individual work (Wells, 2000; Elola & 
Oskoz, 2010). Within such a collaborative process, instructors are no longer seen as the mere 
sources of knowledge, transferring whatever they know to the language learners who are often 
in passive position receiving whatever transferred to them. Instead, learners are on the active 
side and they construct new knowledge through a process of negotiation, sharing, discussing 
and using the mediating role of language (Swain, 2000). 
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Technology and Collaborative Writing 

The “multifaceted skills and competencies” involved in contemporary communication 
technologies lead researchers and educators to reconceptualize “the nature of written media 
and the writing activity” (Canagarajah, 2002, p. 211; Warschauer, 1996). Online tools such as 
chat applications and wikis enable learners to be involved in “more student-directed 
activities” and collaborate beyond the “four walls of classroom” for more input and output 
(Blake, 2008, p. 22; Hsu & Lo 2018, p. 104; Ortega, 2007).  In terms of L2 writing, Web 2.0 
tools offer opportunities to foster collaborative writing through interactive and social practices 
(Hirvela, 1999).  

Wikis are one of these Web 2.0 tools providing a platform suitable for collaborative writing 
activities (Elola & Oskoz, 2010). Wikis are defined as “freely expandable collection of 
interlinked Web pages, a hypertext system for storing and modifying information - a database, 
where each page is easily edited by any user with a form-capable Web browser client” (Leuf 
& Cunningham, 2001, p. 14). As stated in the definition, a wiki has three basic functions:  
edit, history and discuss. ‘Edit’ function enables learners to add content, revise and modify the 
text; ‘history’ function gives users the opportunity to see what changes have been made by 
whom and when through color coding; and lastly ‘discuss’ or ‘comment’ function allows 
users to exchange opinions about the text through messaging (Li, 2012). Thanks to these 
functions, wikis can be used as a platform where learners can share information and comment 
on each other’s output (Lee, 2010; Lund, 2008) not only in the classroom but also outside the 
classroom (Parker & Chao, 2007). The asynchronous feature of wikis enables users to have 
more time to focus on form, organization, and accuracy and reflect upon what they and the 
other group members have written (Elola & Oskoz, 2010; Hsu & Lo, 2018; Lund, 2008), and 
it contributes to “author accountability” (Hsu, 2019, p 104). Collaborative writing via wikis 
has been subject to certain research studies. Most of the studies have focused on the effects of 
wiki-based collaborative writing on the improvement of certain aspects of L2 writing. For 
instance, some studies have presented that collaborative writing via wikis led to improvement 
in content (Kessler, 2009; Oskoz & Elola, 2010); organization (Kost, 2011; Lee, 2010; Oskoz 
& Elola, 2010); and accuracy (Lee, 2010).  Research studies exploring the students 
perceptions of wiki-based collaborative writing in EFL setting are scarce (e.g. Shedah, 2011; 
Yu-Chuan Joni Chao & Hao-Chang Lo, 2011). 

Research questions 

The review above indicates that much research into the use of wiki-based collaborative 
writing tasks indicates positive outcomes on particular aspects of foreign language learning 
such as vocabulary, accuracy, organization, and content. Research on students’ attitudes to 
wiki-based collaborative writing and their perceptions of the effects of wiki-based 
collaborative writing on their L2 writing skills is scarce and the ones conducted on that issue 
have not been conducted recently. As a result, students’ perspectives about wiki-based 
collaborative L2 writing should be explored (Elola & Oskoz, 2010; Wang, 2014). In addition, 
arriving at more recent findings in different contexts to explore students’ perspectives about 
wiki-based collaborative L2 writing can provide practitioners with evidence about the 
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potential of wiki-based collaborative L2 writing and to make more informed pedagogical 
adjustments. For that end, this study implemented wiki-based collaborative writing tasks in a 
higher education setting and investigated EFL learners’ attitudes towards wiki-based 
collaborative L2 writing and their perceptions of its effects on their L2 writing development.  

The study posed the following questions: 

1. What are the students’ attitudes towards wiki-based collaborative L2 writing at 
university level? 

2. What are the students’ perceptions of the effects of wiki-based collaborative L2 
writing tasks on their L2 writing skills at university level? 

METHODS 

Research design 

This study was conducted as a participatory action research so that the instructor would be a 
part of the research trying to explore the problems and the solutions (Cain, 2011). This study 
employed a methodological triangulation involving more than one method to gather data in 
order to explore the research questions in a more detailed way (Cohen, Manion & Morrison, 
2000). In order to investigate the research questions, the participants were given two 
questionnaires. In addition, semi-structured interviews were conducted to get a more in-depth 
understanding of the quantitative findings. 

Context and participants 

The study was conducted with an English preparatory class consisting of 40 (14 males, 26 
females) students who volunteered to take part in the research study. The study utilized a 
convenience sample as all the participants were enrolled in English preparatory class. The 
participants were at the age of 17-19 and they were studying English for three months at a 
state university in Turkey. Each participant had learned English in formal education for at 
least 9 years prior to enrolling in this class. They had been admitted to the university based on 
their scores in a national university entrance examination, and their level of English had been 
determined to be B1 in the English Proficiency Exam - the EFL exam implemented by the 
university at the beginning of the first semester. The instructor of the writing course – who 
was also the researcher - had been teaching English at university level for more than 10 years. 

Before the study, the researcher informed the students about the process of wiki-based 
writing. Informed consent from all the participants was obtained in written form. All personal 
data were made anonymous. Instead of video-recording, audio recordings of the interviews 
were taken and kept confidential as stated in the consent form.   

Instruments 

The researcher preferred to use methodological triangulation in order to have a 
comprehensive understanding of the researched phenomena (Cohen et al., 2000; Patton, 
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1999). Therefore, two different questionnaires were given to all the participants and semi-
structured interviews with 10 randomly selected participants were conducted. 

In order to explore the first research question - learners’ attitudes towards wiki-based 
collaborative L2 writing – the first questionnaire adapted from Wang (2014) was 
implemented after the writing tasks were completed. The questionnaire asked the participants 
to express their views on collaborative L2 writing through the wiki. The questionnaire 
consisted of 10 items in a 5-point Likert scale (5: Strongly Agree, 4: Agree, 3: Not sure, 2: 
Disagree, 1: Strongly Disagree). First, an item pool consisting of 17 items was formed based 
on the literature. Then, the items were evaluated by three experts for validity and 7 items 
considered to be not measuring the issues addressed by the research question were removed 
from the questionnaire. To avoid the possibility of receiving biased answers, three items were 
negatively worded and they were recoded for data analysis (Baumgartner & Steenkamp, 
2001). Considering the English level of the participants, the researcher translated the 
questionnaire into Turkish, and two experts from the Department of Foreign Languages 
checked the translated version to ensure clarity and face validity. Before applying it to the 
participants of the study, the piloting of the questionnaire was conducted with ten students 
who were similar to the sample group in terms of their demographic background, education, 
and level of English. Some changes in terms of sentence structure and vocabulary were made 
based on the viewpoints of the students who participated in the piloting study in order to 
increase the validity and reliability of the questionnaire. In order to measure the reliability of 
the questionnaire, Cronbach’s Alpha was calculated and found to be .87, which was enough to 
accept it as a reliable scale.  

In order to handle the second research question - students’ perceptions of the effects of the 
wiki-based collaborative L2 writing experience on their L2 writing skills - another 
questionnaire was implemented at the end of the writing experience. It consisted of 17 
statements with a 5-point Likert scale. 5 of the statements were taken from Wang (2014) as 
they addressed the participants’ general impressions of the effects of the wiki-based writing 
on their L2 writing development. The researcher added 12 more statements, which were 
related to more specific aspects of L2 writing such as grammar, content, organization, and 
mechanics of the written text. First, the researcher formed an item pool by taking 8 items from 
Wang’s (2014) survey and by producing 15 items based on the literature. After expert 
evaluation, 6 items were removed. Similar to the first questionnaire, this questionnaire was 
also translated into Turkish, and its piloting was conducted and some changes were made on 
the items to make them more comprehensible. Cronbach’s Alpha was also calculated and 
found to be .85, which was considered enough for the reliability of the scale. It should be also 
noted that both of the questionnaires started with a consent paragraph indicating the research 
purpose, anonymity, and confidentiality for ethical issues. 

In order to triangulate the findings collected from the quantitative data and get a more detailed 
understanding of the results from questionnaire findings, semi-structured interviews were 
conducted with 10 randomly selected participants. The interview was preferred because it 
provides in-depth information about students’ attitudes and feelings, providing precise and 
meaningful data collection (Adams, 2015; Williams & Katz, 2001). The interview questions 
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explored how students perceived wiki-based collaborative writing and what they thought in 
terms of its effects (if there were any) on their L2 writing development. Each interview was 
conducted face-to-face and lasted about 10-15 minutes. Students’ responses were tape-
recorded and translated from Turkish to English after transcription.  

Procedures 

The students met for 90-minute class period per week for 5 weeks over the intervention 
period. Two wiki-based writing tasks were completed through group collaboration. As the 
participants did not have any experiences in using wikis for writing purposes, they were 
engaged in short practice sessions in the first week of the study. In the present study, Pbworks 
(www.pbworks.com) was preferred as the online wiki platform for writing tasks. During these 
practice sessions, the students were introduced with the functions of the wiki platform such as 
editing, history and comment, and they were given a short writing task as a sample to 
familiarise themselves with the wiki system. The instructor mentored the students during the 
sample writing task and guided them in terms of not only writing their ideas but also editing 
their peers’ writings, giving feedback, checking the history function and commenting on the 
written product.  

Following the familiarisation process, the instructor divided the class into ten groups each of 
which consisted of four students. A list of essay topics related to the content of their course 
textbook was prepared by the instructor and each group chose one topic from that pool to 
work on. During the writing process, the instructor also logged in the page of each group and 
provided feedback for writing improvement. In addition, as the wiki system provided a history 
facility which showed who contributed to the written product, when and how, the instructor 
could encourage the ones who did not do much work to collaborate more. The students 
worked on their first task for two weeks whenever they wanted. At the end of the writing task, 
the instructor provided an overall feedback and made suggestions related to their writing 
process and written texts through wiki system.  

After the first writing task, the same students were provided with another list of essay topics 
and again each group chose an essay topic and wrote about it through the wiki. This time, the 
instructor did not interfere in the process much, but could follow the writing process of each 
group through the wiki. The students worked on their texts not only in the classroom but also 
at home, at dormitory or in a cafe. They had two weeks to complete the second task. At the 
end of the second task, the instructor provided feedback about their writing performance, and 
the students finalized their written products on the wiki based on the feedback they received 
and submitted their work to the instructor.  

After completing the two writing tasks, the students answered two questionnaires about wiki-
based collaborative writing in the classroom. 10 randomly selected students attended the 
semi-structured interviews, answering questions about their feelings and attitudes about wiki-
based collaborative writing and their perceptions of its effects on their L2 writing 
development. Two research assistants who had training and experience about how to conduct 
interviews without any bias or judgement conducted the interviews. The researcher was not 
involved in the interviews to avoid researcher influence, bias or role conflict, and to prevent 
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students from expressing opinions to please the instructor (Stalmeijer, McNaughton & Van 
Mook, 2014). The researcher prepared a semi-structured interview protocol to guide the 
interview process. This protocol involved open-ended interview questions and reminded the 
interviewers to greet and extend their thanks to the participants, it also stated that the 
participants might be asked to clarify their statements, their names would be kept anonymous 
and they could check the transcription of their interviews if they wanted. The open-ended 
questions investigated how the students felt during wiki-based collaborative writing process, 
what kind of opportunities and challenges they had, how they perceived the writing process, 
whether they thought wiki-based writing had any effects on their L2 writing, what kind of 
effects it had on their L2 writing (if it had any). All the interviews were conducted face-to-
face and they were tape-recorded after obtaining permission from the participants. The 
interviews were conducted in Turkish to help the students better express their feelings and 
opinions in their native language. Each interview lasted 10-15 minutes. The interviews were 
transcribed by the two research assistants. 

The role of the instructor (also the researcher) in this study was as a facilitator and mentor as 
there was basically a student-centered and collaborative learning environment. Students were 
involved in a learning process and completed the assigned tasks collaborating with each other 
through the wiki-system. When they encountered any problems, the instructor provided them 
with necessary support and solutions to continue the task. 

Data analysis  

The quantitative data from the questionnaires were analysed with Statistical Package for 
Social Sciences (SPSS) version 20. As Likert scale data are analyzed at the interval 
measurement scale, the statistics recommended for analyzing the data from the current 
questionnaires include the mean for central tendency (Boone & Boone, 2012). Therefore, 
descriptive statistics, mean scores, standard deviations, and the percentage of responses for 
each item in both of the questionnaires were calculated . 

In order to collect and analyze the interview data, thematic analysis was conducted. The 
thematic analysis procedures suggested by Braun and Clarke (2006) were followed. These 
procedures consist of six steps: (a) familiarizing yourself with your data, (b) generating initial 
codes, (c) searching for themes, (d) reviewing themes, (e) defining and naming themes and (f) 
producing the report (p. 87). The researcher collaborated with the two research assistants for 
the thematic analysis in order to ensure the correctness of the themes found in the data. The 
themes that emerged from the interview data were used to address the research questions and 
elaborate on the findings from the questionnaires. 

RESULTS 

This study explored the students’ attitudes to wiki-based collaborative L2 writing and their 
perceptions of the effects of wiki-based collaborative L2 writing on their L2 writing skills. 
For each research question, quantitative findings from the questionnaires will be presented 
and then qualitative findings from the interviews will be provided. 
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Before presenting the research findings, it should be noted that at the beginning of the 
research study, the researcher asked the participants whether they had been involved in 
collaborative writing activities beforehand, and it was found out that none of them had had 
such an experience. In addition, the participants were asked whether they had used wikis for 
writing purposes, and they stated that they had never written anything on the wiki platform. 
Therefore, it could be inferred that students did not have any idea about wiki-based 
collaborative L2 writing and their perceptions of wiki-based collaborative writing tasks would 
be built from their experiences during the present study. 

RQ1: What are the students’ attitudes towards wiki-based collaborative L2 writing at 
the university level? 

The first questionnaire was designed to explore participants’ attitudes towards wiki-based 
collaborative writing. The results indicate that students had a positive attitude towards using 
the wiki system for L2 writing (M = 4.25, SD = 0.74). The results from the first questionnaire 
are presented in Table 1.  

 

 

Table 1. Students’ attitudes towards wiki-based collaborative L2 writing 
Number Statements Mean SD 

1 I feel comfortable with using the wiki system to interact with my 
peers to write in English 

4.32 .75 

2 I do not feel relaxed while writing via the wiki system. 4.25 .67 
3 The wiki platform is interesting and innovative. 4.51 .78 
4 I enjoy performing group-writing tasks via the wiki. 4.43 .74 
5 Wikis are not simple to set up. 4.10 .69 
6 Wikis are functional to organize the text. 3.84 .80 
7 It is easy to learn and work with wikis. 4.01 .73 
8 Using wikis improves my motivation to write in English. 4.37 .82 
9 I do not enjoy writing with peers via the wiki. 4.40 .79 

10 I feel self-confident to write in English via the wiki. 4.27 .65 
 Overall 4.25 .74 

N=40 
 

The results from the first questionnaire revealed that students felt comfortable (M = 4.32) and 
relaxed (M = 4.25) while using the wiki system for L2 writing. They found it innovative (M = 
4.51) and enjoyable (items 4 and 9, average M = 4.41).  The students found using the wiki-
system to be motivating (M = 4.37) and improving their self-confidence (M = 4.27). In terms 
of some technical properties of the wiki-system, the students found it easy to set up (M = 
4.10) and work on it (M = 4.01). The item with the lowest mean is the one stating that wikis 
are functional to organize the text (item 6, M = 3.84).  
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Overall, the students enjoyed wiki-based collaborative L2 writing and they expressed positive 
attitudes to using the wiki system for collaborating with their friends to produce texts in 
English. 

Further exploration during the interviews revealed that students had positive attitudes towards 
using the wiki-system for collaborative L2 writing. The interview data collected to explore the 
first research question in more detail were categorized under three themes: (a) students’ 
feelings about the wiki-based collaborative L2 writing, (b) students’ opinions about the 
accessibility of the wiki system, and (c) students’ opinions about their motivation and self-
confidence. 

The interview results show that all of the interviewed students had positive feelings about 
using the wiki system to collaborate with their peers for writing in L2. Some responses from 
the students are given below. To protect the students’ anonymity, their names are indicated by 
numbers.  

I feel less stressed when I write through the wiki because I can cooperate with my 
friends and we can exchange our ideas in order to produce a better outcome. (S3) 

Using wikis to cooperate with my peers and to see their comments is quite 
interesting and enjoyable. (S4) 

Regarding the students’ opinions about the accessibility of the wiki system, 70% (7 out of 10) 
pointed out that they found it easy to use the wiki. However, some students stated that they 
sometimes encountered some technical problems in terms of formatting the text. As an 
example, the following comment can be given: 

I liked working with the wiki, but it was not always possible to format the text 
however we wanted. Sometimes, we wanted to indent a paragraph or justify the 
text, but it was not possible. (S2) 

This finding from the interviews can provide an explanation for the fact that the item 6 (Wikis 
are functional to organize the text) on the questionnaire had a relatively lower mean (3.84). As 
the wiki system did not permit the students to apply some formatting properties, they may 
have expressed partial agreement on that item.  

With regard to the students’ motivation and self-confidence in L2 writing through the wiki, 
80% of the participants found it motivating to work with the wiki. They stated that they felt 
more motivated to write in English via the wiki system, as it was enjoyable to use the wiki 
system to produce a text with their friends. 70% stated that they felt more self-confident while 
trying to share their opinions with their friends and to contribute to the improvement of their 
texts. The following statements can be given as examples: 

In our previous writing courses, I used to feel reluctant to write in L2; it was like a 
burden for me. However, when I was writing with my friends through the wiki, it 
was enjoyable. I felt more motivated to log in the wiki, add some sentences and 
review the entries of my peers and edit them when necessary. (S1) 
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I enjoyed using the wiki when writing in English. It was not like an obligatory 
task that we had to fulfill, instead it was like a game. It is really a very innovative 
opinion to write through the wiki system in our English writing courses. I felt 
motivated to produce something in English with my friends. In addition, I should 
say that I felt much more self-confident to contribute to the writing product of our 
group. (S3) 

Using the wiki to write in English was like making puzzles. You know, we tried to 
combine some pieces of ideas to make a whole, which was quite enjoyable and 
motivating. (S7) 

Regarding the first research question, it may be inferred that the responses obtained from the 
interviews supported and validated the questionnaire findings. Students considered wiki-based 
collaborative L2 writing to be an enjoyable, comfortable, innovative and motivating 
experience. 

 

RQ2: Students’ perceptions of the effects of wiki-based collaborative L2 writing on their 
L2 writing skills 

The second questionnaire was designed to survey students’ perceptions of the effects of wiki-
based collaborative writing on their writing skills in L2. The questionnaire consisted of 17 
items on a 5-point Likert scale. Out of the 17 items, the first 5 items were about participants’ 
general impressions of the effects of the wiki-based collaborative writing on their L2 writing. 
3 items (items 6, 7, and 8) investigated participants’ perceptions of the effects of the wiki-
based collaborative writing on their use of grammar while writing. 3 items (items 9, 10, and 
11) investigated participants’ perceptions of the effects of the wiki-based collaborative writing 
on their ability to improve the content of their writing. 3 items (items 12, 13, and 14) 
investigated their perceptions of the effects of the wiki-based collaborative writing on the 
organization of the text. 3 items (items 15, 16, and 17) investigated participants’ perceptions 
of the effects of the wiki-based collaborative writing on their use of the mechanics while 
writing.  

To explore the second research question, the mean score, standard deviation, and the 
percentage of responses for each item were calculated. Analysis of the second questionnaire 
yielded positive results (M = 4.13, SD = .78). The results from the second questionnaire are 
summarized in Table 2.  

Table 2. Students’ perceptions of the effects of the wiki-based collaborative L2 writing on their L2 
writing skills 

Items Students’ perceptions of the effects of wiki-based                       
collaborative writing on 

M SD 

1, 2, 3, 4, 5 their L2 writing in general sense 4.32 .82 
6, 7 , 8 their use of grammar while writing 4.12 .78 
9, 10, 11 the content of their writing 4.36 .75 
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12, 13, 14 organization of their texts 3.65 .84 
15, 16, 17 their use of mechanics 4.21 .71 
 Total 4.13 .78 
 
Regarding the participants’ general impressions of the effects of the wiki-based collaborative 
writing on their L2 writing, the average percentage of strongly agree and agree responses for 
the first 5 items in the survey was 84.3% (M = 4.32, SD = 0.82), illustrating an overall 
agreement with the potential of wiki-based collaborative writing for improving L2 writing 
skills.  

The analysis of the items investigating students’ perceptions of the effects of the collaborative 
wiki-based L2 writing on more specific aspects of L2 writing yielded that there was an overall 
agreement with the potential of collaborative wiki-based writing for improving different 
aspects of L2 writing. When the students were asked if collaborative wiki-based L2 writing 
could be useful for improving their use of grammar rules while writing in English, students’ 
responses were mostly positive (82.4%). The mean values of items 6, 7, and 8 indicated that 
the students paid attention to their use of grammar and they corrected grammatical errors 
while writing via the wiki system (M = 4.12, SD = 0.78). 85.2% of the participants agreed that 
collaborative writing through the wiki had positive effects on improving the content of their 
writing (M = 4.36, SD = 0.75). The mean values of items 12, 13, and 14 indicated a 
moderately positive agreement with the effectiveness of the wiki-based L2 writing for 
improving the organization of their texts (M = 3.65, SD = 0.84). 83.4% of students answered 
the items (15, 16, and 17) about the effects of using wikis on their use of mechanics positively 
(M = 4.21, SD = 0.71).  

The interview findings related to the second research question provide further explanation 
about students’ perceptions of the effects of wiki-based collaborative writing on their L2 
writing. The students were asked whether they thought wiki-based collaborative writing had 
any effects on their L2 writing during the semi-structured interviews. The students’ responses 
were coded under the theme “students’ general impressions of the effects of the wiki-based 
collaborative writing tasks on their L2 writing.” The students stated that asynchronous nature 
and the basic functions of the wiki platform, such as editing, commenting and history, enabled 
them to collaborate with their peers easily. They felt that they were working in an authentic 
situation as they were trying to produce a joint text negotiating about what to write or how to 
write. In addition, they stated that using the wiki promoted accountability as they shared the 
responsibility for the outcome. 80% of the students (8 out of 10 interviewees) emphasized that 
wiki-based L2 writing gave them a chance to give and receive feedback so that they could 
become aware of their weaknesses in L2 writing, and they could notice the gaps in their 
knowledge in which they should improve themselves. They put forward that when they were 
revising their peers’ work, they could see different ways of expressing a piece of thought or 
feeling, which, as they indicated, had a positive effect on their writing skills in L2. Some 
statements to illustrate the participants’ general impressions may be as following: 

As we all try to produce a common piece of writing, I felt more responsible 
towards my peers; therefore, I tried my best to contribute to the writing process, I 
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tried to correct the errors and make good sentences. That effort helped me 
improve my writing skills. (S.4) 

We often had to discuss about the best way to express an idea. I believe such a 
negotiation process helped us to notice the gaps in our knowledge and do our best 
to improve our writing. (S.9) 

All of the group members engaged in writing via the wiki. We felt that we were 
working in a real life situation. It was like preparing a text for a website. (S. 10) 

Within the scope of the second research question, students’ perceptions of the effects of using 
the wiki system on their use of grammar, content, mechanics and text organization while 
writing in English were also investigated through the interviews. Students’ responses were 
categorized as students’ perceptions of the effects of the collaborative wiki-based L2 writing 
on their (1) use of grammar, (2) content development, (3) use of mechanics, (4) text 
organization. 8 out of 10 interviewees thought that wiki based collaborative L2 writing gave 
them opportunity to pay attention to the correct use of grammar. They indicated that they tried 
to notice the errors and correct them while writing, which had positive effects on their use of 
grammar rules while writing. All of the interviewed students agreed that wiki-based writing 
tasks were beneficial for them in facilitating the content development of their texts. They 
stated that the negotiation process via the wiki system enabled them to elaborate on the 
content of their texts. In terms of the use of mechanics, 7 students stated that they became 
more aware of the use of mechanics in order to increase the comprehensibility of their 
sentences and to prevent any misunderstandings. All of the students agreed that wiki-based L2 
writing provided them with the opportunity to organize their thoughts and write them in a 
systematic way although 5 of them emphasized that the wiki-system did not let them apply 
some formatting features on their texts, such as justifying the text or inserting links. Below are 
responses to the interview questions investigating students’ perceptions of the effects of the 
wiki-based collaborative L2 writing on their use of grammar, content, mechanics and text 
organization: 

When I was writing individually, it was difficult for me to come up with new 
ideas to write about. However, when I was writing with my friends on the wiki 
system, I could find out new ideas to develop the content of our writing. (S.2)  

When we were writing through wikis, I always felt the responsibility that I should 
try to notice the errors and correct them to contribute to our group’s writing. That 
helped me pay more attention to the use of grammar rules, vocabulary and 
mechanics. In addition, my peers also corrected my errors, which contributed to 
my knowledge of English grammar and vocabulary definitely. (S.3)  

When we were writing through wikis, the fact that you could see all the 
corrections or edits from your peers enabled me to notice the deficits in my 
knowledge of grammar, content, punctuation or vocabulary. (S.5) 
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When we were writing through the wiki, we sometimes could not apply some 
formatting features to our texts. This was a limitation for us. However, in terms of 
organization of ideas and content, using wikis helped us a lot, as all of us could 
edit the text easily. (S.6) 

Regarding the structure of the text, there were some limitations on the wiki 
system. Overall, it was very useful for us to improve our sentences in terms of 
grammar, content, and even mechanics. (S.9) 

To sum up, the responses obtained from the semi-structured interviews supported the 
questionnaire findings. The results suggest that students experienced an enriched learning 
environment and they had positive impressions of the effects of wiki-based collaborative L2 
writing tasks on their L2 writing skills. 

DISCUSSION 

The purpose of this study was to explore EFL students’ attitudes towards wiki-based 
collaborative writing tasks and their perceptions of the effects of these tasks on their L2 
writing in a tertiary-level EFL class in Turkey. Several major findings were obtained. First, 
the results showed that the participants showed a positive attitude towards wiki-based 
collaborative L2 writing. They found the use of wikis for L2 writing purposes interesting, 
enjoyable and innovative. They stated that they felt comfortable collaborating with their peers 
via the wiki platform.  In addition, the students regarded the use of wikis motivating to engage 
in L2 writing and to become active producers of knowledge instead of being passive learners. 
These results indicate that wiki-based collaborative L2 writing tasks can increase student 
motivation and engagement in L2 writing courses. The findings are attributed to the basic 
properties of the wiki platform - such as its asynchronous nature, editing, history and 
commenting functions - which enabled the learners to interact with each other on a digital 
platform and experience something new. As the students have the opportunity to give 
feedback and edit the text, they can feel that they contribute to the outcome; therefore, they 
become more and more motivated and engaged in learning process (Kowal & Swain, 1994).  

The positive attitudes of the students are also attributed to the nature of collaborative writing. 
Collaborative learning entails that students share their knowledge and experiences with their 
peers; they guide and negotiate with each other in order to complete a task. Such a joint action 
helps the students develop social skills, a sense of belonging and accountability in group 
work, which contributes to student motivation and engagement (Morris, 2011; Mulligan & 
Garofalo, 2011; Wigglesworth & Storch, 2012).  

The reasons for students’ positive feedback may be related to the authentic writing 
environment provided by collaborative wiki-based tasks for the students. The results suggest 
that students recognized the connection between the writing tasks and authentic settings. They 
stated that they felt they were working on a task in a real-life setting and had confidence and 
enthusiasm to express their ideas in English. That is, using English as a medium to express 
their thoughts in a meaningful context could lead to positive attitude development (Hung, 
2011; Swain, 2000).  

https://jurnal.unai.edu/index.php/acuity


Acuity: Journal of English Language Pedagogy, Literature, and Culture. Vol.8 No.1, 2023 
https://jurnal.unai.edu/index.php/acuity 

 

 81 

Wiki-based collaborative writing tasks encouraged learner autonomy, playing an active role in 
learning/writing and engaging in social interaction. Students reported that they enjoyed 
producing collaborative texts on the wiki platform and felt more comfortable sharing their 
innovative thoughts with their peers. Instead of being in a passive position, they were 
involved in writing process actively giving and receiving feedback, revising and editing the 
text, and sharing their opinions. These results are consistent with the opinions of Morris 
(2011), who suggested that working in teams helped students to share their creative thoughts 
with their friends and become autonomous learners.   

With regard to the second research question on the students’ perceptions of the effects of the 
wiki-based writing on their L2 writing skills, the research results yielded that students held 
positive impressions of the effects of wiki-based L2 writing on their L2 writing skills. Most of 
the students agreed that wiki-based collaborative writing had the potential to improve their L2 
writing skills. One of the reasons for students’ positive impressions of the effects of the wiki-
based collaborative L2 writing can be explained with Vygotsky’s (1986) social constructivism 
theory. As social constructivism theory suggests, students constructed their knowledge 
through engaging social interaction, sharing opinions and guiding each other. Wiki-based 
group collaboration enabled the learners to advance their ZPD with the support and 
scaffolding of their more capable peers, as suggested by Vygotsky (1978). Wiki-based 
collaborative writing tasks enabled the students work together to discuss how to express their 
ideas correctly and find solutions through group collaboration so that they could have the 
chance to develop their ZPD and go beyond their current level. The findings are also 
consistent with those in previous studies (Joni Chao & Lo, 2011; Storch & Wigglesworth, 
2007; Swain & Lapkin, 1998) on the effects of social interaction and cooperation in learning, 
indicating that group collaboration can lead to higher levels of performance than individual 
work. 

Students had positive impressions of the effects of the wiki-based collaborative writing tasks 
on their L2 writing performance because these tasks provided them with the opportunities to 
experience the dynamics of group interaction to produce a written text in English. They 
engaged in social interaction, gave and received peer feedback when they found any errors in 
the texts, and supported each other. Students’ active engagement and positive impressions of 
wiki-based writing experiences yield that such peer collaboration activities can contribute to 
cognitive outcomes and motivate students to complete group tasks. Hence, the students stated 
that wiki-based collaborative writing tasks had positive effects on improving the grammar, 
content, organization and mechanics of their texts. These results are consistent with those in 
other wiki-based studies on learning English (Kessler & Bikowski, 2010; Oskoz & Elola, 
2010) which indicated the positive feedback of implementing wiki-based tasks in educational 
contexts.  

Pedagogical implications 

The study reveals several pedagogical implications for EFL teachers. One implication can be 
that with the integration of wiki-based collaborative tasks in writing courses, the students 
were given the opportunity to discuss, give/receive feedback, and negotiate on the text. They 
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were active during the process of writing a text in English and they took the responsibility for 
their own learning, which led to learner autonomy. As indicated by the social constructivism 
theory, students could scaffold each other in order to go beyond their current level and to 
construct knowledge together. As a result, they could have the feeling of achievement, which 
could contribute to the development of positive attitudes towards learning.  

Another implication of this study can be the idea that integrating wiki-based collaborative 
tasks into writing course syllabus can provide students with an innovative and creative 
learning experience, which can lead to increased learning engagement and motivation. EFL 
learners’ language proficiency and L2 writing skills can be stimulated through student-
centered course designs supported by technology.  

Finally, through wiki-based writing tasks, students had the chance of using English outside 
classroom. They could engage in writing tasks in real-life settings for a meaningful purpose. 
When learning becomes meaningful, then it can be expected that students will become more 
enthusiastic about writing in English. 

As the findings of the study suggest, students were inspired by the wiki-based writing tasks as 
they expressed that these tasks were innovative and enjoyable, which is an important factor 
for engagement in learning. University students were motivated to use a wiki system for L2 
writing and they were positive about using technology for their writing courses. Therefore, it 
can be inferred that technology integration can lead to positive outcomes in L2 writing 
development. 

CONCLUSION 

The results of the study indicate that integrating wiki-based collaborative writing tasks in 
English writing classes could foster student motivation and engagement. Students could 
experience authentic practice to collaborate with their peers and express their thoughts in real-
life settings through meaningful tasks. Specifically, students considered wiki-based 
collaborative writing tasks to have positive effects on their L2 writing development as they 
thought that peer scaffolding and peer feedback enabled them to go beyond their current level. 
The findings align with social constructivism, suggesting that knowledge is constructed 
through social interaction by sharing ideas and experiences in an interactive way.    

Although the findings of this study provide implications for L2 writing contexts, certain 
limitations should be considered. First, the sample size in the current study was limited to 40 
preparatory class students in Turkey; therefore, it may not be possible to generalize the 
research findings to other educational settings with different characteristics. A long-term 
research period with a larger sample size could increase the generalizability of the results. 
Second, the study focused on learners’ perceptions of the wiki-based collaborative L2 writing 
tasks and their perceptions of its effects on their writing development; it did not investigate 
the effects of wiki-based collaborative writing tasks on improving English writing 
proficiency. Learner perceptions and attitudes are of great significance in determining the 
effectiveness of any method or technique; however, future studies may examine whether wiki-
based tasks have significant effects on writing skills of EFL students through long-term 
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experimental research designs. Finally, the study investigated students’ perceptions of wiki-
based collaborative writing tasks in relation to only L2 writing. Future studies could apply 
wiki-based collaborative tasks in order to address four language skills in EFL classrooms.  

The results of this study show that students were more motivated about writing in English. 
They became more engaged in L2 writing activities through wiki-based collaborative writing, 
stating that they found wiki-based tasks innovative, interesting and authentic. Wiki-based 
tasks provided learners with a meaningful and dynamic context in which they collaborated to 
produce a common text. Hence, wiki-based collaboration among L2 writers has the potential 
to provide benefits for students.  
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