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Abstract  
 

This research is an evaluative study to evaluate thematic learning during the Covid-19 pandemic in elementary schools based 
on the components of context, input, process and product. The subjects of this study were principals, teachers, parents, and 
students. The data collection of this research was done by interview, documentation, and questionnaire. The data analysis 
technique used in this research is qualitative analysis. The results of the study indicate that the context in thematic learning is 
carried out so that students can master and develop various subject competencies in one particular theme. The thematic 
learning input component during the pandemic is applied on the basis of a simplified national curriculum by selecting essential 
competencies. Teachers, students, and parents collaborate in the success of thematic learning. The learning process is carried 
out synchronously and asynchronously. The learning outcomes obtained have been in the good category.          
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1. Introduction 

 The current Covid-19 pandemic has had an impact on all fields, including education (Crawford et al., 
2020; Gonzalez et al., 2020; Nicola et al., 2020; Rajhans et al., 2020). Educational activities are hampered 
because many schools are not allowed to carry out face-to-face learning in schools. Changes were then 
made to the online-based learning from home policy (Arora & Srinivasan, 2020; Herwin et al., 2020). 
Educational institutions at all levels are directed to implement distance learning. This is done to prevent 
and handle Covid-19 in education units (Yulia, 2020). One level of education that is quite overwhelmed 
by the online learning system is the elementary school level (Herwin et al., 2021). This situation raises 
many challenges, such as difficulties in developing and implementing learning programs according to 
the demands of the curriculum. 

One of the learning programs that must follow changes due to the pandemic is the thematic learning 
program in elementary schools. Thematic learning is the integration of several subjects where the 
existing process is packaged in the form of a theme (Chumdari et al., 2018; Rachmadani et al., 2020). 
This learning is generally focused on lower grades in elementary school. This program is very important 
in elementary school. Through thematic learning students can learn from various phenomena in 
everyday life so that the learning they take is expected to be meaningful (Ain & Rahutami, 2018; 
MacQuarrie et al., 2015; Wardani et al., 2020). 

Thematic learning is active, creative, challenging, and meaningful learning for elementary school 
students (Sulistyowati & Putri, 2018). Thematic learning is an achievement of the 2013 Curriculum 
process. Thematic learning is an integrated learning that allows students to be active in exploring and 
discovering scientific concepts and principles that are meaningful and authentic. Thus, it can be 
concluded that thematic learning is comprehensive and integrative from various subjects at the 
elementary school level. Thematic learning can be integrated with character education so that the 
learning process is based on character education. 

Based on some of these descriptions, it can be explained that thematic learning is a very important 
program in elementary schools. However, since the change in the education system caused by the 
pandemic, this program has become less controlled. Several obstacles were found in the field related to 
the implementation of this thematic learning. The constraints in question such as the difficulty of 
combining lesson topics to be adapted to distance learning. In addition, the duration of distance learning 
which tends to be shortened is a challenge for teachers to simplify topics and choose essential themes 
(Herwin et al., 2021). The facts on the ground show that there is no definite information related to the 
evaluation of thematic learning implementation during distance learning. During the pandemic, 
thematic learning tends to run based on the version of each school and this requires further evaluation 
to ensure the achievement of objectives. 

In the implementation of a learning process, it is necessary to evaluate the implementation to know 
the suitability, advantages, and disadvantages of the program being implemented. This is very 
important, because all programs at educational institutions must be accountable (Dwi et al., 2018). 
Evaluation is the process of determining the value for a thing or an object based on certain references 
to determine certain goals. Therefore, in the implementation of thematic learning in the era of the 
Covid-19 pandemic at the elementary school level, evaluation is needed to find out information relating 
to the object being evaluated whose purpose is to provide material for decision making and determine 
further policy follow-up. 
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Program evaluation should be carried out referring to the scientific evaluation model and considering 
the suitability of the program characteristics (Akinci & Kose, 2021; Saptono et al., 2021). Answering 
these problems, in this study an evaluation of thematic learning programs in elementary schools was 
carried out. This program is evaluated for its implementation during changes to the learning system due 
to the pandemic. The evaluation model used is the CIPP evaluation model. Therefore, this study aims to 
obtain the results of the thematic learning evaluation based on the components of context, input, 
process, and product.  

2. Methods 

2.1. Types of research  

 This study is an evaluative study to evaluate the thematic learning program carried out during the 
Covid-19 pandemic in elementary schools. This evaluation uses the CIPP model, which is a model that 
focuses on four evaluation components, namely context, input, process, and product. 

2.2. Research subject  

This research was conducted in an elementary school in Sleman Regency, Yogyakarta, Indonesia. The 
subjects of this study were principals, teachers, parents, and students. The selection of subjects and 
locations was carried out purposively based on consideration of the distribution in each area that 
became the research target. In addition, the selection of subjects is also based on the mastery of 
information in accordance with the theme to be studied. 

2.3. Data collection technique  

 Research data were collected based on the type of component to be measured. The data collection 
of this research was done by interview, documentation, and questionnaire. In detail, the following table 
1 presents the distribution of evaluation components, data sources, and data collection carried out.  

Table 1. Distribution of research data collection 
Evaluation components Evaluation aspect Data source Data collection 
Context Program goals Principals, teachers Interview 
Input Curriculum Principals, teachers Interview 

Teacher Principals, teachers Interview 
Student Principals, Teachers Interview 
Facility Principals, teachers, 

students, parents 
Interview, 
documentation 
questionnaire 

Process Learning process Principals, teachers, 
students, parents 

Interview, 
documentation, 
questionnaire 

Product Learning outcomes Principals, teachers, 
students, parents 

Interview, 
documentation 

 

2.4. Data analysis technique 

The data analysis technique used in this research is qualitative analysis. The data obtained from the 
field is then continued in the process of data condensation and data verification to obtain conclusions. 
In addition, to ensure the validity of the data obtained, data triangulation is carried out. The type of 
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triangulation carried out is source triangulation. In addition, time triangulation is also carried out 
through an extension of time to strengthen the accuracy of the data obtained for the purpose of drawing 
conclusions. 

3. Results and discussion 

 This research was conducted by combining various information from data sources such as principals, 
teachers, students, and parents. This is expected to obtain more detailed information related to the 
implementation of the learning program that is the target of the evaluation. The results of this study 
are described based on the research focus, namely the evaluation of thematic learning in elementary 
schools during the Covid 19 pandemic. Based on the evaluation model used, the results of this study are 
described based on the four main components of the evaluation, namely context, input, process, and 
product. The results related to the four components can be explained as follows. 

3.1. Context of learning program 

The context referred to in this study is the purpose of the thematic learning program implemented 
in schools. This is the first focus because it is related to the basis of this program being implemented for 
elementary school students. The results of the study indicate that the expected goals in the 
implementation of thematic learning are generally centred on the interests of student development. 
This thematic learning is carried out so that students can focus on certain themes or topics. This is done 
by learning knowledge and developing various subject competencies in the same theme so that 
understanding of the subject matter is more profound and memorable. 

In addition, through thematic learning, students are expected to develop better language 
competence by linking various other subjects with students' personal experiences. Teachers can save 
time, because the subjects that are presented in an integrated manner can be prepared at once and 
given in 2 or 3 meetings or even more and or enrichment. 

Another goal in organizing this program is that students are expected to be more passionate about 
learning because they can communicate in learning, such as: telling stories, asking questions, writing 
while learning other subjects. Students are expected to feel the benefits and meaning of learning more 
because the material presented is in the context of a clear theme. In addition, the most important thing 
is that through thematic learning, students' character and morals can be grown and developed by raising 
several character values according to the situation and conditions.  

The findings of this study are relevant to several studies that show thematic learning objectives are 
implemented in elementary schools (Istiningsih, 2017; Winarni et al., 2018). Thematic learning is 
presented by uniting various learning contents so that they become a single unit in the theme. Thematic 
learning is implemented as a medium to improve students' critical thinking skills. Students' divergent 
thinking skills are expected to develop through this thematic learning (Fauziah et al., 2020; Walid et al., 
2019). In addition, this learning is also expected to increase students' creativity and activeness during 
the learning process, so that it has an impact on maximum learning outcomes (Elisa et al., 2019). 

3.2. Input of learning program 

The thematic learning program inputs discussed in this study include the implementation of the 
learning curriculum, teacher activities in learning activities, student activities during lessons and 
available learning facilities. Findings on the curriculum aspect show that during the pandemic, the 
implementation of the curriculum in primary schools was found in 3 ways. The first way is for teachers 
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to continue using the 2013 Curriculum as usual before the pandemic but with adjustments to essential 
competencies. The second way is for teachers to use an emergency curriculum that has been directed 
by the ministry of education after the pandemic status began. The third way is for teachers to use an 
independent curriculum that has been agreed upon in schools by adjusting to the pandemic emergency 
conditions. Although three ways of implementation were found, the core curriculum applied still refers 
to the existing national curriculum, it's just that the implementation in the field adapts to the unique 
problems and obstacles found in each region. 

Changes in the learning system due to the pandemic have allowed teachers and schools to adjust the 
curriculum implemented in schools (Herwin et al., 2021). Giving the opportunity to adapt this curriculum 
is a form of opportunity for schools and educational institutions to choose the best alternative in 
carrying out the learning process (Abidah et al., 2020). Generally, curriculum adjustments are always 
followed by the integration of technology in achieving the desired learning objectives in the curriculum 
(Luthra & Mackenzie, 2020). In addition, in adjusting and simplifying the curriculum, teachers also need 
to consider learning time (Goodson et al., 2015). During the pandemic, study time for students and 
teachers tends to be shortened compared to usual. This is a consideration in the adjustment and 
simplification of the essential competencies of the curriculum. 

Another thing that becomes an evaluation aspect in the evaluation of this input component is the 
readiness and quality of teachers. The findings of this study indicate that to improve the quality of input 
from teachers, schools make efforts to improve teacher skills in integrating technology in their learning 
activities. This is done by training in the use of LMS, developing skills in conducting online learning, as 
well as training for teachers to develop a mobile-based learning assessment model. This is done to 
provide reinforcement for teacher input to be able to adapt to changes in the pandemic situation. This 
is very important because the teacher is one of the resources that is the main key in learning activities. 
The quality of education and the quality of learning is highly dependent on the quality of teachers 
(Malkab et al., 2015; Tjabolo & Herwin, 2020). 

Besides the teacher, the presence of students is also an input for this thematic learning. Students are 
involved as learning objects and become the main target in learning activities. The success of the 
learning process, one of which is based on student achievement of the competencies that must be 
achieved. During the pandemic, student learning activities also experienced significant changes. Their 
activities are carried out from home and many also get help from their parents. This means that in the 
aspect of student activities, their learning activities are also influenced by the help and assistance of 
parents at home. Basically, this is a positive thing because parents also have an important role in the 
success of their children's learning (Đurišić & Bunijevac, 2017). In addition, the presence of parents in 
learning at home also provides emotional support to strengthen students' readiness to learn (Bhamani 
et al., 2020; Wang et al., 2020). Parents must be present in overcoming the limitations felt by students 
in learning (Dai & Lin, 2020; Xia, 2020; Xie & Yang, 2020).  

Another aspect that is no less important in evaluating the input component is learning facilities. The 
findings of this study indicate that during the pandemic, learning activity facilities remain a concern for 
the school and cooperate with the role of parents at home. The findings of this study indicate that some 
learning facilities are prepared by schools such as material modules, LMS, internet quota assistance and 
teacher guidance services. Furthermore, other facilities are provided by parents at home such as smart 
phones, computers, laptops, and other supporting facilities. In general, the findings on the components 
of learning facilities gave satisfactory results. Students can feel the facilities provided for learning 
activities. This is very important, because learning facilities are one of the factors that generate students' 
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motivation to learn (Alfiansyah, 2019). In addition to facilities from schools, the availability of learning 
facilities at home is a form of the presence of parents for their attention to their children's education 
(Murray et al., 2015).  

 

3.3. Process of learning program 

The restrictions due to the pandemic make the thematic learning process must be carried out 
remotely. The learning process is carried out from the homes of each student and teacher. In this 
process the teacher utilizes technology in the learning process. Learning activities take place in two 
types, namely synchronous and asynchronous. This is done by the teacher regularly and thoughtfully to 
convey learning competencies to students. Synchronous activities are carried out through online 
meetings to convey the essential competencies that have been determined. Meanwhile, other 
supporting competencies are carried out asynchronously through structured assignments. These two 
things are always carried out proportionally based on the distribution of competencies and themes to 
be conveyed to students. 

The results of the evaluation on this component are in line with the findings which state that the 
combination of synchronous and asynchronous learning activities is a form of teacher innovation to 
create variety and prevent student boredom when participating in learning activities (Herwin et al., 
2021). Synchronous activities such as Zoom meetings are needed to convey material that is difficult to 
do through asynchronous techniques (Bawanti & Arifani, 2021; Nadezhda, 2020). Furthermore, the 
supportive asynchronous method is also important because it is supported by constructivist theory that 
is student-centred and emphasizes the importance of independent learning in students (Shahabadi & 
Uplane, 2015). In addition, through asynchronous activities students can use more flexible time to study 
certain themes according to their needs (Malik et al., 2017).  

Teachers are required to plan, implement processes, and evaluate learning effectively and efficiently 
(Wuryandani & Herwin, 2021). Teachers have a responsibility to integrate technology in learning 
activities so that goals can be achieved (Senen et al., 2021). In general, in the case of thematic learning 
in this study, the teacher has carried out the learning process through several adjustments to the 
pandemic situation. Of course, some of the obstacles that are often felt are internet network problems, 
uneven facilities due to the diversity of abilities of parents. However, following up on these limitations, 
of course, the teacher continues to evaluate to carry out a follow-up plan. 

 

3.4. Product of learning program 

The product components in the results of this evaluation are student learning outcomes when 
participating in thematic learning during the pandemic. The findings of this evaluation are obtained from 
the learning outcomes document which is a record of student learning progress and achievements. The 
document was obtained from the teacher. The results showed that the average student learning 
outcomes in thematic learning during the pandemic were in the good category. Some students have 
been able to complete the learning materials with very good achievements. Only a small percentage 
have low achievement. The interesting thing found in this component is that although students have 
achieved good learning outcomes in documents, they feel they have not fully mastered the learning 
competencies well. Some of the students also felt dissatisfied with thematic learning with the distance 
learning system. But they also realize that this is the best option during a pandemic. 
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Assignments on distance learning often make students feel anxious and dissatisfied (Cui et al., 2021; 
Zhao et al., 2020). In addition, the learning system carried out from home also makes parents stressed 
about the learning process that must be passed by their children (Martins‐Filho et al., 2020). Therefore, 
conflicts between children and parents often occur in this learning process (Toney et al., 2003). This is 
difficult to avoid because the role of parents in their children's education is very much needed (Sujarwo 
et al., 2021). In terms of learning products, online learning can have advantages related to learning 
efficiency (Bientzle et al., 2019; Meinert et al., 2019). On the other hand, online learning can be a threat 
to the low effectiveness of learning outcomes (Cook et al., 2013). Therefore, teachers must anticipate 
weaknesses that pose a threat and maximize the advantages of thematic learning conducted online 
during the pandemic. It is very important that learning products can be achieved effectively and 
efficiently. 

4. Conclusion 

This study concludes that the context in thematic learning is carried out so that students can learn by 
focusing on a particular theme or topic, can master and develop various subject competencies in the 
same theme so that understanding of the subject matter is more profound and memorable. The 
thematic learning input component during the pandemic is applied based on a simplified national 
curriculum by selecting essential topics and competencies. Teachers are equipped with technology 
integration skills in learning and students learn from home through parental assistance. Learning 
facilities are prepared by schools such as LMS, internet quota assistance, modules, and other supporting 
materials. Facilities at home are tailored to the abilities of each student's parents. The learning process 
is carried out remotely with two alternating learning activities, namely synchronous and asynchronous 
activities. Learning products in the form of student learning outcomes have been in the good category, 
but the level of student satisfaction is still low on the implementation of thematic learning with the 
distance system. 

This study recommends the development of resources to policy makers to strengthen the input and 
process components. This is done by providing training and mentoring for teachers to improve their 
ability to integrate technology in their learning activities according to the characteristics and abilities of 
students in learning. Online learning facilities need to get further attention in order to facilitate the 
process of learning activities. In addition, it is also necessary to strengthen the pedagogical competence 
of teachers who have relevance to distance learning. This study also recommends further studies related 
to the level of satisfaction of students and parents in participating in thematic learning during the 
pandemic.  
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