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Abstract

This study aimed to examine lecturers’ perceptions and experiences regarding their students with special needs.
The research was designed within the framework of the qualitative research paradigm. The participants of this
descriptive study were nine lecturers of two different universities in Turkey who had experience in teaching
students with special needs. They were working in different departments/programs such as midwifery, foreign
languages, and interior architecture. The students with special needs had different disabilities such as physical
disability, hearing impairment, and visual impairment. Data were collected through semi-structured interviews in
the fall semester of the 2021-2022 academic year. The data were analyzed via content analysis.

Keywords: Lecturers, Students with Special Needs, Experience

1. Introduction

In Turkey, Regulation for Special Education Services (OEHY) is one of the regulations that define individuals
with special needs and inform how the educational arrangements related to these students should be. This
regulation defines the services to be provided to individuals with special needs as “training programs developed
to meet the educational and social needs of individuals who have significant differences from their typical peers
in terms of their individual and developmental characteristics and educational qualifications, and training services
provided by specially trained personnel in appropriate environments” (Special Education Services Regulation
[OEHY], 2021). Based on these statements, individuals with special needs develop differently from their typical
peers in terms of some characteristics. When these differences are above a certain limit, it may be difficult for
them to benefit from standard education programs. That is, these individuals have special needs in line with their
special differences. Those with such needs are called individuals with special needs (Ak¢amete, 2016; Ataman,
2013; Bayko¢ Donmez, 2010; Cavkaytar & Diken, 2012; Cavkaytar, 2017; Diken & Batu, 2013).

Individuals with special needs include individuals with mental, hearing, visual as well as physical disabilities.
Also, gifted individuals can be considered as individuals with special needs due to their mental differences.
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Education offered to individuals with special needs is carried out in two different educational environments. While
some individuals with special needs receive separate education in special education schools, some of them are
trained together with their typical peers (Kavale, 1979; OEHY, 2021). Thus, for individuals with special needs to
benefit from general education services together with their typically developing peers, adaptations must be made
in education programs and these individuals should be supported (Akgamete, 2016; Diken & Batu, 2013; Ataman,
2013; Bayko¢ Dénmez, 2010; Cavkaytar & Diken, 2012; Hallahan et al., 2020; OEHY, 2021).

Regarding the support to be provided to individuals with special needs, Article 15 of Law No. 5378 on the Disabled
states that integrative practices will be included in the general education system so that individuals with special
needs can access education at every education level. The same article indicates that “Disabled People Counseling
and Coordination Centers” will be established within the universities to ensure the effective participation of
university students with special needs in education. The duties of these centers are to provide appropriate
equipment and course materials, suitable education, research and accommodation opportunities for individuals
with special needs, and to ensure that studies are carried out to solve the problems experienced by these individuals
in terms of education (Law No. 5378 on the Disabled).

In Turkey, there are 51,647 university students with special needs according to the data of the Council of Higher
Education. While 27,782 of these students are studying an associate degree, 23,581 of them continue to
undergraduate programs. Besides, there are 236 students with special needs continuing their graduate programs,
and 48 students with special needs are Ph.D. candidates (http1). Meeting the special needs of these individuals and
making them benefit from educational services is both a legal obligation and a requirement (Law on the Disabled
No. 5378; Ataman, 2013; Kargin, 2004; Kavale, 1979; OEHY, 2021).

In Turkey, there is a limited number of studies examining the state of individuals with special needs who continue
their associate degree, bachelor’s degree, and/or doctoral degree and determining the experiences and needs of the
academicians who teach these students. Giiray (2014) aimed to identify the experiences of a graduate student with
visual impairment during the education process and thus to offer suggestions to the lecturers. Some of the
suggestions were that the lecturers make presentations more slowly, provide psychological and technical support
to students with special needs, ensure that students sit at the front of the class, prepare easily accessible and simple
course materials, and give students with special needs more time to prepare homework. Yalgin and Aslan (2021)
examined the difficulties experienced by academicians teaching university students with visual impairment. They
reported that academicians had problems in preparing and adapting content for students with special needs. The
available research has mostly focused on students with visual impairment and the lecturers teaching these students.
However, as stated in the relevant statistics of the Council of Higher Education, around 50,000 individuals with
special needs are university students. These individuals have different special needs such as hearing impairment,
visual impairment, physical disability (http1). Therefore, it is important to conduct similar studies in a wider scope
and cover different special needs groups. In this sense, examining the perceptions and experiences of lecturers
regarding individuals with special needs is necessary to close this gap in the literature. This study aimed to examine
lecturers’ perceptions and experiences regarding their students with special needs in their classes and to reveal the
difficulties and deficiencies the lecturers experienced. To achieve this goal, the following research questions were
asked:

a) What are the perceptions of lecturers teaching individuals with special needs about these individuals?

b) What are the experiences of lecturers when teaching individuals with special needs?

2. Method

This research aimed to investigate the perceptions and experiences of the lecturers who teach individuals with
special needs. The study was designed as descriptive research within the framework of the qualitative research
paradigm. Adopting data collection techniques such as interviews, observations and document analysis, qualitative
research aims to present the current situation and the phenomenon realistically and holistically. Qualitative
research is not concerned with generalization. The qualitative data should be examined according to the conditions
they are in (Cresswell, 2016; Mills & Gay, 2016; Yildirim & Simsek, 2018). In this research, qualitative data were
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collected from lecturers working in three universities in two different cities in the Central Anatolian Region of
Turkey.

2.1 Participants

Data were collected from lecturers working in three universities in the Central Anatolian Region of Turkey. To
ensure participant confidentiality, code names were used.

Table 1: Demographic Information of Lecturers

Professional ~ Special Needs Number of
Code Code Department/ . p Students
Age/Gender Experience Type of . .
Number Name program (years) Student(s) with Special
Y Needs
Psychological .
1. Melek 50/F counseling and 24 Ylsugl 1
. impairment
guidance
Visual
2 Kadir 32M Bgsw Islamic 7 1mpa.1rment, 3
sciences physical
disability
) Turkish i‘rlrllsz?ll'm ot
3. Ozgiir 37/F language and 12 hpsicale ’ 5
literature physiee
disability
4, Halil  45M gk G Visual 1
interpreting 1mpairment
5. Adil 35/M Education 9 Visual 2
management impairment
Hearing
6. Kerem  43/M Midwifery 20 impairment, 2
physical
disability
Autism
. spectrum
7. Meryem  48/F Philosophy 24 disorder, Visual
impairment
Interior Physical
8 e 2] architecture g disability !
9 Burak 59M Measuremept 17 Ylsugl |
and evaluation impairment

Not: K=Kadin, E=Erkek

2.2 Data Collection and Analysis

Semi-structured interview questions were created by the authors. These questions were sent to four experts on
special education and qualitative research methods. Then, the authors came together and discussed expert opinions.

Based on the expert opinions, questions were finalized (see Table 2).

Table 2: Semi-Structured Interview Questions

1. What do special needs mean to you? What do you know about students with special needs?

2. What did you experience when you met your student with special needs for the first time?

3. When you met your student with special needs for the first time, what did you know about your student's needs?
4. What methods did you do to learn about the needs of your student with special needs?

5. Did you make any change(s) in the teaching and evaluation processes for students with special needs? What
is(are) the changes(s)? What changes did you make during face-to-face and/or online education?
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6. What were the activities that you easily did for your students with special needs during the teaching and
evaluation process?

7. In which subject(s) did you have difficulties with your students with special needs during the teaching and
evaluation process? Can you give examples?

8. What kind of gains do you think a student with special needs has provided for you? Do you have anything
negative to say about it? (For example, caring is tiring, it is time-consuming)

9. Do you want to be a teacher in a classroom having students with special needs in the future? Why/why not?
10. What are your suggestions for the arrangements to be made while students with special needs are studying
with their typical peers at university?

11. Is there any other opinion you would like to add on the subject?

Data were collected through the interview questions. Semi-structured interviews were conducted between
11.01.2022 and 21.01.2022 by both authors at three different universities in the Central Anatolian Region of
Turkey. Demographic information of participants was given in Table 1. Before the interviews were conducted,
legal permission was obtained from the scientific research and publication ethics committee of the university where
the first author was working.

To recruit the participants, students with special needs studying at the university were reached through the Disabled
Student Units of the universities where the authors were working. Then, the students were asked about the courses
they took as well as their lecturers. The accessible lecturers were informed about the research. The volunteers were
included in the study. Interviews were held on the agreed days and times. Before the interviews, the instructors
were informed about the research, data collection processes, and confidentiality. Finally, written and verbal
permissions were obtained.

Semi-structured interviews were audio-recorded. Next, the authors transcribed the audio recordings. Then, the
transcripts of both authors were checked for accuracy. Thus, the reliability of the interview transcripts was ensured.

During the data analysis, both authors independently read the transcripts three times to ensure that the authors
dominate the interview transcripts. The authors adopted content analysis to analyze the data. In the content analysis
approach, the data is read and coded by the researcher/s. Then, sub-themes and themes were created through the
codes. Besides, direct quotations were included in the content analysis to reflect the views of the participants in
the analysis (Yildirim & Simsek, 2018). Both authors created themes, sub-themes, and codes independently. The
authors created a list of codes, sub-themes and themes. Finally, the authors discussed their analyzes and agreed on
the themes, sub-themes, and codes (see Table 3).

3. Results

This study aimed to examine the perceptions and experiences of the lecturers regarding their students with special
needs. The data were collected through semi-structured interviews in the fall semester of the 2021-2022 academic
year, as explained in the title of “Data Collection and Analysis.” The interviews lasted a total of 3 hours, 36
minutes, and 34 seconds. The longest interview was with Adil (35 minutes and 43 seconds). The shortest interview
was with Melek (16 minutes and 6 seconds). The average interview time was calculated as 24 minutes, 6 seconds.
The transcripts were determined as 87 pages in total.

The themes, sub-themes and codes are given in Table 3. As can be seen in Table 3, two themes were reached: a)
lecturers’ knowledge and thoughts about individuals with special needs, and b) lecturers’ experiences with their
students with special needs. Also, 10 sub-themes and 46 codes were reached. The themes, sub-themes and codes
were as presented in Table 3.

Table 3: Themes, sub-themes and codes

1. Lecturers’ knowledge and thoughts about individuals with special needs
1.1. Lecturers’ current knowledge about individuals with special needs
1.1.1. Individuals outside the norm

212



Asian Institute of Research Education Quarterly Reviews Vol.5, No.1, 2022

1.1.2. Individuals who need others’ support
1.1.3. Individuals with disabilities
1.1.4. Individuals who need special support
1.2. Lecturers’ knowledge of students with special needs regarding their first interaction
1.2.1. Lack of knowledge
1.2.2. Knowing the type of disability of the student with special needs
1.2.3. Adaptations for students with special needs
1.3. Lecturers’ obtaining information about individuals with special needs
1.3.1. Not getting information
1.3.2. Searching on the internet
1.3.3. Following scientific articles
1.3.4. Asking the student
1.3.5. Getting information from academics
1.4. Benefits of teaching students with special needs
1.4.1. Changing their perspectives towards students with special needs
1.4.2. Being thankful for themselves
1.4.3. Motivate themselves to work
1.4.4. Gaining experience
1.5. Negative effects of teaching students with special needs
1.5.1. Becoming pessimistic
1.5.2. Low motivation due to student’s being late to class
1.5.3. Feeling inadequate
1.5.4. Distraction
1.5.5. Feeling in control due to audio recording
1.6. Lecturers’ thoughts on teaching students with special needs in the future
1.6.1. Positive
1.6.2. Negative
1.6.3. Depends on the type of special needs
1.7. Lecturers’ suggestions for students with special needs
1.7.1. Informing lecturers about students with special needs
1.7.2. Providing peer/counselor coaching to students with special needs
1.7.3. Preparing teaching materials according to the needs of students with special needs
1.7.4. Establishing places that will enable students with special needs to socialize
1.7.5. Integrating students with special needs with their peers
1.7.6. Making more use of technology
1.7.7. Improving transportation
1.7.8. Creating places in line with universal design principles
2. Lecturers’ experiences with their students with special needs
2.1. Lecturers’ adaptations for students with special needs in their courses
2.1.1. Allowing audio recording
2.1.2. Describing the topic verbally
2.1. 3. Visualizing the topic
2.1.4. Not adapting
2.1.5. Providing exam/training in a separate environment
2.1.6. Exemption from certain courses
2.1.7. Changing the font size
2.1.8. Changing a student's place in the classroom
2.1.9. Conducting individual lessons online
2.2. Issues that lecturers have difficulty with
2.2.1. Describing the topic verbally
2.2.2. increased workload
2.2.3. Not adapting
2.3. Issues that lecturers find easy
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2.3.1. Active participation of the student in the lesson
2.3.2. Contacting the student's family

The lecturers were asked to explain the meaning of “special needs and students with special needs.” Melek, Adil
and Kerem defined people with special needs as individuals outside the norm. For example, Melek said, “For me,
these expressions refer to students who are not within the norm. Of course, gifted people are also people who fall
outside the norm. But with these concepts, I perceive not the gifted but rather those who are different from the
average individuals. For example, students with visual, hearing, and physical disabilities are the first examples
that come to mind... Of course, we can add those with chronic health problems to a certain extent.” Kadir, Ozgiir,
Meryem and Berke stated that individuals with special needs were those needing someone else. For instance, Kadir
said, “Obviously, I think individuals with special needs are people who cannot come here by their own means and
cannot normally come like their other friends.” Halil and Berke also stated that individuals with special needs
were those with disabilities. For example, Halil voiced, “In my opinion, people with special needs are individuals
with disabilities such as physical inadequacy and visual impairment.” Moreover, according to Burak, individuals
with special needs were those needing special support: “Students with special needs remind me that we need to
prepare a special effort for them. Special pedagogical approaches and special education programs should be
prepared for them. Because these individuals are the ones who need special support.”

Regarding lecturers’ knowledge about individuals with special needs when they met them for the first time, Melek,
Kadir, Adil and Meryem had no information. Adil expressed, “I didn't know anything. It could not receive training
on that subject.” Ozgiir and Kerem only knew the disability types. Ozgiir said: “So I had at least some prior
knowledge. For example, in that class, this student has this disability... At least I knew something about the types
of students’ disabilities.” On the other hand, some lecturers (e.g., Halil and Kerem) said that they knew adaptations
for students with special needs. Kerem said, “/ was quite relaxed as I could present the lesson visually for the
hearing impaired.”

Participants were asked to explain how they could get information about individuals with special needs. Melek,
Kadir, Adil, Kerem, Meryem and Berke did not obtain information during this process. For example, Melek said,
“I did not do anything to gain information for this student.” Ozgiir and Halil searched on the internet to be informed
about individuals with special needs. For instance, Halil said, “/ followed websites for information a bit.” Besides,
Halil followed scientific articles. Meryem was asking questions to students to get information. she stated, “/ asked
them how they study. I tried to understand them so that I could learn something about them...”. Burak got
information thanks to academicians in the field of special education: “I was thinking about how I could prepare a
better educational environment for them. I talked to one of my university professors about this issue. I asked
questions about how to decide for the visually impaired. Thankfully, with his help, I managed.”

Lecturers were asked whether teaching individuals with special needs had positive effects on them. According to
Melek, Kadir and Berke, this experience changed their perspectives on these individuals. For example, Berke said,
“It had positive effects. When I saw that they could adapt to life and get used to any environment, my perspective
towards them changed positively.” Kadir and Ozgiir said that a sense of gratitude is the positive effect of working
with individuals with special needs. For example, Kadir voiced, “When a person sees someone weaker than
himself, he is grateful for himself.” Kerem said that working with individuals with special needs motivated him to
work: “I think the person develops himself/herself. To be able to teach a student with disabilities and to feel
competent about that subject, the person feels motivated to work.” Meryem said that teaching individuals with
special needs gave her experience in this regard.

For the negative effects of teaching students with special needs, Kadir said that teaching students with special
needs made him pessimistic: “Sometimes, when you see these friends, you become pessimistic...” Kerem also stated
that he had a loss of motivation towards teaching because of students being late to classes. In addition, Kerem
expressed that he felt inadequate due to teaching these students. On the other hand, students with special needs
distract Meryem who said, “From my point of view, I would say that because I am a social scientist, it is a
distraction for students.” Finally, Ozgiir stated that although he accepted the lesson being recorded, he felt under
control because of the voice recording
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Regarding whether they would like to teach individuals with special needs in the future, Melek, Meryem, Berke
and Burak were optimists. For example, Berke said, “First of all, I would like to teach them in the future,
professionally.” However, Ozgiir and Kerem stated that they do not want to teach students with special needs again
in the future. For instance, Ozgiir voiced, “My field is Turkish Folk Literature. As the name speaks, we must be
with people. We must have talks. We need to get records. We should do oral culture and oral history studies. In
my field, it is difficult to work with someone who has any disabilities. If we have a student with a disability in
graduate education, what can we work with? Frankly, I do not prefer it, especially in folk literature, because it
would not be productive.” Kadir also said that the subject of teaching those individuals changes depending on the
types of special needs of the students: “Some of the individuals with special needs can be more advantageous than
others. For example, we cannot explain some concepts to a deaf student because our course is philosophical or
intellectual. As far as I know, their conceptual framework is narrower than that of the visually impaired. In
addition, I think a visually impaired person can be more advantageous in learning some things than a person with
a hearing impairment. For example, we can teach someone visually impaired, but it would probably be difficult
for us to teach someone who is hearing impaired. Because it is necessary to learn sign language.”

The lecturers were asked to mention their suggestions regarding the arrangements for students with special needs
studying at the university with their typical peers. According to Melek, Ozgiir, Adil, Kerem and Burak, lecturers
should be informed about individuals with special needs and the education to be given to them. Kerem said,
“Obviously, I don't know anything. However, if you lead the way, I would like to participate in the training you
will give. I think all lecturers should be informed about this issue.” Melek, Adil, Kerem and Berke suggested peer
or counselor coaching. Berke said, “I think it is very important to have a staff member who will help them not only
in the rectorate but also in the faculties. This person may also be academic staff.”” Lecturers (Kadir, Ozgiir and
Halil) also advocated that appropriate teaching materials should be prepared for students with special needs. For
example, Ozgiir stated, “We need smart boards. That's why the teacher has to use his voice all the time. He uses
slides, and he says, look, as you can see on the slide, but this has no value for students, so we are very lacking in
the use of smart boards and similar technical infrastructures.” Melek and Burak argued that students with special
needs should be integrated with their peers. For example, Melek voiced, “If [ have the file of the student with
special needs, I will do my best to integrate them with their peers. Individuals with special needs should already
be integrated with their peers.” Similarly, Meryem stated that places that could serve students with special needs
to socialize with their peers should be established. According to Kadir, technology should be used more while
teaching students with special needs. Halil suggested that the transportation of individuals with special needs
should be improved, and Berke stated that places should be designed in line with universal design principles.

Another theme was lecturers’ experiences with their students with special needs. Lecturers explained the
adaptations they made in their lessons for their students. Ozgiir, Adil, Kerem, Meryem and Burak taught their
students with special needs in or taking the exam, in a separate environment. For example, Burak said, “Under
normal circumstances, it is not right for a student to support another student in the exam. However, a friend of
our students with special needs read the questions in another environment and supported him in the exam.” Some
lecturers (Melek, Adil and Meryem) stated that they allowed audio recordings in the course so that students with
special needs could follow the lessons. Adil reported this situation by saying, “I allowed the audio recording, for
example, in my class.” Melek and Kerem used narration in their classes. Halil and Burak increased the font size in
the exams. However, Kadir, Meryem and Burak did not make any adaptations in their lessons. For example, Kadir
said, “I didn't think of making any adaptations, frankly.” Kerem explained the topics with visuals, and Ozgiir
exempted students with special needs from some courses. Burak also taught some online lessons individually with
students with special needs and placed these students in the front row in the lessons he was teaching face to face.

Regarding the issues the lecturers had difficulty in teaching students with special needs, Kadir and Ozgiir thought
that teaching students with special needs increased their workload. For example, Ozgiir said, “We are preparing
special notes for them. You also spend more time preparing for classes. This increases our workload.” Melek said
that she had difficulty in explaining the subject aloud to them. Adil also had difficulties in designing the lessons
for students with special needs.
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For the issues they found easier when teaching individuals with special needs, they said that these students could
participate actively in lessons, which made things easier for them. For example, Adil said, “The student works
hard. He tries to get as high grades as possible. This is very positive for me.” Finally, Meryem stated that
contacting the student's family was easy for her.

4. Discussion

This study aimed to examine lecturers’ perceptions and experiences regarding their students with special needs in
their classes. Face-to-face interviews were conducted with the lecturers working in different faculties in two
different state universities in Turkey. Based on the interview data, themes were created. It is expected that the
research will guide the lecturers who will teach students with special needs at universities, higher education
administrators who can make legal arrangements, and researchers.

Regarding lecturers’ knowledge of their students with special needs when they met them for the first time, most
of the lecturers did not know anything about these students. Two lecturers stated that they knew the types of
disabilities of these individuals. Lecturers learned from their students whether there were students with special
needs in their classrooms. At this point, it can be said that lecturers are not informed about students with special
needs. This situation may affect the quality of education to be given to these students. Therefore, after students
with special needs choose their courses, it would be appropriate to inform the lecturers the students with special
needs in their classes, the types of disabilities, and what needs to be done.

Lecturers were asked to mention how they got information about students with special needs. Most of them were
lack of information. However, some lecturers were found to search on the internet, read scientific publications, get
information from academicians who are experts in the field, and get information from the students. There is no
doubt that the students with special needs receive a good education thanks to the lecturers who know the
characteristics of these individuals well. However, it can be said that some of the lecturers had a lack of knowledge
on this subject and they did not have any attempts to make up for this deficiency.

Lecturers were asked about the benefits of teaching students with special needs. Most of the lecturers stated that
teaching these students changed their perspectives about students with special needs. However, some lecturers
expressed their gratitude for themselves. These findings indicate that students with special needs can be successful
at universities when they are given opportunities. Also, findings eliminate the prejudice that students with special
needs cannot do anything.

Regarding lecturers’ opinions regarding teaching a student with special needs in the future, most of them had
positive opinions. Although the lecturers did not have enough knowledge about how to teach a student with special
needs, they were optimists about teaching them. Considering the contributions of students with special needs to
lecturers, the answers were being grateful for themselves, motivating themselves to work, and gaining experience.
Although the lecturers may need to make some adjustments (such as making some adjustments, preparing separate
exam questions, and conducting exams in a different environment) while teaching students with special needs, it
is pleasing that they have positive attitudes towards teaching students with special needs. Besides, it is common
for lecturers to have difficulties or problems in providing education and making arrangements in education, as
they have little or no encounter with individuals with disabilities before (Yal¢in & Aslan, 2021).

Lecturers stated that they did not have any difficulties in taking exams and preparing questions for these
individuals. However, according to Yal¢in and Aslan (2021), lecturers teaching visually impaired individuals had
difficulties in preparing exams, making exam papers suitable, making exams, and getting reader-writer support in
the exam. In a study conducted by Kamis and Demir (2018), the fact that individuals with visual impairments
asked for help in exams was considered a problem.

At the end of the research, lecturers were observed to have various difficulties while teaching individuals with
special needs, such as the increase in the workload, making adaptations, and teaching the subject verbally.
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Similarly, Yal¢in and Aslan (2021) argued that instructors had difficulties in making adaptations for their visually
impaired students and in using narration for visual content.

Regarding their suggestions for students with special needs, most of the lecturers wanted to be informed about
students with special needs. Because many academics naturally did not know anything about students with special
needs, their characteristics, education, and possible adaptations. This might be because they were experts in
different fields and lack of training in the field of special education. Similarly, Yal¢in and Aslan (2021) suggested
training for lecturers teaching individuals with visual impairment. In today's education system, students with
different academic, social and physical characteristics receive education in separate classes, but the learning needs
of all students with these different learning characteristics must be met (Giiray, 2014).

Lecturers did not have information about students with special needs. However, the lecturers stated that they
should be given training on students with special needs as a suggestion. Similarly, Giiray (2014) recommended
training for lecturers regarding students with special needs. Similarly, Kamis and Demir (2018) argued that
lecturers teaching individuals with visual impairment did not have information about these students.

Sucuoglu and Kargin (2006) underlined the importance of socialization of students with special needs and typically
developing individuals when they were studying together. According to the findings of this research, lecturers also
emphasized the importance of the socialization of these students with their typically developing peers while
studying together.

Lecturers insisted on the necessity of using technology, especially when teaching students with special needs.
Besides, they believed that the use of technology would facilitate both teaching and learning. Similarly, Giiray
(2014) recommended the use of technology in education for students with visual impairments and special needs.
Giiray (2014) suggested that institutions should be aware of their students with visual impairment and that
institutions should keep records for these individuals. Also, it is recommended that institutions give information
to educators about the visually impaired individual in advance. According to the findings of this research, the
lecturers wanted the institutions to inform them about the students with special needs, their inadequacies, and what
needs to be done.

Today, some universities offer “Disabled Student Unit” for students with special needs. However, some of the
lecturers teaching students with special needs are not aware of these units. Thus, it can be suggested that the
activities of such units for students with special needs and the awareness of such units should be increased, and
they should cooperate more with the instructors. Future studies may examine the views of university students with
special needs studying at different faculties.

References

5378 Sayili Engelliler Hakkinda Kanun. Retrieved from https://www.mevzuat.gov.tr/MevzuatMetin/1.5.5378.pdf

Akcamete, G. (2016). Ozel gereksinimi olan ¢ocuklar. Goniil Ak¢amete (Editor), In Genel egitim okullarinda ézel
gereksinimi olan ogrenciler ve ézel egitim (pp.29-74), (6™ Ed.), Ankara: Kok Yaymcilik.

Ataman, A. (2013). Ozel egitimin anlami ve amaglar1. Atilla Cavkaytar (Editor), In Ozel egitim (pp. 1-19). Ankara:
Vize Yayincilik.

Baykog¢ Doénmez, N. (2010). Ogretmenlik programlar: icin ézel egitim. Ankara: Giindiiz Egitim ve Yayincilik.

Cavkaytar, A. and Diken, 1. (2012). Ozel egitim 1- ozel egitim ve ézel egitim gerektirenler (13 Ed.). Ankara: Vize
Basin Yayin.

Cavkaytar, A. (2017). Ozel gereksinimli cocugu olan aileler. Tiilin Giiler (Editor). In Anne baba egitimi (pp. 51-
67). Ankara: Pegem Akademi.

Cresswell, J. W. (2016). Arastirma deseni: Nitel, nicel ve karma yontem yaklasimlar. (Reviser: S. B. Demir). (2™
Ed.). Ankara: Egiten Kitap.

Diken, 1. H. and Batu, E. S. (2013). Kaynastirmaya giris. I. H. Diken (Editor), In /lkégretimde kaynastirma (pp.
2-23), (2" Ed.). Ankara: Pegem Akademi.

Giiray, $. (2017). Yiiksek lisans egitiminde hizmet kalitesi baglaminda gérme engelli bir 6grencinin 6grenme
yasantilarinin incelenmesi. Baskent University Journal of Education, 1(2), 66-73.

217



Asian Institute of Research Education Quarterly Reviews Vol.5, No.1, 2022

Hallahan, D. P., Pullen, P. C., Kauffman, J. M. and Badar, J. (2020). Exceptional learners. In Oxford Research
Encyclopedia of Education.

httpl. https://engelsiz.yok.gov.tr/Sayfalar/Haberler/2020/engelsiz-erisim-engelsiz-
egitim.aspx#:~:text=H%C3%A2lihaz%C4%B 1rda%20Y %C3%96KS%C4%B0S%20verilerine%20g%C3
%B61e%2051.647,1%20doktora%20d%C3%BCzeyinde%20e%C4%9Fitim%20g%C3%B6rmektedir.

Ozel Egitim Hizmetleri Yonetmeligi [OEHY] (2021). Retrieved from:
http://orgm.meb.gov.tr/meb_iys dosyalar/2021 09/13145613 Ozel EYitim Hizmetleri YonetmeliYi son.
pdf

Kamis, O. ve Demir, E. (2018). Gérme yetersizligi olan lisans dgrencilerinin sinif igi 6lgme-degerlendirme
siireclerinin incelenmesi. Ozel Egitim Dergisi, 19(3), 423-450.

Kargin, T. (2004). Kaynastirma: Tanimu, gelisimi ve ilkeleri. Ankara Universitesi Egitim Bilimleri Fakiiltesi Ozel
Egitim Dergisi. 5(2), 1-19.

Kavale, K. (1979). Mainstreaming: The genesis of an idea. The Exceptional Child. 26(1). 3-21.

Mills, G. E., and Gay, L. R. (2016). Educational research: Competencies for analysis and applications. (11" Ed.).
USA, Pearson.

Sucuoglu, B., and Kargin, T. (2006). ilkdgretimde kaynastirma uygulamalari: Yaklagimlar yontemler, teknikler.
Morpa.

Yal¢in, G., and Aslan, C. (2021). Gorme yetersizligi olan 6grencilerin derslerini yiiriiten akademisyenlerin
karsilastiklar giigliiklerin belirlenmesi. OPUS Uluslararast Toplum Arastirmalar: Dergisi, 18(41), 3260-
3279. DOI: 10.26466/0pus.916007

Yildirim, A., and Simsek, H. (2018). Sosyal bilimlerde nitel arastirma yéntemleri. (11" Ed.). Ankara: Seckin
Yaymeilik.

218



