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The Intercultural Competency (ICC) Program is a structured program 
that has been developed at the University of Adelaide’s English 
Language Centre (ELC) to create opportunities for students to connect 
in a global context. This stand-alone and easily transferable program 
aims to create meaningful opportunities for mixed-language-ability 
learners to come together and develop their intercultural competency 
skills towards becoming global citizens. This paper will illustrate 
practical ways to create opportunities for concrete experiences in the 
classroom for the development of these skills and will demonstrate 
how this has been achieved at the University of Adelaide’s ELC. The 
curriculum framework, lesson plans, program logistics and data from 
students’ and teachers’ experiences of this program will be discussed.

Introduction

Suárez-Orozco & Sattin (2007) identified that effective interaction with people and 
career advancement incorporates more than just fluency in a language or culture. 
Specific skills are needed, such as innovation, higher-order cognitive skills, and 
sophisticated communication and collaboration skills. It is the development of 
these skills which gives students the strategies and tools to connect globally and 
have the capacity to become global citizens. The Intercultural Competency (ICC) 
Program focuses on the development of these specific skills, and how they relate to 
our students enrolled in English Language Intensive Courses for Overseas Students 
(ELICOS). 

Background 

Regular contact with diversity does not necessarily produce intercultural 
understanding in students, faculty and staff. Rather, intercultural understanding is 
the product of intent and design.

Habacon (2014)
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Global citizenship is not a new concept. In fact, many universities around Australia 
and the world cite global citizenship in their strategic goals and some have even 
introduced ‘Global Citizenship Programs’. The focus of our ICC program is to help 
students develop the awareness, knowledge, skills and values needed to become 
global citizens. However, just knowledge of intercultural understanding or regular 
contact with other cultural groups does not necessarily lead to intercultural 
competence (J. Bennett, 2011; Deardorff, 2009; Habacon, 2014), which is needed 
for global citizenship. To make the development of ICC skills more concrete, and as 
exposure to diversity in and out of the classroom is not always enough, we addressed 
this gap and area of student need by designing an organised, intentional program at 
our ELC. The ICC program and curriculum framework we have developed has been 
aligned not only with ICC skills development, but also with institutional graduate 
attributes and the strategic direction of our university. The aim is to give our ELICOS 
students structured opportunities to develop a set of skills for operating successfully 
in diverse cultural environments. For these students, language is necessary to support 
the development of intercultural competence and is a vehicle through which to 
understand and discuss other perspectives. The explicit focus of this program is to 
develop ICC skills by integrating sociolinguistic and discourse competency, as well 
as vocabulary and language development. 

Rationale

According to Safiah and Sri (2010), intercultural skills are fundamental for success 
in the 21st century, within both university and workplace environments. More 
companies than ever before are recognising the benefits of multilingual and culturally 
literate employees (Suárez-Orozco & Sattin, 2007). Therefore, students need to 
develop the knowledge, attitudes and skills to maximise the opportunities and 
challenges they might face in the future. Students with well-developed intercultural 
competency will be able to enter into new cultural settings and immediately 
understand what is happening and why, confidently interact with people, and engage 
in the right actions (Gurin et al., 2002). 

The preparation of graduates to be interculturally competent citizens, and to be 
able to participate in workplaces across the globe is one of the primary aims of 
the Australian university sector’s goal of internationalisation (Leask, 2015). This is 
further highlighted by the University of Adelaide’s Academic Board Strategic Plan 
(2019) which clearly states the need for ‘ . . . the development of our students as 
global citizens with aspirations to experience, participate in, and influence, the 
global community.’

Although global citizenship is essential for our 21st century ELICOS learners and is 
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embedded in our institution’s strategic direction and graduate attributes, we found 
it was not identified in any of our English Language Centre program objectives or 
learning outcomes. Historically, cross-class activities tried to fulfil these university-
level objectives; however, they focused mainly on general communication and were 
not part of the formal curriculum or aligned to program objectives and outcomes. 
To bridge this gap, we decided to embed opportunities that supported students’ 
development of ICC skills and cultural intelligence (Earley et al., 2006) towards 
becoming global citizens. The main objectives of the program were to focus on ICC 
skills at the ELC prior to entering university and to develop the students’ capacity 
to work within a ‘borderless’ world – without reliance on geographical location – in 
which there are a variety of perspectives, thus increasing their capabilities for future 
studies and employability.

Program structure

Our ICC Program is now embedded across all courses at the ELC, integrating other 
core macro skills including vocabulary and language development. It involves all 
our students, regardless of level, working together on a common task. It provides 
structured opportunities to develop ICC by negotiating within varieties of English and 
building collegial networks through skills development, developing communication 
across cultures and increasing awareness of global perspectives. 

The program is designed to be easily implemented and transferable to academic or 
non-academic groups and is not reliant on the cultures within the groups. A bank of 
activities aligned to the specific outcomes of the curriculum, with associated detailed 
lesson plans, has been developed to ensure the sustainability and self-sufficiency 
of the program.

ICC activities occur once in every five-week teaching cycle across the ELC. In order to 
facilitate the implementation of the program, at the start of each cycle, a schedule, 
lesson plan, tasks and additional resources are sent to all teachers. This teaching 
schedule is essential to the success of the program. Teachers are placed with other 
teachers and are given suggested days to conduct the activity. When organising the 
schedule, the core timetable for all classes is considered to ensure days are allocated 
that are free from any other activities, such as assessments. 

By providing this level of detail prior to cycle commencement, it has been found that 
it is easier for teachers to schedule the activity into an otherwise busy timetable. 
It also has the additional benefit of not being an activity that gets left until the last 
week, which could possibly negate any immediate benefit the students may get out 
of the activity in transferring skills gained to the current ELICOS classroom.
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Curriculum framework 

In developing the framework for this curriculum, a developmental model of 
intercultural competence was considered for understanding the stages of intercultural 
competence. Based on the Developmental Model of Intercultural Sensitivity (DMIS) 
(Figure 1), created by M. J. Bennett (1986, 1993, 2004, 2013), ICC competence 
evolves over time, from relatively ethnocentric understandings of other cultures to 
a more comprehensive ethno-relative appreciation. The DMIS identifies that people 
move through six stages in their acquisition of intercultural competence, from a 
monocultural worldview to an integration of own and other cultural worldviews. As 
explained by Hammer et al. (2003), ‘the underlying assumption of the model is that 
as one’s experience of cultural difference becomes more complex and sophisticated, 
one’s potential competence in intercultural relations increases’ (p. 423).

	
	
	
	
|------------------------------------------------------------|		|-------------------------------------------------------------|	
	 	 ETHNOCENTRISM																																																								 	 	
	 ETHNORELATIVISM	
	
	

Denial	 Defense	
Reversal	 Minimiza=on	 Acceptance	 Adap=on	 Integra=on	

Figure 1: Developmental Intercultural Competence Model (M. J. Bennett 1986, 
1993, 2004, 2013)

The curriculum framework was created based on a wide range of literature on 
learning outcomes and intercultural competency models (J. Bennett, 2011; Bloom, 
1956; Byram, 1997; Deardorff, 2006, 2009; Freeman et al., 2009; Howard-Hamilton 
et al., 1998; Leask, 2008; Oxfam, 2015). Based on this research, Deardorff’s Process 
Model of Intercultural Competence (2009) was chosen as the framework for this 
program as the main aims of the program are the development of ICC skills, which 
worked well when we developed all the aspects of the program, from the framework 
to the curriculum document and the activities themselves. The model highlights that 
how one acquires the knowledge, skills and understanding is as important as the 
acquisition of aspects of intercultural competence (Deardorff, 2009). Sociolinguistic 
discourse and linguistic awareness were added to the model, highlighting the 
interconnectedness of language and ICC skills and providing linguistic support to 
enable our students to fully participate in the ICC experience.

This model identifies external and internal desired outcomes, as well as three domains 
(see Figure 2). The three domains are ‘Knowledge and Understanding’, ‘Skills’ and 

Minimisation

ETHNORELATIVISM
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‘Values and Attitudes’. While no domain is predominant or sufficient, and students 
are able to move between the domains, the process of attaining a level of ICC 
begins with the development of requisite values and attitudes. The degree of ICC 
competence attained through this process is dependent on the degree of knowledge, 
understanding and skills reached throughout. The desired outcomes may be evident in 
varying degrees. The internal outcomes may not be visible, but refer to an individual 
who, on reflection, feels they have learned to be flexible, empathetic and have the 
ability to adapt to an ethno-relative perspective. The external outcomes refer to 
visible changes in behaviour and communication style. This is an ongoing process 
of development and improvement, emphasising the role that lifelong learning has 
in the acquisition of intercultural competency skills.

 
 
 
 
 
 
 
 

Values	&	
A*tudes	

Knowledge	&	
Understanding	

Skills	Desired	
Outcomes	

• Respect	&	value	other	cultures	
• Openness	&	withholding	

judgement	
• Curiosity	&	tolerance	towards	

ambiguity	&	uncertainty	
• Socio-linguistic	discourse	and	

linguistic	awareness		
 

• Cultural	self-awareness	
• Deep	understanding	&	knowledge	of	

culture	
• Culture	specific	information	
• Socio-linguistic	awareness	
• Understand	multiple	perspectives	and	

diversity	
• Socio-linguistic	discourse	and	linguistic	

awareness		
 

• External:	Behaving	&	communicating	
effectively	&	appropriately	in	intercultural	
situations	

• Internal:	Seeing	from	others'	perspectives	
&	responding	according	to	the	way	others	
desire	to	be	treated	

• Socio-linguistic	discourse	and	linguistic	
awareness		

 

• To	listen,	observe	&	interpret	
• To	analyse,	evaluate	&	relate	
• Socio-linguistic	discourse	and	linguistic	

awareness		
 

Intercultural	
Competency		

Figure 2: Model for Intercultural Competency Development (adapted from 
Deardorff, 2009)

Within these domains, there are three levels of development (Ridings et al., 2008): 
‘Awareness Raising’, ‘Understanding’ and ‘Autonomy’. Each task within the curriculum 
provides support for each level of development, thus providing each student with a 
differentiated entry point to the task and identified skills development. This assisted 
in selecting and evaluating ‘fit for purpose’ activities that are clearly aligned to the 
overall domains and the key outcomes to be achieved. 

Figure 3 shows a sample section of the curriculum document. The domain is 
‘Knowledge and Understanding’; the main elements within this domain include 
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‘Globalisation and Interdependence’, ‘Identity and Diversity’, and ‘Peace and Conflict’ 
Within these elements, there are specific outcomes, such as 2.22 ‘Understanding 
the importance of language, beliefs and values in cultural identities’. These are 
highlighted in Figure 3.

Each task or activity chosen is aligned with the domains and the learning outcomes. 

Domain:	Knowledge	and	understanding	(KU)	
• Cultural	self-awareness	
• Deep	understanding	and	knowledge	of	culture	
• Culture	specific	information	
• Socio-linguistic	awareness	
• Understand	multiple	perspectives	and	diversity	
• Socio-linguistic,	discourse	and	linguistic	awareness	

	
Elements:	

Levels	of	Development		

Awareness	Raising	 Understanding	 Autonomy	

	
1.	Globalisation	
and	
interdependence	

	
1.1	Awareness	of	
links	with	other	
places	(e.g.	through	
food)	

	
1.2	Comparing	
similarities	and	
differences	between	
places	in	various	
parts	of	the	world,	
including	own	setting	
	

	
1.31	Evaluating	differences	in	
power	relations	within	and	
between	cultures	
1.32	Distinguishing	connections	
and	interdependencies	between	
global	and	local	issues	

	
2.	Identity	and	
diversity	

	
2.11	Identifying	
what	contributes	to	
self-identity	and	
belonging	
2.12	Describing	
similarities	and	
differences	
between	self	and	
others	
	

	
2.21	Describing	the	
impacts	of	
stereotyping,	
prejudice	and	
discrimination	and	
how	to	challenge	
these	
2.22		Understanding	
the	importance	of	
language,	beliefs	and	
values	in	cultural	
identities	

	
2.11	Evaluating	the	role	of	
language	in	prejudice,	
discrimination	and	exclusion	
2.12	Relating	the	multi-faceted	
and	flexible	nature	of	identity	to	
ones’	own	context	

	
3.	Peace	and	
conflict	

	
3.1	Awareness	that	
our	actions	have	
consequences	

	
3.2	Developing	
strategies	for	
managing,	resolving	
and	preventing	
conflict	

	
3.3	Constructing	creative	and	
positive	outcomes	of	conflict	

 
 

Figure 3: Sample section from the ELC ICC curriculum

By formalising the curriculum, using research and this clear alignment to skills 
development and institutional goals, the learning experiences and outcomes are not 
only more clearly defined, but there are also other additional benefits: 

•	 a formalised and structured program; 

•	 clear rationales, aims and objectives for teachers;

-
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•	 a wider understanding of the program’s purpose and relationship to the 	
	 institution’s goals;

•	 transparent, meaningful, ‘fit-for-purpose’ tasks;

•	 easier implementation and management for teachers because everything 	
	 is prepared for them;

•	 sustainability; 

•	 a bank of tasks; and

•	 recognition by management.

Lesson plans

The lesson plans have been developed to provide clear alignment with the curriculum 
framework and specific outcomes, both in relation to ICC skills and language 
outcomes. Activities include a range of mini case studies, roleplays, simulations, 
critical incidents, reflections and small group discussions which form the core of the 
program. Our aim was to provide the teachers with a clear rationale for each task 
and how it connects to the program curriculum.

Each lesson plan includes the purpose and aim of the activity, as well as a suggested 
procedure which highlights how the activities reflect the different stages of learning 
outlined in the curriculum; from ‘Awareness’ to ‘Understanding’ to ‘Learner 
Autonomy’. A sample lesson plan ‘Towards Intercultural Competency for Global 
Citizenship’ (Appendix) shows this in more detail.

Our lesson plans also provide identification and suggestions for any scaffolding needed 
to develop the language and skills that may be required for our ELICOS students to 
successfully participate in the task, further highlighting the interconnectedness of 

‘language education and intercultural communication’ (Fantini, 1997).

We found that teachers often use these lesson plans as a starting point, with many 
integrating the task and language development with work that is currently being 
delivered in the classroom. This occurs either by an individual class prior to the 
task or as an extension activity post-task. Often the teachers of lower-level classes 
will work on vocabulary and language surrounding the task, assisting the students 
in addressing the language outcomes prior to the activity taking place. This also 
provides the students with the confidence to participate actively in the task with 
classes of other levels. Teachers also extend and exploit the activity and the topic; 
examples of this include debates, essay writing in academic English classes, and 
topics for reflective blogs or journals.
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Program evaluation 

Data is collected through anonymous paper-based teacher and student evaluations 
and reflections. This enables us to continuously improve, adjust and modify the 
program as we progress. This also allows us to capture the student voice and gain a 
deeper understanding of their experience. As a result, the data has reinforced our 
objectives and demonstrates that students highly value the program. 

In 2016, at the initial stages of the program, students were asked to complete a self-
evaluation of the ICC skills they felt they had developed as a result of the program 
in order to gain an understanding of the program’s impact. A sample data collection 
from 354 student respondents at that time illustrated that 99% of students enjoyed 
the activities and considered the program important for their English language 
development. Further analysis of the reasons highlighted two main themes: the 
opportunity to practise listening and speaking skills, and speaking with people of 
different cultural backgrounds. Within the latter theme, students identified that the 
program assisted them in:  

•	 broadening their horizons; 

•	 understanding different cultures and different thinking;

•	 knowing how behaviour is shaped by culture; 

•	 increasing confidence in interacting between cultures;

•	 having confidence to speak with people from different cultures;

•	 acceptance of difference;

•	 improved communication skills; and

•	 feeling comfortable in the classroom.

Student responses also indicated that 84% would like the program to be conducted 
more often than the scheduled five-weekly activity, with 42.7% preferring weekly 
and 41.5% preferring fortnightly.

Based on the findings of a review conducted in 2018, the validity of the self-evaluation 
reflective tool came into question. As a result, a retrospective post-then-pre-design 
tool was developed to gain a deeper understanding of students’ self-reported 
perceptions of their development of ICC skills through the program.  

The retrospective post-then-pre-design tool asks students to rate their perceptions of 
their development of ICC skills twice: now as a result of the program, and reflecting 
back on the same aspects before participating in the program. 
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Asking students to reflect on both these aspects at the same time means that they 
may have a better understanding of how the program content has assisted in the 
development of their ICC skills, as well as providing an indication of the changes in 
their attitudes and values. This tool is less intrusive and avoids pre-test sensitivity 
and bias that may occur due to the students over- or under-estimating their skills 
(Howard, 1980; Lam & Bengo, 2003). 

The Self-Evaluation Questionnaire includes 20 reflective questions. For each one, 
students provide 2 responses. First, in the column labelled ‘Now: after the ICC 
Program’, they tick the box that best describes them at that point. Then, in the 
shaded column labelled ‘Before the ICC Program’, they tick the box that described 
them before this program. Teachers pre-teach vocab and scaffold this questionnaire 
when necessary, depending on the language level of the students. The following 
table shows a sample of the type of questions used:

Table 1
Sample Questions (5/20) from Student Self-Evaluation Questionnaire

Now: after the ICC Program Before the ICC Program

Rarely Sometimes Often Rarely Sometimes Often

I feel confident when 
interacting with people 
from different cultures.

I am interested in learning 
about different cultures. 

When I meet people from 
different cultures, I compare 
how my culture is similar to 
their culture.

Being around people from 
different cultures makes me 
feel uncomfortable.

I learn a lot when I interact 
with people from other 
cultures.

Teacher feedback is also collected through an Evaluation and Feedback Questionnaire 
distributed at the end of each 20-week program. The purpose of this feedback is to 
gather invaluable ‘front line’ advice on what worked well, feedback on activities and 
tasks, ideas for extension activities and what the needs are for further development. 
With the formalisation of the program, curriculum framework and clear rationale, 
we have had teacher ‘buy-in’ and their feedback has indicated that the lesson plans, 
materials and resources are much appreciated and have now become part of the 
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culture of the organisation, and that they have gained invaluable insight into the 
essential role of ICC development in language teaching.

Conclusion

We believe that our graduates now leave our centre with an education that has 
supported not only their language and skills development, but their intercultural 
competency skills development. The curriculum framework and fit-for-purpose 
activities are aligned to course outcomes and are meaningful to students, teachers 
and management. This program is systematically embedded within theory-grounded 
curriculum design and can be incorporated into programs as part of a transformative 
pedagogy for all students to enhance their future success. It is sustainable and 
transparent with clear aims and objectives and could be easily adopted in other 
contexts (language centres or schools, training centres, and primary, secondary 
or tertiary sectors). All of our language courses have now formally included the 
development of intercultural competency in their core course objectives and 
outcomes which has addressed the gap in student needs initially identified in our 
centre. In conclusion, we have observed a new vibe in our centre and there is a 
noticeable new camaraderie amongst the different student cohorts, showing a 
cultural shift in understanding and communicating with others.

References

Bennett, J. (2011). Developing intercultural competence for international education 
faculty and staff. AIEA conference, San Francisco, CA, USA [PDF file]. Retrieved from 
https://www.messiah.edu/download/downloads/id/923/Developing_Intercultural_
Competence_for_International_Education_Faculty_and_Staff.pdf

Bennett, M. J. (1986). A developmental approach to training for intercultural 
sensitivity. International Journal of Intercultural Relations, 10(2), 179-95. 
https://doi.org/ 10.1016/0147-1767(86)90005-2

Bennett, M. J. (1993). Towards ethnorelativism: A developmental model of 
intercultural sensitivity. In R. M. Paige (Ed.), Education for the intercultural experience 
(2nd ed., pp. 21–71). Yarmouth, Maine: Intercultural Press.

Bennett, M. J. (2004). Becoming interculturally competent. In J. S. Wurzel (Ed.), 
Toward multiculturalism: A reader in multicultural education (2nd ed.), pp. 62-77. 
Newton, MA: Intercultural Resource Corporation.

Bennett, M. J.  (2013). Basic concepts of intercultural communication: Paradigms, 
principles, and practices. Boston: Intercultural Press.



Volume 36 No 230 English Australia Journal

Bloom, B. S. (Ed.). (1956). Taxonomy of educational objectives, the classification of 
educational goals. Handbook 1: Cognitive Domain. New York: McKay.

Byram, M. (1997). Teaching and assessing intercultural communicative competence. 
Cleveland: Multilingual Matters. 

Deardorff, D. K. (2006). Identification and assessment of intercultural competence as a 
student outcome of internationalization. Journal of Studies in International Education, 
10(3), 241-266. https://doi.org/10.1177/1028315306287002

Deardorff, D. K. (Ed). (2009). The SAGE handbook of intercultural competence. 
Thousand Oaks, CA: SAGE Publications.

Earley, P. C., Ang, S., & Tan, J. (2006). CQ: Developing cultural intelligence at work. Palo 
Alto, CA: Stanford University Press.

Fantini, A. (1997). New ways in teaching culture. Alexandria, VA: Teachers of English to 
Speakers of Other Languages.

Freeman, M., Treleaven, L., Ramburuth, P., Leask, B., Caulfield, N., Simpson, L., Ridings, 
S., & Sykes, C. (2009). Embedding the development of intercultural competence in 
business education, ALTC [PDF file].  Retrieved from https://ltr.edu.au/resources/CG6-
37_Sydney_Freeman_Final%20Report_July09.pdf 

Gurin, P., Dey, E. L., Hurtado, S., & Gurin, G. (2002). Diversity and higher education: 
Theory and impact on student outcomes. Harvard Educational Review, 72(3), 330-366. 
https://doi.org/10.17763/haer.72.3.01151786u134n051

Habacon A E. (2014). The intercultural promise: Intercultural understanding mid-level 
strategic plan, UBC Vancouver. Retrieved from 
https://blogs.ubc.ca/interculturalu/the-intercultural-promise/ 

Hammer, M. R., Bennett, M. J., & Wiseman, R. (2003). Measuring intercultural 
sensitivity: The Intercultural Development Inventory. International Journal 
of Intercultural Relations, 27(4), 421-443. https://doi.org/10.1016/S0147-
1767(03)00032-4

Howard, G. S. (1980). Response-shift bias a problem in evaluating interventions with 
pre/post self-reports. Evaluation Review, 4(1), 93-106.

Howard-Hamilton, M. F., Richardson, B. J., & Shuford, B. (1998). Promoting 
multicultural education: A holistic approach. College Student Affairs Journal, 18, 5-17. 
https://doi.org/10.1177/0193841X8000400105

Lam, T. C. & Bengo, P. (2003). A comparison of three retrospective self-reporting 
methods of measuring change in instructional practice. American Journal of 
Evaluation, 24(1), 65-80. https://doi.org/10.1177/109821400302400106



Volume 36 No 2 31        English Australia Journal

Leask, B. (2008). A holistic approach to internationalisation – Connecting institutional 
policy and the curriculum with the everyday reality of student life. In C. Shiel, & S. 
Takeda (Eds.), Education for sustainable development: Graduates as global citizens 
(pp. 57-66). Dorset UK: Bournemouth University.

Leask, B. (2015). Internationalizing the curriculum. London: Routledge

Oxfam. (2015). Education for global citizenship: A guide for schools. Retrieved from 
http://www.oxfam.org.uk/education/global-citizenship/global-citizenship-guides 

Ridings, S., Simpson, L., Leask, B., Freeman, M., Ramburuth, P., Treleavan, L., Sykes, 
C., & Fletcher, M. (2008). Developing intercultural competence: ALTC project update. 
HERDSA Newsletter, 20(3), 17-19. 

Safiah, S., Sri, S. (2010). Strategies to embed intercultural competence as a soft skill 
in university curriculum. In N. S. Chin (Ed.), The proceedings of the TARC International 
Conference on Learning and Teaching: Emerging trends in higher education learning 
and teaching (pp. 39-46). Kuala Lumpur: Tunku Abdul Rahman College.

Suárez-Orozco M.M., Sattin C. (2007). Wanted: Global citizens. Educational leadership: 
Journal of the Department of Supervision and Curriculum Development, N.E.A, 64(7), 
pp. 58-62.

The University of Adelaide. (2019). Strategic plan: Future making [PDF file].  
Retrieved from https://www.adelaide.edu.au/vco/system/files/media/
documents/2019-08/strategic-plan-19_0.pdf  

Sandra Caon-Parsons is Education Advisor in the English Language Centre 
(ELC), University of Adelaide. She has worked as a teacher, lecturer, teacher 
trainer and TESOL consultant in Australia and abroad. Her interests focus 
on developing and integrating programs to enhance and improve students’ 
development of intercultural competency and wellbeing.

sandra.caonparsons@adelaide.edu.au

Paula Dimmell is an education program manager at the ELC, lecturer in the 
School of Education Masters program and CELTA trainer. Her main interests 
are program design and assessment evaluation, with the integration 
of technology and cross-cultural perspectives to enhance the learning 
experience and outcomes. 

paula.dimmell@adelaide.edu.au



Volume 36 No 232 English Australia Journal

APPENDIX

SAMPLE LESSON PLAN

Towards Intercultural Competency for Global Citizenship

Awareness of Intercultural Competency

About the 
Activity

This activity gives learners the opportunity to show an awareness of 
intercultural matters and reflect on their own level of cultural sensitivity. 
It also gives learners the chance to explore different attitudes towards 
intercultural communication and reflect on ways they have become more 
competent interculturally. 

Aim/s Intercultural Competency Skills Development 

•  To develop an appreciation of multi-faceted and flexible nature of       
personal identity

•  To evaluate experiences, learning and feedback and use it to inform future 
learning, thinking and action

•  To adapt behaviour to new cultural environments
•  To listen to, reflect on and evaluate another person’s point of view and 

respond appropriately
•  To identify and address the challenges of intercultural communication
•  To show sensitivity to diverse perspectives and cultural norms when 

managing conflict
•  To integrate new or revised perspectives into own learning, thinking and 

actions
Language Skills Development 

•  To learn / practise vocabulary related to intercultural communication
•  To learn / practise making suggestions
•  To learn / practise negotiating 
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 Suggested 
Procedure

Awareness activities
1. In small groups, ask students to brainstorm what Intercultural 
Communication is and what it involves. Use Worksheet 1 to assist with this 
activity.
This should be followed up with whole class feedback to highlight the aims 
of the activity to the students and to see how much agreement can be found.  
You might establish that complete agreement on this subject is rare.
2. Worksheet 2 is an introduction to some common attitudes. You may need 
to check the vocabulary with your students to ensure task is clear. Words 
that may be problematic include: gestures, explicit and assume.
Organise mixed pairs (one student from each class); ask them to discuss 
each statement and try to come to some agreement about which version is 
most applicable. If they decide not to agree, that is fine, but their discussion 
should centre on reasons for the opposing versions. It would be a good idea 
to do an example. 
One of the statements refers to ‘being the same deep down’. The meaning of 
deep down is crucial; at a very deep level, everybody is ‘human’, at a higher 
level, everybody is clearly different. So, discussion should be about the issue 
of the level at which differences become significant and how one might 
recognise them.

Developing Understanding
3. Students should now pick three or more statements from the worksheet 
which they consider important. They may choose to modify these statements 
to make them true for them. 
Feedback – each pair joins with another pair and shares their responses. 

Facilitating Learner Autonomy
4. Bring the group together. Ask the group to think about people they 
know or have met with different levels of cultural sensitivity. Ask students 
to discuss in pairs if they have any experience with cultural insensitivity or 
sensitivity (positive and negative).
5. Introduce the final task as a way to define a progression in attitudes 
towards other cultures. In pairs, students consider the stages in Worksheet 3, 
and place them in an order that is logical for them, starting with a ‘mono-
cultural approach’ and finishing with ‘becoming enthusiastic about cultural 
variety’. 
6. Feedback – there is no fixed answer, although a suggestion is given below. 
Students should be encouraged to consider different options and in feedback 
consider reasons for each stage.

Possible 
problems and 
solutions

Depending on the level of your class you may need to do some vocabulary or 
language work with them before they do the task. See the ‘Aims: Language 
Skills Development’ for an outline of the language that will be needed for 
this task. 

The final activity could be followed up in individual classes.

Additional 
Resources

See the Developmental Model for Intercultural Sensitivity (DMIS) for a more 
in-depth analysis of the progression.

Extension 
Activities

Students could reflect on their own personal Intercultural Competence 
development during their time in Australia and try to place themselves 
on the scale and post to the class blog. They could also discuss ways of 
developing progress along the scale. If time, this could also be done in class.


