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Abstract 
This paper seeks to explore the impact of video lectures on the students of the Department of English of a Bangladeshi 
private university during the world pandemic, COVID-19. Using various online resources, especially YouTube videos, 
website links, e-texts, and journal articles, to make a classroom vibrant, interesting, engaging, and entertaining and to 
disseminate the best possible knowledge among students was the common trend in the classrooms of the English 
Department of Daffodil International University (DIU) before the pandemic. However, using teacher-developed materials 
in the classroom was not a regular phenomenon in the culture of higher education in Bangladesh, particularly in the 
Department of English at DIU. This paper will explore what kind of positive motivation this shift brought to get the 
students more engaged in the classroom during the worldwide crisis. It will also discuss whether the teacher-made 
video lectures helped students understand the topic(s) better. This study intends to address these issues besides 
inspecting the general pros and cons of using such materials in a tertiary classroom. The data were collected through 
close-ended and open-ended questionnaires from the selected students and analyzed using qualitative and quantitative 
research methods. The researchers hypothesized that teacher-made video lectures were more effective given that 
students’ and instructors’ similar stress and intonation, pronunciation, and cultural experiences which helped learners 
comprehend the lesson topics in comparison with materials prepared commercially. This paper also highlights the 
students' expectations and satisfaction, particularly related to the video lectures made by teachers compared to those 
taken from popular online resources. 

Resumen 
Este artículo busca explorar el impacto de las video conferencias en los estudiantes del Departamento de Inglés de una 
universidad privada de Bangladesh durante la pandemia mundial del COVID-19. La tendencia común en las aulas de la 
Departamento de Inglés de la Universidad Internacional Daffodil (DIU) antes de la pandemia era utilizar una variedad 
de recursos en línea, incluyendo videos de YouTube, ligas a páginas web, e-textos y artículos de revistas científicas. 
Todo esto, con el fin de lograr clases dinámicas y vibrantes. Sin embargo, el uso de materiales desarrollados por 
docentes en el aula no era un fenómeno habitual en la cultura de la educación superior en Bangladesh, particularmente 
en el Departamento de Inglés de la DIU. Este documento explorará qué tipo de motivación positiva trajo este cambio 
para que los estudiantes participaran más en el aula durante la crisis mundial. También discutirá si las conferencias en 
video hechas por el maestro ayudaron a los estudiantes a comprender mejor los temas. El estudio tiene la intención de 
abordar estos problemas además de inspeccionar los pros y los contras generales del uso de dichos materiales en un 
aula terciaria. Los datos se recopilaron a través de cuestionarios cerrados y abiertos de los estudiantes seleccionados y 
se analizaron utilizando métodos de investigación cualitativos y cuantitativos. Los investigadores plantearon la hipótesis 
de que las conferencias en video hechas por maestros eran más efectivas dado que los estudiantes y los instructores 
tenían entonación, pronunciación y experiencias culturales similares que ayudaron a los alumnos a comprender los 
temas de la lección en comparación con los materiales preparados comercialmente. Este documento también destaca 
las expectativas y la satisfacción de los estudiantes, particularmente en relación con las videoconferencias realizadas 
por los profesores en comparación con las extraídas de los recursos populares en línea.

Introduction 
Though the outbreak of COVID-19 challenged almost all the socio-economic sectors of most countries 
worldwide, educational institutions may have been the worst affected fields. Many institutes became 
bewildered and helpless as they had to shut down their activities, while others partially continued their 
academic activities. In other cases, some educational institutions decided to continue activities even though 
they were not aware of implementation processes, nor were they aware of the upcoming challenges. They 
only knew they had to survive and provide their students with an educational service so students could 
remain engaged in their studies and thus feel active. They only knew they needed to carry on without 
technology preparation (Pal & Patra, 2021). Quoting Michel Kerres, Zawacki-Richter (2021) rightly 
comments on the situation when he says, “No managerial strategies, no teacher training, no design or 
technological policies, no arguments about the pros and cons – we just do it” (p. 218). The reason is that 

1 This is a refereed article. Received: 21 September, 2021. Accepted: 15 January, 2022. Published: 25 November, 2022. 
2 tahsina.eng@daffodilvarsity.edu.bd, 0000-0002-3432-5845 (Correspondent) 
3 subrata.eng@diu.edu.bd, 0000-0003-2579-6335 
4 poly.eng@diu.edu.bd, 0000-0002-1637-5056



MEXTESOL Journal, Vol. 46, No. 4, 2022 
 

2 

the Coronavirus enforced the closing of in-person activities in all the institutions as each country’s 
Government declared lockdown for no fixed time (Education in the time of COVID-19, 2020). Thus, there 
remained no option for the schools, colleges, and universities of the world except to go online (Dhawan, 
2020; Kim, 2020; König et al., 2020; Pal & Patra, 2021; Rapanta et al., 2020). The institutions that shifted 
their teaching mode from in-person to online experimented with many techniques to engage their students 
in learning. Making video-based materials was one that some teachers applied at Daffodil International 
University (DIU) in Bangladesh. Being a technology-driven educational institute, DIU wanted to be the 
forerunner in providing effective online education. As a part of its mission, the university modified its own 
Learning Management System (LMS) named Blended Learning Center (BLC), to provide Internet-based 
courses offered synchronously and asynchronously. This LMS, a new hybrid educational tool, was used for 
higher level studies on-campus and distance students, unlocked opportunities for educators to prepare 
video-based materials to facilitate the teaching process (Said, 2021). However, the LMS had been partially 
used even during the pre-COVID-19 era. 

Using video-based materials, especially YouTube materials, in the classroom is not a new trend; instead, it 
has been an ongoing practice for decades in educational institutes. During the face-to-face or in-person 
classes, many DIU teachers also use online materials, such as YouTube videos, website links, e-texts, 
articles, etc., sporadically. However, when classes moved online, some teachers put effort into customizing 
their lessons with self-made video lectures to facilitate students’ learning. 

The answer to the question of why these teachers did not want to make their own video lectures instead of 
using YouTube videos before the pandemic, but readily did so during the pandemic is not hard to find. We 
believe the teaching-learning methodology during COVID-19 differed from the previous scenario. One of the 
reasons might have been to keep students from dropping out of school, considering the financial crisis due 
to the worldwide economic situation at the time. Whatever the case was, some pertinent questions came to 
mind. To what extent were the teachers successful in teaching students with self-made video lectures? How 
satisfied were the students with the video-based materials used as pedagogical content knowledge (PCK) 
(Rapanta et al., 2020)? Did this method create a positive or negative outcome? The present paper will 
discuss all the questions mentioned above and many more, and thus, it will explore and critically discuss 
the impact of video-based materials on students’ learning. 

Literature Review 
Although much literature related to online teaching and learning in general is available, it is often solely 
related to publicly available videos, such as YouTube videos, only a few researchers have paid attention to 
teacher-created video-based materials and their impact on students (Almaiah et al., 2020; Pal & Patra, 
2020). In this section, we will briefly discuss the articles available related to this topic.  

Cruse (2007) points out videos can ensure multimodal learning by involving learners visually, aurally, and 
effectively focusing on Gardner’s multiple intelligences theory. She summarizes various studies conducted 
with children, older students, and special populations and shows how video is an effective educational tool. 
Furthermore, she mentions that videos can contextualize language for English as a Second Language (ESL) 
learners. She emphasizes that media literacy related to analyzing and creating messages can improve 
reading and writing skills. She also warns educators that on selecting and using videos, they must keep the 
purpose in mind throughout the stages of the lesson. Like Cruse, Bravo et al. (2011) believe that using 
videos can increase learners’ motivation, contributing meaningfully to their learning process. They conducted 
a qualitative study on 487 engineering students at the Technical University of Catalonia, Spain, and 
commented on what students think of the created videos by the lecturers as complementary materials 
helping them in their learning process. In another study (Khalid, 2021) involving a sample of ten students, 
investigating the use of YouTube videos in a literature class in a community college in Saudi Arabia, the 
author commented, “students eager to use technology such as YouTube appear more comfortable in the 
classroom environment (…); 80% of students feel happy, and they are familiar with using YouTube which 
helps them in getting a better understanding of their lessons’’ (p. 541). 

Yousef et al. (2014), in a review study on 76 peer-reviewed research papers involving Video-based learning 
(VBL) publications between 2003 and 2014, focuses on “the positive impact of video broadcast and 
streaming in education” (p. 123), though they also stress “the importance of the pedagogical aspect for an 
effective VBL experience” (p. 124). This study questions the effective use of VBL in terms of lack of trained 
instructors, video length, teacher-centered approach, etc. However, it highlights the prospects of VBL in 
Massive Open Online Courses (MOOCs) and flipped classrooms, ensuring self-paced learning. The article 
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summarizes two studies on flipped classrooms conducted at the University of Western Sydney and Capital 
University, Ohio, in 2013 by pointing out the higher level of students’ satisfaction with instruction and 
feedback and in-class activities like discussion and problem-solving with VBL.  

A quantitative study (Faye, 2014) conducted on 213 first-year students studying at the undergraduate level 
at Universiti Teknologi PETRONAS (UTP), Malaysia, shows that students preferred their teacher-prepared 
videos for mathematics courses rather than the available educational videos on YouTube because of the 
familiarity of their teachers, being able to control content and guide students emphasizing specific topics. 
The researcher points out, “Also among the participants, 80.7% would suggest all their Mathematics 
lecturers create their own YouTube videos for teaching, while 19.3% would not. The results suggest that 
the students generally prefer own-lecturer-made videos compared to videos created by other people” (p. 
233). 

Carmichael et al. (2018) also claim that videos are significantly contributing to “widening participation, 
emotional engagement, and overall course engagement” (p. 5). For them, using teacher-made videos for 
engaging students more in the classroom is one of the approaches which “provides great benefits to teachers 
and learners, stimulating stronger course of performance in many contexts, and affecting students’ 
motivations, confidence and attitudes positively” (p. 5). Although Carmichael et al. do not directly discuss 
teacher-made videos, they indirectly focus on them. They say that “students appear to find videos which 
include instructor’s image to be more engaging, or they engage more with the course content as a result of 
instructor’s presence in the video” (p. 5). For exploring the impact of using videos in accelerating “critical 
thinking,” “knowledge development,” and “student engagement,” in this study they explored 270 journal 
articles besides setting up and running an online experiment in a lab at Purdue University involving 100 
undergraduate students aged 18-22 years old. They point out the many ways videos can benefit students 
both inside and outside the classroom. For them, video can support various pedagogical strategies such as 
“teaching-focused and learning-focused methods,” and thus enhance “teaching methods and learning 
outcomes” (p. 8). They illustrate that the video-based teaching-learning approach stimulates students to be 
more connected to the class, as it provides “a vehicle for increasing access to practical demonstrations” as 
well as “ubiquitous learning, the opportunity of learning anywhere at any time” (p. 8). They also claim that 
video can develop the students’ critical thinking and knowledge level, besides engaging them emotionally. 

Nikopoulou-Smyrni and Nikopoulos (2010) emphasize that employing “technological advances as powerful 
pedagogical tools” can enhance students’ “satisfaction and motivation during the learning process” (pp. 304-
305). The researchers conducted a study on five postgraduate students who attended sixteen five-minute 
lectures related to Kinesiology and Psychology. Out of these sixteen lectures, eight were video-based, and 
the rest eight were traditional (with words/text only). However, the educators used PowerPoint slides in 
each of the classes to maintain the source of information, chronology, and delivery of the lectures. They 
also tested students with quizzes on their learning from both methods. All five students claimed that “the 
use of video improved their attention to the topic of the lecture and also videos had a positive impact on 
their motivation as well as concentration levels” because videos worked as “a supplement” to make the 
classroom “more exciting and interactive” (pp. 307-308). Their comparative analysis between the video-
based and traditional lecture methods opens a new window to exploit video-clip in the classroom for better 
engagement and motivation.  

Scagnoli et al. (2017), discuss the various benefits of video lectures in online classes. Although there are 
some disparities between the teacher-made video materials used as an ‘add-on’ in online and offline classes, 
and video lectures, video-based materials and video lectures were inter-connected. A video lecture refers 
to the whole class, whereas a teacher-made video suggests a supplement in either an online or a face-to-
face class. Scagnoli et al. mention that video-based teaching and video lectures can stimulate the learning 
environment in many ways, including enhancing students’ satisfaction and learning achievement, 
contributing to broadening students’ outlook, reinforcing new knowledge, making the learning convenient 
and flexible, increasing motivation, emphasizing information gap, preparing students for better outcomes, 
and creating a collaborative learning atmosphere. They argue that the YouTube Generation, or what we may 
call Generation Z or the Post-millennial Generation, “is familiar and comfortable with informing and 
educating themselves via online videos” (p. 2). As a result, they feel there should be no doubt that video 
lectures and video-based teaching can speed up students’ interaction with the content and thus help them 
create “an emotional tie with the topic” (p. 10). 
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Very little of the research under discussion explores the various benefits of video-based learning, which 
ultimately leads to the concept of ‘flipped classroom.’ However, the purpose of the present paper is not 
about the benefits of a ‘flipped classroom’ or student engagement in ‘flipped classroom;’ but rather it focuses 
on the impact of teacher-made video materials used in the classroom during the COVID-19 pandemic, 
specifically, on the students of a private university in Bangladesh enrolled in their respective courses (and 
not for a broader audience). As a result, this paper seems to be unique in terms of its subject matter, locus, 
range, and approach.  

The research questions to be considered are: 

1. How were the video-based materials developed by teachers effective in facilitating the online 
classroom mode of teaching their respective courses during the pandemic? 

2. How did the videos produced by teachers and YouTube professionals differ in ensuring students’ 
satisfaction and motivation? 

3. To what extent were the video-based materials developed by the teachers helpful to the learners? 

Methodology 
Video-based materials include TV, CDs, and YouTube content to ensure technology-assisted learning within 
the teaching mode in flipped classrooms. However, this paper only focuses on the popular educational 
YouTube videos serving the necessity of teachers-learners at the tertiary level of education in Bangladesh 
to be compared with the video materials produced by the teachers after the sudden shift from physical class 
to online platform taking place in March 2020. Therefore, the purpose of this study is to measure the impact 
of teacher-made video materials on learners’ overall learning experience. To achieve this purpose the mixed 
method research (MMR) design was used as Scagnoli et al. also proposes “The methodology was chosen 
because an integration of qualitative and quantitative data would lead to have a better understanding of the 
research problem than either of each alone” (2017, p. 2). Besides, according to Johnson et al. (2007) MMR 
is defined as “the type of research in which a researcher or team of researchers combines elements of 
qualitative and quantitative research approaches (e. g., use of qualitative and quantitative viewpoints, data 
collection, analysis, inference techniques) for the broad purposes of breadth and depth of understanding 
and corroboration” (p. 123).  

The researchers conducted the study among 200 participants with the help of a questionnaire (Appendix) 
targeting their opinions and evaluation of the teacher-produced videos. They responded to questions 10, 12 
and 13 by sharing their comments and opinions/suggestions, and the rest of the questions collected 
quantitative data. There was no intervention during the data collection process as the teachers just 
distributed the link to the questionnaire to their students through email, and the students filled in the Google 
Form on their own.  

The data were analyzed through mixed method research design. While analyzing the data, the researchers 
thoroughly understood of why and how video-based materials were used for the tertiary level students in 
Bangladesh during the pandemic and how much they facilitated learning. However, the teachers in this 
discussion are not professional content-makers; they are academics dealing with courses ranging from 
literature to language and linguistics studies in the Department of English at Daffodil International 
University.  

The paper ends with suggestions/recommendations for the academics producing such content in the future, 
expanding the area of studies in this field which is not much explored in the Bangladeshi context.  

Informed Consent 

All the participants taking part in this study were informed via their course teachers about the distribution 
of a questionnaire developed in Google Forms. The students voluntarily agreed to participate in the study 
and gave their oral consent. The researchers confirmed that the data would be utilized for this research 
purpose only and no personal data were collected through the questionnaire.  

Instruments 

The data were collected through a questionnaire (Appendix). After formulating hypotheses and identifying 
the aim and goal of the research, the questionnaire was systematically developed. There were two questions 
on rating scales where 1 stood for ‘poor/not satisfied at all’ and 5 for ‘excellent/extremely satisfied,’ 
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respectively. Here is an example from the questionnaire: Q3. How will you rate your overall experience with 
the teacher-made video lectures? Here 1=poor, 5=excellent 

The questionnaire included ten close-ended questions (multiple-choice questions) and three open-ended 
questions. Eight questions aimed at determining the effectiveness of video-based materials in facilitating 
the online classroom teaching mode during the pandemic. For example:  

Q6. How much do the teacher-made video lectures assist your online learning? The teacher-made video lectures 
assist me… 

a. Greatly  b. Moderately   c. Slightly   d. Not at all. 

There were two questions to find out the differences in the content, design, and technical aspects ensuring 
students’ satisfaction level with the videos produced by teachers and professional content-makers on 
YouTube. There were two initial questions to determine the number of courses the student was undertaking 
and if the teacher was using video-based materials. The last question was placed to ask for students’ 
suggestions, ideas, or preferences regarding the use of the teacher-made video lectures. Q13. Do you have 
any suggestions, ideas or preferences regarding the use of the teacher-made video lectures? Please, write 
your response. 

Collected data were analyzed with the help of Google’s built in online survey responses and later some 
responses were transferred into figures (Figures 4, 5 and 6) by using Microsoft Excel. 

Participants 

To conduct this study, primary data were collected by distributing a questionnaire to 200 undergraduate 
students from different departments at Daffodil International University (DIU), a renowned private 
university in Bangladesh. Male and female students aged 19 to 24 participated in the survey. Two Google 
Meet meetings had been called with the presence of the researchers to take oral consent from the 
participants before they were asked to fill in the questionnaire survey. The questionnaire was distributed to 
the students who experienced video lectures in their respective courses in Summer 2020, and they were 
free to choose the video lectures of their teachers as per their choice.  

Data Analysis & Results 
The data collected through questionnaire (Appendix) survey are presented by the following figures and a 
descriptive model is used to analyze the comments/suggestions of the participants collected by questions 
no. 10, 12 and 13 (Appendix) and presented in the ‘Results & Discussion’ and ‘Implications & 
Recommendations’ sections. For example, in response to one introductory question about their viewing 
responses on teacher-made videos, 39% students mentioned that they watched all the videos of the course 
(Figure 1). 

 
Figure 1: Participants’ viewing responses 

In answer to the following question (Figure 2), 64.5% participants agreed that the video lectures contribute 
to their learning experience greatly. 
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Figure 2: Contribution of video lectures to the learning experience 

On the other hand, 69.5% participants mentioned that the teacher-made video lectures assist them in their 
online learning greatly (Figure 3). 

 
Figure 3: Contribution of video lectures to the online learning experience 

A comparison on learners’ responses to using video materials in the classroom imply that they benefit more 
from those audio-visual materials to cope with online learning than their overall learning experience 
regardless of the circumstances. For example, figure 4 shows that almost 70% of students think it is more 
helpful for online learning. Moreover, nearly 65% think those videos also support them throughout their 
learning experience irrespective of context.   

 
Figure 4: Learners’ perspective on the use of video materials in the classroom 

Data derived from the auto-generated pie charts from Google Form survey responses for figure 5 shows 
that 60% of learners prefer teacher-made videos to 39.5% preferring YouTube videos. When it comes to 
what motivates them to learn more, a considerable difference is observed as almost 96% of the students 
say their teacher-made videos encourage and help them learn better. 
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Figure 5: Learners’ perspectives on YouTube and teacher-made videos 

In response to the question, if the learners benefited from teacher-made videos in the course, 98% of 
learners responded yes, whereas only 2% responded the opposite. On the other hand, only 49% of students 
agreed that they are very satisfied with the teacher-made videos, which leaves scope for improvement. 

 
Figure 6: Learners’ perspective on teacher-made video  

Result and Discussion 
Though students are divided in their opinions, most of the students favor teacher-made video lectures. As 
some students mention reasons for preferring teacher-made video lectures to the popular YouTube videos:  

Because these videos are on point, easy to understand, information is given according to our standard. 

Could be because seeing a familiar face helps. Not to mention, our teachers are great. And they know better, how 
to communicate with us, than the people who make YouTube videos. Not that the YouTube videos aren't great but 
our teachers' are better. 

It is because the YouTube videos are narrated by native speakers of other countries. So it is tough to get the words 
properly. So i prefer teacher-made Video lectures and our teachers also give us the exact information that we need. 

I personally think that our teachers are more experienced and as we also know their teaching style and they also 
can understand our weakness, they can easily interact with us. This is why I prefer our teacher's video lectures. 

 Our teachers understand our problems and try to make us understand in that way. 

Overall, a few of them mentioned the benefits of using videos as they could just pause and watch videos 
repeatedly for in-depth understanding. On the other hand, 39.5% opt for the popular YouTube videos on 
the ground of YouTube having more options to choose from with improved quality. For example, one student 
mentions, “because it is easy to find on YouTube. And YouTube has options to improve quality.” 

When the students are asked to put forward suggestions, ideas or preferences regarding using the teacher-
made video lectures, they suggest: 

I have a suggestion that, teacher made video lectures can be more attractive by using sounds and visuals. 
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It can be held in proper lighting room or it can be organized by strong sound system. Also if the videos available 
other online platform like YouTube or any online page that related to English literature. 

It will be interesting for us if we get video lectures with much practical examples than slides and topic related games 
will be way interesting for us and our learning will be good. 

If the teacher made video lectures are made in the timeline of 10-12 minutes with brief concepts and we are assessed 
based on it, I think it might be more fruitful. 

Sound quality of some videos are so poor in quality. So next time if it is possible course teacher should [be] more 
careful about this. 

It could be better if the teacher sometimes used Bengali to make the text more understandable. 

It will be better if they add more information in animated form resolution should be high. 

Anonymous responses as to the implication of the use of teacher-made videos:  
Teacher made video lectures are greatly beneficial to the students. It's a good way of learning anything properly. I 
think these videos are already interesting. But I have a suggestion that, teacher made video lectures can be more 
attractive by using sounds and visuals. 

If the pandemic situation is not over and we still need to continue our online classes, it will be very helpful if all the 
teachers make video lectures. 

Teacher made videos are so beneficial for us. We can get a clear concept easily by the help of the videos. So, we 
need more videos from our teacher. 

I wish every course teacher made video lectures. It will really [be] helpful for us. 

I'm really love this method of teaching. It made me confident and punctual. 

This process of teacher-made video should be continued. 

It has been observed that students find teacher-made videos to be more effective in terms of content 
delivery in the most precise manner targeting learners' requirements which is quite related to the findings 
of the study by Cruse (2007) where she mentions that videos can be an effective educational tool. The 
present study mainly deals with the use of teacher-made videos as supplements to facilitate online learning, 
whereas Cruse suggests that a strategic plan is required to maximize the benefits of learning outcomes.   

One of the findings of the current study is that teacher-made videos accelerate students’ motivation to 
participate in the classes. The videos help students get accustomed to online learning and contribute to their 
online learning experience. This is supported by a number of studies (Bravo et al., 2011; Carmichael et al., 
2018; Nikopoulou-Smyrni and Nikopoulos, 2010; Scagnoli et al., 2017) in which the researchers have found 
that students feel more motivated because these videos help students get emotionally engaged, finding 
teachers’ approach and efforts novel and emphasizing students’ information gap. However, the participants 
of this study also point out that teacher-made videos lack the standard quality of YouTube videos regarding 
sound-proofing, sound quality and screen quality which comply with the findings of Yousef et al., (2014) as 
they mention that lack of trained instructors, video length, teacher-centered approach can obstruct the 
learners to achieve their goal. Although almost all the students benefited greatly from the teacher-made 
videos, it is only half of the students who are completely satisfied with them because of the aforementioned 
reasons. Besides, nearly 90% of the students watch almost all the videos provided by the teachers. It is no 
surprise that 60.5% students prefer teacher-made video lectures to the popular YouTube videos on the 
basis of the familiar face and accent of their teachers, getting the exact information required, the teachers’ 
ability to understand the weaknesses of the learners and customized content which is also supported by the 
study of Faye (2014) in which she mentions that students prefer teacher-made videos because of the 
familiarity of their teachers, who can control content and guide students emphasizing specific topics. 

Besides, an interesting observation from the study of Scagnoli et al. (2017) is that video-based materials 
can be used as an ‘add-on’ in both online and offline classes and can create a collaborative learning 
atmosphere among students, whereas the present study solely focuses on online learning. One additional 
finding of the present study is that students want to have available teacher-made videos to substantiate 
their learning. They suggest that having a specific platform for these videos can widen their accessibility at 
their convenience. They also recommend that the videos’ content include animation, gamification for making 
it more interactive and student-centered.  
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Limitations 
While the study has many implications for enhancing students’ learning, it also has some limitations. 
Although the study attempts to collect the data systematically, it does not have any pre-test and post-test 
of target group learners, which could have made the study more reliable. Furthermore, it is based on only 
students’ perspectives, so the data were collected only through questionnaires. Additionally, the study could 
have been conducted with an even larger sample. However, since few teachers use video-based materials 
in the department, only those students who experienced teacher-made video lectures were reached. 

Another limitation after completing the interpretation of the findings is that more specific questions to 
pinpoint the students’ perspectives on the differences between the YouTube videos and teacher-made videos 
in terms of content, design, technical aspects, and others should have been included. The researchers 
pointed out the differences from observing the videos under discussion. The researchers also intended to 
conduct a focused-group discussion with the teachers who produced their materials/content to assist their 
learners online during the pandemic to identify the teachers’ reasons for using video-based materials for 
their courses. It was also in the plan to review a few videos to understand the teachers’ purpose in producing 
those contents and to analyze the content, design, and technical aspects.  

Implications and Recommendations 
The study shows that learners prefer teacher-made videos to facilitate online learning and motivate them 
to study. They prefer teacher-made videos since they can watch a familiar face instructing them, listen to a 
familiar accent, and get content-specific information, which helps them perform better in class activities and 
exams. In addition, they believe that their teachers understand the students’ specific needs and focus on 
developing the weak areas in the videos, thereby making the videos more connected and precise to the 
learners’ needs, something not found in YouTube videos. Moreover, the familiar teaching style, concise 
presentation of the lecture, and information given according to their standard help clarify the concepts and 
facilitate online learning. Furthermore, the data show that this particular teaching method inspires students 
to study. 

Even though learners greatly benefit from the teacher-made videos, they provide some suggestions 
regarding the sound and video qualities as observed from the data. They prefer to have an online platform 
or a teacher’s YouTube channel from where they can easily download the videos at their convenience. 
Additionally, learners prefer short videos that are easier and with more interaction, including games and 
puzzles.  

As the study upholds positive implications for the learners, it is strongly suggested that teachers include 
self-made videos in their respective courses to facilitate online teaching-learning.   

Conclusion 
The study was an attempt to observe the students' feedback systematically while using teachers’ self-
developed materials when all the educational institutions suddenly went online. It also tried to investigate 
if these teacher-made videos can motivate and inspire students in their studies and, hence, be suggested 
to other teachers. Along with some suggestions regarding the quality and availability of those videos, the 
learners shared very positive feedback as they believe using these videos certainly help them to be better 
supported, and get a clear idea of the subject matter since they are familiar with the teachers’ face and 
accent, unlike the YouTube content-makers. Moreover, these video lectures inspire the students to pay more 
attention to their studies in general. This could happen because students sometimes get very anxious and 
low energy to be online and listen to their instructors for quite a long time. Teacher-made videos allow 
students to work at their own time and pace. When the learners are not under pressure and hold a low 
affective filter, they can learn better by involving themselves. As it has been observed, all the teachers need 
is to be a little careful with their video quality regarding sound and length and, if possible, make them 
interactive by including games and puzzles to ensure learners’ active participation.  
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Appendix 
 

Questionnaire 
 

Q1. How many courses are you enrolled in online in Summer 2020 at DIU? 
• 1 
• 2 
• 3 
• 4 
• 5 
• 6 

Q2. Do your teachers use prepared video lectures for your course(s)? 
• Yes 
• No 

Q3. How will you rate your overall experience with the teacher-made video lectures? Here 1=poor, 5=excellent 
• 1 
• 2 
• 3 
• 4 
• 5 

Q4. How much do the video lectures contribute to your learning experience in the course? 
• Not at all 
• A little 
• Moderately 
• Greatly 

Q5. Of all the teacher-made video lectures provided in the course, how many of them have you watched? I watched: 
• All the videos included in the course (100%) 
• Most of the videos (80%) 
• Some of the videos (60%) 
• Half of the videos (50%) 
• Less than half of the videos (40%) 
• Very few of the videos (20% or less) 
• None of the videos (0%) 

Q6. How much do the teacher-made video lectures assist your online learning? The teacher-made video lectures assist me – 
• Greatly 
• Moderately 
• Slightly 
• Not at all 

Q7. Do teacher-made video lectures motivate you more in class? 
• Yes 
• No 

Q8. How satisfied are you with the teacher-made video lectures? Here 1=Not satisfied at all, 5=Extremely satisfied 
• 1 
• 2 
• 3 
• 4 
• 5 

Q9. Do you prefer teacher-made video lectures to YouTube videos? 
• Yes 
• No 

Q10. If you answered ‘yes’ to the previous question, why? 
Q11. Did you benefit from teacher-made video lectures in your course? 

• Yes 
• No 

Q12. If you answered ‘no’ to the previous question, why (not)? 
Q13. Do you have any suggestions, ideas, or preferences regarding using teacher-made video lectures? Then, please, write your 
response. 
 

 




