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Abstract

This research aims to examine distance education practices from the perspective of instructors in terms of
Planning, implementation and evaluation. It is aimed to reveal the current situation regarding the planning,
implementation and evaluation of distance education practices by ensuring that the distance education practices
related to the teaching methods and techniques used in the courses, content and process are evaluated from the
perspective of the instructors. The study group of the research consists of 20 instructors. In the research,
qualitative data were obtained by the case study method. In the study, the data were collected using the semi-
structured interview technique developed in consideration of the purpose of the research. Qualitative content
analysis was used in the analysis of the data obtained. The results of the research reveal the positive and negative
opinions of the instructors in terms of planning, implementation and evaluation. Considering the findings by
institutions, practitioners, and the Council of Higher Education that implement distance education may
contribute to increasing the quality of education.
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1. Introduction
1.1 Introduce the Problem
With the gradual differentiation of societies and the rapid development of technology, there are also differences

in the wishes and needs of individuals. The constant change of tools does not allow us to predict the situations
we may encounter. Every change and differentiation requires individuals to adapt to the new world order.



Asian Institute of Research Education Quarterly Reviews Vol.5, No.2, 2022

Adapting to any change in societies is thanks to education (Akpinar, 2003). Educational systems are the
economic, political, social and cultural basis of society. Education systems should be organized in a way that is
open to developments and flexible, and the needs of individuals should be taken into consideration. The change
of education systems and their renewal in line with the needs are very important in terms of creating qualified
individuals who can realize themselves.

In this context, the aims of the higher education system are to train qualified individuals who will contribute to
the scientific, technological, economic, cultural and social development of countries. Universities support and
implement new student-centered methods, adapting to new lifestyles, social and lifelong learning in the new
world order. With distance education, which has recently been implemented all over the world, the needs of
individuals are tried to be met.

There are many studies in the world regarding the integration of technology into education (Goktas, Yildirim &
Yildirim, 2008). One of these studies is the practicality of distance education. Factors such as the rapid
proliferation of information technology, rapid access to information, and the practicing of many web designs to
the educational environment have increased the practicality of distance education. Organizing, evaluating and
using information is also important (Karahan & Izci, 2001). For this reason, it is inevitable to constantly develop
new technological tools. Distance education enables individuals to benefit from educational opportunities from
their environment without time and place restrictions. It is a form of education where the instructor and the
learners are in different places, in a planned learning environment, using web tools. It is necessary to know how
to organize learning and learning activities, which techniques, methods, materials, and how to adapt the content.
In this context, it is seen that distance education needs specific theories. Independent work, autonomy,
communication and interaction, cooperation, community, etc. This is taken into account when designing distance
education. With distance education, education has become more individual, accessible and economical (Isman &
Dabaj, 2005). Distance education is preferred because it has a flexible structure and information can be accessed
24/7.

The roles of teachers and students have also changed with distance education. The teacher has taken on the role
of resource provider, guide, observer, communication reinforcer from the role of material distributor. While the
student was a passive receiver, over time, s/he started to take place in the center of learning, became responsible
for his/her own learning, producing, sharing, determining the content and communicating (Gokmen, Duman &
Horzum, 2016). As a result of the literature review, it has been observed that distance education has become
widespread in an increasing momentum and it has been observed that it will maintain its importance in the future
(Aydin, 2020).

Not only technological developments, but also situations affecting countries may require the use of distance
education in educational environments. Due to the Covid-19 pandemic that we are experiencing today, distance
education has taken place rapidly in the world. Countries were caught unprepared for this transition, and there
were discussions about the differences in opportunities among students (Ozer, 2020). Many scientists are of the
opinion that the teaching converted to distance education in these emergency situations is not real distance
education classrooms because instructional designs, content and assessment cannot be carried out within a well-
planned/designed plan (Gardner, 2020).

In the literature review, the problems experienced in the planning/design of distance education, the
implementation process and assessment and evaluation were compiled. According to the report prepared by
Bonk (2001) for teaching staff, time problem in planning and developing distance education, lack of experience
and training, technical/infrastructure problems and lack of technical support, lack of administrative support,
motivation, lack of interest, pedagogical deficiency, cost, trust is in the form. Another problem experienced in
distance education is that there is not face-to-face communication (Telli & Altun, 2020). In the research
conducted, faculty members expressed similar views. Interaction and communication in distance education are
the general problems encountered during the practicing.
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According to Falowo (2007), teacher-student and student-student interaction are not sufficient, materials are not
prepared in accordance with students, technology is not used efficiently, students do not show enough interest in
distance education courses (Saritas & Barutcu, 2020). The other mentioned problems are that the programs are
not suitable for distance education (Li, 2009; Zan & Zan 2020) and that effective methods are not used in the
course design phase (Cronje, 2001; Zan & Zan 2020). The less active participation of students in the courses
given by distance education is also supported by a study.

Regarding the problems encountered, the deficiencies are tried to be eliminated in the process and the structuring
continues. It is also possible to enrich face-to-face education with distance education. The flipped classroom
model, blended learning etc. which are used today, can be an example of these. In these models, the aim is to
enrich the content, contribute to the effective learning of the students and to take an active role in learning.

The perspectives of the instructors are very important for the effective and efficient implementation of distance
education practices in higher education (Dooley & Murphey, 2000). Considering the situations that motivate the
instructors, it is said that making practicing with new teaching methods and techniques, technological adaptation,
sharing knowledge, professional development (Green, Alejandro & Brown, 2009). In addition, the availability of
support and guidance on financial and necessary practices is one of the most important factors (Moore &
Anderson, 2003).

It has been concluded that distance education has as much effect as face-to-face education on student
performance and interaction of instructors with distance education teaching experience (Ulmer, Watson &
Derby, 2007). According to Lloyd, Byrne, and McCoy (2012), the situations that cause problems in distance
education in general are low student participation, lack of feedback from students, lack of interaction, problems
in preparing materials, inexperience, inaccessibility to the material and the course, increased workload, technical
problems (as cited in Gurer, Tekinarsan & Yavuzalp, 2016).

When the literature was searched, many studies on distance education were found (Ozgol et al. 2017), but the
studies on distance education, which started abruptly due to the recent pandemic, are still limited and new.
Because the practicing is new and sudden, many problems may occur. This study is also important in terms of
increasing the efficiency and quality of the practicing in distance education.

For these reasons, it is important to get the opinions of the instructors in terms of the practicality of the distance
education practicing in universities. While this research is being conducted, the effects of the Covid-19
pandemic continue, and it is not known how long the process will last. For this reason, this study can be
considered among the first studies conducted in Turkey regarding distance education in this period. This study
will also shed light on future studies in terms of eliminating and strengthening the deficiencies of the distance
education practices.

In this context, the problem statement of the research is; What are the opinions of the instructors on distance
education practices?

2. Method

In this study, case study, one of the qualitative research approaches, was used. The case study is a research
method in which the exact boundaries of the situations that occur in a certain time period are in a whole with
their own context and it is difficult to draw and are examined in depth (Yin, 1984, Creswell 2007 cited in
Yildirim & Simsek, 2013). The most distinctive feature of this method is to examine the person to be examined
in its own context due to its unique characteristics (Yin, 1984). Case studies are based on the questions of
"what," "how" and "why" and allow a detailed examination of a phenomenon or event that the researcher cannot
control (Yildirim & Simsek, 2013). Situations are limited by time and events, and extensive data is collected and
analyzed in depth using various data collection methods. With the holistic multi-state design, there is more than
one situation that can be perceived as holistic on its own. Each situation is handled holistically in itself and then
compared with each other (Yildirim & Simsek, 2013). For these reasons, the purpose of the research is not to
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generalize on the universe, but to understand and explain the distinctive features of the person, community or
situation. With these results, case study is seen as an appropriate method for this research to achieve its purpose.

2.1 Participant Characteristics

The data of this research was carried out with 20 instructors working at Mersin University in 2020, carrying out
distance education activities. The selection of the participants was based on ensuring maximum diversity. The
aim of maximum diversity is to create a small sample and reflect the diversity of individuals to the maximum
extent (Yildirim & Simsek, 2013). 8 of the instructors are women and 12 are men. The ages of the instructors
vary between 30-49. Their academic experience varies between 2 and 25 years, and their academic levels are
Master's and Doctorate. 15 of the instructors did not participate in any course/activity related to distance
education and 13 of them did not give any distance education before the Covid-19 outbreak. Instructors conduct
distance education courses simultaneously or mixed (Table 1).

Table 1: Characteristics of the Instructors Participating in the Interview

Participants
Characteristics Number Frequency
Gender
Man 12 60
Woman 8 40
Total 20 100
Age
30-35 11 55
36-40 7 35
41 and above 2 10
Total 20 100
Education Level
Master 4 20
Doctorate 16 80
Total 20 100
Title
Dr. Research Assistant 2 10
Instructor 7 35
Dr. Instructor 4 20
Asst. Prof. 5 25
Assoc. Prof. 2 10
Total 20 100
Academic Experience
1 - 5 years/years 10 50
6-10 years 3 15
11-15 years 6 30
15 years and above 1 5
Total 20 100

2.3 Data Collection Tool

When the literature is examined, there are various types of interviews and they are generally grouped under 3
categories. These; structured, semi-structured and unstructured (Merriam, 2009). In this study, data were
collected by semi-structured interview technique. With this method, previously determined interview questions
were asked to the instructors in the determined order, and new questions were added according to the progress of
the interview in order to get more in-depth and detailed information in line with the answers from the instructors
(Merriam, 2009).

Interviews were conducted over the web-based video conference system with the "Instructor Interview Form"
created for the purpose. An appointment was made before the interview from the instructors selected for the
interview.
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These are the questions that the researchers themselves produced as a result of the literature review while
creating the interview form. In line with the purpose of the study, the main themes of the interview questions
were determined as planning, implementation and evaluation. The prepared questions were examined by 5 field
experts (2 experts in the field of distance education), necessary changes were made on the questions and they
were finalized. During the data collection process, an average of 20 minutes with each participant. The ongoing
conversations were recorded electronically and converted into written form.

2.4. Validity and Reliability

In order to increase the validity of the research, the interview questions prepared were evaluated by 5 researchers
who were experts in the subject before they were applied, and they were applied after the necessary
improvements were made according to the suggestions made. Another title that was forgotten to be added to the
academic level section was added, corrections were made in punctuation marks, and some words that created
confusion were removed. Some questions are divided into two because they are long. In order to increase the
reliability in the analysis of the data, the codes were checked by different researchers and a code list was created
by reaching a consensus.

2.4.1. Research Ethics

The data in the study were collected on a voluntary basis. Instructors were reminded that they could terminate
the research process at any time. In addition, no information that would disclose the identity of the participants
was included. In addition, since the research is not an applied study, it does not have a dimension that will
negatively affect the participants physically or psychologically.

2.5. Analysis of Data

Content analysis technique was used in the analysis of the data obtained from the interview forms. The basic
process in content analysis is to gather similar data within the framework of certain concepts and themes, and to
interpret them by arranging them in a way that the reader can understand (Yildirim & Simsek, 2013, p. 259). In
content analysis, the stages of coding and categorizing the data, finding the themes, organizing and defining the
data according to the codes and themes, and interpreting the findings follow each other (Yildirim & Simsek,
2013).

In the analysis of the data obtained, the process started with the transcription of the interview records. Themes
were created by grouping codes from the ideas given by each instructor to a question, sub-themes from these
codes with similar content, and sub-themes with similar content. Tables showing the codes, sub-themes and
themes for each question in the interview forms were arranged and a coding table was created. Each participant
was given a letter before analyzing the data.

Two researchers coded the data separately using the coding table. At the end of this process, 90% coding
compatibility was achieved (Miles & Huberman, 1994). The reliability formula (Reliability = Consensus/
(Agreement + Disagreement) x 100) suggested by Miles and Huberman (1994) was used to calculate the
reliability of the study. By discussing the non-common codes, the inter-research agreement was increased to
100%. Afterwards, all of the data were coded by a researcher and the process continued. In addition, "direct
quotations," which is another reliability criterion, are included.

3. Results

The findings regarding the planning/design, implementation process and measurement and evaluation parts of
distance education practices are evaluated under the categories as in Tables 2, 3 and 4.
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Table 2: Codes, Sub-Categories and Frequency Table Created in Terms of Design/Planning

Themes and Subthemes Codes Frequency
A. EXPERIENCE
a. Experience-Aim Planning 5
Target Audience Needs 6
Compliance With The 4
Electronic System
Benefitting Different 3
Sources
Few Topics 2
Experience -Content Being Functional 4
c. Experience-Learning Experiences Communication 5
Interaction 5
Trust 2
Keeping the Student Active 8
Intelligibility 7
Fun and Eye-Catching 4
Material
Using Case Studies 3
d. Experience —Evaluation Approaches Information 5
Process evaluation 4
B. PROBLEMS
Motivation 4
Material preparation 4
Relapse 4
C. SUGGESTIONS
Providing Active 9
Participation
Focusing 6
Motivation 3
Prepare A Guide 2
Careful Planning 4
Interesting Material 5
Designing Functional 3
Content
Ensuring Equal Opportunity 4
Suitability For Target 7

As seen in Table 2, how are the views/evaluations of the instructors regarding the design/planning of the
distance education practices of the research? In line with the answers and coding given by the participants to
their questions, sub-themes were formed under the experiences, problems and suggestions and the frequencies
related to them were included.

Codes related to experiences were created over the elements of the curriculum. It was mentioned that the
experience of the instructors was analyzed in terms of the target, and the needs of the target audience, the
achievements and the content of the program were taken into account while planning. The necessity of preparing
a guide in accordance with the electronic system and the use of different sources were mentioned, and the
planning of the content with a few subjects in order not to lose the focus of the student and to ensure permanence
was mentioned. Below are examples of the answers given by the instructors.

Planning: “First of all, it is necessary to make a planning for each lesson. In other words, what are the
behavioral changes of students week by week, first of all, the gains need to be determined. Since the content
comes to us ready-made from YOK, the knowledge, skills and attitudes that we want to see in students actually
come ready-made. We plan our lessons accordingly. ...Moreover, I design and prepare a course material in my
mind within the framework of the content that I have to present, considering the knowledge, skills and attitudes
that I want to see from the student within the framework of the course” (F).
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“To begin with, I helped students to form an academic and professional knowledge about the course by making
explanations about the course, what their achievements, experience and professional knowledge will be” (B).

“I stick to the curriculum more in terms of the preparation process. First of all, my limitation is the curriculum’
(S).

Target audience needs: “...it is important to be able to determine what the student wants” (L).

Compliance with the electronic system: “We are trying to bring the materials into a format suitable for the
online system” (R).

“I adjusted my course materials according to the distance education format” (T).

Benefitting different sources: “In order to make the trainings more understandable, care should be taken to use
slides, videos, materials and other sources as much as possible” (B).

“.... I suggested to students the main sources to be used, reference sources if any, and intellectual sources that

’

“

they can follow depending on their personal preferences” (Y).

Few topics: “When planning, it is important to have few topics, it is necessary to ensure the permanence of the
knowledge without tiring the student” (M).

In distance education, I always advocate that few subjects are presented to students in an efficient way. I'm
trying to do the same myself. Trying to teach many subjects to students can be tiring for both students and us
(C).

“Do not engage in exaggerated curriculum loads, it is not efficient anyway” (B).

It was mentioned that the content should be suitable for daily life/functional, case studies, and fun and attention-
grabbing in order to ensure the permanence and focus of the student. Regarding the practicing part, the
importance of communication, interaction, trust in the instructor, trying to keep the student active in the process,
making the content understandable and supporting with examples were emphasized. Below are examples of the
answers given by the instructors.

Being Functional: “It is necessary to give examples from life and human resources issues that will arouse
curiosity in students” (F).

“...it is necessary to give practical lessons” (F)

Fun and eye catching material: “While preparing the material, it is necessary to use video-supported materials
with plenty of visuals that will enable the participation of the student. Because we cannot ensure participation or
we lose focus very quickly” (M).

“If there are videos that I can use online, I try to use them. If not, I go to the lab and shoot a video myself. For
the sake of adding visuality” (N).

“... I try to present interesting presentations by adding visuals” (E)

Using case studies: “I prepare presentations and case studies. I am definitely preparing two case studies on
each subject. After explaining the subject, I am talking about these case studies. And I present them separately to
the students” (R)

“.... while explaining the subject as much as possible, I say that you can write about the case studies if there is
something that happened to them. Somehow I want someone to post a note there on the message board. I try to
include such students as much as possible” (F).

Regarding planning in distance education before the practicing, the instructors emphasized the importance of
communication, interaction, clarity and trust, and stated that they kept the course duration short in order to keep
the students active. Below are examples of the answers given by the instructors.

Interaction: “Adding more interactive videos, uploading more attractive teaching materials, using different
interactive and different platforms that appeal to more sense organs and are suitable for their development
levels will motivate them” (F).

“However, I believe that it is more beneficial to teach interactive lessons rather than a monotonous instructor.
Thus, you can keep the distracted attention on the lesson all the time” (A)

Trust: “The biggest disadvantage of distance education is social isolation, so it is very important for
students/trainees to trust the trainer” (4).

Keeping the student active: “It is important to involve the student in this process” (F).
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“We try to keep students in class by preparing quizzes, quizzes, forum discussion questions” (T).

“In order to keep the student active, we have shortened the lesson times (T).

“Since it is not like face-to-face training, I think that the lessons should not be more than half an hour in order
not to decrease the efficiency” (B).
Intelligibility: “We are trying to prevent problems in both expression and perception in the online system” (R).
Regarding assessment and evaluation, it was stated that they informed the student from the beginning of the
process and they made a plan to evaluate the process. Below are examples of the answers given by the
instructors.
Process evaluation: “We removed our midterm week, instead of quizzes, our forum discussion questions,
homework project etc. we prepare, spread the process over 14 weeks, average at least 7 quizzes, forums, etc. We
determined it to be” (T).

“Can I make a process-based assessment or on which subjects should I specifically take an exam? I definitely
determine beforehand” (F).

“I have preparations in the form of a quiz in 3-4 weeks. On behalf of whether they understand the lesson or not”
(S).
Information: “At this stage, I gave detailed information about the system to the students, both verbally in the
course and in written form over the system, both in exams and in homework” (B).

“I always informed the student beforehand during the exam process; I have clearly informed the students about
the subjects and resources that the student will be held responsible for in the exams. I have always tried to make
a fair scoring and assessment and evaluation according to the level of the students” (Y).

“I warn students from the beginning about copying. I state that I want them to be original” (E).

Another theme that emerged in the planning phase of distance education is on problems. Instructors stated that
both they and the student experienced a loss of motivation from the beginning of the process. They stated that
the loss of motivation caused them to fall into repetition while planning the lessons, they had difficulty in
preparing materials in accordance with the online system and they wanted to receive support in this regard. Since
they cannot see the body language of the students, the instructors, who do not know whether the student
participates actively or not, are worried about whether the lessons will be understandable even at the planning
stage. Below are examples of the answers given by the instructors.

Repetition, loss of intrinsic motivation: “The courses I conducted were generally management courses, in this
sense, there were presentations I gave in the course, PowerPoint presentations. I used to update them every
vear, frankly, distance education killed my desire to renew myself. For the first time, I am teaching the previous
year's course without renewing my career” (F).

“I can say that there is a loss of motivation of both students and instructors” (H).

“Students have very low motivation in the lessons. I see that they are not prepared enough or not willingly for
the assignments and presentations 1 have given before. (P).

Material preparation: “Preparing materials suitable for the distance education system can be tiring. Sometimes |
realize that I am repetitive. Trying to support continuous motivation or thinking about active participation is
exhausting. Materials should be effective and support should be provided for systemic situations” (P).

“The biggest problem is in preparing material. In distance education, the teaching materials we prepare can be
mostly in the form of preparing ppt presentations. But I know that these are not effective and efficient. These
trainings should be given on more interactive platforms. We may not have enough technological knowledge or
time” (F).

“I had problems in preparing and uploading material systematically. I solved them by converting them to other
formats” (T).

“Some lessons need equipment to be taught/designed, but if you can get them yourself, you can get them or not if
you don't. I would not have been able to do the accounting course without the tablet pen my wife bought for her
own institution. I wouldn't be able to do it efficiently. There are lessons to be told on the slide, there are lessons
that cannot be told. Institutional support is important. We bought the camera and microphone ourselves. We
also choose which program we will tell. These are the big obstacles in planning” (O).
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As a suggestion, they mentioned that in order to ensure active participation, focus and motivation of the students,
they should plan well, use interesting materials and share content suitable for daily life, ensure equality of
opportunity, and plan with assessment and evaluation in accordance with the target, and thus the practices will
be more accurate and effective. and made recommendations.

s

To actively participate: “.... to be able to teach fluently and sustainably in front of the screen, to keep the
student's attention in the lesson and to make it possible to participate in the lessons, etc. I can recommend them
to take them into account and if they believe that they have deficiencies, they should correct these deficiencies”
).

It is interesting and useful in daily life: "Human resources issues that will arouse curiosity in students, examples
from life should be given" (F).

“It is important to enrich the content visually. After all, laboratory lessons were the lessons that the students
came and studied, they should be more interactive, the student should attend the lesson” (N).

“I make it interesting for them by including up-to-date information on every subject and techniques, not just
relying on books, I recommend it” (P).

“Since it is not face-to-face, they will grab whatever they see in the visual, it is necessary for the materials to be
interesting so that they are not too distracted” (E).

Guide preparation: “The process of determining the goals and achievements of the course, and generally the
course planning process takes place very quickly, but this is an experimentation process. Sample guides should
be prepared for each course code” (A).

Careful planning: “I prepare my 14-week plan before the semesters begin, and I determine my presentations and
textbooks accordingly. I prepared the same way in distance education, I had data and resources, good planning
is important” (H).

“When we come together with students synchronously, we need to spend our time productively. We need to make
a plan regarding the practicing of the theoretical knowledge we want to give when it is asynchronous, and when
we are synchronous, we also transfer the subject in the courses we conduct synchronously, as a suggestion, they
should focus on the practicing in the synchronous courses” (F).

“The subject selection specific to distance education should be made. If the subject that will normally be taught
in the classroom in 14 weeks includes 6 units, it should be halved in distance education. You have to choose the
most important ones. It is necessary to choose the subjects that need to be focused on, it is necessary to explain
few things well” (O).

Ensuring equal opportunity: “All students who are subject to formal education in Turkey should have the same
equal conditions. When this doesn't happen, it reduces our productivity for distance education, both for us and
for the students.

Suitability for target: “It's important to be careful to ask questions that parallel what we taught about” (H).

Table 3: Codes, Sub-Categories and Frequency Table Created in Terms of Practicing

Themes and Subthemes Codes Frequency

A. EXPERIENCE

Experience- Method/Technic/Material Appropriate Material (Video, Lecture 9
Notes, Presentations, Case Study,

Article)

Relative To The Student 4
Visuality 6
Involving The Student In The 6
Process

Interaction 5
Daily Topics 4
Motivation 4
Permanence 3

B. PROBLEMS
Infrastructure
Interaction 4
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Crowded classroom
Classroom Management
Inability To Focus
Participation

— W L W

—_—

Course Access
Student Perception

Applied Lessons
Intelligibility

W N N

C. SUGGESTIONS

Careful Preparation

To Adapt

Lesson Planning

Interesting

Visuality

Not To Repeat

Ensuring Participation

Technical Infrastructure
Preparing For The Hybrid System
Be Original

Transferability

W W= = KO JWun b W
o O

What are the opinions/evaluations of the instructors regarding the distance education implementing process,
which is the second sub-problem? In line with the answers and coding given by the participants to their
questions, sub-themes were formed under the experiences, problems and suggestions, and the frequencies related
to these were included (Table 3).

Experiences were evaluated as methods, techniques and materials. Regarding the implementation process, the
instructors mentioned that the appropriate materials should be presented to the students in an appropriate way,
including the planning phase of the course, and they mentioned that distance education provides flexibility in
time and space, thus increasing the possibilities of sustainability and repetition. They also stated the importance
of the student being involved and active in the process. The activeness of the student can also be ensured by the
content and motivation presented in accordance with them. In addition, the instructors also underlined that
permanence can be achieved in distance education by learning the content that is presented appropriately after
providing the necessary motivation. Below are examples of the answers given by the instructors.

Appropriate material (video, lecture notes, presentations, case study, article): “I upload my weekly materials to
the system. I am also uploading all my resources. In order for my students to benefit easily” (T),

“I have prepared personal lesson documents that mainly use animations and visual effects. From time to time, [
made students watch videos that could be related to their lessons” (Y).

“...I use channels on the internet. I give the lecture notes to the students as pdf by adding videos to them” (N).

“I give articles to students every week in my graduate classes. We are examining these. I also take notes from 4
or 5 different sources for my undergraduate students. I give them to students” (H).

“...I share my own notes from the system and I tell the students live, we teach the things that we cannot express
verbally through videos, and we teach our lessons in mutual communication” (S).

“I use different methods for different courses. For the course that students choose according to their own fields,
I mostly use articles and techniques that can develop this area of interest. By finding compilations of different
articles and discussing them with the students, I try to advance them by sending them all before the lesson,
reading and discussing them and taking the floor in turn” (P).

“PowerPoint presentations, Word and pdf documents, I share. I try to use online platforms from time to time. I
do screen shares” (F).

Relative to the student: “I believe that it would be beneficial to develop the teaching methods according to the
student's profile and capacity and turn them into a variable structure” (B).

Visuality: “.... just sticking to the book also bores the students a little more, I support them with shapes and
graphics” (T).
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Permanence: “I never used ready-made resources, I prepared all the course materials myself. Thus, the lessons
were handled much more authentically and their retention in mind increased” (Y)

“I took care to describe the subjects and explain them in a way that would attract the attention of the students. 1
think that educators should develop and apply examples and methods of expression that will be permanent in the
minds of students with their originality and intellectual background in the transfer process” (B).

When it is looked at the problems encountered in the implementation phase of distance education, it is
mentioned that the interaction is not sufficient and the participation is low due to the high number of students in
the classrooms. The high number of students in the classrooms also brings problems in classroom management.
It is seen that the perception of the students also affects the instructors negatively. Instructors also mentioned
that they encountered technical/infrastructure problems and that adequate solutions were not produced. They also
complained that they could not receive sufficient systematic support in distance education.

Technical Infrastructure: “Sometimes I see things that need to be run through one system split up over many
systems. We teach the course on another platform, and we enter the grade announcements on a completely
different platform” (A).

“There were great difficulties in the transition period to the first distance education. We were almost doing
distance education via chat. So we were writing. In the next period, this was exceeded a little more” (R).

“We may experience interruptions when the internet is sometimes heavily loaded” (D).

“Distance education is a difficult process, we are constantly checking whether my voice is sounding or not, these
are major setbacks” (N).

“There may be connection problems. Sometimes there are audio and video problems. Infrastructure should be
created very well, there should be a consultancy unit that provides 24/7 consultancy. There is such a system, but
we cannot always reach it when we want. Most of the time I could not reach at all” (F).

“I am having problems with the infrastructure of the university. Internet disconnection during class. Insufficient
infrastructure of platforms used by universities. The crash of the system you are going to teach at once. We
couldn't log into the system for 2-3 weeks anyway. Sometimes you start classes late, sometimes you don't start at
all. These also hinder your lesson planning (O).

“If there is a mathematical expression on the board, I have difficulty in writing and conveying it, but I tried to
solve this problem with writable tablets” (N).

Interaction: “There is almost no student-instructor communication outside of the classroom. This is the biggest
problem.” (4).

“There is no dialogue, we are constantly teaching monologue with the student, and this monologue gets really
tiring after a while” (K).

“The efficiency in face-to-face education and distance education is not the same. There is very little interaction,
there is no mutual conversation and dialogue, when one of them speaks, the other has to wait. Sounds
intermingle (S).

“The lessons become one-sided monologues. Therefore, it is necessary to keep the course duration short, to
reduce the course content as much as possible, to share the materials by mentioning what the important parts
are while teaching in the course, and to ensure that the students stay relevant to the subject” (O).

Crowded classroom: “The materials in distance education are not very effective because it is too crowded.
Normally, we can conduct the lesson with more participation in face-to-face education” (G).

Classroom management: “The crowded classrooms gave me great difficulties in managing the distance
education process. Sometimes I can't even get an answer to a simple question in 75-person classes” (G).
Inability to focus: “You can teach in the classroom for 2 hours without a break, the student has to listen at that
moment, but it is very difficult to listen to the lecture on the computer. A lot of separate lessons and separate
motivation are not possible during the day” (O)

Participation: 1¢ has been stated by the instructors that the students' perceptions about distance education think
that "we can pass the lessons anyway, there is no need to attend the lesson, it is not compulsory anyway, it is
recorded and then I watch it." For these reasons, the result is that the attendance to the courses is low.

“The biggest problem is that the student does not attend the lesson. The nature of distance education cannot
force anyone to participate, it is against the nature of distance education. Participation is always good for the
student, for this reason, the student should be motivated very well, by uploading more interactive videos, more
attractive teaching materials, appealing to more sense organs, using different interactive platforms suitable for
their development level, teaching the lessons in a life-oriented and practical way. will motivate them” (F).
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“The biggest problem is the participation of the students in the course, the other biggest problem we experience
is that the students see distance education very differently from face-to-face education, and the biggest reason
Jor this is the privileges given to the students. For example, there is a feeling that there is no obligation to attend
or you cannot give a low grade to the student” (R)

“The biggest problem is that we can't take attendance. The student does not show interest in the lesson, or
rather, he does not attend the lesson at all. For example, I have students who have not come to my class since
the semester started, and there are students who do not come to my class and do not listen to the registered
lessons” (R).

“We don't know if the student is listening or not, we can't see if the program is open or not. We don't know if he
was concentrating on it at that moment. There are various restrictions, he does not have to open his camera. He
doesn't have to turn on his microphone. This reduces the trainer's motivation. Not so in the classroom. We could
understand whether the student understood or not from their attitudes and actions. By telling it over and over,
we were actually developing something specific to the person, but unfortunately that is not the case here” (S).
“Not being able to get feedback from students, instead of asking general questions to students, it is necessary to
address students by their names and ask questions. Students are reluctant to participate or I direct instant
surveys like “Do you agree with this” (T).

“Since the students are not obliged to attend, it negatively affects the perceptions of the students towards the
course, and the students should be made to apply the attendance obligation” (H).

“It is a great loss of motivation to see 2-3 students in a class of 80 people. Therefore, it may not go as you
planned... It is a big problem that students have unlimited absenteeism rights” (O).

Access to the course: “Sir, I live in the village, I don't have a phone, teacher, I don't have internet excuses need
to be removed... Students state that they have difficulty in accessing the classes” (H).

“We have students who have difficulties in accessing the courses, and for them, we have already recorded the
courses and uploaded them to the system. This is how we can solve this problem” (P).

Applied lessons: “Students graduating from applied sciences can practice in the greenhouse in the field. From
time to time, the laboratory can also do this, when these people do not see these practices, it is one-to-one. No
matter how much we support it from afar, the person will have trouble in that regard because he does not do it
himself. He needs to know how to plant, etc. I also have students who will work in the hospital. He should blend
the basic information in practice so that he does not have a problem in business life” (S).

Clarity: “You can see from the eyes that the student understands you, you understand from the body language,
but this is very difficult in distance education. It is very difficult to get feedback” (E).

“Since we couldn't get any reaction from the students, you can't determine how much of what we said has
reached... It is very difficult to get feedback from the students” (O).

According to the research, the majority of the instructors state that they have difficulties in technological support
and the software used, and that the students do not participate sufficiently. Instructors need more technical
support and training. They also emphasized the importance of the effectiveness of the program used.

Instructors generally suggested the situations they used in practice to other practitioners. To prepare carefully, to
adapt to distance education and to plan the upcoming lessons accordingly, to use interesting and visually
appealing materials, not to fall into repetition and to be open to innovation, to use new situations to ensure the
participation of students, to be able to solve technical infrastructure problems, to be original and They made
suggestions such as presenting functional studies. Below are examples of the answers given by the instructors.

Technical infrastructure: “Universities need to develop their online education bases, and it will be beneficial to
give the necessary training to the instructors about online education and material preparation” (R).
“Universities need to be constructive within the scope of technological infrastructure, material support,
seriousness in education and content protection” (O).

Originality: “I find it important that the people who will give the training try to be original and always try to
research new techniques, especially to apply methods according to the needs of the target audience” (7).
Interesting: “Students need to prepare content in a way that grabs their attention and keeps their attention, and
they really need to talk about topics that are relevant to their needs” (D)
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“I don't think the distance education system is that bad. Although we talked about the negatives in general. 1
think it will be useful when applied in an integrated way. I think it takes time. Both for us and for the students. It
is important to use it effectively. It is important to find solutions to the negative aspects. I think better results will
emerge when educational scientists work on these issues” (S).

“Ppt presentation, these have remained traditional now. Different interactive platforms should be used”. (F)

To Adapt: “We couldn't fully adapt because we thought we would get through this process, but the trend shows
that even if the pandemic is over, a certain percentage of the lessons can take place online. The age demands it”
(R).

“I suggest that whatever we pay attention to in formal education, we should do the same. People must have the
ability to motivate themselves... They must be motivated” (H).

Transferability: “We need to share information that will be useful to the student and transfer them to their lives”

(F).

It has emerged as a result of the answers given that the instructors consider face-to-face education more efficient
than online education. It can be thought that this situation is due to the fact that the practice was carried out for
the first time and the instructors generally did not have any previous distance education experience.

While looking at the problems of distance education in general, it is seen that the reasons such as the problematic
technical infrastructure, insufficient participation and interaction, and intelligibility come to the fore. While
looking at the solutions to the problems in general with the implementation process, it was seen that the majority
of the instructors agreed with the suggestions that the technical infrastructure should be developed, the facilities
should be made more professional and the expectations of the students should be taken into account. Based on
this situation, it can be interpreted that the importance of considering the views of students and instructors while
completing the infrastructure works is emphasized.

Table 4: Codes, sub-categories and frequency table created in terms of Measurement and Evaluation

Themes and Subthemes Codes Frequency
A. EXPERIENCE
Experience- Types of Measurement Open-Ended Question 10
and Evaluation
Multiple Choice 9
Homework 6
B. Problems
Unable To Take Exam 5
Technical Infrastructure 7
Copy/Plagiarism 8
Crowded Classes 6

C. Suggestions

Encourage Students To Think

Education

Measuring Method/ Rubric
To Be Objective

Do Not Force The Student
Process Evaluation
Open-Ended Question

N 0 L NN B

As seen in Table 4, what are the opinions/evaluations of the instructors regarding measurement and evaluation in
the distance education practices of the research? In line with the answers and coding given by the participants to
the questions, sub-themes were formed under the experiences, problems and suggestions and the frequencies
related to them were included.
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When the coding of the Assessment Types/Experiences section is examined, the instructors stated that they can
better measure the students and avoid the problems in the coding under the problems title, instead of taking
online exams in general, they apply Open-ended questions, multiple-choice asynchronous exams with case
studies, and give homework. Below are examples of the answers given by the instructors.

“I ask weekly discussion questions and short answer questions. I created a question bank, randomly selected
different questions for each student on the same topic basis. In this way, I was able to avoid copying” (T).

“I tried to apply assessment and evaluation in the exam, which usually consists of open-ended questions, from
time to time by giving homework in addition to the exam” (B).

“Even though [ take care to ensure a fair, consistent and reliable result in the design of assignments and exams
given in the assessment and evaluation process, I think that this situation cannot be balanced from time to time
as a natural consequence of distance education. For this reason, I paid attention to the design of exams where
original and personal interpretation is at the forefront so that assessment and evaluation can be healthier” (B).
“I generally preferred to have assignments, presentations and exams with few questions. The most important
measurement and evaluation criterion for me was to see whether the student had a good command of all the
subjects that I explained and conveyed to the student throughout the term” (7).

“Homework, I can measure with written material, I ask both information and interpretation questions. I also ask
interpretation questions that they can blend with knowledge” (H).

“Quiz and reports replace visas in applied courses, they are in the form of homework as a final, and homework
must be submitted in 3-4 hours. It can also vary according to the course, in some courses this period can be
increased to 1 week or we want a presentation” (N).

“I want them to make a presentation, in terms of individuality” (S).

“I prefer to give homework more” (E).

“From the beginning of the semester, I had a 1-2 question homework prepared after each lesson, and I
developed such a scoring system by adding the scores out of 5 or 10 on these assignments on top of their visas. |
plan to make an evaluation by adding other notes on top of it” (P).

“I don't do process evaluation. Since we haven't seen it, the participation is very low anyway. Since the
participation is low, it becomes impossible to make an evaluation in the process. We have to evaluate the results.
1 give homework to students during the midterm and final semesters, .... the homework focuses on a topic,
students focus on a single topic and copy each other and send it to me. Other topics are ignored. I focus on the
assignment that students need to know most in practice. Including several knowledge and skills. At least, I prefer
them to prepare an assignment that they can research and add something from themselves. At least they try to
study a few subjects and use their creativity to prepare something” (F).

“Assignments and presentations are the techniques I use mostly. In this way, I prevented students from
memorizing only to take the exam, and I was measuring the students' ability to question and produce solutions
related to the lessons (Y)”.

“Even though I take care to ensure a fair, consistent and reliable result in the design of assignments and exams
given in the assessment and evaluation process, I think that this situation cannot be balanced from time to time
as a natural consequence of distance education. For this reason, I paid attention to the design of exams where
original and personal interpretation is at the forefront so that assessment and evaluation can be healthier” (B).

When we look at the problems related to the measurement and evaluation part, when we look at the methods and
techniques mentioned about the measurement and evaluation of the instructors, the instructors do not take the
exams because online students have difficulties in accessing the exams, they cannot do it, and this process is
given to the students by various techniques during the term, giving homework, making presentations, etc. It was
concluded that they were subjected to process evaluation. Some teachers also stated that they had difficulty in
reading the comment questions in crowded classrooms. Also, it seems that the biggest problem is cheating,
plagiarism. Below are examples of the answers given by the instructors.

Technique/Infrastructure: “I have to give homework because the infrastructure of the university is not suitable
for online exams” (F)

“We have been subjected to the betrayal of technology in the exams we have made, we are improving our
system” (T).
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“Our assessment and evaluation experience is not very productive, actually, our systems oblige us to either give
homework or take an exam” (H)

“There are systemic problems. Students upload their assignments to the system and we grade them. We always
have to write them down on paper. It needs to become more systematic. When I press somewhere, I need to get
their document. These are always a waste of time. It is very difficult to write it down one by one and transfer it to
the student information system” (F).

“We give them the opportunity to write by hand while taking the exams, so that the student who does not have a

computer can write by hand while taking the test” (F)
Copying/Plagiarism: “The distance education process is a system in which it is difficult to prevent preparation
and copying activities, especially at the point of measurement and evaluation. For this reason, it seems like a
more effective solution to prepare assignments and presentations specific to the course or subject, based on
interpretation and encouraging research” (Y).

“Students can gather in online groups and solve the same questions” (H).

“I ask questions about the opinions of the students in a way that they cannot find on the internet so that they do
not send and copy to each other” (P).

“In order to avoid copying, I can do an open exam with everyone's camera” (S).

“You give 1 day, cheated again, 3 days again. You say you are disabled 40 min. You say let me pull the process.
1t also dissolves in groups collectively” (O).

“The distance education process is a system in which it is difficult to prevent preparation and copying activities,
especially at the point of measurement and evaluation. For this reason, it seems like a more effective solution to
prepare assignments and presentations specific to the course or subject, based on interpretation and
encouraging research” (M).

Crowded classes: “I have about 300 students and it takes a lot of time to read their homework™ (G).

“I have 110 students, I have to ask each student a comment question separately, this is how I can prevent
cheating or plagiarism, which is a very challenging situation for a teacher”.

“We still have problems with measurement and evaluation. In other words, when we give an online education to
a crowded classroom, we cannot perform the exam because some of the students state that they have great
difficulties in accessing online education” (R).

“.... L am in favor of students making preparations rather than giving homework for a certain period of time.
Students may have difficulties in accessing” (S).

Within the scope of measurement and evaluation, the suggestions of the instructors suggested that open-ended
questions that would encourage students to think should be asked and thus copying should be prevented. It has
been suggested that the assessment and evaluation method is important and that the rubric prepared should be
more objective and fair on behalf of the students, that the prepared questions should be suitable for the target and
that the student should be subject to the process evaluation. Due to the fact that the process is challenging
enough, it was mentioned that it was unnecessary to force the student more and suggestions were made. Below
are examples of the answers given by the instructors.

Encourage the student to think: “Prepare multiple choice questions in a way that is thought-provoking and
based on interpretation. If the exams do not focus on a single question pattern, they inevitably become a stimulus
for the student and the student is encouraged to think” (A).

“I recommend that students ask questions that can use their creativity. Asking questions in a way that the student
can use his/her own originality rather than questions such as explain what is memorization and write it down”
(O).

Assessment Method/Rubric: “Instead of using the questions that already exist in digital media or printed works,
I recommend that the instructor prepare his/her own questions and use a scale method consisting of specific
details that can measure mastery of the course and the subject.” (Y).

“They have to choose a measurement method according to the conditions of the university and they need to
develop a measurement according to the structure of the course in order to make a healthy measurement” (F)
Objective: “No matter which measurement and evaluation approach they apply; objectivity should be at the

forefront.” (F).
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“In order for the assessment and evaluation system to be fair, consistent and reliable, it is necessary to prepare
the questions in a more classical (open-ended) and original format in which personal interpretation is at the
forefront” (B).

“I have always tried to give fair scoring and to measure and evaluate students according to their level. I didn't
Just subject the students to the exams they would take via remote access, I gave them assignments frequently and
scored these assignments” (Y).

Not forcing the student: “The information you give in applied lessons may not go to the other side, we are the
ones who feel this the most. We should not force the students in this process too much” (N).
Process evaluation: “This is necessary in terms of not sticking to a single exam and the functioning of the course.
Even if face-to-face training is started, one should not stick to a single midterm exam (T).”

“Students can be given long periods of time for exams and homework. It should be a student-oriented system”
(S).

“Presentations can be expected from each student at 2-3 week intervals. Of course, this is very difficult in
crowded classrooms” (S).

“I wish we could evaluate the process, but it would be very challenging. It is important to inform the student at
the beginning and say that they will be evaluated with tiny little notes and to create the appropriate process. But
we have more bureaucratic procedures that make us more tired. These need to be minimized” (F).

Open-ended question: “If the exam cannot be done online and under good supervision, I plan to test the
knowledge level of the student by asking interpretation-based questions, by asking open-ended questions that the
person needs to answer specifically. If it is not done online, it should be done in this way” (P).

Education: “I do assessment and evaluation in the form of homework, which can cause me to evaluate the
student sufficiently. If it is distance education, it is absolutely necessary to give practical training to the
instructors, where we can make the multiple-choice exams more practical... I have multiple-choice tests with
high validity and reliability. I also need to get an education on this subject. I don't know where and how to get it
from whom” (F).

“Since I could not receive training on online systems, I already learned about my site by solving it by myself, but
there is still an unfamiliarity with the system and I did not choose that system because I was concerned about
determining the question styles for the online evaluation system” (P).

4. Discussion

With the sudden transition to distance education, it is in question that universities cannot adapt sufficiently.
Distance education practices have affected both students and lecturers. Conducting the courses with purely
technological tools can sometimes be challenging for both parties. According to Petzold (2020), the instructors
who switched to distance education do not have sufficient pedagogical knowledge, and many of the instructors
did not give distance education and did not give a seminar/course etc. related to distance education. they did not
participate and this situation brings with it complexity for them (Bailey & Card, 2009). Trying to carry out
distance education in the logic of face-to-face education is the main problem (Ozalkan, 2021). According to the
findings of Tuncer and Tanas (2011) they concluded that most of the lecturers did not receive any training
related to distance education. Considering the results of the research, the majority of the instructors stated that
they did not have experience with distance education and did not receive any support. They think that this is due
to the university they work at.

The most important opinion of the instructors participating in the research about the preparation and planning
stages of the lesson is that they have the anxiety of teaching online. Instructors stated that they generally prepare
for their lessons regularly and make their plans in advance. However, they mentioned that they had problems in
being motivated to the lesson and that the students were not motivated enough, and that this situation had a
negative effect on them while planning.

When some of the universities that provide distance education are examined, it has been observed that all of the
materials opened for access are printed materials and there are no interactive resources (Can, 2020). For this
reason, the materials to be prepared regarding distance education should be prepared in accordance with the
distance education program and in a way that encourages student participation and motivation.
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Tuncer and Tanas (2011) stated that there are problems in distance education due to teacher qualifications such
as preparing quality materials, creating appropriate learning environments, communication and presentation in
distance education. In the research conducted, they stated that there is usually no problem in preparing materials,
and that they are more efficient in accessing resources. However, the majority of the instructors stated that they
encountered technical problems. It has also been concluded that the practitioners who will provide distance
education take a long time in the planning and adaptation stages of distance education, they lose control from
time to time, they feel stressed at these stages, and they have difficulties in transforming the content they have
prepared for face-to-face education in accordance with distance education practices (Marek, Chew & Wu, 2021).
It has been concluded that most of the distance education instructors do not think of providing distance education
after the pandemic period (Kurnaz & Sercemeli, 2020). (Erfidan, 2019) As stated by the instructors involved in
the research on content, transferring the most important content to students is also supported by other studies
(Sayan, 2020). Similar results were also obtained in the study.

When evaluated within the scope of measurement and evaluation, measurement and evaluation processes were
suspended in many countries, and it was necessary to conduct online exams without validity and reliability
studies instead of exams and tests (Bozkurt, 2020). In terms of assessment and evaluation, it was observed that
students performed lower than face-to-face education (Falowo, 2007). When the students were asked how to do
measurement and evaluation in distance education, it was concluded that they preferred homework and project
studies (Zan & Zan 2020). Instead of face-to-face exams, homework that can be evaluated in the process,
presentations to be prepared by students, etc. It has also been supported by the literature (Sayan, 2020).
Instructors also shared similar views both in the planning phase and in the assessment and evaluation parts.

According to Baris and Cankaya, (2016), they stated that distance education provides rich content access,
theoretical and verbal courses can be given more easily with distance education, but practical courses cannot be
given. Again, in the same study, it was stated that there was no serious problem in reaching examples during
distance education activities, and it was observed that the lecturers in the research expressed similar views.

According to the results of the research, there are still many problems in the implementation of distance
education. It is possible to increase productivity by continuing distance education, improving the system,
reviewing methods, awareness-raising and practices that will increase interaction (Erfidan,2019). In addition, as
in the study, the instructors question whether the students who receive distance education learn as much as the
students who receive face-to-face education (Balta & Turel, 2013). In the future, it is predicted that distance
education will become the primary basis of education or become a secondary learning tool instead of being a
support function in face-to-face learning (Telli & Altun, 2020). For these reasons, it is the general opinion that
the infrastructure of all relevant units should be improved and supported. In the interviews made with the
lecturers, it was seen that the training, support and standardization were emphasized during the preparation of the
lessons for the practicing part. For these reasons, it is important suggestions to provide sufficient infrastructure
support to the instructors, to provide trainings, to provide expert support while preparing the content, to set
standards in terms of methods and techniques to be applied in distance education, and to increase interaction
with students (Erfidan, 2019).

When the table titled Data on Courses Given Through the Distance Education Center (23 March-07 April 2020)
is examined, the rate of students' use of distance education materials is 50% (Can, 2020). The fact that students
have the opportunity to watch the lessons later also reduces synchronous participation and student interest. The
fact that students do not use cameras and microphones also causes a loss of motivation for practitioners in terms
of the uncertainty of whether the student is in front of them or not (Ozalkan, 2021). Additional problems were
encountered due to the fact that some applied courses were completely suitable for the classroom environment
(Kurnaz & Sercemeli, 2020). When viewed from the student dimension, students' lack of technological tools and
internet problems generally lead to their inability to participate in distance education practices (Marek, Chew &
Wu, 2021). Students have self-discipline and self-regulation in this process, they can act responsibly for their
own learning, it is important that they be aware of learning and have a self-control mechanism (Durak, et al.,
2020).
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In addition, the necessary technical / infrastructure of universities should be established in order to evaluate the
success of the student. For this reason, measurement and evaluation units for distance education can be
established in universities, measurement and evaluation experts can evaluate the questions and situations of the
exams and necessary security measures can be taken (Can, 2012). It has also been observed that many of the
universities do not have online exam practicing principles, and there is a need for legal regulations for
measurement and evaluation in distance education practices (Can, 2020). As a result of the analysis, it was
observed that the instructors generally focused on questions such as case studies, case studies, etc. in order to
ensure student participation and prevent copying, and they made measurement and evaluation based on the
interpretation power of the students on the questions. Bakioglu and Can (2011) mentioned that the same
questions are asked over and over again and that the terminology questions cannot measure the success of the
students, and that the students can use their metacognitive skills as well (as cited in Can, 2020).

According to the recommendations of UNESCO in terms of planning and applicability of distance education;
Encouraging the use of different web tools, the necessity of having a strong internet connection and providing
appropriate opportunities for students with device and internet problems, preventing inequality of opportunity in
education, finding ways to increase interaction, planning the process by taking into account school closures,
making continuous improvements, appropriate learning methods. plan and implement the program according to
teachers, students, etc. It has suggested that digital literacy trainings should be given, the use of blended
approaches, focusing on the process, making plans for assessment and evaluation and scanning feedback,
making and maintaining lesson plans by considering the motivation and interest levels of the students (2020).
Higher Education Quality Board (YOKAK, 2020), establishing a distance education policy in a qualified and
effective distance education program, increasing technical and infrastructure opportunities, taking into account
access situations, usage competencies, education-training processes, expert human resources, support services
and information. In this process, there is a need to consider the safety and ethical dimensions.

5. Suggestions

According to the opinions of the instructors, it can be said that distance education programs have not yet
achieved the desired efficiency. The following suggestions are given for the elimination of the deficiencies:

- In order to achieve success in distance education, the programs should be arranged in a way that covers the
requirements of distance education.

- Itis necessary to provide trainings based on serious examples on the design of distance education practices,
how to design and conduct the teaching process, and the design and implementation of assessment
activities.

- Content development units should be established regarding distance education, and necessary arrangements
and improvements should be made by considering the interests and needs of the students, their motivations
and the conditions of the social situation.

- A committee can be formed regarding distance education and this committee can make the necessary
arrangements. Legal arrangements should be made in terms of the practicality of practices related to
distance education.

- Pilot practices related to distance education should be made, legal regulations and laws related to distance
education should be prepared in a way that does not leave any gaps.

- To instructors, students. 24/7 technological support regarding distance education should be provided.
Support units can be created.

- A general program for distance education should be developed/adapted and revised in line with the
feedback received. Regional programs should be put to work.

- Equality of opportunity should be ensured and the necessary technical infrastructure should be established
in order for each student to easily access distance education systems, solutions should be developed for the
foreseen problems, and possible problems should be predicted and precautions should be taken.
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