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ABSTRACT 

The 2019/2020 academic year brought historic opportunities for faculty to 
manage virtual exchanges (O’Dowd, 2021), yet limited research exists on how 
teachers develop their capacity within these programs. As educators 
collaborating on a transnational virtual exchange, we aim to investigate the 
process that teachers go through as they co-develop and collaborate in a 
transnational virtual exchange from our experiences and perceptions. We ask: 
To what extent do previous lived experiences mediate the process of teacher 
capacity building in a transnational virtual, collaborative exchange? This 
collaborative qualitative autoethnography case study explores our experiences as 
four instructors from the United States and Hong Kong, reflecting our 
experiences as they relate to teacher capacity building in transnational virtual 
exchange. The data suggests that previously lived international experiences 
assisted the instructors in capacity building within a virtual exchange and 
brought into question the role of cultural humility. 
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INTRODUCTION 

In the current climate, where mobility between and within countries is limited due 
to public health concerns surrounding the coronavirus disease 2019 (COVID-19) 
and/or political disagreements, developing and implementing transnational, 
virtual learning experiences is an important method for building empathy and 
inter-cultural understanding among students of diverse backgrounds. While the 
2019/2020 academic year brought forth a historic level of faculty opportunities to 
manage virtual exchanges (O’Dowd, 2021), there is limited research available on 
how teachers develop their capacity to build and deliver these types of courses.   

The lack of research on capacity building for virtual exchange leaves faculty 
who initiate collaboration with another institution to do so without knowledge of 
the lessons learned from faculty who have previously collaborated in a virtual 
exchange. The aim of our study is to add to the existing literature focusing on how 
researchers and educators collaborate in a virtual exchange. It is our goal is to 
share the process, through our own experiences and perceptions, that teachers go 
through as they co-develop and collaborate in teaching in a transnational virtual 
space.   

LITERATURE REVIEW 

Virtual Exchanges 

Virtual exchange refers to the engagement of groups of learners in online 
environments for intercultural interaction and collaboration with partners from 
other cultural contexts or geographical locations as an integrated part of 
coursework, while under the guidance of educators and/or expert facilitators 
(O’Dowd & Lewis, 2016; O’Dowd, 2018). They have been shown to provide 
students with greater mobility without the traditional expenses of relocating to 
another country to pursue their formal education (Custer & Tuominen, 2017; de 
Wit, 2016; Elliott-Gower & Hill, 2015; Soliya, 2020). Virtual exchanges provide 
the ability for international partnership with universities, faculty, and students. 
Virtual exchanges can be subject specific, service led, and utilize shared resources 
such as a shared syllabus approach (O’Dowd, 2018). 

Virtual exchanges are known to contribute comprehensively to 
internationalization at home (Lee & Cai, 2019; Morris et al., 2018), through 
improving cross-cultural understanding (Caluinau, 2019), promoting and 
developing global competencies (Bassani & Bachem, 2019; Toner, 2018), and 
fostering equity for their participants (Custer & Tuominen, 2017; de Wit, 2016; 
Elliott-Gower et al., 2015; Soliya, 2020). These online pedagogical platforms 
have been used by educators to promote multicultural competencies for students 
to navigate their interconnective world (Riel, 1993). Virtual exchanges also allow 
participants to gain differing perspectives from their own (Cifuentes et al., 2000). 



Journal of International Students  

137 

The 2019/2020 academic year provided faculty historic levels of opportunities to 
facilitate virtual exchanges (O’Dowd, 2021) and yet, there are few resources 
available on how to build collaborative efforts in this space.   

Collaborative Teaching  

Faculty collaborations allow for professional growth and networking 
abilities. Christianakis (2010) states, “collaboration between different 
practitioners can offer opportunities for interdependence, diverse thought and 
blurred boundaries” (p. 113). This development of a collaborative community of 
practice allows for theory and practice connections to be made (O’Dowd & Dooly, 
2022). Teachers' participation in collaborative efforts enables them to gain new 
comprehension of themselves as an educator, their pedagogical approach, and 
their course content (Johnson, 2009). In a virtual context, collaborative 
communities of practice promote teacher development among the faculty who 
participate (Macia & Garcia, 2016).    

There has been support for collaborative teaching capacity building through 
community of practices in the context of COVID-19. Knight (2020) posited that 
online collaborations with already-established professional connections can help 
in overcoming isolation. Moreover, Knight (2020) offered four key principles for 
practitioners in virtual exchange collaborations; “(a) practitioners must participate 
in professional communities; (b) practitioners need to be granted enough time for 
development to occur; (c) mediators (both technical platforms and community 
leaders) have to provide ongoing support to practitioners; and (d) relationships 
among practitioners, regardless of their relative experience, are both collaborative 
and mutually beneficial” (p. 301). O’Dowd and Dooly (2022) found that teachers 
who participated in a community of practice for virtual exchange felt a sense of 
professional development as they implemented new innovative approaches in 
their teaching and expanded their professional network. While the existing 
literature does support the initiatives of virtual faculty collaborations, there is still 
limited research on the topic. The expansion of virtual exchange over the COVID-
19 pandemic has called for a need to address faculty development within these 
changes.  

Lived experiences can play a large role in teachers understanding their 
students’ experiences within the classroom, through that of their own past lived 
events (Campbell, 2008).  Within virtual exchange, exploratory and experiential 
practices have shown to support the complexities of this learning environment 
(Guichon, 2009; Hempel, 2009). Intercultural virtual exchanges have shown that 
the participants transformation of their identities occurs by confronting their 
values and beliefs with that of their peers (Wenger, 1998). Thus, the faculty role 
in utilizing and having an understanding based on their own past lived experiences 
seems to be vital in the success of their virtual exchanges.         

Our collaborative research project seeks to address the question: To what 
extent do previous lived experiences mediate the process of teacher capacity 
building in a transnational virtual, collaborative exchange?   
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METHOD 

This qualitative case study used collaborative autoethnographic methods (Cheng 
et al., 2014) to explore faculty experiences within a transnational virtual 
exchange. Yin (2008) defines a case study as “a contemporary phenomenon 
within its real-life context, especially when the boundaries between a 
phenomenon and context are not clear and the researcher has little control over 
the phenomenon and context” (p. 13). The boundary for this case study were the 
confines of our virtual exchange course between the University of Maryland 
(UMD) and Hong Kong Polytechnic University (PolyU). The collaborative 
autoethnographic approach within this case study is vital to understanding how 
our identities are connected to the culture of the societies we come from and have 
been exposed to and how these connections emerge in our teaching and the 
development of our virtual exchange (Ellis & Bochner, 2000). 

Moreover, the collaborative autoethnographic approach is both the process 
and the product of “research and writing about personal lived experiences and 
their relationship to culture” (Boylorn & Orbe, 2014, p.16-17) in narrative form. 
In the context of teaching, Coia and Taylor (2005) state that autoethnography 
“involves investigating our own selves and engaging in self/other analysis based 
on the understanding that teaching is a profoundly personal and social activity and 
cannot be accomplished well without self-awareness in a social context” (p.26). 
Thus, the collaborative autoethnographic methodological approach provides an 
important method of uncovering individual, social, and contextual factors in 
teacher capacity building. 

Data Collection 

For this project, we utilized a fully concurrent collaboration model as 
discussed by Ngunjiri et al. (2010) where data collection, analysis, and writing 
occurred in a collaborative process. Each step of the research methods therefore, 
involved an iterative process of group dialogue and collective decision-making.   

Sample and Positionality  

This collaborative autoethnography’s sample consisted of the four authors, 
who were also the four co-instructors for a virtual exchange. Two of the co-
instructors were from the University of Maryland in the United States and two co-
instructors were from Hong Kong Polytechnic University in Hong Kong. The four 
co-instructors will be referred to by the researchers as a collective or by their 
names or identifiers as individuals. We include strategies for trustworthiness to 
ensure credibility by providing our positionality and adoption of transparent 
research methods (Shenton, 2004).     

The researchers co-taught a collaborative virtual exchange course, “Global 
Leadership in a Virtual Context”, which is a long-running collaboration between 
PolyU and UMD that started in 2015/16 and continued through the 2021/22 
academic year. This collaboration linked a service-learning course: Socially 
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Responsible Global Leadership in a Digital World, offered by the Department of 
Computing at PolyU; and a leadership studies course: Global Leadership in a 

Virtual Context, offered by the Department of Counseling, Higher Education, and 
Special Education at UMD. The maximum course size was 40 from PolyU and 25 
from UMD. The two courses are full three-credit courses that last over a whole 
semester for UMD, and two semesters for PolyU. The collaboration took up 
approximately 40% of the course at both institutions. Operationally, five sessions 
of the course are given to the collaboration. During these five sessions, students 
meet online synchronously and are guided to work in stages on a joint project. 
Their project seeks to answer, “How do we learn to understand, analyze, and 
address complicated global problems while working with highly diverse groups 
of people and perspectives?”  

Within a collaborative autoethnography, the researchers acknowledge their 
positionality by reflecting on their own experiences as they relate to capacity 
building as teachers - both individually and collectively in a transnational virtual 
exchange (Walker & Taylor, 2014). Three of the instructors have taught the 
virtual exchange course together for three years, and the four instructors have 
taught the course together for two years. To ensure transparency within the 
autoethnographic approach we adhered to three characteristics as outlined by 
Anderson (2006). First, the autoethnographers were full members of this research 
setting; second, all the researchers appear as co-authors of the published study; 
and third, all authors have been committed to the research agenda of this study 
(Anderson, 2006).    

Interview Protocol 

For this collaborative autoethnographic method, we collected data from semi-
structured interviews. The Institutional Review Board office deemed this study as 
exempt due to the autoethnographic data collection. The researchers co-created a 
list of open-ended, semi-structured interview questions in connection to the 
research question: To what extent do previous lived experiences mediate the 
process of teacher capacity building in a transnational virtual, collaborative 
exchange?  

Data collection consisted of the researchers working in pairs, one from UMD 
and one from PolyU, interviewing each other using the semi-structured interview 
guide. This structure allowed the researchers to probe for deeper understanding 
throughout the interview (Corbin et al., 2015). Interviews were conducted on a 
virtual teleconferencing platform for feasibility and were audio-recorded.  

Data Analysis 

A collaborative thematic analysis was used for the data analysis (Braun et al., 
2006).  First, the researchers listened to and read the transcripts from the recorded 
interviews. Each of the interviews were transcribed verbatim. Second, we 
separately used open coding for the three transcripts that were not our own. All 
team members coded each of the transcripts apart from their own interview (Table 
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1). Third, we compared our codes within the same transcript for similarities and 
discrepancies. When there was a discrepancy in the coding, we came to a 
resolution as a team, consisting of the three coders. Member checks were 
performed to ensure trustworthiness (Lincoln & Guba, 1985). We then looked 
across the codes for discrete categories and made connections between categories 
to organize the data under generated themes. The coding took place in a shared 
document so that researchers could build on each other’s understanding, as well 
as identify areas of different/conflicting perspectives. Regular virtual meetings 
were held to engage in dialogue about the collaborative thematic analysis (Braun 
& Clarke, 2006).  

Table 1: Organization of Researcher Analysis of Transcript Data of other 

Team Members 

Member Grace Stephen Genevieve Greg 

Grace  X X X 

Stephen X  X X 

Genevieve X X  X 

Greg X X X  

 
Autoethnography is concerned not only with individual perspectives, but also 

with the social context of how those perspectives developed and played out 
(Ngunjiri et al., 2010). Thus, the collaborative, iterative, dialogic research 
methodology allows us to probe more deeply at how individual members of the 
team were influenced by both our own lived experiences and our ongoing 
collaboration. The researchers decided together on the structure of the final article 
to be written, assigning individual writing sections, but continuing to collaborate 
on revising the themes as narratives.  

FINDINGS 

The focus of our research question aimed to describe to whether previous lived 
experiences mediate teacher capacity building in a transnational virtual exchange. 
We chose this focus because as we collaborated to plan and deliver the course, we 
were each drawing on our own personal experiences to help us envision the goals 
for the course, predict where students might struggle, design meaningful learning 
activities, and navigate our own professional collaboration and relationships. 
When using a collaborative autoethnography as a research method, we exchanged 
and constructed our stories together, and made new meanings of our experiences 
collectively throughout the research process. It is our intention to share the 
findings that directly connect to our research question, which may support other 
teachers in their collaborations and course designs using virtual exchange. 
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Drawing on Previous Lived Experiences 

All four of the instructors involved in this course had previous experiences 
both internationally and as educators. Stephen and Greg also had previous 
experiences with online learning - either as an instructor or as a student. 
Throughout our collaboration, and as evidenced in our interviews, we each drew 
on these experiences in various moments - supporting our desire to engage with 
this type of transnational project; empathizing with students and predicting areas 
of struggle; designing the learning experiences for students; navigating our own 
professional, transdisciplinary and transnational collaboration; and supporting a 
sense of cultural and professional humility. Although the range of our personal 
experiences was quite different, some common themes supported us in working 
through these aspects of the project. The following sub-section headers organize 
the themes from our findings. 

Desire to Engage in a Transnational Virtual Course 

We all had previous experiences internationally which helped shape us into 
who we are as people and as educators. Partly as a result of those experiences, we 
all valued the experience of intercultural exchange for the students. However, to 
develop and execute the virtual exchange we had to work across time zones, 
different university policies, student expectations, and within our already-busy 
lives as instructors and faculty members, which was challenging. At times we 
found ourselves wondering, ‘why we are investing so many resources into this 
type of project?’ We found that we each brought forth personal value found from 
our previous intercultural exchanges and that the need for this type of course was 
a strong motivating force for each of us to continue to engage with the project. 
For example, Stephen and Greg mention two important experiences they had in 
understanding cultural differences: 

 

Stephen: When I was 19, I went to the United States to study that was 
my first trip outside of Hong Kong, China and that for me is, is a real eye 
opener. When I started University as a freshman I had problems not just 
with the English, but also with a lot of the cultural aspects. Like even 
simple things like what kind of music do people listen to what kind of 
TV show that it was [sic] popular. 

 

Greg spoke about the importance of immersive intercultural environment had on 
his understanding of students coming from different cultural backgrounds. He 
states, “I did research in Shanghai and taught English at a private language school 
in Shanghai. That was my first experience in teaching. I wanted to go to China 
because with over 300,000 Chinese students studying in the United States it was 
a really good place to start learning about Chinese culture.”    

The previously lived experiences motivated the instructors to collaborate and 
execute a transnational virtual exchange. Each instructor found value in 
experiencing another culture and felt that their lessons learned were educational 



Journal of International Students 

142 

and personal. Thus, it was important to each instructor to create a space for 
students to experience different cultures through a virtual exchange.  

Empathizing with Students  

One of the ways we drew on our personal lived experiences was that they 
provided the ability to be sensitive to how our students might feel when 
collaborating with students from another country on a course project and we tried 
to predict where they may struggle so that we could offer time to reflect and share 
challenges and successes. All the instructors experienced varying degrees of 
cultural struggles during their past international educational experiences. Our 
lived experiences enabled us to be empathic with the students and foreshadow 
when we might need to provide more support during the virtual exchange. For 
example, Genevieve shared her experiences working in Barcelona, Spain, where 
she did not speak the primary language of Catalan and was still learning Spanish. 

 

Genevieve: My experience living in a country where the language 
spoken [Spanish] was my second language and [I was] actually living in 
Barcelona, so it wasn't really Spanish. I mean, they speak Catalan, which 
is another language, which I didn't speak at all except for basic readings. 
But then we shared the second language together of Spanish, but I think 
realizing that I couldn't express my full understanding of a topic because 
I didn't have the language tools to say what I wanted to say. Or I was also 
super shy as a language learner. So, I didn't want to say something 
incorrectly. I just wouldn't say anything. So, I think also being mindful 
of those experiences when working with, say, the students from Hong 
Kong [for] whom English might not be their first language so just trying 
to keep that in mind as well I think was a really important experience for 
me to then have to bring forward as a teacher. 

 

Stephen states, “I understand virtual exchange is difficult. It takes a lot of effort; 
a lot of resources. But the results are really worth the effort. We can see some of 
the students are making an effort to learn to adapt. They [the students] are opening 
up more than when they started.” 

Genevieve’s experience on language competences in a foreign environment 
allowed for her to empathize with students in the PolyU/UMD virtual exchange. 
Whereas Stephen related the challenges of co-developing a transnational virtual 
exchange with the challenges students face when collaborating on a course project 
and that there is a need for persistence and resiliency. We recognize the 
importance of faculty being empathic to engage and foster the growth of the 
students within a virtual exchange setting.  

Supporting a Sense of Cultural and Professional Humility.  

All four of us, in different ways, speak about the need for humility - both 
culturally and professionally. That sense of humility arose from our previous 
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experiences and fostered our own growth and ability to collaborate with one 
another in order to create a virtual exchange for our students. For example, Greg 
talks about his previous work with international students coming from China to 
study in the U.S. and the need to understand both education systems and cultures. 

 

Greg: There needs to be a lot more humility and that's kind of the 
approach that I took with my master's thesis was I really need to 
understand culture, language, backgrounds of these students that I'm 
going to be serving and working with and also understand the Chinese 
education system that they're leaving from and kind of the challenges 
and barriers that they're going to face when they come to the United 
States and how American college is different from Chinese colleges. 

 

Grace talked about the importance of showing humility within the collaboration 
of the transnational virtual classroom.  

 

Grace: We were very conscious that this was a collaboration between 
institutions. We were very grateful for the fact that our students have this 
opportunity to go on an exchange without going on an exchange, so to 
speak. That was the idea behind the global classroom. We were also very 
conscious that UMD must also feel that their students have gained in the 
same way. We must be contributing something to the whole experience 
that the other side could not have gotten where they were on their own.  

 

Humility and cultural understanding played a large role within capacity 
building for all faculty members teaching the course. Understanding their own 
limitations and wanting to contribute towards the collective learning outcomes of 
the entire exchange was seen as very important. Bringing together students from 
different cultures and supporting the growth of all those involved both as faculty 
and student participation was something that could have happened without the 
transnational virtual exchange.   

Supporting the Transnational Virtual Partnership  

One of the strengths of the work we did together was the supportive and 
collaborative nature of our partnership. Through the interviews, it became clear 
that this was something we were all working hard to achieve, connecting to both 
our previous experiences as well as our sense of humility, and willingness to 
support one another. This can be seen from all four of us in the following excerpts. 

 

Grace: Assume that the other side knows more than you do, is more 
experienced than you are. And ultimately, you know the relationship that 
is built is the most important thing, right, not to see it as a transaction. 
Not to see it as a contract or as a project, but to see it as a relationship. 
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Greg: I was definitely cognizant going in, where it's like, [the previous 
instructor] is going to finish with her PhD in like minutes or 
momentarily. [Grace] and Stephen are professors at their institution. So, 
coming in as a first-year doctoral student, even though I would say I do 
have, like all these other experiences, I was definitely looking at it with 
the lens of…going into it with everyone else has more experience and 
more knowledge in this, than me. And that's kind of like why I took that 
observer role kind of more at the beginning. 

Genevieve: I think it's exciting to be exposed to new ways of thinking 
about teaching and designing lessons and that was really beneficial for 
me to hear different ways of approaching, or even thinking about 
designing [lessons]. And, I think it was a good experience for me to listen 
and hear where maybe there was something that I could offer but also try 
not to overstep into a space where things already worked a certain way. 
It was a good experience of trying to balance listening and reflecting, but 
still wanting to contribute. 

Stephen: We've been trying to find different ways to work together [with 
UMD], including having virtual [exchanges] classes, including having 
projects, and sending students to each other's university for more export 
experience and exposure. I think it is important that we all approach this 
with a lot of respect for each other, doing our best to be accommodating. 
And I think we all learn something useful from that. 

Developing and executing a transnational virtual exchange provided the 
instructors with opportunities to learn teaching pedagogy from one another. The 
outcomes of the transnational virtual exchange included professional 
development for each of us as we were able to observe three instructors engage 
with the course material and students.   

DISCUSSION 

Findings in Light of Previous Research  

The data suggest that previously lived international experiences did assist the 
instructors in capacity building within a virtual exchange. The faculty were able 
to recall their previously lived experiences when course planning, as well as show 
empathy towards their students. We were able to learn from each other’s 
previously lived experiences.  These lived experiences fostered motivation within 
engagement in the virtual exchange, as well as entrenching a rich dedication to 
the course. We also found a sense of supporting a cultural and professional 
environment based on humility. 

Our study describes how faculty with previous international educational lived 
experiences collaborated and advanced their teaching capacities when planning 
and delivering a transnational virtual exchange. The focus for this study is a 
departure from the previous work of O’Dowd and Dooly (2022), who describe 
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training faculty to deliver virtual exchanges to increase their professional 
development and utilization of innovative pedagogical approaches. Our approach 
focused on exchanging and constructing our stories from our previous lived 
experiences as well as the process of planning and delivering a transnational 
virtual exchange. We posit that this reflective practice is important to facilitate 
teaching capacity in virtual exchange. 

Moreover, our study expands on Knight’s (2020) study, which offered four 
key principles in virtual exchange collaborations. We posit there should be an 
expansion to include a fifth principle. Knight (2020) provides the following four 
key principles: “(a) practitioners must participate in professional communities; (b) 
practitioners need to be granted enough time for development to occur; (c) 
mediators (both technical platforms and community leaders) have to provide 
ongoing support to practitioners; and (d) relationships among practitioners, 
regardless of their relative experience, are both collaborative and mutually 
beneficial” (p. 301). We postulate that a fifth key principle in faculty participation 
within virtual exchange collaborations is to call on and share previously lived 
experiences with co-facilitators to support the growth, and viability of these 
virtual partnerships.   

This fifth key principle draws on elements of collaboration building and a 
virtual community of practice and dawns from Christianakis (2010) that blurs the 
boundaries of diverse thought and Marcia and Garcia (2016) allowing for 
innovation and teaching capacities to develop. Recalling lived experiences to 
enhance the virtual exchange has allowed for the instructors to support the 
complex nature of the virtual exchanges (Campbell, 2008; Guichon, 2009; 
Hempel, 2009). It has also allowed for instructors to understand the complex 
components that go into transnational classrooms, not only from designing the 
course from the point-of-view of the students and their learning outcomes, but 
from elements of their own capacities as instructors.           

Limitations and Conclusion 

This study has several limitations. The first is that all of four of the 
researchers in the study had previous international educational lived experiences, 
either as students and/or teachers. While these previous international lived 
experiences did appear to aid in the cultural understanding and in building 
educators’ capacity to teach in a transnational virtual exchange, we cannot say 
that previously international educational lived experiences are a necessity to the 
ability to design or teach in this type of learning environment. The second 
limitation is the unpredictability of how readers will feel when reading the article, 
which may bring feelings of unpleasantness (Mendez, 2013). Third and finally, is 
the limitation of the generalization of the findings due to the use of the 
autoethnographic case study approach (Nurani, 2008).  

While we have seen a historic number of virtual exchanges offered since the 
start of the COVID-19 global pandemic (O’Dowd, 2021), we still need to offer 
trainings, and time for course development including reflection on passed lived 
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experiences for faculty. The previously lived experiences played an invaluable 
role in the success of our course and the capacity building for us as educators.   

REFERENCES 

Anderson, L. (2006). Analytic autoethnography. Journal of Contemporary 

Ethnography, 35, 373–395. 
Bassani, P.S., & Buchem, I. (2019). Virtual exchanges in higher education: 

developing intercultural skills of students across borders through online 
collaboration. RIITE, 6, 22-26. 

Boylorn, R. M., & Orbe, M. P. (2014). Introduction: Critical autoethnography as 
method of choice. In R. M. Boylorn & M. P. Orbe (Eds.), Critical 

Autoethnography: Intersecting  Cultural Identities in Everyday Life, (pp. 13-
26). Left Coast Press. 

Braun, V., & Clarke, V. (2006). Using thematic analysis in psychology. 
Qualitative research in psychology, 3(2), 77-101. 
doi:10.1191/1478088706qp063oa 

Caluianu, D. (2019). When more is less: unexpected challenges and benefits of 
telecollaboration. In A. Turua, M. & T. Lewis (Eds.). Telecollaboration and 

virtual exchange across disciplines: in service of social inclusion and 

global citizenship (pp. 7-13). Resarch-publishing-net. 
Campbell, E. (2008). Editorial: Teaching and learning through lived experience. 

Curriculum Inquiry, 38(1), 1-5. 
Chang, H., Longman, K. A., Franco, M. A. (2014). Leadership development 

through mentoring in higher education: A collaborative autoethnography of 
leaders of color. Mentoring & Tutoring: Partnership in Learning, 22, 373–
389. doi:10.1080/13611267.2014.945734 

Christianakis, M. (2010). Collaborative research and teacher education. Issues in 

Teacher Education, 19(2): 109–126. 
Cifuentes, L., & Murphy, K. (2000). Cultural connections: A model for 

eliminating boundaries and crossing borders. Quarterly Review of Distance 

Education, 1(1), 17-30. 
Coia, L., & Taylor, M. (2005). From the inside out and the outside in: 

Co/autoethnography as a means of professional renewal. In C. Kosnik, C. 
Beck, A. R. Freese, & A. P. Samaras  (Eds.), Making a Difference in 

Teacher Education Through Self-Study, (pp.19-33). Springer. 
Corbin, J. & Strauss, A. (2015). Basics of qualitative research techniques and 

procedures for developing grounded theory. Sage.  
Custer, L. & Tuominen, A. (2017). Bringing “internationalization at home” 

opportunities to community colleges: design and assessment of an online 
exchange activity between U.S. and Japanese students. Teaching Sociology, 

45(4), 347-357. 
de Wit, H. (2016). Internationalisation and the role of online intercultural 

exchange. In R. O’Dowd & T. Lewis (eds.), Online intercultural exchange: 

policy, pedagogy, practice (pp. 192-208). Routledge.  
Elliott-Gower, S., & Hill, K.W. (2015). The Soliya Connect Program: Two  



Journal of International Students  

147 

Institutions; Experience with Virtual Intercultural. Retrieved from: 
https://digitalcommons.kennesaw.edu/cgi/viewcontent.cgi?article=4392&co
ntext=facpubs. 

Ellis, C.S., & Bochner, A. (2000). Autoethnography, personal narrative, 
reflexivity: Researcher as subject.  In N. Denzin & Y. Lincoln (Eds.), The 

handbook of qualitative research (2nd ed., pp. 733-768). Sage.  
Guichon, N. (2009). Training future language teachers to develop online tutors’  

competence through reflective analysis. ReCALL, 21(2), 166–185. 
Hampel, R. (2009). Training teachers for the multimedia age: Developing  

teacher expertise to enhance online learner interaction and collaboration. 
Innovation in Language Learning and Teaching, 3(1), 35–30. 

Johnson, K. E. (2009). Second language teacher education: A sociocultural  

perspective. Routledge. https://doi.org/10.4324/9780203878033.  
Knight, S. W. P. (2020) Establishing professional online communities for world  

language educators. Foreign Language Annals, 53(2): 298–305. 
Lee, B. K., & Cai, H. (2019). Evaluation of an Online “Internationalization at  

Home” Course on the Social Contexts of Addiction. Journal of Studies  

in International Education, 23(3), 365–388. https://doi-org.proxy-
um.researchport.umd.edu/10.1177/1028315318797155. 

Lincoln, Y. S. & Guba, E. G. (1985). Naturalistic Inquiry. Sage Publications. 
Macià, M. & García, I. (2016). Informal online communities and networks as a  

source of teacher professional development: A review. Teaching and 

Teacher Education, 55, 291–307. 
Mendez, M. (2013). Autoethnography as a research method: Advantages,  

limitations and criticisms. Colombian Applied Linguistics Journal, 15, 279–
287. 

Morris, W. A., Ringler, M. C., & East Carolina University. Department of 
Educational Leadership. (2018). Building a global perspective at home: a 

study of the acquisition of a global perspective by students of global 

understanding (dissertation). East Carolina University. 
Ngunjiri, F. W., Hernandez, K-A., C., & Chang, H. (2010). Living 

autoethnography: Connecting life and research. Journal of Research 

Practice, 6(1), Article E1.  
Nurani, L. M. (2008). Critical review of ethnographic approach. Jurnal 

Sosioteknologi, 7(14), 441–447  
O’Dowd, R. (2018).  From telecollaboration to virtual exchange: state-of-the-art  

and the role of UNICollobration moving forward. Journal of Virtual 

Exchange, 1, 1-23. 
O’Dowd, R. (2019). A transnational model of virtual exchange for global  

citizenship education. Language Teaching, 4, 1-14.  
O’Dowd, R. (2021). Virtual exchange: moving forward into the next decade.  

Computer Assisted Language Learning, 34(3), 209-224. 
O’Dowd, R., & Dooly, M. (2022). Exploring teachers’professional development 

through participation in virtual exchange. ReCALL, 34(1), 21–36 
doi:10.1017/S0958344021000215. 

O’Dowd, R., & Lewis, T. (Eds.). (2016). Online intercultural exchange: Policy,  

https://digitalcommons.kennesaw.edu/cgi/viewcontent.cgi?article=4392&context=facpubs
https://digitalcommons.kennesaw.edu/cgi/viewcontent.cgi?article=4392&context=facpubs
https://doi.org/10.4324/9780203878033
https://doi-org.proxy-/
https://doi-org.proxy-/


Journal of International Students 

148 

pedagogy, practice. Routledge.  
Riel, M. (1993). Global education through learning circles. In L. Harasim (Ed.), 

Global networks: Computers and international communication (pp. 144-
163). MIT Press. 

Shenton, A. K. (2004). Strategies for Ensuring Trustworthiness in Qualitative  
Research Projects. Education for Information, 22(2), 63-75. 

Soliya (2020). Soliya Connect Program. Retrieved from 
https://www.soliya.net/programs/connect-program. 

Toner, M. (2018). Global connections, staying local: Online international  
education continues to grow as an alternative-- and support--to in-person 
study. International Educator (1059-4221), 27(2), 24–27. 

Walker, T. L., & Taylor, C. M. (2014). A collaborative autoethnographic  
search for authenticity amidst the "fake real". The Qualitative 

Report, 19(25), 1-14. https://doi.org/10.46743/2160-3715/2014.1214. 
Wenger, E. (1998). Communities of practice: Learning, meaning, and identity.  

Cambridge University Press. 
Yin, R. (2008). Case study research: Design and methods (4th ed.). Sage. 
 

GREGORY C. WEAVER, PhD(c), is a Doctoral Candidate, in the Department 
of Counseling, Higher Education, and Special Education at the University of 
Maryland, United States.  His major research interests lie in the area of 
internationalization of higher education, online and blended learning, and virtual 
exchange. Email: gweaver@umd.edu  
 

GENEVIEVE HILTEBRANT, MA, is a Math Faculty, in the School of Math, 
Science, and Engineering at San Juan College, United States.  Her major research 
interests lie in the area of teacher education, special education and inclusion, and 
environmental education. Email: hiltebrandg@sanjuancollege.edu  
 
GRACE NGAI, PhD, is an Associate Professor and the Head of Service Learning 
and Leadership Office in the Department of Computing at the Hong Kong 
Polytechnic University, Hong Kong.  Her major research interests lie in the area 
of human-centered computing, including human-computer interaction and 
affective computing. Email: grace.ngai@polyu.edu.hk. 
 

STEPHEN CHAN, PhD, is an Associate Professor and founding Head of Service 
Learning and Leadership Office in the Department of Computing Hong Kong 
Polytechnic University, Hong Kong.  His major research interests lie in the area 
of data mining, human-computer interaction and service-learning. Email: 
stephen.c.chan@polyu.edu.hk 

https://www.soliya.net/programs/connect-program
https://doi.org/10.46743/2160-3715/2014.1214
mailto:gweaver@umd.edu
mailto:grace.ngai@polyu.edu.hk

	INTRODUCTION
	LITERATURE REVIEW
	Virtual Exchanges
	Collaborative Teaching

	METHOD
	Data Collection
	Sample and Positionality
	Interview Protocol

	Data Analysis

	Findings
	Drawing on Previous Lived Experiences
	Desire to Engage in a Transnational Virtual Course
	Empathizing with Students
	Supporting a Sense of Cultural and Professional Humility.
	Supporting the Transnational Virtual Partnership


	DISCUSSION
	Findings in Light of Previous Research
	Limitations and Conclusion

	REFERENCES

