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Ab s t r Ac t

The existence of thematic songs in theme books in Elementary Schools appears to be ineffective in supporting the attainment 
of learning objectives. In addition to the limited number of songs, the lack of appropriate lyrics and materials remains one of 
the causes. Due to this, the most possible alternative solution is for teachers to compose their own thematic songs. However, 
elementary school teachers lack the ability in composing thematic songs, hence they need to be given related training. The 
purpose of this research is to increase elementary school teachers’ capacity for creativity and innovation in order to produce 
thematic songs. The research employed a participatory action research design, involving 55 teachers from 16 districts and cities 
in Indonesia. The data were collected using survey, observation, and interview. The results showed that these teachers were able 
to develop their ability to compose thematic songs. Teachers were also able to utilize technology in the composing process. 
Based on the aforementioned findings, it can be stated that elementary school teachers can improve themselves and innovate 
effectively with planned and regulated training.
Keywords: Composing songs, songwriting technology, Teachers’ competence, Thematic songs.
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In t r o d u c t I o n

The 2013 Curriculum is implemented at all school levels in 
Indonesia, including elementary school. A distinctive feature 
of the curriculum is the absence of subject names, such as 
science, social studies, Civics Education, Cultural Arts and 
Crafts, and Indonesian which are replaced by the term theme. 
This curriculum requires education in elementary schools 
to use integrated thematic learning. Thematic learning is a 
combination of several subjects that are associated to one 
theme and then delivered to students in a series of materials 
(Azimah & Utomo, 2018). The government has facilitated the 
teachers by providing themed books that teachers can use as 
a guide for implementing learning. However, based on the 
analysis results, there are still many shortcomings in the book, 
one of which is related to thematic songs.

According to the results of a survey conducted to 271 
teachers from various regions in Indonesia, it was obtained that 
out of the 271 surveyed teachers, 199 (73.4%) of them stated 
that there were only few thematic songs that corresponded to 
the learning materials in the theme book. Moreover, out of 271 
teachers, 136 (50.2%) of them admitted that the correlation 
or integration of thematic songs with the learning materials 
in the theme book seemed forced, and 258 (95.2%) of them 
claimed that they needed new thematic songs that were more 
compatible with the materials. The survey results indicate 
that the thematic songs included in the theme book do not 
have a significant impact on learning, particularly music 
learning. Negligence on this issue can transform into a serious 
problem that has a negative impact, especially on students’ 
musical development. It can hinder the construction process 

of students’ musical competence (Hernández-Bravo et al.,  
2016).

One of the most possible alternative solutions to address 
this problem is by making the teachers compose their own 
thematic songs. Creating their own allows the melody and 
song lyrics to be more compatible with the learning materials. 
Unfortunately, the reality shows that teachers are not yet 
moving towards that direction. This is due to the teacher’s 
lack of ability and knowledge in composing songs, particularly 
in melodies and lyrics (Sinaga, 2010). Therefore, training is 
needed to develop the teachers’ competence in composing 
thematic songs. However, based on the results of a survey 
conducted in 2020 in Sumedang Regency (West Java Province), 
the local education authorities (government) rarely initiate 
training programs to improve teachers’ competence in the 
music field . In fact, in the last two years, there has been no 
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training program at all (Julia, Supriyadi, et al., 2020). This 
condition prompted us to initiate a thematic song training 
program for elementary school teachers. Therefore, following 
the training, the teachers will have the ability to compose 
thematic songs and deliver a solution to the aforementioned 
problems. 

Previous researches have shown that government support 
for training programs is crucial. Hennessy et al., (2005) 
conducted a study aimed at increasing the competence and 
confidence of teachers in teaching music. They were trained by 
being given 21 training modules. However, the training failed 
to solve the problem. Based on the results of the interviews, 
it was revealed that small funds from the government had a 
significant impact on the training participants.

Another study was also conducted by Utami & Muhdiyati 
(2020), which aimed at acknowledging the frequency of songs 
included in the integrated thematic books of revised 2013 
curriculum. The study was conducted by using quantitative 
content analysis method on 24 thematic books published by 
the Ministry of Education and Culture in 2017. The results 
revealed that learning through songs in the early grades 
gradually decreased in quantity.

A relevant study was also conducted by Sinaga (2010) 
who investigated teachers’ challenges in composing children’s 
songs. The results showed that the teachers found it difficult to 
write songs and lyrics. They were unable to easily find fitting 
words to build a song that suited the learning materials. 
Another difficulty was matching the phrases with the melody, 
matching syllables with melody and sentences. Other than the 
melody, the teacher’s problem laid in the ability to determine 
high and low notes, note values, and song notation. 

Referring to the results of previous research, there has 
not been any solution to improve the teacher’s ability to make 
thematic songs and add vocabulary to thematic songs in 
effective ways. Therefore, this research is believed to provide a 
novelty to solve the issues of teachers in creating thematic songs 
according to the needs of their respective schools. Teachers 
were given a series of critical-reflective actions to compose 
thematic songs and  add vocabulary to thematic songs. They 
were also equipped with technological literacy supporting the 
process of making songs so that they have the convenience to 
create songs.

Teachers’ Competence

Çetin & Doğan (2018); Johansson et al. 2015; Li et al. (2018) 
suggest that in 1986, Shulman divided teacher capability 
into three parts: content knowledge, pedagogical knowledge, 
and pedagogical content knowledge. Meanwhile, according 
to Cooper & McIntyre (1996), Hennessy et al. (2005), Monk 
& Osborne (1997), and Osborne & Collins (2001) expert 
educator capabilities include insights about knowledge and 
human behavior; knowledge about the field of learning; the 

right attitude about oneself, school, peers, and the field of 
study raised; respectable abilities in teaching methods. From 
these studies, it can be concluded that the essence of teacher 
capability is when deep content knowledge meets pedagogical 
content knowledge. Over time, these two elements improve, be 
it in teachers’ formal education or in their teaching training. 
However, content becomes a key aspect in these current 
years (Darling-Hammond & Bransford, 2007; Epstein, 2018;  
Grossman et al., 2009; Stronge et al., 2011; Walshaw & 
Anthony, 2008), in accordance with Townsend (2011); 
Augustine & Wong (2016); Maguraushe (2015); Concina 
(2015); Rauduvaitė & Wang (2018) who claim that content 
and method mastery play a serious role in operative coaching, 
serving as a solid basis for music educators’ instructions 
.Other researchers view capability as a basic characteristic of 
an individual, including information, abilities, and attitudes 
connected to the work employed ( Issenberg et al., 2005; Frese 
et al., 1997; Luthans, 2002; Spencer & Spencer, 2008). It plays 
an instrumental role in the success of doing work activities 
(Kolibáčová, 2014; Siri et al., 2020).  In addition, high self-
confidence is a distinctive feature in competent teachers. 
Achieng’Akuno (2019); Human & van Niekerk (2014); Njoora 
(2015) suggest that confidence is a form of motivator. Akuno 
(2012) also states that good teaching during coaching is 
something a music educator needs in order to empower him 
or her to teach confidently.  

Thematic Songs

Song is a form of articulated delivery of messages, consisting of 
non-verbal elements (e.g. tone, dynamic marks, instruments) 
and verbal elements (language elements) (Witantina et al., 
2020; Yunita et al., 2021). At first, these two elements were 
inseparable but over the period of time, the delivery of songs 
developed into several types. There are songs that combine 
elements of music and language, some do not require musical 
instruments, and some others do not include the language 
element. According to Mahmud & Fat (2010; Mansurdin 
(2020); Santosa (2019), songs play a significant role in the 
learning process. From the language perspective, songs will 
provide language experience in the form of vocabulary. 
In addition, songs help children  reach maturity in terms 
of developing physical, intelligence, emotional and social 
aspects of children. Meanwhile, the elements of melody, 
rhythm, harmony, expression, and song structure, when 
linked to language competence, can be used as a medium to 
develop reading and literary skills, especially with regard to 
problems of intonation, vocalization/articulation, expression/
mimicking, and sentence comprehension.

Meanwhile, thematic learning is a learning program that 
starts with one particular theme/topic and is subsequently 
elaborated from various aspects or viewed from various 
perspectives on subjects that are usually taught in schools 
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(Kadir & Asrohah, 2015). Based on these two explanations, it 
can be concluded that thematic songs are a form of delivering 
messages that contain spoken thematic learning material 
contents consisting of verbal and non-verbal elements.

Research Objectives

Apart from the various literatures regarding songs, we identify 
the need for a study that examines competency development 
in composing thematic songs, because this topic has not 
been widely studied by other researchers. Therefore, the 
main objective of this study is to improve the competence 
of elementary school teachers in composing thematic songs 
in the 2013 Curriculum learning. It is expected that teachers 
are able to make thematic songs independently and can add 
vocals to thematic songs in creating teaching materials for the 
students. This study seeks to investigate the problem through 
the following questions: (1) Can elementary school teachers 
improve their competence in composing thematic songs? (2) 
Can elementary school teachers use technology in composing 
thematic songs? (3) Will a series of critical-reflective steps be 
able to shift the paradigm of elementary school teachers to 
be more creative in composing thematic songs? Through a 
series of critical-reflective actions, this research is expected 
to contribute by leading the elementary school teachers to 
make thematic songs, thus, that they can provide additional 
thematic songs to be used as teaching materials for thematic 
songs in elementary schools.

Me t h o d

Research Design and Collaboration

This study employs a participatory action research design. 
Studies with action research design are conducted by collecting 
information and then improving the ability of research subjects 
(Creswell, 2002). This design was used because in this study, 
data were collected in the form of self-reflection questions 

that served to improve the subjects’ understanding of the 
practice (McTaggart, 1994). This study aims at developing 
critical steps to improve teachers’ understanding. This is in 
line with Creswell (2002), who suggests that the purpose of 
action research is to explore practical problems with the aim 
of developing solutions to these problems. In addition, through 
action research, teachers are also believed to increase their 
morale and self-confidence (Jenkins Dr & Crawford, 2016; 
Pelton, 2010).

Collaboration is an important element in action research 
(Creswell, 2002; Jaipal & Figg, 2011; Leeman et al., 2018; Julia, 
Hakim et al., 2019). Therefore, collaborators were engaged in 
this study to meet the requirement. This study was assisted by 
two colleagues whose duties were to prepare training facilities 
and infrastructure, manage the participants, and observe the 
participants during the training.

Subjects and Site of the Study

This study involved participants from various regions and cities 
in Indonesia. The site of the study was centered in Sumedang, 
West Java, which was the city where the researchers resided 
and worked. Sumedang Regency is divided into three regions 
based on the level of development, namely urban, transitional 
and rural. The site of the study is shown in Figure 1. The mode 
of the study was carried out online through synchronous and 
asynchronous techniques.

A total of 55 participants took part in this study, comprising 
47 (85.5%) women and eight (14.5%) men. Twelve (21.8%) of 
them taught the first grade, three (5.5%) of them taught the 
second grade, three ( 5.5%) of them taught the third grade, 
five (9.1%) of them taught the fourth grade, 18 (32.7%) of them 
taught the fifth grade,  and 28 (21.8%) of them taught the sixth 
grade. A total of 51 (92.7%) participants taught in public schools 
and four (7.3%) taught in private schools, with 44 (80%) of them 
were civil servants and the remaining 11 (20%) were non-civil 
servants. Regarding areas of   residence, the participants of this 

Figure 1: The Site of the Study
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study came from 16 districts and cities. The most participants 
were from Sumedang by 32 participants, followed by Bekasi 
by four participants, Cirebon by three participants, Bogor, 
Jakarta, Central Lampung by two participants each, and West 
Bandung, Blora, Cianjur, Indramayu, Tasikmalaya, Magelang, 
Sukabumi, Bengkulu, Cimahi, and Depok by one participant 
each. Meanwhile, regarding the age of the participants, this 
training involved five (9.1%) participants aged between 21-25 
years old, 20 (36.4%) participants between 26-30, 16 (29.1%) 
participants aged between 31-35, five (9.1%) participants aged 
between 36-40, one (1.8%) participant aged between 41-45, 
four (7.3%) participants aged between 46-50, and four (7.3%) 
participants aged between 50-55.

Procedures of the Study

This study was conducted in three stages; the first stage 
was pre-action, followed by the action stage, and ended by 
the post-action stage. The first stage (pre-action) involved 
survey activities and initial data analysis. The survey was 
distributed to participants before the training activities 
were carried out. Then the second stage (action) involved 
training and practicing composing thematic songs. At this 
stage, six critical-reflective steps that aim to improve teacher 
competence in composing thematic songs were created, 
namely exploration and motivation, introduction to thematic 
songs, analysis of thematic books, exploration of creativity in 
making confirmation thematic songs, revision and evaluation. 
The last stage (post-action) involved a post-action survey and 
evaluation. At this stage, after all the training series were 
completed, participants were directed to fill out an online 
survey. The survey consisted of several questions in form of 
open-ended questions, Likert and Gutman scales. This survey 
aimed at identifying the teachers’ knowledge and ability in 
comprehending the training materials provided as well as to 
identify their views in regards to competence development in 
composing thematic songs.

Zoom Meeting was utilized as the main platform in this 
training. In addition, WhatsApp groups were also employed 
as a supporting tool used to deliver information related to 
training. Zoom meeting was selected as the main platform for 
the training due to the situation and conditions in Indonesia, 
especially the Sumedang Regency which was impacted by 
the COVID-19 pandemic hence it was prohibited to hold any 

forms of activity that bring a lot of people together. Meanwhile, 
the WhatsApp group was used because it was one of the 
communication media that was very familiar among the 
participants. In addition to these two applications, this study 
also utilized Google Forms which was used as a survey tool. 
This tool was used based on several considerations: it is easy 
to use, it is familiar among educators, it has complete features 
as a survey tool, it eases the work of researchers, it collects 
accurate data, and it does not require special skills to use it 
(Laskowski & Laskowski, 2016).

An overview of the procedures in this action research 
which contain three main stages and the cyclical principle 
(continuous improvement) is presented in Table 1.

re s u lts

A planned and structured process was carried out in this 
study so as to produce critical and evaluative thinking in 
relation to improving the ability of elementary school teachers 
in composing thematic songs. This process involves data 
collection, pre-action analysis, six-stage action, and post-action 
analysis. The following is a detailed elaboration of the three 
overall action processes.

Pre-action Analysis

Pre-action surveys were distributed to participants prior to 
the training activities. The survey aimed at identifying their 
initial knowledge in composing thematic songs as well as 
their views on the existing thematic songs. Table 2 describes 
the results of participants’ responses to several questions and 
statements related to the existence of thematic songs. Based on 
the table, it was revealed that out of 55 participants, 45 (82%) of 
them strongly agreed and 10 (18%) agreed that thematic songs 
were imperative in learning the 2013 Curriculum. Following 
a further investigation, one participant explained that songs 
and art played an important role in motivating or stimulating 
interest and readiness in learning. Even songs could help 
children memorize and build their knowledge. Other 
participants argued that thematic songs were very essential 
in learning because they could increase students’ motivation 
and enthusiasm for learning. There were also participants 
who believed that thematic song served as a bridge between 
subjects constituting a comprehensive thematic learning. The 
three explanations above confirm that thematic songs have 
a fundamental role in the learning process, especially those 
related to students’ learning readiness and motivation.

Furthermore, in the second statement that was “there are 
only a few thematic songs that suit the learning materials in 
the theme book”, 13 (24%) participants strongly agreed, 30 
(55%) agreed, 8 (14%) disagreed, and 4 (7 %) people disagreed. 
Meanwhile, in the statement “the correlation or integration 
of thematic songs with the learning materials in the theme 
book seems to be forced”, out of 55 participants, nine (16%) 

Table 1: Research Phases and Activities

Phases Activities

Pre-Action Analysis of the needs and initial conditions of the 
participants

Action Planning, implementation, observation and 
reflection (continuous improvement cycle)

Post-Action Evaluation and analysis of action results 
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strongly agreed, 23 (42%) agreed, 20 (26%) disagreed, 2 (4%) 
disagreed, and only 1 (2%) strongly disagreed. As for the 
statement “new thematic songs that are more in line with the 
learning materials are needed”, out of 55 participants, 39 (71%) 
strongly agreed, 15 (27%) agreed, and only 1 (2%) disagreed.

According to the answers to some of the statements above, 
a conclusion can be drawn that the existence of thematic songs 
in the 2013 Curriculum theme book is rather ineffective in 
supporting the process of achieving the learning objectives. 
This is due to the fact that the existing thematic songs are 
not in compatible with the content of the learning materials. 
In addition, the integration of the song with the material 
also seems forced. Therefore, new thematic songs that are 
more suitable and integrated with the learning materials 
are needed.

Referring to urgent aspects to be acknowledged and 
mastered by elementary school teachers, as well as according 
to the results of the pre-action survey, the critical action 
resulted in six main steps. Throughout the action stage, 
several measures were done in response to the participants’ 
difficulties, which pleaded to be handled in accordance 
with their requirements.. Simultaneously, observations and 
reflections were made. The following are six critical action 
steps to improve the ability of elementary school teachers to 
compose thematic songs.

Step 1: Exploration and Motivation

The results of the pre-action survey shows that all participants 
agreed that thematic songs were essential in learning using 
the 2013 Curriculum. According to Sinaga (2010) songs play 
a significant role in the learning process. From the language 
perspective, songs will provide children with language 
experience in the form of vocabulary. In addition, songs help 
children reach maturity in terms of developing physical, 
intelligence, emotional and social aspects of children. 
Meanwhile, the elements of melody, rhythm, harmony, 
expression, and song structure when linked to language 
competence can be used as a medium to develop reading and 
literary skills, especially with regard to problems of intonation, 
vocalization/articulation, expression/mimicking, and sentence 

comprehension. However, the existing thematic songs cannot 
be used optimally. In addition to the small number, the lack 
of cohesiveness and suitability with the materials is one of 
the factors. Therefore, at this stage, the trainer explores the 
participants’ the knowledge and views, particularly exploring 
what they can do to provide a solution to the problem. This 
activity was conducted through an open question and answer 
session with all participants.

From this session, some information was obtained. 
All participants understood the conditions of the existing 
problems. They understood that the thematic songs included 
in the 2013 Curriculum theme book was far from adequate. 
This was experienced by the first-grade teacher, as the songs 
in the theme book were similar, only the lyrics were changed. 
In addition, the participants also stated that the correlation 
between song lyrics and the materials appeared to be forced. 
This was proven by showing several thematic songs in the 
theme book. In addition, from the question and answer 
session, another problem was also found. It was the inability 
of almost all participants to read song notation, hence, it was 
very challenging for them to teach new songs to students. 
Meanwhile, the theme book only provided the music without 
an example of the song.

With the information above, the trainer gave some 
motivation that this condition should not be allowed to persist. 
If it does, it will bring about a negative impact, particularly 
on students. They will not benefit from optimal learning, 
thus a solution to this problem is compulsory. One of them 
is that teachers must be able to compose their own thematic  
songs.

Step 2: Introduction to Thematic Songs

At this stage, examples of thematic songs were shown to the 
participants. The song was the work of the trainer himself. 
The participants were informed about the ideal thematic song, 
starting from the lyrics which should be easy to understand 
and correlate with the learning materials, and the difficulty 
level of the melody should adjust the grade level. Moreover, 
the participants were also given the opportunity to sing the 
song together.

Table 2: Participants’ Knowledge and Views on the Existence of Thematic Songs

Statements Strongly Disagree Disagree Slightly Disagree Agree Strongly Agree

Thematic songs are essential in learning using the 2013 
Curriculum. 0 0 0 10 45

There are only a few thematic songs that suit the learning 
materials in the theme book. 0 4 8 30 13

The correlation or integration of thematic songs with the 
learning materials in the theme book seems to be forced. 1 2 20 23 9

New thematic songs that are more suitable with the learning 
materials are needed. 0 0 1 15 39

Action: Composing Thematic Songs Training for Elementary School Teachers
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Step 3: Thematic Song Composing Technique

At this stage, the participants were taught about thematic song-
composing techniques from lyrics, melodies to scores. Lyrics 
should be written as simple as possible so that they are easily 
memorized by the students. Meanwhile, in terms of melodies, 
especially for those who are composing for the first time, they 
can start with the melodies of existing songs with a change in 
the beginning or in the final tone. Furthermore, for making 
sheet music, application can be used.

Also at this stage, the trainer also gave the participants 
the opportunity to ask questions related to the technique of 
composing thematic songs. Some of the participants stated 
that they were not competent in singing, as a result they could 
not compose the melody of the song. Others stated that they 
could not read the song notations, let alone make sheet music.

Addressing these challenges, the trainer offered a number 
of solutions. Participants who were not competent in singing 
could collaborate with other participants, so that they 
could compose songs without having to sing, for example 
contributing to the lyrics or the sheet music. Meanwhile, for 
participants who were unable to read sheet music, they could 
use application assistance. The application recommended by 
the trainer was MuseScore.

Step 4: Exploration of Creativity in Thematic Song 
Composing

Following the trainer’s explanation on the techniques of 
composing thematic songs, all participants were instructed 
to make their own thematic songs. They were allowed to 
collaborate with other participants or work individually. This 
activity was carried out outside the zoom meeting. However, 
participants still had to communicate with the trainer and 
other participants through the WhatsApp group. In this group, 
the participants discussed the techniques of composing songs, 
starting from determining the grade levels, the materials, to 
basic competencies. At this stage the committee and trainer 

were always ready to assist participants who were having 
difficulties. Also at this stage, the creativity of the participants 
was needed. Therefore, the trainer always provided a stimulus 
to stimulate their creativity.

Step 5: Revision

Revision activities were carried out in the following meeting. 
After the participants were given one week to compose a song, 
the progress of the song was reported to the trainer. Each 
participant was given the opportunity to report their progress. 
Out of 55 participants, some had only finished the lyrics, some 
had finished with the melodies and some had even finished 
with the sheet music. 

At this stage, many findings emerged, particularly from 
the participants, one of which was that some participants were 
able to compose songs very well. There were also participants 
who were creative to overcome their limitations by finding 
applications that could convert voices into sheet music. This 
discovery was very useful because the application made the 
sheet music easier. The name of the application was Soundcore.

Following the participants’ reports of their progress in 
composing the song, the trainer gave input to all participants in 
accordance with their respective shortcomings. The input from 
the trainer included changing the basic tone to be higher for 
those whose tones were too low or vice versa, perfecting lyrics 
that were not in accordance with the materials, and simplifying 
lyrics that were too complex so that they would be easy to 
memorize by the students. An example of the participants’ 
work is displayed in Figure 2.

Step 6: Evaluation of Thematic Song Composing 
Results

The last face-to-face activity was conducted at this stage. 
Several representatives of the participants tried to present 
their work. The activity continued with reflection through 
questions and statements directed to participants via Google 

Figure 2: An Example of Sheet Music and Song Lyrics by Participants
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Form. These statements and questions also served as survey 
tools to collect post-activity information in this study. One of 
the participants gave his testimony “I really want to be able to 
compose other thematic songs so that they can help students 
learn something easier as well as enriching the thematic song 
collection. Before this I also liked to compose songs but the 
melody was taken from existing popular child songs. After 
this activity, I am also motivated to compose a thematic song 
that is truly an original work by myself, both the lyrics and the 
melodies.” Another participant said, “After the explanation on 
how to compose songs by the trainer, I think that composing 
thematic songs is not as difficult as I imagined. Thus, it makes 
me more motivated to compose songs for learning.” These two 
testimonies show that this training activity left a profound 
impression on the participants so that they were motivated to 
continue to improve their competence.

In addition to filling out the post-action survey, participants 
were also directed to submit assignments by uploading them 
to Google Drive for further evaluation. Based on the results of 
the assessment, it was revealed that out of 55 participants, as 
many as 15 (27.3%) of them composed songs for grade I, 4 (7.3%) 
participants for grade II, 2 (3.6%) participants for grade III, 8 
(14 .5%) participants for grade IV, 14 (25.4%) participants for 
grade V, and 12 (21.8%) participants for grade VI. Meanwhile, 
based on the subjects, 52 (94.5%) participants composed 
song lyrics on thematic subjects, two (3.6%) participants on 
mathematics and one (1.8%) participant on religious subject.

Based on the results of submitted assignments, 34 melodies 
and 46 song lyrics were collected, both individually and 
collaboratively. After the assessment, it was obtained that from 
the 34 melodies collected, as many as 9 (26.5%) melodies were 
categorized as excellent, 7 (20.6%) were very good, 9 (26.5%) 
were good, 4 (11.8%) were sufficient, and 4 (11.8%) were poor. 
Meanwhile, out of the 46 lyrics collected, 12 (26.1%) lyrics were 
categorized excellent, 13 (28.3%) were very good, 12 (26.1%) 
were good, 8 (17.4%) were sufficient, and 2 (4,3%) were poor.

dI s c u s s I o n A n d co n c lu s I o n s

Post-Action

In the last meeting, as a closing activity, all participants were 
given a post-action survey. The survey aimed at determining 
the extent of the participants’ abilities and knowledge following 
training. Based on the survey results, most of the participants, 
as many as 45 (80.4%) strongly agreed that thematic songs 
played an essential role in learning, nine (16.1%) agreed and 
only two (3.6%) disagreed. Moreover, 49 (87.5%) participants 
strongly agreed that thematic songs made it easier for students 
to understand the learning materials, five (8.9%) agreed, one 
(1.8%) disagreed, and another one (1.8%) strongly disagreed. 
After further exploration, some participants stated that 
songs could stimulate children’s intellectuality, stimulate the 

readiness of the brain to absorb learning in a fun way. Others 
argued that thematic songs would spark students’ interest, 
attention, and enthusiasm to be more active in participating 
in learning. Accordingly, with thematic songs, students will 
find it easier and faster to grasp the information delivered 
by the teacher. Additionally, thematic songs can also shape 
characters, help students express themselves (happiness/joy) 
and make it easier for students to learn language and process it. 
This is in line with the view of Roffiq et al. (2017) who suggest 
that music can transform the learning environment to be fun 
so that students are enthusiastic to learn. Music can trigger 
great connections among areas in the brain that are responsible 
for emotion and memory. Using music as a tool to optimize 
human potential is a very meaningful endeavor. Music has the 
ability to inspire and encourage students to engage in activities 
that will assist them in achieving social, linguistic, and motor 
function objectives.

During the training process, making sheet music was 
the most difficult part that the participants experienced in 
composing thematic songs. This was acknowledged from the 
results of the survey which shows 44 (78.6%) participants found 
it difficult to make sheet music. This condition is supported 
by data that 39 (69.6%) participants were incapable of reading 
sheet music. This condition illustrated the lack of music 
competence of elementary school teachers (Julia et al., 2019). 
Following a further exploration to the core of the problem, 
it appears that the participants did not have a theoretical 
basis or knowledge about making sheet music. This affected 
the learning process in the classroom as the teacher found it 
difficult to sing the thematic songs in the theme book due to 
their inability to read the sheet music. Based on the post-action 
results, 50 (96.5%) participants agreed that one solution to the 
problem is to include a link that directs to YouTube. Therefore, 
even if the teachers cannot read the sheet music, they can 
see how to sing the song via YouTube. This is in line with 
the opinion of Nacak et al. (2020) who suggest that YouTube 
can help the learning process. Through this media, teachers 
can see and learn how to sing a song as many times as they 
wish. Meanwhile, to overcome the difficulties in composing 
sheet music, 21 (37.5%) participants in this training utilized 
software assistance. The software used were MuseScore and 
ScoreCloud. MuseScore and ScoreCloud are applications that 
can be used to compose songs. Rantina et al. (2019) in their 
study explain that the development of children’s songs using 
MuseScore application in developing aspects of early childhood 
development is valid, practical and has the potential to be used 
by teachers in the learning process employing the singing 
method.

In addition to the sheet music, the most difficult part 
of composing a song is the melody. This information was 
obtained based on the survey results, through the statement 
“I have no significant difficulty in composing a melody,” five 
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(8.9%) participants strongly disagreed, 17 (30.4%) participants 
disagreed, 22 (39 ,3%) participants slightly disagreed, 11 
(19.6%) participants agreed, and one (1.8%) participant 
strongly agreed. However, these difficulties did not hinder the 
participants from being able to compose songs. Various ways 
were done to find solutions to these problems, one of which 
was by using software. As many as 18 (32.7%) participants 
utilized software to compose songs. The software used were 
ScoreCloud, MuseScore, Fruity Loops, Nuendo, Harmony, and 
Hookpad. The integration of technology into song composing 
can overcome the obstacles encountered, particularly during 
the song composing process (Ertmer, 1999; Julia, Iswara, et al., 
2020). An example of the use of software in composing a song 
is displayed in Figure 3. This confirms that elementary school 
teachers can use technology (Julia, Afrianti et al., 2020) in 
making thematic songs. Hence, the second research question 
is “Can elementary school teachers use technology for teaching 
music?” was proven attainable.

After participating in a series of song-composing training 
activities, most of the participants realized that composing 
thematic songs was not as difficult as imagined. This 
information was obtained based on the results of the post-
survey with the statement “After attending this training I 
realized that composing thematic songs is not as difficult and 
as complicated as I imagined”. In response to this statement, 2 
(3.6%) participants disagreed, 25 (44.6%) participants slightly 
disagreed, 19 (33.9%) participants agreed and 10 (17.9%) 
participants strongly agreed. After a further investigation, 
one participant said “actually I still don’t understand but I 
got the hint of composing songs like that, so in the future I 
can make songs using melodies and sheet music”. There were 
also participants who stated “After being given an explanation 
on how to compose songs by the trainer, I think that making 
thematic songs is not as difficult as I imagined”. Another 
participant said “Composing songs is very fun. With the 
application, making notation to compose songs is easier”. 
While another other participant said “it is not too difficult 
anymore because I have received enough knowledge from the 

trainer. We just need to improve our creativity in practicing 
and producing songs constantly.” For this reason, 54 (98.2%) 
participants strongly agreed that elementary school teachers 
need to be given continuous training in composing thematic 
songs. Other than that, all participants also agreed that 
activities like these should be regularly carried out because 
in addition to improving the teachers’ competence, it is also 
a platform for teachers who have the potential to develop 
their interests and talents, particularly in composing songs. 
Thus, the answer to third research question “Will a series 
of critical-reflective steps be able to change the paradigm of 
elementary school teachers to be more creative in creating 
thematic songs?” is “yes”.

After completing the training, out of 55 participants, 
47 (85.5%) of them planned to compose their own thematic 
songs. This proves that this training activity is quite effective in 
increasing the teachers’ competence, particularly in composing 
thematic songs. This answers the first research question, that 
elementary school teachers can improve their competence in 
composing thematic songs.

A number of achievements in this study serve as objects 
of consideration for us to continue to conduct training 
activities for teachers, particularly those related to improving 
competence in the field of music. Therefore, it can be concluded 
that the third research question is answered, namely the 
critical-reflective steps taken in the training can change the 
paradigm of elementary school teachers to be more creative 
in teaching music.

In conclusion, based on the results of this study, with 
reference to the questions posed at the beginning, namely: (1) 
Can elementary school teachers improve their competence in 
composing thematic songs? They proved that the majority of 
them were able to improve their competence in composing 
songs; (2) Can elementary school teachers use technology in 
composing thematic songs? They proved that the majority 
of them were able to use technology to help compose songs; 
Elementary school teachers indicated that the majority of them 
were able to use technology to help compose songs; (3) Will a 

Figure 3: Display of Hookpad Software
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series of critical-reflective steps be able to shift the paradigm of 
elementary school teachers to be more creative in composing 
thematic songs? A series of critical-reflective steps can shift the 
paradigm of elementary school teachers to be more creative in 
composing thematic songs. Therefore, it can be identified that 
the six series of critical-reflective actions have contributed to 
make the teachers more creative and understand the process 
of making thematic songs, so that the vocabulary of thematic 
songs as teaching materials can increase and continue to be 
developed according to the needs of the teachers. Teachers’ 
technological literacy is also increasing, especially to support 
the process of making thematic songs. The limitation  of this 
study is that it has not been able to reach the training process so 
that teachers can make song accompaniments from the songs 
that they compose completely and independently. Teachers 
are still tied to collaborative creation. Therefore, further 
research is required to provide actions, hence, the elementary 
school teachers can understand and be skilled in making song 
accompaniments independently.
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