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Abstract  
This research attempted to study how using an advance organizer model can influence 
meaningful learning of new concepts for ESL learners in collaborative classrooms. The 
objectives were 1) to study the effects of using the advance organizer model, and 2) to study the 
student achievement after using the advance organizer model to compare to the 80 percent 
criterion. The study sample is purposively limited to 20 students in a class of the Introduction to 
Skills for Leadership and Management at Mahidol University International Demonstration 
School, Thailand. Post-test and observation forms were used as research tools. The data were 
analyzed by content analysis, mean and standard deviation. The findings revealed that 1) The 
effects occurred in both instructional and nurturant effects. The students engaged effectively in 
learning and acquiring information. Students discussed and exchanged information using existing 
knowledge and experiences to connect and explain the ideas to others. The instructional design 
also meets the steps of the advance organizer model. The teacher designed the tasks of learning 
follows the three phases of the advance organizer format. 2) The student achievement after using 
the model to meet the criteria of 80. This study reflects that the model can influence meaningful 
learning of new concepts and improve academic achievements for ESL learners in collaborative 
classrooms. However, few researchers have addressed the problem of collaborative learning in 
large courses. Hence, further study should focus on implementing the model with higher 
numbers of students to confirm its effectiveness. 
Keywords: advance organizer model, collaborative classroom, ESL learners, meaningful learning 
of new concepts 
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Introduction   
Collaborative classrooms focus on the shared knowledge among teachers and students 

(Tinzmann et al., 1990). The teachers work as mediators to facilitate the students to learn, while 
students work together to complete tasks using critical processes. Tinzmann et al. (1990) suggest 
that a collaborative classroom could provide effective communication among students and 
influence them to be successful learners. According to Tan, Gallo, Jacobs, and Lee (1999), 
collaborative learning can cultivate students’ thinking skills, including creativity and information 
technology skills. While students exchange information among peers, they can also interact 
through the processes of brainstorming, discussing, explaining, and persuading. Collaborative 
learning empowers the learners to gain higher achievement, engagement with school, inter-ethnic 
relations, self-esteem, enjoyment, and thinking skills (Johnson & Johnson, 1989; Cohen, 1994; 
Slavin, 1995). It is highly versatile and can be used to achieve several critical educational 
objectives. Collaboration among learners can enhance the learning experience (Brown, 2001). 

 
Over a decade, collaborative learning has emerged in ESL (English as a Second 

Language) education as a significant concept and instructional practice. A study from Liang, 
Mohan, and Early (1998) about collaborative learning in ESL classes has found that many 
researchers suggested that collaborative learning effectively maximizes second language 
acquisition. It provides opportunities for both language input and output from the interaction, 
which enhances language proficiency. Moreover, collaborative learning claims to help ESL 
learners to draw on their primary language resources as they develop second language skills.  

 
However, Liang et al. (1998) have found some issues from most research on cooperative 

learning. Even though teachers can collaboratively interact with students to support their learning, 
students may find themselves struggling with tremendous cultural adjustments to adapt to the 
collaborative course format. The ESL students, who come from teacher-centered educational 
backgrounds, may have conflicts between the new and old experiences and beliefs. The most 
prominent concern is that there was little attention on the quality of student academic discourse 
development. Following research carried out by Shafie, Maesin, Osman, Nayan, and Mansor 
(2010), collaborative working creates a stressful learning environment among ESL learners due to 
poor language knowledge. Moreover, undeveloped social skills can be weaknesses in acquiring 
new vocabularies and block them from constructing new meaningful knowledge.  

 
Shafie et al. (2010) argue that well-organized collaborative tasks can motivate students to 

work comfortably with others and enhance creativity and following output. Sharan (2015) also 
indicates that the interaction between teachers and students and among students can create a 
collaborative classroom where students ask questions, share ideas and understanding, and 
construct meaningful knowledge. 

 
Following the Independent Committee for Education Reform (ICER) (2019), Thai 

educational standards are lower than international standards. It focuses on content-based learning 
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and memorization. The Ordinary National Education Test (ONET) result among Thai high school 
students has been continually low for more than ten years. In the year 2018, most of the students 
failed, with the average scores on each subject were under 50 percent. The ICER has cited that 
one reason which hinders students from improving their learning is learning management in the 
classroom. Students learned to be passive learners who emphasize memorization and lack critical 
thinking and creativity. The teachers still focus on the summative assessment and ignore the 
meaningful learning of the lesson to meet the learning objectives. Following Luther (2000), 
teacher-centered teaching mainly focused on the summative assessment on students’ ability to 
remember and understand the contents taught by their teachers. 

 
In September 2019, Mahidol University International Demonstration School surveyed the 

Language learning experiences of the students who mostly are Thai native speakers. The survey 
aimed to understand the students' difficulties in content comprehensive understanding as being 
ESL learners. The study was from 422 participants. It revealed that 43% of them encounter gaps in 
their English knowledge that stops them from understanding the lessons a few times a week. One-
fifth of them said most days. Followed by 34% said there are more than 10 English words per day 
they do not quite understand. One-third of the students said they know 50-75% of the instructional 
language, while 5% said they only understand it at 25-50%. It reflected some considerable amounts 
of the struggling in language learning that blocked them from learning of meaningful context as 
they are ESL learners. The practical learning pedagogy like this is not learning the language of 
English for only communicative purposes. It could enhance the understanding of the subject 
content meaningfully as well. 

 
Meaningful learning is from the subsumption theory of Ausubel. Ausubel (1962) mentions 

that creating meaningful verbal learning, deals with three concerns: 1) how is knowledge (content) 
organized, 2) how the cognitive structure works to construct new concepts of information 
(learning), and 3) how teachers can implement the ideas about the content and learning when 
presenting new materials to students (instruction). He believes that students do not have to 
discover generalizations or concepts without understanding them meaningfully. Ausubel (1968) 
classifies meaningful verbal learning into three concepts. There are subordinate learning, 
superordinate learning, and combinatorial learning. 

 
Using advance organizers to design presentations is suggested by Ausubel (1968), who 

favors the improvement of presentational models of teaching (Joyce, Weil, & Calhoun, 2015; 
Sirithanyarat & Laoriendee, 2019). It mainly refers to direct empirical and nonverbal contact with 
the data. Although it concerns passive learning, a well-organized presentation can work as an 
intellectual scaffolding (Ausubel, 1968). He develops the Advance Organizer Model and suggests 
that students can construct their knowledge in parallel with meaningful learning of the subject 
matter, the way it organizes. The model emphasizes logical operation to enhance the retention of 
new information (Joyce et al., 2015; Sirithanyarat & Laoriendee, 2019).  
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To summarize, influencing meaningful learning of concepts among ESL learners is 
significant. Apart from encouraging collaborative learning in the classroom, the well-organized 
task to scaffold student thinking is imperative. The advance organizer model of Ausubel is 
different from the discovery learning methods. They, instead, support both discovery and 
expository techniques. Moreover, Ausubel suggests that the structural concepts in this 
information-processing model suit junior high school age (Ausubel, 1962). 

 
Hence, the main aim of this research was to study the effects of using advance organizers 

to influence the meaningful learning of concepts for ESL learners in collaborative classrooms. 
The research question was “how using an advance organizer model can influence the meaningful 
learning of new concepts for ESL learners in collaborative classrooms?.” Two research objectives 
were as follows : 

1. To study the effects of using the advance organizer model 
2. To study the student achievement after using the advance organizer model to compare 

to the 80 percent criterion 
 

Literature Review  
Collaborative Classrooms 

Collaborative Classrooms address sharing knowledge and authority to allow the changing 
relationships between teachers and students (Tinzmann et al., 1990; Ibrahim et al., 2015). The 
teacher’s role in mediating learning characterizes teachers' new approaches to instruction. 
Emphasizing heterogeneous groups of students addresses the composition of collaborative 
classrooms (Tinzmann et al., 1990). Collaborative classrooms suggest focusing on teacher’s 
facilitation, using appropriate materials, individual accountability, positive independence, 
effective communication, interpersonal skills among and within groups, real-time interaction, and 
group processing (Ibrahim et al., 2015). 

 
Four essential characteristics of collaborative classrooms create meaningful learning in 

classrooms (Tinzmann et al., 1990); 1) share knowledge among teachers and students, 2) share 
authority among teachers and students, 3) teachers as mediators and 4) heterogeneous groupings 
of students. 

 
Shared Knowledge among Teachers and Students 

In a collaborative classroom, teachers should share knowledge and shared goals with 
students. Meanwhile, the students can share knowledge with their peers. The teachers should 
clarify the objectives of a particular activity and facilitate students to contribute ideas. By sharing 
knowledge, students could share experiences and ideas with others. It empowers students to 
explore more perspectives and solutions to problems. Moreover, the students would also be 
motivated to pay more attention (Tinzmann et al., 1990; Ibrahim et al., 2015). However, it needs 
to be aware that the students might have conflicts easily due to failure of ideas negotiation or 
disintegration of a group, especially in the large-size classroom (Zurita & Nussbaum, 2004; 
Borge & White, 2016).  
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Shared Authority among Teachers and Students 
In a passive learning classroom, teachers do most of the instructional planning. In 

contrast, the collaborative classroom encourages the teachers to share authority with students 
more. Shared procedures with students make them be part of the instructional designs. The 
teachers should enable students to share their interests and engage in the decision-making 
process. It also benefits the differentiation in the classroom (Tinzmann et al., 1990). Each student 
needs to hold accountable for their responsibility. The students should be more active in 
exchanging opinions and give helpful feedback to a group to share their authority more 
effectively (Ibrahim et al., 2015). 

 
Nonetheless, students sometimes feel not safe sharing their ideas with the community or 

making mistakes, especially in a large class with little collaborative experience (Borge & White, 
2016). Thus, the teachers need to have effective orchestration for better positive outcomes. Well-
planned management can promote more collaborative learning, especially implementing learning 
activities in real-world contexts (Borge & Mercier, 2019). 

 
Teachers as Mediators 

Teachers in a collaborative classroom should emphasize mediated learning. The teachers 
should prepare students to explore learning through various concepts and assist in how they will 
know. Effective mediation should lead to a better connection of existing knowledge and new 
ideas (Tinzmann et al., 1990). As being mediator, a teacher should guide, facilitate, and provide 
positive feedback and support to students to learn so they are encouraged to freely work with 
enthusiasm (Ibrahim et al., 2015). Nonetheless, some issues typically arise in the collaborative 
classroom, such as negative social interaction and off-task behavior, especially in a large class 
(Borge & White, 2016). This way, besides being mediators in learning, the teachers should 
oversee the classroom environment as well. 

 
Heterogeneous Groupings of Students 

The diversity in a collaborative classroom allows students to perceive different and 
valuable ideas and solutions to problems. It is due to the differences in experiences, backgrounds, 
and attitudes. The teachers can provide some exciting contexts for students to explore new 
concepts. Meanwhiles, the students can share their thoughts and exchange information within a 
classroom (Tinzmann et al., 1990). The strengths of each student in the heterogeneous groups can 
culminate in the success of the group. Not only can the students produce favorable results, but 
they might also be proud and satisfy with themselves more (Ibrahim et al., 2015). Heterogeneity 
in learning groups aimed to improve academic achievements (Graf & Bekele, 2006). If the 
teachers manage the heterogeneous groups effectively, the students should also achieve their 
educational goals (Kapur, 2020). However, more competent students may block other weaker 
students learning (Tinzmann et al., 1990). This way, the teachers should find practical tools to use 
in the collaborative classroom that assist students in working together and participating equally. 
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Advance Organizer Model 

 Orientation to the model, Ausubel (1968) introduces this method as an effective way to 
convey ample information to students in a meaningful way. It mainly presents ideas that link to 
the particular concepts of the new learning. There are three phases of the advance organizer 
model syntax (Joyce et al., 2015): 

 
Phase 1: Presentation of Advance Organizer  

 The teacher should obtain the attention of the students by clarifying the learning goals of 
the lessons. Advance organizers should recall information about students’ existing knowledge. It 
is not the introductory comments at the beginning of the class. Instead, the models should give 
them a context or orientation to the subject presentation. It builds around the propositions or 
principle concepts of the area of study. It should scaffold the ideas of learners to a higher level of 
abstraction. 

 
Phase 2: Presentation of Learning Task or Material 

 The teacher must point out the essential concepts to explain carefully. The advance 
organizers model should present as tasks or learning materials. The presentation should be clear 
to understand. It should show a link from a fundamental to a more advanced concept. New 
knowledge should be relevant to the previous command. It can present in form of lectures, 
discussions, tasks, reading, or experiments. 

 
Phase 3: Strengthening Cognitive Organization 

The new knowledge should anchor in the existing cognitive structure of the students. 
There are four activities: 1) using principles of integrative reconciliation, 2) promoting active 
reception learning, 3) eliciting a critical approach to the subject matter, and 4) clarification. 

 
According to Mohammadi, Moenikia, and Zahed-Babelan (2010), advance organizers can 

have a significant effect on the acquisition of knowledge, especially in the second language. They 
argue that graphic advance organizers significantly promoted English language learning as a 
second language, revealed from the pre-test and post-test scores. It claims that the organizer could 
help to organize information and ideas as it facilitates thinking processes while organizing and 
classifying new concepts. Moreover, it can also be a language tool that allows students to 
exercise language. 

 
Raj (2013) has studied a study on the effect of the Advance Organizer Model in the 

teaching of mathematics among secondary school pupils at differing levels of intelligence. The 
detailed analysis of the instructional effects and the nurturant effects present as follows (Raj, 
2013; Joyce et al., 2015). 

 
 
 



Arab World English Journal (AWEJ) Volume 12. Number 3.  September 2021                                  
Using Advance Organizer Model to Influence the Meaningful Learning                             Sunasuan & Songserm 

 

  
  

Arab World English Journal                                                                       www.awej.org 
ISSN: 2229-9327                                                                                                                  

135 
 

 

Instructional Effects  
Conceptual Structures 

The model focuses on knowledge construction through students’ cognitive structure. The 
concepts arise from lower-order to higher-order abstract. The idea is the symbolic construction 
used in thinking which can construct when a student responds to various stimuli in the same 
category or classification. The teacher should induce students to enlarge their conceptual system 
to proceed with the information. 

 
Meaningful Assimilation of Information and Ideas  

Meaningful learning depends on the effective presentation of information. It should help 
students retain the knowledge over a long time. The organization of knowledge and pedagogical 
function works paralleled. Meaningful assimilation requires a solid connection of the new 
learning material and existing ideas in the students’ cognitive system. Students’ cognitive 
structure must be prepared to comprehend and imply the new learning set, instead of 
memorization. When teachers input unfamiliar concepts to students, they will reconcile ideas 
from their similar or contrasting experiences. Then, they will construct their frame of reference 
and terminology. Hence, the teacher should facilitate these active cognitive operations to play an 
active role in this information processing system. 

 
Nurturant effects 
Interest in Inquiry 

Link to the instructional effects, the students should develop the interest of inquiry 
spontaneously. It views that while students attempt to learn new materials, they know to inquire 
about methods to solve the contradiction between old and new concepts. The interest of inquiry 
would help them to investigate the information. Accordingly, they can generate and validate the 
information to newly constructed knowledge.  

 
Habits of Precise Thinking 

It refers to the behavioral pattern engaging in the information arrangement in the pattern 
or new information addition that can be related to the pattern. 

 
Meaningful Learning of New Concepts for ESL Learners 

The meaningful learning of concepts refers to how students can process the cognitive 
structure to connect their new learning to their existing knowledge (Joyce et al., 2015). The 
connection is likely to be less confused if similar information store in long-term memory (Ellis & 
Hunt, 1983). According to Sharan (2015), meaningful learning depends on more than what 
teachers transmit. It advances the development of information out of students' understanding, 
experiences, and trades with different students. Additionally, students must apply the knowledge 
in higher-level and connect to their life meaningfully. It deals with the three major questions: 1) 
how knowledge is organized, 2) how students’ cognitive process works while learning new 
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information, and 3) how can a teacher design curriculum and instruction to apply these ideas of 
presenting new information (Joyce et al., 2015).  

 
It connects to Bloom’s taxonomy which shows the six stages of learning from lower-order 

thinking to higher-order thinking (Bloom, Engelhart, & Furst, 1956; Deller, 2019). The taxonomy 
classifies the learning levels from remembering, comprehension, application, analysis, 
evaluation, and creation, which connect to the facet of understanding, having self-knowledge. 
New ideas construction from things you learned requires a complex comprehension. It is not just 
the context learning, but also the relationships of each element within the context. Learners 
should be able to synergize and integrate multi-knowledge to create new knowledge. It shows 
they have self-knowledge. 

 
Methods   

This study adopted the mixed-methods embedded experimental research design (Creswell  
& Clark, 2011). The researcher employed both quantitative and qualitative methods to follow the 
two objectives. An observation and post-test integrated to examine the effects of using an advance 
organizer model to influence the meaningful learning of new concepts for ESL learners in a 
collaborative class.  

 
Participants   

The researcher conducted the study at the Mahidol University International School, 
Thailand. The population was the Business Studies students who are in grade 12th in the class of 
2020. They were purposively selected to 20 students in a class of the Introduction to Skills for 
Leadership and Management. Students had mixed backgrounds in English proficiency range from 
B1 to C1. They also had different business backgrounds as some of them had studied other 
business electives previously, while the others had not.  

 
Research Instruments   

Post-test 
The post-test is an evaluation tool to assess how students learn the new concepts of the 

lesson. The test has two parts with three questions. In the first part, the researcher uses a 
comparative organizer in table form to ask the student to compare the learning concepts. This 
part mainly focuses on comprehension and application of the concepts present in lower-order 
thinking. In the second part, there is one long answer question that students have to analyze and 
synthesize the concepts they have learned and give examples linking to their experiences from 
various situations. 

 
Observation Form 

The observation was a part of ongoing monitoring. At the beginning of a lesson, It was to 
monitor how teachers use advance organizer models. The observation form focuses to observe 
four domains: 1) planning and preparation, 2) the instructional environment, and 3) Instruction. 
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The observation also summarizes the ongoing activity, including commendations and 
recommendations in narrative writing format. 

 
Research Procedures  

To study the effects of using the advance organizer model, the researchers applied the 
instructional system design model, ADDIE model (Kruse, 2009), to design an instructional plan. 
There are five processes as follows. 
Table 1. Steps of research design  

ADDIE model 
(Kruse, 2009) 

 Research procedures 

Analysis: The researcher collects 
adequate data to analyze the gap 
between the target outcomes and 
the current situation 

 The researcher identified the need from Business studies standards and school 
survey results. The study of relevant theories and researches aimed to design the 
effective lessons of using advance organizer models to influence the meaningful 
learning of new concepts for ESL learners in a collaborative classroom. 

Design: In this phase, the 
researcher designs objects, 
instruments, specific content, or 
objectives. 

The researcher designed content materials. The three phrases of the advance 
organizer model syntax presented four lesson plans. 

Lesson 1 
(Phrase 1: 
Presentation 
of Advance 
Organizer) 
 

Clarifying the aims of the lesson 
Presenting advance organizer: 

Identify defining attributes 
Give examples 
Provide context 

Prompting awareness of learners relevant 
knowledge and experience 

Lesson 2 
(Phase 2:  
Presentation 
of Learning 
Task or 
Material) 

Group work assignment: Assigning a concept to every two 
groups. Each group discussing and completing a worksheet 

Presenting material 
Maintaining attention 
Making organization explicit 
Making logical order of learning material explicit 

Lesson 3 
(Phase 3:  
Strengthening 
Cognitive 
Organization) 

Group work assignment: The two groups with the same new 
concepts sharing discussion results and planning to share the 
new idea with the other groups. 
Peer teaching: Each group presenting the work. 

Using principles of integrative reconciliation 
Promoting active reception learning 
Eliciting critical approach to the subject matter 
Clarifying: Listeners asking questions to the 

presenters to explain the new concepts 
Lesson 4: Post-test 

 

Development: The researcher 
creates the materials 

The researcher developed the learning materials. There are lesson plans, 
observation forms, post-test. 

Implementation: The researcher 
implements the output learning 
materials in the sample group or 
the target group. 

The researcher implemented the output learning materials in the sample group 
of 20 students in the class, the year 2020, at the Mahidol University 
International Demonstration School, Thailand.  
 

Evaluation: The researcher 
evaluates the effectiveness of the 
materials 

The researcher evaluates the effects of the advance organizer model. 
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The researchers used both formative and summative assessments. The participants took 
the post-test in the final lesson. The Deputy Director of Academics at Mahidol University 
International Demonstration School used the observation form during the instructional 
observation. 
 
Results   

The effects of the advance organizer model are as follows. 
The findings from studying the effects of using the advance organizer model 

Regarding the data obtained from the observation form, the results show that the advance 
organizer model can influence the meaningful learning of new concepts for ESL learners in 
collaborative classrooms. The content analysis present as follows. 

 
Instructional Effects  
Conceptual Structures 

Observation results: It is a well-organized class in terms of an opening activity (review), 
new information, practice, independent application, and assessment. The teacher clarified the 
learning goals. The teacher had designed tasks to recall the students’ existing knowledge and 
drive higher-order thinking. The teacher had pointed out essential concepts to be explained 
carefully. The teacher applied advance organizers as tasks and learning materials. 

 
Meaningful Assimilation of Information and Ideas  

Observation results: Overall, all students worked and found enough was unique in each of 
their roles. The teacher demonstrated the ability to translate learning goals into meaningful and 
relevant learning experiences. Students were able to explain the new concepts to peers, using 
examples from their experiences and answering questions with understanding. The analysis 
questions are very well, in that they move up Bloom’s Taxonomy in terms of sophistication. 

 
Nurturant Effects 
Interest in Inquiry 

Observation results: Students had developed an interest in the inquiry. Students had a 
chance to use more communication skills to read, write, listen and speak among peers when they 
were working on the projects in the group. The teacher was readily available to the students 
during the whole process, and students were comfortable asking questions and garnering other 
assistance during this lesson. Peers were motivated to acquire more information and pay more 
attention. 

 
Habits of Precise Thinking 

Observation results: Students engage in discussion effectively. The teacher strengthens 
how students connect their learning of new concepts and existing knowledge. The organization, 
in particular, spoke to the types of questions students should grapple with if they are developing 
their critical thinking skills. 
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The findings from studying the student achievement after using the advance organizer model 

to compare to the 80 percent criterion 

From implementing the lesson plans by using the advance organizer model to influence 
the meaningful learning of new concepts for ESL learners in a collaborative classroom, the 
students answered three questions that align with the concepts of meaningful assimilation of 
information and concepts. The results present in Table two. 

 
Table 2. Findings from post-test  
Scores N Full score Mean Percent S.D. 
After using 20 26 21.5 82.69 3.16 
 
From the table, the student achievement after using the advance organizer model meets the 
criteria of 80.  
 

Some students showed to connect the concepts of the new information meaningfully to 
their experiences.  They can explain the new concept using the ideas from their experiences by 
giving examples of the situations in their life where they presented or acted to link the 
characteristics of the concepts. They could analyze their ideas by connecting them to the concepts 
they have learned from peers’  presentations.  The examples of answers to reflect the meaningful 
learning of new concepts is as the following. 

 
Student A: I think that the coaching leadership style is the most effective one. As I am a person 
who likes to plan things out and very observing, I usually become the one who assigns role and 
task to my friends whom I think they have the potential to do the jobs and later give them a little 
input and support to their output. Not only that, but I also like to help motivate and encourage my 
friends too by being a coaching leader. Most of the work matched expectations, and most of the 
followers are valued, inspired, and consulted. For example, when I was in grade ten, one of the 
teachers has assigned a group project to us. At that time, most people in my group did not have 
the idea. They could not come up with a way to present the data. Hence, I decided to stand up and 
assign each role to them by seeing what they are good at and support them. 
 
Student B: For me, coaching is the best leadership style. It is because I can motivate people and 
provide direction simultaneously. There is one friend of mine who does not like to work. I tried to 
encourage him and give him what he can do for the job. My style of talking can be considered as 
motivated (one-on-one conversation), which suits this style. Also, my friend tells me that he does 
not know what to do. I will give him direction and provide support as he goes. 
 
Student C: In my opinion, my most effective leadership style is supporting. I realize that when 
people ask me for suggestions, I am always willing to help them. I am a good listener, and I am 
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never bored listening. As I did 16 characteristics, the result showed that I am likely to be a 
supporter. When I give them advice, they always tell me that it is helpful. As a supporting 
leadership style, it is highly supporting but lowly directing. Working in a group, I do not usually 
force people to do work that I assign, but I mostly ask they are willing to do work instead. When 
someone does the job not quite well, I will motivate and support them. I do not want to force 
anybody. When we have to come up with an idea in a group, I noticed that someone was afraid to 
share their ideas, so I will tell them to share that idea. 
 

Overall, the students can link the new concept to their own experiences and values 
effectively.  

 
Discussion   

The effects showed in both instructional effects and nurturant effects. The students 
engaged in learning and acquiring information effectively. Students discussed and exchanged 
information using existing knowledge and experiences to connect and explain the ideas to others. 
The teacher planned, prepared, and instructed to meet the characters of collaborative classroom 
designs. The teacher facilitates and guides students with heterogeneous grouping effectively. The 
advance organizer is used in the lesson to help students develop conceptual structure. The 
instructional design also meets the steps of using an advance organizer model to influence the 
meaningful learning of new concepts for ESL learners in a collaborative classroom. The 
organization moved from lower-understanding context to higher-understanding context and 
allowed students to apply ideas from experiences.  

 
Following Ellis and Hunt (1983), meaningful learning can occur if the new information 

can be associated with existing data. The teacher drives students learning from recall, connects 
previous knowledge, and uses the learning materials to influence meaningful learning in 
advanced abstracts link Bloom’s Taxonomy ideas. According to Bloom (Bloom et al., 1956), the 
taxonomy is a significant model which classifies educational learning objectives into levels of 
complexity and specificity. It enhances student higher thinking and also guides educators on the 
design of curricula and examinations. 

 
The post-test score is 82.69% which meets the 80% criterion assumption. It reflects that 

students can learn the concepts meaningfully. They met all the characteristics of meaningful 
assimilation of information and ideas. Students can link the previous knowledge to their new 
concepts. It showed that they have a comprehension of the new concepts. They can apply the 
ideas to solve the contradictory meanings and link them to their personal experiences. The post-
test answers also reflected that the students could analyze and synthesize the concepts they learn 
to connect to their situations and values.  
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This result complies with the finding of Mohammadi et al. (2010) that the advance 
organizer model can effectively promote student achievements, especially in the second 
language. Moreover, The characteristic of the collaborative classroom also supports the use of the 
organizer model, whereas heterogeneous grouping can improve academic achievements from 
greater participation in the lessons (Graf & Bekele, 2006; Kapur, 2020). 

 
Conclusion   

This study investigated the effects of using the advance organizers model. The findings 
indicated that the advance organizer could enhance student learning of new concepts and create 
meaningful learning to meet high test scores. The qualitative data analysis revealed that ESL 
students benefit from the advance organizer model in a collaborative classroom. They can acquire 
knowledge to understand the new concepts in organized manners to follow the cognitive 
structure. Besides, students are more motivated to acquire new knowledge and confidence to 
share them. The advance organizer should use the questions that required the students to 
collaborate to answer several driving questions. 

 
Recommendation   

This study focused on influencing the meaningful learning of new concepts in Business 
studies for ESL learners in international schools who challenge both socially and emotionally as 
they have language barriers and present different perspectives. The advance organizer model can 
increase motivation to learn and link new concepts to their background effectively. The 
researcher would like to suggest any teachers implement the advance organizer model in the 
collaborative classroom. This strategy can break barriers for English language learners. It focuses 
less on teaching languages directly to build the students’ understanding. The model can help the 
learning of new concepts. The students can enjoy the learning process more when it is relevant to 
their real-life situations. However, some studies had mentioned some known issues about 
collaborative learning in large classes, such as the disintegration of education, dominant 
leadership of more intelligent students, and fear of sharing personal ideas. Hence, further study 
should focus on implementing the advance organizer model in classes with more students to 
confirm its effectiveness. 
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