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COMPARISON OF STORY-BASED AND GAME-BASED VOCABULARY
TEACHING IN SECONDARY SCHOOL ENGLISH LESSONS?

Abstract: The aim of the study is to investigate the effects of the story-based and
game-based vocabulary teaching methods on learning the English equivalents of
Turkish words, using these English words in sentences and writing these English
words correctly. It was also aimed to investigate the effects of these methods on
English reading comprehension skills of the students. Pre-test — post-test without
control group experimental design was used in the study. The study design
consisted of two groups as the Group Story and the Group Game. An achievement
test prepared by the researchers was applied to both groups as a pre-test at the
beginning of the research and as a post-test at the end of the research. The study
was conducted in the 5% grades of a secondary school in the 2™ term of the 2014-
2015 academic year. The study group consisted of 54 students, 27 students in the
Group Story and 27 students in the Group Game. The study was completed in 8
weeks in total, 40 minutes per week. There was a significant difference between
the pre-test and the post-test scores of each group. No significant difference was
found between the mean scores of the pre-test — post-test difference scores of
the two groups. In conclusion, it is possible to say that both the story-based and
game-based vocabulary teaching methods are efficient in vocabulary teaching in
secondary school English lessons.

Keywords: Teaching vocabulary, young learners, story-based teaching, game-
based teaching.

Introduction

Foreign language has animportant role in the communication and relationship between people
throughout the world. The increasing international relations make it inadequate for nations to
communicate with their mother tongue. Therefore, it is a must to learn a common language
accepted in the international arena. The international language determines the power of a
country in the economic, political, technological, religious or military fields (Kesgin & Arslan,
2015; Sustizer, 2006).
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Aware of the importance of foreign language education, countries have started to care about
foreign language courses within the scope of their curriculum (Acat & Demiral, 2002). On
Turkey's entry into NATO in 1952, English has been taught as a foreign language in Turkey.
Despite the resources and the time spent on foreign language teaching, it has not been reached
the desired level of success (Celebi, 2006; Demirel, 1999; Isik, 2008; Suna & Durmuscelebi, 2013).
Teaching a foreign language at an early age using effective methods ensures the internalization
of the language. Teaching language to the children is not passively memorizing words and
teaching grammar rules; instead, they should actively use it in daily life. Children are kinaesthetic
and they need to move constantly. In addition, their concentration and attention can be easily
distracted during the course. Therefore, the EFL teacher should have proficiency in classroom
management as well as language and language teaching proficiency. The teacher should have
the necessary competence to reach their world, to understand how they perceive this world
and how they learn it. The teacher should create a different atmosphere by using different
techniques to motivate students. Assisting students in learning and development is more
important than simply teaching the language (Bourke, 2006; Brumfit, 1991; Cameron, 2001;
Demircioglu, 2008).

According to Richards and Rodgers (1990), there are some difficulties in the classes using the
traditional vocabulary teaching method, also known as the Grammar-Translation Method. In
this method, students are expected to translate verbatim the written texts given in a foreign
language into their mother tongue. The main task of the student, who is passive in the
classroom, is to memorize grammatical patterns and examples. Teachers teach vocabulary by
translating the words literally or just showing pictures. However, the students only memorize
the words if they use them in a context. Memorized words are also forgotten over time, or
students cannot use them effectively even if they know the meaning of the words (Giines,
2020). Foreign language teaching is based on literary classics in the traditional system.
However, it benefits from the developments in the fields of psychology, linguistics and
educational sciences and innovations in these fields (Senemoglu, 1980). Thus, new methods
enable students to actively participate in the process. One of these methods, the game-based
method, contributes to the development of social relations and creativity (Goger, 2017).
Permanent learning is provided by doing and experiencing. Another method that enables
students to participate actively in the process is story-based vocabulary teaching. Through
stories, words are taught in context. Thanks to this method, which is more effective than
teaching words piece by piece, students acquire the lexical meanings more easily (Sarigl, 2017).
It has been stated in various studies that story-based vocabulary teaching has an effect on
increasing student success (Basoéren, 2015; Basutku & Durmus, 2018; Ellis & Brewster, 1991;
Glines, 2009; Lewis & Hill, 1992; Palmer, 2001; Pedersen, 1995; Philips, 1993; Willis, 1996). Studies
on game-based vocabulary teaching have also shown that it is effective in increasing student
success. (Atay, 2007; Demirel, 2010; Giirdal & Arslan, 2011; Kocaman, 2015; Orlich, 1985; Ozkiraz,
2015; Suslizer, 2006). On the other hand, there were no studies comparing the story-based
vocabulary teaching method and the game-based vocabulary teaching method.

The main purpose of this research is to determine the effect of using the story-based vocabulary
teaching method and the game-based vocabulary teaching method in the 5th grade English
courses. In line with the purpose of the study, answers were sought for the following research
questions:
1. In the group in which the story-based vocabulary teaching is applied (Group Story), is there a
significant difference between the pre-test and post-test

a) total scores?

b) scores of the students’ level of learning the English equivalents of Turkish words?

¢) scores of the students’ level of using these English words in sentences?
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d) scores of the students’ level of writing these English words correctly?

e) scores of the students’ English reading comprehension levels?
2. In the group in which the game-based vocabulary teaching is applied (Group Game), is there
a significant difference between the pre-test and post-test

a) total scores?

b) scores of the students’ level of learning the English equivalents of Turkish words?

¢) scores of the students’ level of using these English words in sentences?

d) scores of the students’ level of writing these English words correctly?

e) scores of the students’ English reading comprehension levels?
3. Between the groups in which the story-based vocabulary teaching method (Group Story) and
the game-based vocabulary teaching method (Group Game) are applied, is there a significant
difference between the means of pre-test — post-test

a) difference scores?

b) difference scores of the students’ level of learning the English equivalents of

Turkish words?

¢) difference scores of the students’ level of using these English words in sentences?

d) difference scores of the students’ level of writing these English words correctly?

e) difference scores of the students’ English reading comprehension levels?

Method

The pre-test — post-test without control group experimental design was used in the study in
order to investigate the research questions. The study design consisted of two groups as the
Group Story and the Group Game. An achievement test prepared by the researchers was
applied to both groups as a pre-test at the beginning of the research and the same test was
applied as a post-test at the end of the research.

Study group

The research was carried out in the 5t grade of a secondary school in the 2" term of the 2014-
2015 academic year. A total of 54 students constituted the study group; 27 in the experimental
group in which the story-based vocabulary teaching method was applied (Group Story) and 27
in the experimental group in which the game-based vocabulary teaching method was applied
(Group Game). The distribution of the demographic characteristics of the students in both
groups is given in Table 1.

Table 1. The distribution of the demographic characteristics of the students in both groups

Group Story Group Game
N N
Gender Female 15 15
Male 12 12
Age 10 1 2
1 23 24
12 3 1

It was observed that the average age of the students in the Group Story was 11.07, 15 were
female and 12 were male. Similarly, there were 15 female and 12 male students in the Group
Game, and the average age was 10.96.
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Findings related to the equivalence of the Group Story and the Group Game

Whether the pre-test scores of the Achievement Test, which was applied to the groups before
the experimental procedure, had a normal distribution or not was measured with the Shapiro
Wilk test. Since the group sizes are less than 50, it was deemed appropriate to test them with
the Shapiro Wilk test. If the p-value is p >.05, this means the scores have a normal distribution
and there is no significant deviation from the normal distribution (BlyUko6ztlrk, 2010; Kartal &
Ozbek, 2017). Shapiro-Wilk test results related to the Achievement Test pre-test scores are
givenin Table 2.

Table 2. Shapiro-Wilk Test results related to the Achievement Test pre-test scores

Group Shapiro-Wilk
Statistics sd p
The Achievement Group Story 914 27 .029
Test Pre-test Scores Group Game .952 27 .245

When the Shapiro-Wilk test results regarding the Achievement test pre-test scores are
examined, it is seen that the scores of the Group Story do not have a normal distribution, while
the scores of the Group Game have a normal distribution. However, when the skewness (-0.09)
and kurtosis (-1.92) values are examined, the scores of both groups have a normal distribution.
If the skewness coefficient is lower than o, the distribution is skewed to the left. If the kurtosis
value is negative, the normal distribution curve is flatter than normal. The value is between
+1.96 and -1.96, and it is not steep at the 5% significance level (Biytikoztiirk, Bokeoglu & Kokld,
2009). According to these results, the Independent Samples t-test was used to determine
whether the performances of the two groups were similar or not. The Independent Samples t-
Test results regarding the pre-test scores of the Group Story and the Group Game are shown in
Table 3.

Table 3. The Independent Samples t-Test results regarding the pre-test scores of the Group Story and the Group
Game

Achievement Test n X ss t sd p
Croup came Sy e o 68 52 49
- Group Game s 400 g 10 52 o
5 Croup Game 4 4 138 52 .
Coopsey s s
o EEZEE P Y v it 49 52 6

Table 3 shows that the difference between the grade averages of the Group Story and the
Group Game is not statistically significant (p> 0.05). According to these results, the
experimental groups can be regarded as similar to each other.

Activities applied during the experimental process

While studying the units “Animal Shelter” and “Festivals” in the Group Story in which story-

o«

based vocabulary-teaching method was applied, some short stories such as “In the Zoo”, “Daisy
Family”, “Festivals in Turkey” and “Halloween” were read. After reading the stories several
activities (answering reading comprehension questions, answering true-false questions, filling

in the blanks in a story, writing short paragraphs about the animals given in the pictures, writing
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a story about a visit to the zoo, writing a letter to a penfriend about national festivals in Turkey
etc.) were carried out.

In the Group Game in which game-based vocabulary teaching method was applied several
games (matching the word cards and picture cards, bingo game with new words, vocabulary
dice game, scrambled words game, hangman game, crossword puzzle game etc.) were played
while studying the same units. In both groups, some of the activities were done individually,
some with partners and some in a team.

Data collection tool

An achievement test developed by the researchers to measure the success levels of the
students in the experimental groups was used in this study.

The development of the Achievement Test

In the process of developing the Achievement Test, a list of learning outcomes related to the
units was prepared first. It was planned to measure the learning outcomes with 40 questions in
one class hour. During the experimental application, two different units (Animal Shelter and
Festivals) were studied. The vocabulary list of each unit was evaluated in four different areas
(in terms of learning the English equivalents of Turkish words (A), using these English words in
sentences (B), writing these English words correctly (C), and English reading comprehension
levels (D)).

The textbook and its supplementary materials and questions compiled from basic sources
about the field were placed in the test within the framework of the learning outcomes. A table
of specifications has been prepared to determine in which target area the subjects will be
realized and to establish a target-content relationship. The questions and learning outcomes in
this table were matched according to Bloom's taxonomy (Sénmez, 2003). In order to ensure
the content validity of this prepared test, it was examined by three English lecturers working at
different universities and four English teachers teaching the fifth graders. In addition, opinions
were taken from two different faculty members from the Department of Curriculum and
Instruction. Experts stated that the test is appropriate in terms of content validity. It was stated
that the questions fully represented the units, the language was understandable, and the
questions measuring the outcomes were appropriate.

The test was applied to 23 students attending the 6th grade of a secondary school. Thus,
information about the unclear points and possible misunderstandings in the test was collected.
The final form of the test was applied to sixth-grade students in eight different secondary
schools. The total number of students to whom the test was applied is 372.

The Test Analysis Program version 6.0 (TAP 6) was used to conduct the statistical analyses after
this trial application of the Achievement Test and variance, mean, standard deviation, item
difficulty and discrimination indices, skewness, kurtosis and Kuder Richardson (KR-20)
calculations were made. The reliability coefficient calculated for the first version of the
achievement test was found to be KR-20 = 0.99. With the item analysis performed, the mean
item difficulty index of the test was 0.52; the mean item discrimination index was calculated as
0.53. Some statistical data of the item analysis of the achievement test results are shown in
Table 4.
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Table 4. Statistics of the Achievement Test

Number of Items 40
Number of Participants 372
Total Score 100
Mean 52,23
Standard Deviation 43,33
Standard Error 2,24
Median 26,25
Minimum Score 2,5
Maximum Score 100
Variance 1878,08
Skewness -0, 09
Kurtosis -1,92
KR20 0,99
Mean Item Difficulty 0,52
Mean Item Discrimination 0,53

KR-20 reliability coefficient shows the internal consistency of a measuring tool. If the
characteristics of the test items measured and the behaviours they sample are similar, the
reliability coefficient will increase (Biiyiikoztiirk, 2010). If the KR-20 value approaches 1, the test
has internal consistency and high reliability; if it approaches o, it shows that the test has no
internal consistency and its reliability is low (Kan, 2010; Ozcelik, 2010).

As the result of the analyses made, no test items needed to be discarded and all items were
included in the final version of the Achievement Test. The Achievement Test consisted of four
parts. Part A (matching the English words with their Turkish equivalents) included 10 questions,
Part B (looking at the pictures and writing what the people or animals in the pictures are doing)
included 9 questions, Part C (writing the names of the objects under the given pictures)
included 10 questions. Two separate reading texts were given in Part D to test English reading
comprehension levels of the students. 5 multiple-choice questions were asked about the first
reading text and 6 open-ended questions were asked about the second reading text. Some
example questions for each part of the Achievement Test are given in Table 5.

Table 5. Example questions for each part of the Achievement Test
Example Questions

Part A Match the words 1.Animal shelter ........ b.Hayvan barinagi
The level of learning with their Turkish 2.Farm animal ........ d.Ciftlik hayvani
words with their equivalents. 3.Goat ........ j-Kegi
Turkish equivalents 4.Elephant ........ i.Fil

5.Victory Day ........ e.Zafer Bayrami
Part B Look at the pictures
The level of using and write what they
words in a sentence are doing.
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Part C Write the names of
The level of writing the objects under
words correctly the pictures.

Read the text 1and 30. Harry’s wife is ...ccuecvvucucnnnnne

Part D answer the a).helping the veterinary
The level of questions. b) talking to the cows
understanding what ¢) feeding the goat

they read d) helping uncle Harry

Read the text 2 and 35. When do they celebrate Christmas?
answer the
questions.

When this test was used as pre-test and post-test, each item in the test was calculated as 2.50
points and the statistical processes were made over 100 points. In this case, the maximum value
of the range was 100.

Data collection

The research lasted 8 weeks, one class hour per week, in a secondary school. Demirel (1999)
stated that the number of vocabulary that should be taught in a 40-50 minute course is between
5 and 10. In this study, it was aimed to teach 42 words in 6 lessons of 40 minutes each. The
Achievement test, which was finalized after the reliability and validity studies, was applied to
54 students attending the fifth grade of this secondary school as a pre-test in the first week. A
total of 42 words in the units "Animal Shelter" and "Festivals" were taught with various
activities for 1 class hour (40 minutes) per week for 6 weeks. The test covered 42 words that
had not been taught before and planned to teach during the following eight weeks. In the
eighth week, after the words were taught, the same test (which was applied as the pre-test
before) was applied as the post-test. In the test, there were 4 parts: Part A was an English-
Turkish word matching activity; Part B was a making a sentence activity; Part C was writing the
words under the picture activity and Part D was a reading activity. It was designed to evaluate
the acquisition of new words.

Data analysis

During the development of the Achievement Test, the Test Analysis Program version 6.0 (TAP
6) was used to perform the statistical analysis after the trial application.

The IBM SPSS Statistics (Version 25.0) software package was used to conduct the analyses
(Shapiro Wilk test, the Dependent Samples t-Test and the Independent Samples t-Test) of the
quantitative data obtained in this study and the significance level was assumed to be p<o0.05.
Frequencies and percentages were utilized to report the personal information about the
students.

In order to compare the means of the pre-test scores and the post-test scores of the
Achievement Test of the same group and to decide on the test to be applied, the difference
scores between the pre-test and post-test mean scores of the Group Story and the Group Game
were calculated first. Considering the results of the Shapiro Wilk test, it was determined that
these difference scores were normally distributed and it was decided to use the Dependent
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Samples t-Test. To test the effectiveness of the experimental study, the pre-test-post-test
difference scores of the two groups were used (Blyiikoztiirk, 2010). Considering the results of
the Shapiro Wilk test, the pre-test-post-test difference scores of the two groups had a normal
distribution; so, the Independent Samples t-Test was used to test whether there is a significant
difference between the pre-test-post-test difference scores of the Group Story and the Group
Game.

Results
Results of the first research question

The results of the Dependent Samples t-Test regarding the comparison of the pre-test and post-
test mean scores of the Group Story are shown in Table 6.

Table 6. The results of the Dependent Samples t-Test regarding the comparison of the pre-test and post-test
mean scores of the Group Story

Achievement Test n X ss t sd P
Pores Sy ein a6
S e S AT SR SR
St AR S /A TS
prcpels T 88 38 Ly
S

The difference between the Achievement Test pre-test and the post-test mean scores of the
Group Story in which story-based vocabulary teaching was applied was significant (p <0.05).
There were significant differences between the pre-test and post-test mean scores of the Group
Story in terms of subparts (A, B, C and D) of the Achievement Test as well (p < 0.05).

Results of the second research question

The results of the Dependent Samples t-Test regarding the comparison of the pre-test and post-
test mean scores of the Group Game are shown in Table 7.

Table 7. The results of the Dependent Samples t-Test regarding the comparison of the pre-test and post-test
mean scores of the Group Game

Achievement Test n X ss t sd p
rostiest O
Prtarotest 3 1o rod 448 % oot
rtBroseest 3y i Gios o8
rCromist 1988 640 w005 %
ol R - S S T R S

The difference between the Achievement Test pre-test and the post-test mean scores of the
Group Game in which game-based vocabulary teaching was applied was significant (p <0.05).
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There were significant differences between the pre-test and post-test mean scores of the Group
Game in terms of subparts (A, B, C and D) of the Achievement Test as well (p < 0.05).

Results of the third research question

The results of the Independent Samples t-Test regarding the comparison of the pre-test-post-
test difference scores of the Group Story and the Group Game are shown in Table 8.

Table 8. The results of the Independent Samples t-Test regarding the comparison of the pre-test-post-test
difference scores of the Group Story and the Group Game

Test n X ss t sd p
Group Story 27 49.35 16.76

-1.0 2 .30
Group Game 27 54.55 19.88 N ° .
Group Story Part A 27 12.77 5.44

-78 52 43
Group Game Part A 27 14.33 8.77
Group Story Part B 27 11.70 9.17

-.98 52 -33
Group Game Part B 27 13.92 7-33
Group Story Part C 27 14.44 8.34

-.15 52 .87
Group Game Part C 27 14.77 7.56
Group Story Part D 27 10.42 9-95

-.48 52 .62
Group Game Part D 27 11.51 6.01

When the findings regarding the comparison of the pre-test-post-test difference scores of the
Group Story and the Group Game were examined, no significant difference was found (p> 0.05).
Also, there was no significant difference between the pre-test-post-test difference scores of
the Group Story and the Group Game in terms of subparts (A, B, C and D) of the Achievement
test (p> 0.05).

Discussion and Conclusion

The first research question of the study was to determine whether there was a significant
difference between the Achievement test pre-test and post-test mean scores of the Group
Story where story-based vocabulary teaching was applied. In addition, it was aimed to
determine whether there was a significant difference between the pre-test and post-test mean
scores of the Group Story in terms of the levels of learning the English equivalents of Turkish
words, using these English words in sentences, writing these English words correctly and
English reading comprehension levels. It was found out that there was a significant difference
between the pre-test and post-test mean scores of the Group Story. In terms of the levels of
learning the English equivalents of Turkish words, using these English words in sentences,
writing these English words correctly and English reading comprehension levels a significant
difference was found as well. Student success increased significantly in the Group Story. When
the literature is examined, it has been stated in various studies that story-based vocabulary
teaching has an effect on increasing student achievement (Baséren, 2015; Basutku & Durmus,
2018; Ellis & Brewster, 1991; Gilines, 2009; Lewis & Hill, 1992; Palmer, 2001; Pedersen, 1995;
Philips, 1993; Willis, 1996). Jenkins, Stein & Wysocki (1984) confirmed the hypothesis that
vocabulary can be learned from texts in their study. The more the word appears in the text, the
more permanent the learning will be. In addition, the meanings of the words are learned from
the context permanently. Yardim (2011) compared computer and teacher-assisted storytelling
techniques in his study, and a significant increase was observed in both groups. He suggested
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that story-based teaching be used in teaching English. Pourkalhor and Kohan (2013) suggested
teachers use this technique in lessons because they found a significant difference in the group
given story-based teaching in their study on reading comprehension through stories. Ghasemi
and Hajizadeh (2011) also stated that story-based English teaching has an important
contribution to reading comprehension. Kirkgéz (2012) revealed in his study that the use of
short stories in language teaching enables students to be more creative by moving away from
the routine of the learning environment. Abdulameer (2014) concluded in his study on the effect
of digital stories on English vocabulary learning that stories provide permanent learning.
Tarakgioglu and Tungarslan (2014) concluded in their study with students who had not studied
English before, that foreign language education using short stories would provide permanent
vocabulary teaching. In the study, the units of the experimental group were designed on and
around short stories and songs, cartoons and realias were used to enhance the learning
process. At the end of the study, they found out that the experimental group could remember
more vocabulary items since they were taught in a meaningful and enjoyable short story
context. Pazhakh and Soltani (2010) concluded in their study that the vocabulary of the group
who was given stories in English every week was much higher than the group that was taught
with the Grammar Translation Method. In his study, Ghasemi (2011) emphasized that story-
based teaching is necessary to gain literacy skills in the target language. Pardede (2011)
emphasizes the necessity of using stories to gain skills in the target language.

The second research question of the study was to determine whether there was a significant
difference between the Achievement test pre-test and post-test mean scores of the Group
Game where game-based vocabulary teaching was applied. In addition, it was aimed to
determine whether there was a significant difference between the pre-test and post-test mean
scores of the Group Game in terms of the levels of learning the English equivalents of Turkish
words, using these English words in sentences, writing these English words correctly and
English reading comprehension levels. It was found out that there was a significant difference
between the pre-test and post-test mean scores of the Group Game. In terms of the levels of
learning the English equivalents of Turkish words, using these English words in sentences,
writing these English words correctly and English reading comprehension levels a significant
difference was found as well. Student success increased significantly in the Group Game. When
the literature is examined, it has been stated in various studies that game-based vocabulary
teaching has an effect on increasing student achievement (Atay, 2007; Demirel, 2010; Giirdal
&Arslan 2011; Kocaman, 2015; Orlich, 1985; Ozkiraz, 2015; Susiizer, 2006). Giirdal and Arslan
(2011) emphasized the importance of vocabulary to communicate. They explained that students
should be able to comprehend vocabulary using different methods and techniques. They added
that the games appealed to all age groups, but they especially aroused a sense of curiosity in
children and that students unwittingly acquired the words and threw them into long-term
memory. Kaya (2007) stated that games and puzzles make the lesson more interesting. He
expressed that these activities provide permanent learning by addressing different types of
intelligence. Karatay (2007) stated that making teaching life enjoyable is closely related to
vocabulary teaching. Papatga (2012) emphasized that knowledge will be more permanent when
given through games in the study he applied game skills rating scale to the parents of 150 6-
year-old-students. Isik and Semerci (2016) stated that educational games help students to
communicate in the target language, and vocabulary teaching using educational games is more
effective than techniques without games.

The third research question of the study was to determine whether there was a significant
difference between the Group Story in which the story-based vocabulary teaching method was
applied and the Group Game in which the game-based vocabulary teaching method was applied
in terms of the pre-test-post-test difference scores of the Achievement test. In addition, it was
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aimed to determine whether there was a significant difference between these two groups in
terms of the levels of learning the English equivalents of Turkish words, using these English
words in sentences, writing these English words correctly and English reading comprehension
levels. No significant difference was found between these two groups’ pre-test-post-test
difference scores of the Achievement test in terms of the third research question. This means
that approximately the same level of learning was achieved in both groups. When the literature
was examined, no studies were found comparing the story-based vocabulary teaching method
with the game-based vocabulary teaching method. Different methods were compared with
each other or with the traditional vocabulary teaching method or there were studies on the
effect of a single method on academic achievement in the target language. In this regard, it is
thought that this study will make a new contribution to the field. Ozdemir (2012) concluded that
the success of English lessons in the experimental group that he applied by combining the story-
based approach with the role-playing technique was more significant than the teaching with
the classical method. In Mirkamali’s (2013) study, it was concluded that short stories are
effective in teaching English, but teaching supported by pictures is more effective than teaching
using short stories. Yilmaz (2012) found that the motivation level of the students was positively
affected in his study that he combined short stories and computer technologies. As this method
creates an authentic and versatile learning environment, he stated that using it in foreign
language teaching will provide significant benefits. Baytar (2014) investigated the use of short
stories and literary texts as language teaching materials. At the end of his study, it was
concluded that the subjects participating in the study had the opportunity to use new words
and different elements of the language through short stories. Kaya (2004) concluded that
reading stories in foreign language lessons contributes to four basic skills as well as grammar
and word repetition. Sahin (2016) found out in his study that teaching English through stories
positively affects both 5t and 8th-grade students’ reading comprehension skills and their
attitudes towards English lessons, as well as English vocabulary.

The results obtained in this study revealed that both the story-based vocabulary teaching and
the game-based vocabulary teaching methods have positive effects on secondary school
students’ success in learning the English equivalents of Turkish words, writing these English
words correctly and using the words in sentences. In addition, it was found out that these
methods ensure success in English reading comprehension. Due to the fact that the students’
learning English with fun increases their success, such vocabulary teaching methods which
enable students to actively participate in the lesson should be used more and should be
widespread instead of traditional language teaching methods and techniques which are
frequently preferred in foreign language vocabulary teaching.

Limitations and Suggestions

In the present study it was aimed to determine the effect of using the story-based vocabulary
teaching method and the game-based vocabulary teaching method on the success of the 5t
grade students in learning English vocabulary. Besides, it was attempted to compare these two
different methods with each other in terms of their effects on the success of the students in
learning English vocabulary. The fact that it was applied in only two classrooms can be
considered as one of the limitations of this study. It is thought that studies to be conducted at
different grade levels and with more experimental groups will contribute to the field. Another
limitation of the current study, in which two different vocabulary teaching methods were
compared, is the absence of a control group. The presence of a control group in which
traditional vocabulary teaching methods are used in future studies will enable the researchers
to gain more information on the effectiveness of story-based vocabulary teaching method and
game-based vocabulary teaching method. Although there was a significant increase in the
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success of the students at the end of 8 weeks in this study, it is thought that long-term studies
might increase the success more. In addition, if a retention test was applied a few months after
the application was over, it would be better to see the retention of the words in the memory of
the students. Students’ attitudes towards these methods should also be investigated by using
an appropriate attitude scale.
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