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Study on Factors Affecting English Acquisition of
Chinese Minority Students Majoring in Nursing in a
Blended Learning Environment

By Yingchun Tan", Jie Yang® & Chunlin Yao®

Blended learning is an increasingly prevalent trend in College English acquisition.
This research seeks to study the influence of a blended learning environment to
English acquisition, and the differences between the high- achieving learners and
the low-achieving learners for Chinese minority preparation college students in
English acquisition. Eighty students were selected as the research subjects, and
the research instruments included guestionnaire and interview questions to collect
data. The study results show that a blended learning environment, to some degree,
can help learners overcome anxiety and cultivate autonomous learning abilities.
In addition, high-achieving language learners are willing to ask for help from
others when they encounter problems; they are able to choose their learning
strategies on their own, and have the strong ability of self-learning.
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Introduction

Current studies on second language acquisition (Wen & Johnson, 1997; Yao,
2010, 2014, 2019) find that learners’ characters are essential to the acquisition
activities, which determines the success or failure of second language learning.
Therefore, in recent years, many scholars (Norton & Gao, 2008; Yao, 2010; 2014,
2019) focus their studies on how the learners’ character-learning affect their
English acquisition.

China is a multiethnic and multilingual country with a population of over 1.36
billion, 56 ethnic groups recognized officially, and more than 130 languages spoken
(Yao & Zuckermann, 2016). Among them the Han people compose the largest
ethnic group, who constitute about 91.51% of the total population. The other 55
ethnic groups are called minority ethnic groups, except Hui, other minority ethnic
groups have their own language or languages, respectively.

In contemporary China almost all secondary school students from grade 7 to
grade 12 and college students are required to learn a foreign language, and even
primary students from grade 1 to grade 6 in some places. Most of the students
choose English as their foreign language to learn. The Chinese minority students
are also required to learn English, but they are different from other students in
China regarding English acquisition. Usually, English learning is the third language
acquisition to Chinese minority students and most of them learn English with the
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help of Chinese language (their second language). Usually Chinese minority
students’ English abilities are not as good as other Chinese students when they
graduate from high school.

In China the high school students who hope to continue their studies in a
college must succeed in the competitive college entrance examination. Usually a
perfect score for the examination is 750, while the required minimum entrance
score is from 500 to 700 according to the students’ hometown and the target
college’s academic position in China. For example, Tsinghua University is one of
the top universities in China, which requires that new students have an excellent
college entrance exam mark. In 2015 the required minimum mark was 704 in
Hebei province, in which 95.8% of its residents are Han people; while 637 was the
mark in Qinghai province where 47.7% of its residents are ethnic minorities.
Regarding these figures, the Chinese governments try to help more minority
students to access top universities.

Another way that the governments help minority students to access tertiary
education, especially top universities, is the Preparation College Students program.
This program was founded by the State Ethnic Affairs Commission of the People’s
Republic of China and the Ministry of Education of the People’s Republic of China
cooperatively in 1984. Through the program, the minority students can access a
university with an entrance score as much as 80 less than the minimum required
score. That is to say, minority students in Qinghai province with an entrance mark
of higher than 557 could apply for a preparation student position in Tsinghua
University in 2020. The preparation students will improve their knowledge studies
in high school (such as Chinese, math, English) in the preparation school in the
following year. If preparation students cannot speak Chinese fluently, one more
year is required to improve their Chinese abilities.

The Preparation College Students program requires the preparation students to
catch up with other freshmen in the level of all academic subjects (of course,
including English) after one academic year, which is a heavy task for them. At the
same time, they are faced with different English acquisition environments when
they begin their college preparation study. Usually, it is a teacher-centred learning
environment for Chinese primary and secondary students, but a blended learning
environment (BLE) for some preparation college students and college students.
Through the College English Curriculum Requirement, Chinese college students,
as well as preparation college students, are required to acquire English online after
class, and output English in class, while the English teacher is required to instruct
the students’ English acquisition in class (The Ministry of Education of People’s
Republic of China, 2007). Therefore, it is an urgent task for researchers and teachers
to study the factors that affect minority preparation college students’ English
acquisition in a BLE and try to help them to improve their English acquisition.
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The term blended learning (also called hybrid learning, technology-mediated
instruction learning, web-enhanced instruction learning, mixed-mode instruction
learning) is an increasingly prevalent term often used to describe the combination
of web-based technologies and face-to-face teaching, when used as an alternative
to more traditional course structures (Bonk & Graham, 2006). This mode of teaching
and learning brings together traditional physical classes with elements of virtual
learning (Garrison & Kanuka, 2004). Originally, blended learning first gained
widespread currency in corporate training situations describing the combination of
teaching and learning approaches that included coaching, mentoring, online interactions,
face-to-face classes and on-the-job training (Gruba & Hinkleman, 2012). This
training model is widely popularized and accepted within companies due to its
effectiveness, adaptability and flexibility, and thus has been gradually applied in
traditional school education.

In spite of its traceable origin, the term blended learning means many things
to many people, even within the relatively small online learning community. With
the development of studying blended learning, most scholars have agreed on the
definition of blended learning. The most common meaning of blended learning in
the literature is some combination of face-to-face instruction with online teaching,
such as forum, blog, and wiki (Vanslambrouck et al., 2018; Wichadee, 2017).

Scholars have paid attention to blended learning in three aspects. The first
aspect is to discuss what a learning environment is and how to establish a BLE
(Allen & Seaman, 2016; Bates, 2018; Lakhal & Meyer, 2019; Shih, 2010). For
example, Shih (2010) establishes a blended teaching and learning model combining
online and face-to-face instructional blogging. He believes that this model could
contribute to learning effectiveness and student satisfaction if the blended model is
implemented with sufficient supportive equipment and course plans; most
importantly, peer and instructor’s feedback and the blog characteristics like free
access, ease of revision, and interesting material for learning are major factors that
enhance students’ learning satisfaction by motivating them to learn effectively.
This model is still used by teachers in recent times. The second aspect is to evaluate
the learning performance in a BLE (Berga et al., 2021; Gjestvang, Haye, & Bronken,
2021; Jalinus et al., 2021). The research findings show that a blended environment
enables students to, “have the potential to foster innovative and flexible learning
opportunities” (Berga et al., 2021), to “acquire professional competence relevant to
practice” (Gjestvang, Haye, & Bronken, 2021), and to improve students’ cognitive
abilities, affective abilities, communication abilities, collaboration abilities, cooperation
abilities, and creativity abilities (Jalinus et al., 2021). The third aspect is to evaluate
the influence of a BLE on students’ learning styles, such as learning motivation
(Firat, Kiling, & Yzer, 2018; Yusoff, Yusoff, & Noh, 2017; Ryan & Deci, 2020),
self-control abilities (Zhu, Au, & Yates, 2016) and self-esteem abilities (Gioffre,
Borella, & Mammarella, 2017). These studies report that a BLE and these learning
styles (such as learning motivation, self-control abilities, and self-esteem abilities)
are interacted with each other. It is hard to say which one is the independent
variable and which one is dependent variable.
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In the beginning of the 21st century, blended learning appeared in China with
the contribution of textbook publishers. In order to enhance their products’
competitiveness, some textbook publishers offer supplementing online learning
materials in their leaning management system (LMS) and some forums for learners
to discuss with each other. Thus, the BLE was established in some universities in
China.

Since 1980s onwards, Chinese scholars have paid much attention to minority
students’ English acquisition (Wu, 2007). Their studies contribute to almost all
aspects of English learning, such as the management of minority education (Yang,
2006), learning motivation (Zhou, 2013), learning strategy (Xu, 2009; Xu & Cao,
2012), learning anxiety (Huang & Deng, 2008; Li & Lin, 2013), autonomous ability
(Liu, 2013; Wang & Wang, 2013; Zhang, 2005), and so on. The aforementioned
studies reveal some traits of Chinese minority students in English acquisition. First,
Chinese minority students prefer affective strategies to other strategies in English
acquisition (Xu, 2009). Second, the desire of integrated personal development is
the greatest motivation for Chinese minority students to learn English (Zhou,
2013). Third, 80% of the minority undergraduates experience moderate or high
levels of speaking classroom anxiety (Li & Lin, 2013). Fourth, learners’ autonomous
abilities are the most important factors affecting their English acquisition, which
determines the success or failure of their English acquisition to some degree (Liu,
2013; Wang & Wang, 2013; Zhang, 2005).

Chinese Minority Preparation College Students (CMPCS) are a special type
of Chinese minority college student— they are at the transition period from high
school students to college students. Unfortunately, few scholars focus on CMPCS
English acquisition, especially those majoring in nursing. Yao (2014) has studied
CMPCS’ English acquisition in a traditional learning environment and reveals
some characters of their English acquisition. Compared with other factors, four
factors including the learning strategy, the emotion in learning, the help-seeking
ability and the ability of autonomous learning are the most important factors
affecting the learners’ English acquisition, which determines the achievements of
the learning activities. In addition, the CMPCS’ anxiety levels are a little higher
than the moderate level, and their academic help-seeking abilities are at the
moderate level in English acquisition. Furthermore, CMPCS are weak at English
autonomous learning abilities and some of them cannot choose the learning
strategies on their own.

As blended learning is a newly-born teaching model in China, the study on
the factors affecting CMPCS’ English acquisition in a BLE is still not clear. Yao
(2014) has revealed that the four factors (including the learning strategy, the
emotion in learning, the help-seeking ability and the ability of autonomous
learning) are the most important factors affecting the learners’ English acquisition
in a traditional learning environment. Therefore, this study will investigate how the
aforementioned factors affect the English acquisition for CMPCS majoring in
nursing and analyze how language teachers can help the learners to improve their
English acquisition in a BLE.
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This study is an empirical and pilot study approved by the Committee of
Ethnics and Integrity in Research with Humans in Tanjin Chengjian University.
As we know, many factors can affect foreign language acquisition and it is
impossible to study all of the factors in one study. The previous studies (Cao &
Yao, 2010; Yao, 2011; 2014; 2019) report that factors such as learning anxiety,
academic help-seeking behavior, learning strategies and autonomous learning ability
play very important roles in English acquisition for Chinese minority college
students in a traditional class. Therefore, the current research tries to examine the
differences of English acquisition between the high-achieving learners and the
low-achieving learners of CMPCS majoring in nursing in a BLE regarding the
aforementioned aspects.

In the current study, the research instruments of questionnaire and interview
questions are used to collect data. In the first stage the researchers investigated 148
students’ data about their English learning anxiety, academic help-seeking behaviour,
learning strategies and the autonomous English learning ability. Then the
researchers identified the top 40 subjects (on their English examination results) of
the 148 students as the high-achieving learners and the bottom 40 as the low-
achieving learners. The data of the sample size of the 80 students were analysed
qualitatively and quantitatively to study the differences of English acquisition
between the high-achieving learner and the low-achieving in a BLE. Regarding the
differences, the study tries to find the factors affecting English acquisition of
CMPCS majoring in nursing in a BLE.

Research Subjects

In China there are nearly 3,000 new Preparation College Students in each
class year. These students are distributed among six universities. Take the year of
2019 as an example; 2,945 ethnic students were enrolled as Preparation College
Students. Among them, 846 students were enrolled in Southwest University for
Nationalities; 537 in South-Central University for Nationalities; 473 in Minzu
University of China; 414 in Dalian Nationalities University; 375 in Northwest
University for Nationalities; 300 in Beifang University of Nationalities (State
Ethnic Affairs Commission of the People’s Republic of China & Ministry of
Education of the People’s Republic of China, 2019). This study takes Minzu
University of China as the research location site, as this University is the oldest
university in the aforementioned universities, which has a high prestige in Chinese
higher education. In addition, one of the authors of this study has studied in Minzu
University of China. It is convenient to collect data in this University.

In the current study, all the subjects are selected from Preparation Education
School in Minzu University of China. At the beginning of the research study, all
the bilingual or multilingual students in the school (154 students) were investigated.
The researchers then collected 148 valid questionnaires which were from students
from 34 different ethnicities, such as Mongolian, Uygur, Kazak, Zhuang, Buyi,
Tujia, and so on. Of them, 48.6% (72 subjects) are male while 51.4% of them (76
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subjects) are female; 52.7% of the total sample size (78 subjects) come from rural
areas, while 47.3% of them (70 subjects) come from cities or towns (38 subjects
are from small towns, and 32 subjects are from the big cities). Their ages range
from 18 to 21 years old and the mean age is 19.2.

Research Content

This study focuses on the differences in four aspects (including English
learning anxiety, academic help-seeking behaviour, English learning strategies and
English autonomous learning ability) between high-achieving learners and low-
achieving learners of Chinese minority preparation college learners in a blended
learning environment. It aims to answer the following questions:

1. Are there any differences in anxiety degrees, anxiety performance, academic
help-seeking motivations, academic help-seeking behaviours and autonomous
English learning ability between high-achieving learners and low- achieving
learners in a BLE?

2. What kind of English learning strategy do the high-achieving English
learners or the low-achieving learners prefer?

3. How do these factors affect learners’ English acquisition in a blended
learning environment?

Research Tools

The study aims to study the differences between high-achieving learners and
low-achieving learners of minority preparation college students in their English
acquisition in a blended learning environment. It references the research tools of
previous studies on the differences between high-achieving learners and low-
achieving learners of Chinese college students in a traditional learning environment
(Yao, 2014), as well as in a BLE (Yao, 2017). The research tools include four
questionnaires and some interview questions. All questions in the questionnaires
have a five-point scale, including (A) Totally Agree, (B) Agree, (C) Neither Agree
Nor Disagree, (D) Disagree, (E) Totally Disagree.

The research method of interviewing is a complement data collection method
in the current study by which the researcher has a face-to-face communication
with the research subjects on the topic of English learning anxiety, academic help-
seeking behavior, English learning strategies and autonomous English learning
abilities. To relax the interviewee, the researcher records the interview by a
recorder rather than writes down what the subjects said on the spot. With the
interviewee’s permission, the researcher transcribes the interview materials after
the interview.

Research Process

The data are collected from a collective test. After all of the subjects are aware
of the research purpose and know the requirements, they are asked to finish the
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questionnaire on the spot while the test time is unlimited. When all the subjects
finish their work the researcher withdraws the questionnaires.

After 10 days of the questionnaire test, 20 subjects (10 male students vs. 10
female students; 10 students from rural areas vs. another 10 students from towns or
cities; 10 students who are high-achieving learners vs. 10 students who are low-
achieving learners, respectively) are selected randomly to do the individual
interviews.

After removing all of the questionnaires with incomplete information, the
researcher evaluates the operation and inputs the data into a computer. With the
help of the software SPSS 22.0, the Independent-Samples T-Tests are made to
exam whether there are significant differences between the high-achieving learners
and the low-achieving learners of CMPCS in their English acquisition in a BLE.

Results and Discussion

The study analyses its data. It finds the characteristics of Chinese students in
English acquisition and the differences between high-achieving learners and
low-achieving learners.

On English Learning Anxiety

Foreign language anxiety is “a distinct complex constructs of self-perceptions,
beliefs, feelings, and behaviors related to classroom language learning arising from
the uniqueness of language learning process” (Horwitz, Horwitz, & Cope, 1986, p.
128). 1t is useful to draw parallels between the foreign language anxiety and
another three related performance anxieties: communication apprehension, test
anxiety and fear of negative evaluation. Communication apprehension is a type of
shyness characterized by fear of, or anxiety about, communicating with people;
test-anxiety refers to a type of performance anxiety stemming from a fear of failure;
fear of negative evaluation, defined as, “apprehension about others’ evaluations,
avoidance of evaluative situations, and the expectation that others would evaluate
oneself negatively,” is a third anxiety related to foreign language learning (Horwitz,
Horwitz, & Cope, 1986, p. 130). Aslan and Thompson (2021) report that classroom
anxiety has a relationship with classroom performance and learning confidence.

Yao (2014) reports that the anxiety level for CMPCS in English acquisition is
a little higher than the moderate level in a traditional learning environment. Among
the three subtypes of English learning anxiety, the test anxiety is the highest while
the negative evaluation anxiety is the lowest in Chinese Preparation College
Students. The differences of the English learning anxiety between the two groups in
a BLE are revealed in Table 1.
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Table 1. Differences in English Learning Anxiety

High-achieving Low-achieving
learners learners T P
Standard Standard (two-tailed)
Mean L Mean L
Deviation Deviation
Communication 3.20 0.52 2.88 052 |2739| 0008
apprehension
Test anxiety 4.21 0.75 3.99 0.83 1.244 0.217
Fear of negative 2.86 0.33 2.85 038 |0127| 0899
evaluation
Foreign language 357 | 029 3.08 035 |6776| 0.000
anxiety

Table 1 reveals that the level of test anxiety as well as the fear of negative
evaluation for high-achieving learners are slightly higher than those of low-
achieving learners, but the T-test results show that there are no significant
differences between them (p = 0.217, 0.899, respectively; both are more than
0.05). Both groups are anxious of English exams (4.21 and 3.99, respectively) and
do not care about the negative evaluation (2.86 and 2.85, respectively). In the
interviews, some students said: “I am afraid of the English exam, especially the
College English Band-4 (or College English Band-6) exam. | am not afraid that
the teachers criticize at me. 1 know the criticism is helpful for me to improve my
English abilities.”

There are significant differences in the level of communication apprehension
and foreign language anxiety between high-achieving learners and low-achieving
learners in English acquisition (p = 0.008, 0.000, respectively; both are less than
0.05). In the details, the high-achieving learners have a higher anxiety level of
communication apprehension (3.20 VS. 2.88) and foreign language anxiety (3.57
VS. 3.08).

The aforementioned data show that both high-achieving learners and low-
achieving learners have a high level of anxiety in English acquisition (3.57 and
3.08, respectively; both are higher than the median level 3) in a blended learning
environment, which is harmful to their study (Yao, 2014). Therefore, the teachers
may need to focus on learners’ emotions in English acquisition and help the
students to lighten their anxiety.

On Academic Help-Seeking Behavior

Help-seeking is a kind of social behavior with which the help-seeker can get
help from others; it may be fundamental in the development of mature give-and-
take social relations with others, and it plays an important role in cognitive and
academic tasks as well (Gall, 1981). In Gall’s view, the help-seeking methods can
be divided into two kinds: instrumental help-seeking and executive help-seeking.
The former refers to instances in which the help requested is limited to the amount
and type needed to allow students to solve problems or attain goals for themselves,
while the latter refers to those instances in which the student’s intention is to have
someone else solve a problem or attain a goal on his or her behalf. Academic
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help-seeking is a necessary skill in second language acquisition, which to some
degree determines the success or failure of the second language acquisition (Yao,
2011). In the existing help-seeking literature, Denise, Barry and Todd (2021) study
the gender differences in academic help-seeking with the Help-Seeking Scales and
the Traditional Gender Script Questionnaire. On their report, those with higher
scores on the masculine gender script subscale Mastery and Control of feelings are
reluctant to seek help. However, studies about the differences between high-
achieving learners and low-achieving learners in academic help-seeking are very
limited.

Yao (2011) reveals that the academic help-seeking abilities for CMPCS are at
the middle-level in their English acquisition in a traditional environment; meanwhile
the students prefer executive help-seeking rather than instrumental help-seeking,
as most of them believe that English acquisition is only a kind of “rotting memory”
activity. The differences between high-achieving learners and low-achieving learners
in academic help-seeking are revealed in Table 2.

Table 2. Differences in Academic Help-Seeking

High-achieving Low-achieving
learners learners T P
Mean Star}da_lrd Mean Star}da_lrd (two-tailed)
Deviation Deviation
Instrumental 277 | 060 248 058 |2882| 0005
help-seeking
Executive 3.70 0.49 3.24 069 |4676| 0.001
help-seeking
Academic 3.23 0.38 2.86 042 |5568| 0.000
help-seeking

Table 2 shows that the level of executive help-seeking for high-achieving
learners and low-achieving learners are 3.70 and 3.24, respectively. Both of them
are higher than the median level (3), while the levels of instrumental help-seeking
are 2.77 and 2.48, respectively. Both of them are lower than the median level (3).
The research data show that both high-achieving learners and low-achieving learners
of minority Preparation College Students prefer the executive help-seeking rather
than the instrumental help-seeking.

Another finding is that the levels of academic help-seeking (3.23 vs. 2.86),
executive help-seeking (3.70 vs. 3.24) and instrumental help-seeking (2.77 vs.
2.48) for the high-achieving learners are higher than those for low-achieving
learners. All of the differences are significant (p = 0.000, 0.001, 0.005, respectively;
all are less than 0.05), which may indicate that high-achieving learners are more
willing to ask for help from others than the low-achieving learners.

The aforementioned findings are similar with those reported in Parnes,
Kanchewa, Marks, and Schwartz (2020), which indicate that high-achieving
students ask more questions than low-achieving students over time. In the
interview process, some low-achieving learners tell the researcher that they rarely
ask for help from others in the class forum or after class as they do not learn
English well and are ashamed of asking help from others. They also feel that their
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teachers are not patient enough to them. When they meet some problems in their
English acquisition, they prefer to get the answers directly from other students.
These factors result with low-achieving learners being unwilling to ask help from
others.

On English Learning Strategy

Learning strategies are defined as, “specific actions, behaviors, steps, or
techniques—such as seeking out conversation partners, or giving oneself
encouragement to tackle a difficult language task—used by students to enhance
their own learning” (Scarcella & Oxford, 1992, p. 63). They are composed of at
least six sub-strategies: memory strategy, cognitive strategy, metacognitive strategy,
compensation strategy, affective strategy and social strategy (Ardayati & Ramasari,
2021; Oxford, 1990).

The previous study (Yao & Ren, 2011) reports that CMPCS cannot choose the
learning strategies on their own, or select the strategies instinctively in a traditional
learning environment. Most of them only know the memory strategies and
compensation strategies while they are weak at the social strategies and affective
strategies. The differences between high-achieving learners and low-achieving
learners of minority Preparation College Students in English learning strategy in a
BLE are revealed in Table 3.

Table 3. Differences in English Learning Strategy

High-achieving Low-achieving
learners learners T P
Standard Standard (two-tailed)
Mean L Mean L
Deviation Deviation
Memory strategy 4.22 0.45 4.18 0.19 0.581 0.563
Cognitive strategy 3.51 0.66 2.88 0.46 4981 0.000
Metacognitive 321 | 039 | 271 | o028 |6513| 0000
strategy
Compensation 389 | 028 3.64 019 |4646| 0.000
strategy

Affective strategy 2.76 0.37 2.59 0.34 2.218 0.030

Social strategy 2.76 0.39 2.68 0.44 0.890 0.376

Table 3 reveals that the mean scores of high-achieving learners are higher than
low-achieving learners in all six strategies (4.22 vs. 4.18, 3.51 vs. 2.88, 3.21 vs.
2.71,3.89 vs. 3.64, 2.76 vs. 2.59, and 2.76 vs. 2.68, respectively). It means that high-
achieving learners apply more strategies in English acquisition than low-achieving
learners. This result is consistent with those reported in Dwinka (2020).

There are significant differences between high-achieving learners and low-
achieving learners in the applying of cognitive strategies, metacognitive strategies,
compensation strategies and affective strategies (p = 0.000, 0.000, 0.000, 0.003,
respectively; all are less than 0.05), while no significant differences were found in
the memory strategies and social strategies (p = 0.563, 0.376, respectively; both
are more than 0.05). Part of the reasons for the findings is that in China teacher-
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centred classroom learning has dominated English education for a long time. In
this model, teachers have sovereign power to determine what to teach and how to
teach. At the same time, recently almost all Chinese high schools put the college
entrance rate at a most important position, and students are asked to practice more
for examinations. This learning model causes the students to think highly of
acquiring language knowledge and the memory strategies in language acquisition,
but look down on the communicative abilities and the social strategies (Yao, 2017).
Although studying in a blended learning environment, they are still used to the
memory strategies in English acquisition.

On English Autonomous Learning Abilities

Autonomous learning ability is the ability to take charge of one’s own learning,
to have, and to hold the responsibility for all the decisions concerning all aspects
of this learning (Du, 2020). Autonomous learning is seen (Du, 2020; Holec, 1981)
as a double process; it entails learning the foreign language as well as learning how
to learn the foreign language.

In the last 30 years many scholars (Aripova, 2021; Lou, 2021; Marantika, 2021;
Vakilifard & Sabokbar, 2021) discuss the definition and connotation of autonomous
learning, the affection aspects of autonomous learning and how to help the learner
to cultivate autonomous abilities.

Based on the definitions of autonomous learning, the current study divides
English autonomous acquisition abilities into five aspects: knowing the learning
purpose; setting up learning schedule and learning goals; selecting suitable learning
strategies; adjusting learning strategies; adjusting and evaluating English learning.
The previous study (Cao & Yao, 2010) reports that CMPCS are weak at English
autonomous acquisition abilities in a traditional learning environment; most of
them aren’t good at selecting suitable learning strategies, adjusting learning
strategies, adjusting and evaluating English learning. The differences between the
two groups in English autonomous learning abilities in a blended learning
environment are revealed in Table 4.

The data in Table 4 reveal that high-achieving learners have stronger autonomous
learning abilities than low-achieving learners (2.57 vs. 1.95), and the differences
are significant (P = 0.000 <0.05). Furthermore, high-achieving learners are
significantly better than low-achieving learners on all the subcategories of
self-learning ability except the selecting suitable learning strategies (2.51 vs. 2.18,
2.57 vs. 2.16, 2.41 vs.2.09, 2.74 vs. 1.76, respectively), and the differences are
significant (P = 0.007, 0.002, 0.004, 0.000, respectively, all are less than 0.05). The
aforementioned results suggest that there is a positive correlation between students’
self-learning ability and their academic achievement in English acquisition in a
blended learning environment.
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Table 4. Differences in English Autonomous Learning Ability

High-achieving Low-achieving
learners learners T P
Standard Standard (two-tailed)
Mean L Mean L
Deviation Deviation

Knowing the

. 251 0.53 2.18 0.53 2.748 0.007
learning purpose

Setting up learning

257 0.54 2.16 0.59 3.248 0.002
schedule

Selecting suitable

. . 2.11 0.46 1.97 0.36 1.523 0.132
learning strategies

Adjusting learning

. 241 0.52 2.09 0.44 2.989 0.004
strategies

Adjusting and
evaluating English | 2.74 0.72 1.76 0.57 6.681 0.000
learning

English
autonomous 2.57 0.30 1.95 0.19 11.172 0.000
learning ability

Interviews in the study verify that high-achieving learners have stronger
self-learning abilities. Most of them have the following features: understanding of
the teaching intent and teaching purpose, willing to develop study programs,
having strong perseverance, willing to learn from others and constantly adjust their
learning methods.

Conclusion

As said above, the previous studies (Chen, 2021; Chen & Chen, 2018; Setya
& Anis, 2020; Xiao & Liu, 2021; Yao, 2014) find that in a traditional learning
environment the CMPCS’ anxiety levels are a little higher than the moderate level
and their academic help-seeking abilities are at the moderate level; they are weak
at English autonomous learning abilities and they cannot choose the learning
strategies on their own. This study gets the similar results of CMPCS’ English
acquisition in a blended learning environment. The comparison results show the
degrees of anxiousness in a blended learning environment are a little lower than
those in a traditional learning environment, while no notable difference in the
abilities of academic help-seeking and choosing English learning strategies. That
Is to say, a BLE in some way can help learners overcome anxiety (Lane, Hoang,
Leighton, & Rissanen, 2021) and cultivate autonomous learning abilities (Wang,
Chen, Tai, & Zhang, 2021), as a BLE can give learners more freedom to control
one’s own learning activities.

The results in this study suggest that both high-achieving learners and low-
achieving learners experience a high degree of anxiety. High-achieving learners are
willing to ask for help from others when they encounter problems or difficulties;
they are able to choose learning strategies on their own, and have a strong ability
for self-learning. However, some of the low-achieving language learners are not
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willing to seek for instrumental help when they encounter problems or difficulties;
parts of them are not good at choosing their suitable learning strategies, and they
are weak at self-learning abilities. Although we cannot contribute the achievement
of English acquisition only to the aforementioned factors, it is undeniable that
these factors are important factors which influence their English acquisition in a
blended environment for CMPCS.

Both high-achieving learners and low-achieving learners of minority preparation
college students experience a high degree of anxiety, which is not a good
environment for conducting to the students’ physical and mental growth, let alone
their English acquisition (Yao, 2014). Therefore, in the teaching process, teachers
should not only teach students knowledge, but also help ease the anxiety of
co-construction of English knowledge, which requires the teachers to improve
their teaching quality, and to master more psychological knowledge and provide
students with rich and diverse lectures (Wang, 2012). They are also required to
become friends with students and stimulate the students’ academic interests (Wang,
2010). Traditionally, Chinese students and their parents look highly upon their
academic performance and their teachers’ attitudes toward them. Teachers’ praises
or criticisms to them in some way determine their feelings in English acquisition.
Teachers, therefore, are suggested to praise students rather than pick up their errors
in their English teaching. In one sentence, the teachers may need to try all the
methods to lighten the students’ anxieties in their English acquisition.

Academic help-seeking abilities are the necessary abilities for the success of
language acquisition. The current study finds that due to the fear of being
embarrassed, some learners, especially the low-achieving learners, do not want to
ask for help from other persons when they encounter difficulties in their English
acquisition. In order to help students to cultivate academic help-seeking abilities,
teachers may need to encourage students to ask questions and help them become
more confident in themselves. In addition, some tutorial lectures may need to be
established where students can get help from teachers.

As said above, all the learning strategies are equal to each other. Neither one
Is better nor worse than the others. The current study finds that both high- achieving
learners and low-achieving learners of preparation students only prefer the memory
strategies. Some reasons for that are that the learners do not master more necessary
language learning strategies, which requires teachers to offer students some help.
English teachers, on one hand, should master a variety of learning strategies, and on
the other hand should be familiar with students’ different learning characteristics. In
addition, some programs about strategy on language acquisition need to be
established where students can master more strategies, and the ways to choose
suitable strategies. Similarly, teachers may be able to better help students with
choosing individual strategies. In this way teachers may be able to help students
better with choosing individual learning strategies, and the English acquisition
activity can play a multiplier effect.

Most importantly, teachers may need to help students improve their English
autonomous learning abilities. The current study reveals that CMPCS are weak in
their English autonomous learning abilities, which is not consistent with the
teaching aims set by the College English Curriculum Requirement (The Ministry
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of Education of People’s Republic of China, 2007). Therefore, teachers should
help learners (especially the low-achieving language learners) with autonomous
learning abilities. They also need to help them with developing learning plans,
scheduling study time, choosing strategies as well as checking the strategies’
implementation. English teachers, therefore, need to explain the significance of the
autonomous learning ability to the learners and invite some high-achieving learners
to share their successful experience with others. The learners, in this way, can master
not only the knowledge of the English acquisition abilities, but also the skills of
regulating their abilities.

In summary, it is an unavoidable fact that some learners are good at English
acquisition while others cannot learn English well. Therefore, teachers should look
straight at the discrepancy and concern about the learners, especially of the low-
achieving learners. They should help them overcome anxiety, develop academic
help skills, choose the suitable strategies, and constantly improve the self-learning
capabilities.

The current study takes Chinese minority preparation students as research
subjects. The aim of the research is to help the CMPCS’ English acquisition in a
BLE, as well as to call for more attention to their acquisition. As said above, many
factors affect minority students’ English acquisition. Because of the limitation of
time, the current study only examines the differences between high-achieving
learners and low-achieving learners on four aspects. Maybe there are still some other
important factors for the CMPCS’ English acquisition. It is hoped that further
studies be carried out regarding the factors affecting their English acquisition in a
BLE.
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Appendix

1. Questionnaire of Foreign Language Classroom Anxiety Scale (FMEBRE S
FERRE ) (Yao, 2014)

W44 name_ TS| gender HAESEH born R ethnic_

FEE{EHE address Bt ZH3E mobile number

Al EAMER BRI G 5.0 (1 never feel quite sure of myself when |
am speaking in my foreign language class.);

A2, FAHOAMER E2J0H (1 do not worry about making mistakes in
language class.);

A3. HMER 2 IfnERA 2% (1 tremble when | know that 1I’m going to
be called on in language class.);

A4 AMTER LW Z T AR B AT 4 2 BB F I (It frightens me
when I do not understand what the teacher is saying in the foreign language.);

A5, R EEEZAMER, REARSEZAHL (It wouldn’t bother me at
all to take more foreign language classes.);

A6. FAMEURRERR— LRI N 25 ¢ K% (During language class, |
find myself thinking about things that have nothing to do with the course.);

A7, BB IF 2 TEIERE L H 24 (1 keep thinking that the other
students are better at languages than 1 am.);

A8. WHAMETR I —L8/ NS REEA (1 am usually at ease during tests
in my language class.);

A9. IMER LR A HE IR 5 I I (I start to panic when | have
to speak without preparation in language class.);

A10. FAHLIMERAREEL (I worry about the consequences of failing
my foreign language class.);

All, A AL NFESME R B2tk 00iAZ(1 do not understand
why some people get so upset over foreign language classes.);

A12. FMEIR FAREIK DAEUIE R VE 4R T (In language class, | can get
so nervous | forget things I know.);

Al3. fEAMER EES KT 2RI B (It embarrasses me to
volunteer answers in my language class.);

Al4. FIANE N IEEAKE]E 5K (1 would not be nervous speaking the
foreign language with native speakers.);

AL5. ANHRAMEZ T AR 2 IRAETE (1 get upset when | do not
understand what the teacher is correcting.);

Al6. XM AMEHERIFIR TS, B 2KEFELE (Even if 1 am well prepared for
language class, | feel anxious about it.);

AL7. ZHIEGEAE L EAMER (1 often feel like not going to my language
class.);
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A18. fEAMER ERSIRELE (1 feel confident when | speak in foreign
language class.);

A19. FMEZIMEAE AR R F 0 (1 am afraid that my language
teacher is ready to correct every mistake | make.);

A20. Pl Ny 2 B ) e R RO BRI (I can feel my heart
pounding when I’m going to be called on in language class.);

A21. HMEE AR AT B 43I (The more | study for a language
test, the more confused I get.);

A22, ASTEFRAIMITHER 2 F K77 (1 do not feel pressure to prepare
very well for language class.);

A23. RS H AN R 2= B PR IR EF (I always feel that the other
students speak the foreign language better than 1 do.);

A24. 1EHABF 2 AT 005 2R H07#E (1 feel very self-conscious about
speaking the foreign language in front of other students.);

A25. AMEURIMBEEEIR P, FALOERA L (Language class moves so quickly
| worry about getting left behind.);

A26. & EAMEREE FHADRE S S IKRAIAZE (1 feel more tense and nervous
in my language class than in my other classes.);

A27. TEAMB IR R Pl i 2 B Kok A 2 (1 get nervous and
confused when | am speaking in my language class.);

A28. % FAMEIRIES FERBIAE.0 (When I’'m on my way to language
class, | feel very sure and relaxed.);

A29. W ESMEZIM IR — MATR S EEEIRAZ (1 get nervous when
I do not understand every word the language teacher says.);

A30. “EAMEEREEI 2 Z N NS (1 feel overwhelmed by the number
of rules you have to learn to speak a foreign language.);

A31. BEAMERTRCHIEZEEE (1 am afraid that the other students will
laugh at me when | speak the foreign language.);

A32. FIAME NAE—& B4 FH7E (1 would probably feel comfortable
around native speakers of the foreign language.);

A33. Z i ) F 50 B A1 1) A RS 55K (1 get nervous when the
language teacher asks questions which I haven’t prepared in advance.).

2. Academic Questionnaire of Help-seeking Scale in English Acquisition (¥

B TSR B 1) (Yao, 2014)

24 name_ MRS gender_ HIAEMEH bom_ RJE
ethnic
FEEfEHE address I Z Hi% mobile number

H1 9B B A1) 8, e R SH R EMER, BRE TS
FRARIX A4 ZS (When | meet difficulties in learning, | go to internet or check
reference books.);
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H2. H3Rfss 1 AN AFITE B CASEAT AT, 3Rt I Ekfm = i

fi (when I cannot find out the reasons for my mistake, | will ask for help from my
teachers or classmates.);

H3. X TAZHEH, HiER AT (I invite others to complete
my assignments if | do not know how to finish them.);

H4. WGBSR R, ReTEZIMeFE 745K —%5or (1 ask for
tips from my teachers or classmates if I meet difficulties in learning.);

H5. B SR 3 H Cahah i e i B, (EXAHEUR BRI, Fr A3 2175731
NEFREFZZ (I know I can solve the problem if | try my best. However, in
order to save my time and energy, | prefer to get the keys from others directly.);

H6. S4B R BRI AT, WS BERERT, BEZIEH (If
I cannot understand my teacher in English class, | will ask for explanation on the
spot.);

H7 3487 I Hhid BN AE, IRASERR NI A v B, B3
F5e4 A (If | cannot understand my teacher in English class, | will ask for
explanation after class.);

H8. Seif > i@ Bl sy, AR 22 5 o N B2 (IF |
meet difficulties in English learning, I will ask for the keys from others directly.);

HO. BEIALHE H RSB AL (If 1 meet difficulties in my English
assignments, | prefer to copy the keys from others.);

H10. BEASHRE, REEN EEEMRER ((f | meet difficulties
in my English assignments, | prefer to find the keys from websites.).

3. Appendix Three English Learning Strategy Questionnaire (3522 >] 5R#%
AR ) (Oxford, 1990; Chinese translated by the author) (Yao, 2014)

W4 name_ PEH] gender HAEHEHA bon_ RE
ethnic
FEE{THE address Bt Z 1% mobile number

S1. L BEHLRIMFAMTOE 2 AR AR (1 think of relationships
between what | already know and new things I learn in English.);

S2. N T iefEHr R iy, e lE XA okiE A (1 use new
English words in a sentence so | can remember them.);

S3. ey AR ] AR S o0E A S E e R,  DUMEI EEA
FLZ (1 connect the sound of a new English word and an image or picture of the
word to help me remember the word.);

S4. FoAENR G H A EF HI G S, LM E itk
(I remember a new English word by making a mental picture of a situation in
which the word might be used.);

S5. WM EI T Akid A4S (I use rhymes to remember new
English words.);
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S6. FAFHINARRREATF (1 use flashcards to remember new English
words.);

S7. WA T BAARE K (1 physically act out new English words.);

S8. T E JULEAE (1 review English lessons often.);

S9. oA T R I IAERA . FRRECR ) AL E, ok
CAEAFEEAZ (I remember new English words or phrases by remembering
their location on the page, on the board, or on a street.).

S10. A HEBUEE FCEFLF LR (I say or write new English words
several times.);

S11. A FTE AT LLRIE N BHER A —HF (1 try to talk like native
English speakers.);

S12. o2 FEiER K3 (1 practice the sounds of English.);

S13. ot s RAEARR T L (1 use the English words |
know in different ways.);

S14. HLLIFHEFF X% (I start conversations in English.);

S15. oF LIl kS AT HE B (I watch English TV shows
spoken in English or go to movies spoken in English.);

S16. FR g SCHONRINTES) (1 read for pleasure in English.);

S17. FAVUIHERICEIL. 55 HEEU24R ™ (1 write notes, messages,
letters, or reports in English.);

S18. e SElg LB ) E (IR BRI —iE), AR5 RIS
(I first skim an English passage (read over the passage quickly) then go back and
read carefully.);

S19. FRTEIRMIERE BT A FEA R A (1 look for words in my
own language that are similar to new words in English.);

S20. FoHHIELERMB T (1 try to find patterns in English.);

S21. RAAEILETFAEIT R, R B ORI, #ELL 7R rEE (1
find the meaning of an English word by dividing it into parts that | understand.);

S22. WALZEFIZA)FN% (1 try not to translate word-for-word.);

S23. o HENT BB 1B A9 S B E (1 make summaries of
information that | hear or read in English.);

S24, BEEIAMBM LR Y, REEH/EMEE (To understand
unfamiliar English words, | make guesses.);

S25.AER T, AR RAFI B AU, WS EHRFMBE
(When | can think of a word during a conversation in English, | use gestures);

S26. WIRIMAFNEFEIEZEAY, RSACOIEHT (1 make up new
words if I do not know the right ones in English.);

S27. Rt BB A TS EAT 8 (1 read English without
looking up every new word.);

S28. o HHEIERE E/MANEE U4 (1 try to guess what the
other person will say next in English.);
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S29. 4N R IRAEAERIEAN TR, Foos F Ol 1) - B im] 2R AR [FI R 1)

=8 (1 can think of an English word, | use a word or phrase that means the same
thing.);

S30. W REFHHSZSTEE (1 try to find as many ways as | can to use
my English.);

S31. o m LRI EE R, LTI A 2 FFEL (1 notice my
English mistakes and I use that information to help me do better.);

S32. Y5 AfEUIEIERS, 25 EIAVFEE (1 pay attention when someone
is speaking English.);

S33. HABINELEA OOV 9ETE 213 (1 try to find out how to
be a better learner of English.);

S34. WU mS R, PMES 298 R R 255 (1 plan my schedule
so | will have enough time to study English.);

S35. oA JOERIEII AL FEE (1 look for people | can talk to in
English.);

S36. o R EFRHIS B ESEE (1 look for opportunities to read as much as
possible in English.);

S37. X et B ae S RA A TG B AR (1 have clear goals for
improving my English skills.);

S38. W EMHERAzA S T ERIFEPFERE (1 think about my progress
in learning English.);

S39. #FHIWKRB|FHEM BN, HSREBEM (I try to relax
whenever | feel afraid of using English.);

S40. RMFFRAR M2 uiss, FRIGZ N H 2 39 (1 encourage
myself to speak English even when | am afraid of making a mistake.);

S41. MIREIGET A RIFRIE, EESMEEEHD (1 give myself a
reward or treat when I do well in English.);

S42. W VER IR B H IOERZ2 B 2% (1 notice if | am
tense or nervous when | am studying or using English.);

S43. ARG RAETE 57> HidE (1 write down my feelings
in a language learning diary.);

S44. YIRAEFIAERN, R IRAMATAESE (1 talk to someone else
about how | feel when | am learning English.);

S45. WFLERrAE )T, FRIGMEIEEEE, SO HYF— (If | do
not understand something in English, 1 ask the other person to slow down or say it
again.);

S46. MFKULTIERS, FiEASHE N ERER N IEFRAIE R (1 ask English
speakers to correct me when | talk.);

S47. FANRIFIZEA SRS TEE (1 practice English with other students.);

S48. FKBHILEREE A (1 ask for help from English speakers.);

S49. FRLATEE R [ 5 (1 ask questions in English.);

S50. FRAHZNETEIEE K KAk (1 try to learn about the culture of English
speakers.)
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4. Questionnaire of Autonomous English Learning Ability (& H F2 68
JTAERA) (Yao, 2014)

24 name PRSI gender_ HIAEMEH bom_ RJE
ethnic
FEEfEHE address I Z Hi% mobile number

AUL. XM Z: H S5 ZSR P TR (1 am familiar with the teaching
purposes and teaching requirements.);

AU2. fEZUM R B R4 B R HIRE L (I can set
up my learning goals on the teacher’s requirements.);

AU3. MBI B AL A B O T B, R AR F55 )
2#>1(In order to achieve my goals that are set up on the teacher’s requirements
study English hard.);

AU4. FRREFI MR AUMAE RS FRBCETZ A s A1 5 e 1B
K& (1 always understand the purpose of teaching activities and know how
these activities improve students’ language skills.);

AUS. PR FR A ReER EEUME R RSO (I can keep up with the
learning progress with my English teacher.);

AUG. B 1 #UmAm & B 5 2RS5BT B Ol = SR B i
(except completing teacher’s assignments, |1 have my own plan to study English
after class.);

AU7. 48 B & Shaffiar s 2] BFRIEHL (1 can set up my own learing
goals on my actual situation.);

AUS. 2RI DL (I can adjust my learning programs in new
situations.);

AU9. FRITEiE 2 ST [R] 150 (1 can manage my English learning time.);

AUL0. R4 (RZFFAEA RN FIERAFSL S > B AR O (1 can set
up my learning objectives on ‘College English Syllabus’.);

AULL. XF22 > SRm& 1) 17 st (I know how to choose the suitable
strategies myself.);

AUL2. A BRI sRg 15O (When 1 listening to English, |
use listening strategies consciously.);

AU13. A =R A RCEPREIE TS BL (When | communicate in English,
| use communication strategies consciously.);

AUL4. A =R HA R sk ms 15 oL (When | read in English, | use
reading strategies consciously.);

AU15. BT A BEERIETE O (When | write in English, | can
use writing strategies consciously.);

AU16. X732 Fr SRmg A A 45500 (I can monitor my communication
strategies effectively.);

AUL7. X5 /ESRmS A M50 (I can monitor my writing strategies
effectively.);
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AU18. i ] St SR ms 45 FH ) 44530 (1 can monitor my reading strategies
effectively.);

AU19. X7 7 S A F O 3215450 (I can monitor my listening strategies
effectively.);

AU20. P47 > 751k LAER A7 AR B ) AT D M B O (1 always
evaluate my learning strategies to identify my learning problems and try to solve
them.);

AU21. ZiREB% AR S YIE LIRSS (I can realize whether my
learning strategies are workable.);

AU22. FEIRIN T FHRE PN S J60E . s HSEREDNL (1 look for
the opportunities to learn and practice English consciously.);

AU23. o e A F T 98 15 2 5] A5 R 2= 115 &L (I can control my
negative emotional factors in English learning.);

AU24. FIH B % RIEEN (1 try to use all my resources to learn
English.);

AU25, BT RR N 2IVE 5 se b L2010 (I try to practice my
English knowledge.);

AU26. 54 N &51E= S H (I always learn English with others
corporately. );

AU27. TEEF P REEIREIE SHRIIEN (I can realize my
errors in English acquisition.);

AU28. fERIRBIEE R [F] RE S HR BVEE R IE A, RO N4 it B 1R
R (1 can correct my errors by myself in English acquisition.);

AU29. e IEFA Ry 2t 3 SOy — AN S HE 5 7 I F R
{1t (I can choose the effective ways to learn English efficiently.);

AU30. 7E58 A THE 5 AR5 A2 e 5 [R5 A il 5 CIse T o4l 58
RHIE S (1 always complete my English learning task and check my English
acquisition plan concurrently.);

AU3L. 1E5E A TE 5 AE55 112 A e 15k 2 I S8 B O i R
fid 1% &L (I always complete my English learning task and check my
comprehension of learned knowledge concurrently.).

5. Interview Questions (Yao, 2014)

W4 name_ M| gender_  HIAEFEH bon_ . RIE
ethnic
FEEfEHE address BEZ HE1E mobile number

1 RRMER EETEDR, AhA? RN FRRIEERL, Atta? )2
BB SR 5SS, A SR S PR SHE.OZ 22Tt
¥, N4 ? (Do you like attending English lecture? Why or why not? Are you
afraid of English test? Why or why not? Are you interested in communicating in

638



Athens Journal of Education November 2022

English? Why or why not? Are you scared of being criticized by your English
teacher? Why or why not?)

2. 5 S Sl B ] R R S IR S A UE RS IR AR X L ? et A?
PRE A EMATE AT B, NH4? (When you meet difficulties in English
learning, where do you want to get help? Why? What kind of help do you want to
get? Why?)

3. JEE IR PR S R B i seiE Be], et 42 BEIAIA
IR R Al R ORI R S, A B SEEAS RS
BIRXERS, fR2 TS BE STHIRTEREChr, A S JaEd e ir
e I R 245 7 RN EE A R R Sl 2 3 7 DAEIR R
% /D MPRAE  ) TRIE 7 ARIA N IRES 7 =) SREE fE & /R ? (Do you remember
English words by rotting? Why or why not? When you meet new words in reading,
do you guess its meaning on context? Why or why not? When you have
difficulties in expressing in English, do you employ gestures to help your
communication? Why or why not? Do you feel anxious in learning English? Do
you think the feeling of anxiety will affect English acquisition or not? How many
English acquisition strategies do you know? Which strategy (or strategies) is (or
are) the best for you? )

4. Ll SRR PR 1 ARBUM B2 H B AIRHR I ZR ? IR02 15
NH CHE A TR 7 RS SR o S 3RS B 2R ST RIS 2] 5
i ? PRIE A OE E SRS ) ER S & B i 2105 M
2] XM ? (Do you know the teaching purpose and your English teacher’s
requirement to you? Do you set up your English learning schedule? Can you set up
and adjust your English learning schedule and strategy? Do you often consider
how to learn English well?)

5. VRINARZ IS 22 ST I Z#BAWELE?  (In your opinion, what factors
affect English acquisition?)
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