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 Due to pandemics, students carry out their studies from home. They have 
more leisure time and are freer to do activities. In such a condition, questioning 
students’ commitment to reading to learn becomes relevant. The question is 
whether and to what extent the students do the reading activity, what they 
read, and whether their preferences are different based on their genders. This 
topic is inconclusively studied, especially in the context of EFL. Therefore, it 
seems important to conduct a study on this topic because the results might 
raise the effectiveness of teaching EFL. This study is a descriptive survey 
revealing students’ reading preferences to spend their leisure time based on 
gender differences. The subjects are undergraduate EFL students aged 19–23 
years who study at the English Department in Indonesia. The data were 
collected by a questionnaire consisting of closed and open items. The 
responses were tallied, calculated, and tabulated. The findings show that 
female respondents favored reading more than males. Both genders tend to 
prefer reading social media to spend their leisure time. Female respondents 
are more likely to read e-books, while male respondents are more into the 
printed books. They do extensive reading to get knowledge more than to get 
pleasure. Although they are EFL learners, they prefer reading the sources in 
their native language because it is more accessible than in the target 
language. The reasons underlying those findings and pedagogical 
implications are also described at the end of the article. 
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1. Introduction 

Reading is an essential skill that needs to be mastered not only by English Foreign Language 
(EFL) students but also by other students regardless of their field of studies. As one of 
language-related activities, reading is important to increase knowledge and improve 
language competence. For EFL students, reading can be used to promote language skills, 
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such as improving pronunciation (through reading aloud), reinforcing grammar, increasing 
vocabulary, recognizing verbal symbols, gaining insights, and getting pleasure (Krashen, 
1994). Furthermore, reading comprehension and reading mastery are fundamental 
requirements for academic success. Students cannot separate their academic routines from 
reading, either for intensive or extensive reading.  Due to its importance, it is relevant to 
inquire whether EFL students in Indonesia do the reading activity in their spare time and, if 
so, what their preferences in reading are.  

Reading has been studied by many researchers. Concerning the factors that affect reading 
behaviors, Aharony & Bar-Ilan (2018) revealed that relative advantage and comprehension 
affected the university students in Israel to prefer reading electronic materials. This study 
slightly diverges from Mizrachi et al. (2018), who conducted a survey on the reading format 
preferences and behaviors of university students worldwide and found out that most of them 
prefer to read academic course materials in print, especially for longer texts. Similarly, Kurata 
et al. (2017) demonstrated that Japanese people favor printed books more than e-books 
despite their frequent usage of digital resources because of their perception that reading 
activities refer to reading printed materials. Furthermore, Zhang & Kudva (2014) focused on 
unfolding the factors that influence readers to favor e-books over printed books. They found 
out that among the notable factors determining the adoption of e-books were the number of 
books to read, the individual’s income, the frequency of reading, and internet use. Stokmans 
(1999) claimed that reading enjoyment affects learners’ preference of reading behavior to 
spend their leisure time. Singer & Alexander (2017) found out that reading digital media is 
preferable and increases better comprehension for undergraduate students. Karim & Hasan 
(2007), when studying International Islamic university students in Malaysia, concluded that 
they spend much time reading newspapers, academic books, and websites. Reading has also 
become a significant activity during their leisure time. 

Regarding the factors influencing reading competence, Akbari et al. (2017) tried to study 
reading and claimed that L2 reading attitude contributed significantly to L2 reading 
achievement. Chow et al. (2017) unraveled the contribution of foreign language motivation, 
learning strategies, and performance on foreign language reading and listening anxiety. 
Iwahori et al. (2008) claimed that extensive reading effectively increases the reading rate and 
language proficiency. This finding is confirmed by McLean & Rouault (2017), who asserted 
that extensive reading improves the reading rate. Suk (2016) also stated that extensive 
reading effectively raises learners’ reading comprehension, reading rate, and vocabulary 
acquisition. Alakawi (2017) argued that the strategy of teaching reading improves foreign 
language learners’ reading comprehension. An almost similar finding is also claimed by Chen 
et al. (2013), who revealed that extensive reading using e-books effectively raises learners’ 
reading attitude, reading comprehension, and vocabulary learning. On the other hand, 
Schiefele et al. (2012) asserted that reading motivation is influential on reading competence. 
Furthermore, Long & Szabo (2016) stated that the use of e-readers affects young learners’ 
reading motivation, attitude, and comprehension during the guided reading.  

There are also some claims that extensive reading is beneficial in several ways. Delfi & Yamat 
(2017) observe that extensive reading contributes to EFL learners’ English competency. 
Furthermore, Lee et al. (2015) claim that extensive reading and translation activities improve 
learners’ grammatical knowledge and language attitude. Ghanbari & Marzban (2014) also 
state that extensive reading plays a role in vocabulary retention. Swalander & Taube (2007) 
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found that reading ability is also affected by self-regulated learning, motivation, learning 
strategies, attitude, and family factors. Lin (2014), on the other hand, carried out a study and 
advocated that mobile-assisted extensive reading is effective on reading achievement. 

Some previous studies also tried to relate reading and genders. Even though there is no 
scientific evidence proving that males and females are biologically different in their ability 
and capacity for learning or reading, gender gaps stating that females are higher achievers in 
reading are well acknowledged. It has also been stereotyped that reading is more into 
feminine rather than masculine activity. Morrison (2017) reported that women read more 
books with an average of 14 books a year, compared to the average of men with 9 books a 
year. Not only do they differ in the numbers, but also in their reading habits and choices. 
Women prefer to read fiction books such as romance, mystery, thriller, and crime, while men 
tend to read nonfiction books such as history, biographies and memoirs, and also science 
fiction.  

A study by Swalander & Taube (2007) revealed that girls read better on narrative and 
expository texts. They had a more positive reading attitude and a more positive verbal self-
concept, whereas boys had a higher academic self-concept, self-efficacy, control 
expectation, more memorizing, elaboration, and instrumental motivation. Logan & Johnston 
(2009) asserted that gender differences play a role in reading ability and frequency. Girls are 
claimed to have better reading comprehension ability and read more frequently and have a 
more positive attitude towards reading. They also claim that reading frequency is correlated 
with reading ability.  

In large-scale international assessments such as PISA (Program for International Student 
Assessment) and PIRLS (Progress in International Reading Literacy Study), there had been 
consistent results from 2001 to 2016 proving that girls were more proficient than boys in their 
reading competence. Girls from 48 out of the 50 countries participating in PIRLS 2016 had 
higher average scores than boys, and boys did not have higher scores in any of those 
countries. Even though there was a trend indicating that good readers were internationally 
increased in 2016, the gender gap in reading achievement remained the same (Mullis et al., 
2017). It is worth mentioning that PISA assessments were addressed to children and 
adolescents in their primary and secondary schools, not to adults. Therefore, in all PISA 
cycles, the studies consistently proved that gender differences in reading competence 
between children and adolescents were prominent, but not for adults. According to Thums 
et al. (2021), studies on continuous reading competence of adults were still rare and hardly 
found, although there have been some but not as many as studies on children reading 
competence. Another study similar to PISA, called PIAAC (Programme for the International 
Assessment of Adult Competencies), revealed less clear results on gender differences in adult 
literacy or reading (OECD, 2013).  

Responding to such scarcity, Thums et al. (2021) explored further about gender differences 
and adults’ reading competence with respect to specific reading text types such as 
informational and literary texts. This quantitative research was based on a sample of 830 
adults aged between 19 and 71 years. The study revealed that during their leisure time, men 
and women had different reading preferences. Men preferred to read more often to gain 
information, while women were more into reading for the sake of entertainment. Those 
whose reading preference was for entertainment had a higher ability or reading competence 
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in literary texts; nevertheless, the individuals who preferred to read for gaining information 
had positive reading competence in both informational and literary texts.  

Considering all those previous studies accessible to the researchers, none of them dealt with 
the reading preferences of EFL students in Indonesia. This is the niche that this study is trying 
to cope with. In addition, this current study attempts to foster previous research on the 
reading preferences of EFL adult students with regard to their gender differences. Even 
though this study is not investigating specific reading text types, revealing what they read 
during their leisure time will be very useful and predictive to their reading competence that 
might facilitate their academic success as well.   

2.  Research Methodology 

2.1 Subjects 

This survey study was intended to reveal the reading preferences in leisure time across 
genders of EFL students in Indonesia. The subjects who responded to the survey were adult 
university students, aged 19 - 23 years, studying at the English Department, Sunan Ampel 
State Islamic University Surabaya, a typical state-managed Islamic university in Indonesia. It 
was conducted during the pandemic when students were off from campus activities due to 
semester holidays and the work-from-home pandemic. To collect the data, the researchers 
sent 700 students a questionnaire through a google form link and requested them to respond. 
Those who responded were 172 consisting of 47 male and 125 female students representing 
all students of all semesters 2, 4, 6, and 8. 

2.2 Instruments 

As the instrument, this study employed a questionnaire consisted of closed and open 
questions. The closed items were about the fixed options, such as whether or not the subjects 
read and what they prefer to read. The open queries further probe the closed items, like why 
they read or not read, or why they chose certain options, e.g., digital or printed materials. 

2.3 Data Analysis Procedures 

To analyze the data, the researchers tallied and converted the responses to the closed items 
into percentages, while those to open questions were analyzed following Miles et al. (2020), 
viz. i.e., reduced (by selecting the relevant information), displayed (by managing, classifying, 
and finding relationships), and concluded to summarize the points to be described verbally. 

3.  Findings  

Consistent with the research focus, which is unfolding inter-gender variabilities in reading 
preferences, this part presents the findings including the respondents to the questionnaire, 
whether and why they read or not read, the preference of digital or printed materials, that of 
English, Indonesian, or other texts, and their belief about the drive of reading activity. 

3.1. Number of Male and Female Readers 

Concerning whether or not the students spent their leisure time reading, the findings 
demonstrate that the percentage of all respondents (male and female) who spent their 
leisure time reading was 74.7%, almost two-thirds of the informants, while those who did not 
was only 25.3% (Table 1). To probe this issue, the researchers made the comparison of intra-
genders based on the percentage of the readers. Among the 47 male respondents, those who 
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read was 51.06%, and those who did not read was 48.94%. Moreover, among the 125 female 
respondents, those who read were 82.4%, and those who did not were 17.6% (Table 1). It 
implies that the percentage of female readers was greater than that of males.  

Table 1: Respondents who Read and do not Read Based on Gender Differences 

No. Respondents Number of 
M & F 

% Male  (%) Female  (%) 

1.  Who read 127 74.7 24 51.06 103 82.4 

2.  Who do not read 45 25.3 23 48.94 22 17.6 

3.  Total 172 100 47 100 125 100 

Note: M = Male; F = Female 
 

3.2. Reasons for not Reading 

When explored further why they did not read to spend their leisure time, the reasons 
expressed by the male students were different from that of females as presented in Table 2. 
Male students do not read mostly because they are busy working, while females do more 
varied activities. Another different reason between males and females is that females do not 
read because they help their parents. Some respondents of both genders do not enjoy 
reading because it is boring and they do not have the books to read. 

Table 2: Reasons for not Reading across Genders 

No. Male’s reasons for not reading N No. Female’s reasons for not reading N 

1. 
2. 
 
 
 

3. 
4. 
5. 
6. 

Working  
Doing other activities: editing video, 
helping parents, doing what he likes, 
watching TV, doing other tasks, 
doing sport  
Don’t like reading, too boring to read 
Having no reasons 
Social media is more interesting 
Having no book to read 

7 
6 
 
 
 

4 
3 
1 
1 

1. 
 
 
 
 

2. 
3. 
4. 
5. 

Doing other activities: drawing, 
watching TV, playing games, doing 
sport, watching films, making cakes, 
doing household tasks, online activities, 
social media, writing essays 
Helping parents 
Lazy, don’t like it because too boring 
Working and starting a business 
Having no book to read 

12 
 
 
 
 

4 
2 
2 
2 

Note: N = number of respondents 

3.3. Materials to Read 

Concerning what they read, 49.6% of the respondents read social media, such as WhatsApp 
messages, Facebook, Instagram, and Twitter, 27.3% read literary works, and 7.2% read an 
array of materials. Comparing the gender, there is a tendency that both males and females 
mostly like to read social media, followed by literary works. Reading reference books is liked 
by females more than by males, whereas reading mass media is preferred by males more than 
by females. Both genders also read other materials, but what they read is somewhat 
different. Males read al-Quran, self-development books, webtoon comics, watch YouTube 
and Islamic history. In contrast, females watch TV, webtoon, manga, fanfics, google trivial 
tips, like DIY (Do It Yourself), economic, business blogs, and articles. 

3.4. Purposes of Reading 

When asked about their reading purposes, 54.6% read to get information, 28.2% to get 
pleasure, and 17.2% to kill time. Both genders have the same tendency; they read for 
information more than for pleasure. However, when this point is rechecked with another item 
concerning whether they read literary works or other science books, the data show that they 
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read literary works more than other science books. Theoretically, reading literary works is for 
pleasure while referencing books for information. There was an inconsistency in their 
responses. Although many of them read to obtain information, what they read was literary 
works. The respondents might not be quite aware of the difference between “for pleasure 
and “for information.”  

What seems to be striking is that the number of females who read just to kill time is more 
than that of males. It is surprising because killing time implies having nothing to do, which 
females do more. It might also indicate that males tend to do physical activities, like sports 
or playing games, than females, evidenced by that only fewer of them read to kill time 
(Videnović et al., 2010). 

3.5. Preferences for Digital or Printed Materials 

About the type of books to read, more respondents prefer reading digital books to printed 
books, with a percentage of 62% against 38%. The data show that the rate of females who 
prefer digital books exceeds that of printed books. In contrast, males like printed books better 
than e-books. The reasons for their preferences are listed in the following Tables 3 and 4. In 
short, they like e-books because they are more practical, more efficient, easier to access, 
cheaper, more choices, and more up-dated. 

The respondents who favor printed books expressed that they like them because they are 
safer, healthier, and more convenient to the eyes. The books can also be highlighted or given 
notes. They make them more focused and not easily distracted, or another reason is that it is 
simply because they have already been purchased and available on their shelves. More details 
are presented in Table 4. 

Table 3: Reasons for Preferring Digital to Printed Materials 

Males Females 

Easily accessible 
Economical 
Portable 
More convenient 
More practical 
Easy to get 
Have no printed books 
More e-books are available  
More efficient 
 

Easily accessible 
Economical 
Portable 
More convenient 
More practical & simple 
Easy to get 
Have no printed books 
Have more e-books than printed books 
More updated 
I have read all of my printed books, so I downloaded new e-books 
Just like it, with no reason 

 
Table 4: Reasons for Preferring Printed Books to Digital Materials 

Males Females 

Have been purchased 
Can be noted and highlighted 
More effective to get the “feeling” 
Healthier and safer for the eyes 
More comfortable 
More convenient 
More focused and less distraction 
Easier to apply 
To get rid of the gadget 
Too many unread books on the shelves 

Just like printed books more than e-books 
Can be noted and highlighted  
More fascinating 
Healthier and safer for the eyes 
More comfortable  
More convenient 
More focused and less distraction 
Can exchange with friends 
E-books are not complete unless we purchase them. 
Collecting books is satisfying 
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3.6. Languages of the Reading Materials 

Since the subjects are the English Department students, it is relevant to reveal what 
languages (English, Indonesian, or another) the books they read are written in. Reading 
English books may imply that the students have strong motivation to learn English, as 
evidenced by their hard effort to practice their target language by reading English books in 
their spare time. Reading Indonesian materials might indicate their interest in reading. They 
just want to enjoy their holiday reading to get pleasure or get information without struggling 
to learn English. In relevance to this, the data reveal that more respondents (66.9%) read 
Indonesian, 28.5% read English, and 4.6% other languages. 

Table 5: Reasons for Preferring Native Language Readings (Indonesian) 

Males Females 

Easier to understand 
Indonesian is the mother tongue 
Find more books or sources in Indonesian 
Like to use the language I master better  
Find the translated version 
Find more local news in Indonesian 
My social media mostly use Indonesian 
Get used to it 
No reason 
 

Easier to understand 
Daily language 
Find more books or sources in Indonesian 
Don’t need to translate 
More comfortable 
More simple 
My social media mostly use Indonesian 
More practical 
No reason 
No other choice 

 
Table 5 shows several reasons why respondents prefer reading Indonesian texts to reading 
English resources despite their being EFL students. Both male and female respondents agree 
that they like reading the materials written in Indonesian because they are easier to 
understand and do not need a translation. Hence, they can understand better and faster. 
Consistent with the previous finding of what to read, some respondents prefer reading the 
materials in Indonesian because their social media mostly use Indonesian. 

On the other hand, the respondents who prefer reading English resources better than 
Indonesian ones also mention their varied reasons (Table 6). In general, both male and female 
respondents like reading English for their learning purposes. That is because they want to 
improve their target language, e.g., to improve vocabulary, reading skills, and knowledge of 
the current development of linguistics and literature. Others claimed they like English 
resources because they are better and more interesting than Indonesian, and the stories are 
also more imaginative. In short, they like English materials because they want to practice 
using their target language. 

Table 6: Reasons for Preferring Target Language Readings (English) 

Males Females 

To know the outside world of Indonesia 
English as an international language  
To improve and practice my English knowledge 
and skills in terms of vocabulary, 
pronunciation, and reading skills 
To maintain my English skills during the 
holiday 
I like English 

Just like it 
As a student of ED [English Department], I’m used to 
reading English 
As a student of ED, I’m curious about the new 
development in linguistics and literature. 
To improve and practice my English knowledge and skills 
in terms of vocabulary, pronunciation, and reading skills 
Relevant to my major 
I find English sources more than Indonesian 
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English sources are better, more interesting, and more 
imaginative than Indonesian 
I get more information in English 
I like English 

 
Some of the respondents reported that they prefer materials written not in either English or 
Indonesian for some reason. They do it because they read Arabic books of religious 
knowledge; others asserted that they are bored reading English or Indonesian. They need an 
alternative or to get broader coverage. 

3.7. Factors that Drive to Read 

When the respondents were asked to reflect on the factors that may drive them to read or 
not to read, most respondents claimed that it is determined by their traits, e.g., diligence or 
laziness. Some are dictated by the strong or weak learning motivation. Others asserted that 
it is due to the reading habit since their childhood. The rest of the respondents stated it is 
because of several other reasons, such as mood, curiosity, topic interest, willingness, parents 
factor, and hobby (Table 7). 

Table 7: Factors that Drive to Read or Not to Read 

Males  N Females  N 

(A) The socio-economic condition of the 
family 

(B) Diligence / laziness 
(C)  High learning motivation / no motivation 
(E)  The habit since childhood 

 
4 

10 
15 
15 

(A) The socio-economic condition of the family 
(B) Diligence / laziness 
(C)  High learning motivation / no motivation 
(D)  Forced by (lecturers / parents) 
(E)  The habit since childhood 

2 
50 
41 
4 
17 

When I have a mood or desire to read 1 Because my hobby is reading 
It depends on the mood or desire to read 
As a private teacher, I need to read lesson 
books especially new curriculum 
I read to improve my knowledge 
No specific reason 
Because the topic is interesting. 
Curiosity 
I prefer watching (TV) to reading. But, my 
parents always give me books on my birthdays. 
That makes me aware that reading affects 
more on long-term memory. 
It depends on whether I have spare time or not 

2 
3 
 

1 
1 
1 
4 
2 
1 
 
 

 
1 

 
4.  Discussion 

First, comparing the number of respondents across genders, it was found out that the number 
of female respondents is almost thrice of the males. This finding agrees with Porter & 
Whitcomb’s (2005) study that says females are more likely to respond to surveys. While the 
number of Porter & Whitcomb’s female cooperators reaches 66%, the female respondents of 
the present study is 73%. It may also represent the proportion of the population that consists 
of girls more than boys. Besides, due to the global pandemic COVID 19 and semester 
holidays, all students were off from the campus activities. When the google-form 
questionnaire was sent to them through their WhatsApp groups, some students did not 
respond or might not have opened it. 
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Second, the percentage of female respondents who spend their leisure time reading is higher 
than that of males. This goes in line with the findings of Loh et al. (2019), who claim that when 
studying adolescent students in Singapore, they found that more girls like reading better 
than boys. The difference is that their subjects were adolescents while this study was adults. 
Since they were all students, however, their reading needs are likely to be comparable. This 
finding also affirms Videnović et al. ( 2010), who claim that boys tend to enjoy sports and 
playing games for their leisure time more than girls.  

Third, regarding the reasons for not reading, there is some slight divergence between males 
and females. As mentioned by most of them, males do not read because they are busy 
working in the workplace, whereas females state that they do not read since they are 
occupied household tasks. This is also consistent with Scott’s (2019) statement related to 
gender stereotypes, in that “women belong in the home while men work and provide 
support.” Besides, more males than females said that reading is boring, but more females 
than males admitted that they help their parents. It seems to support Logan & Johnston’s 
(2009) claim that “girls had better reading comprehension, read more frequently, and had a 
more positive attitude to reading and school.” 

Concerning what is read by different genders, the data show that most respondents (male 
and female) read social media, e.g., WhatsApp, Twitter, Facebook, Instagram. This seems to 
go in line with the current trend of global advancement in information technology, where 
people of the world are engulfed in using gadgets to conduct digital communication. Females 
prefer reading reference books while males like reading mass media. This finding implies that 
females prefer to read more study-oriented materials while males favor more popular 
resources.       

About the reasons for reading, the data show that most respondents read to get information 
more than for pleasure. Despite their difference, these two purposes are not necessarily 
distinguished independently. Reading reference books is naturally intended to convey 
information, while reading literary works (e.g., novels and short stories) is for pleasure. 
However, EFL learners likely read novels or short stories not only for pleasure but also to 
study their generic structure or to analyze their intrinsic elements. Thus, it is to get 
information rather than for pleasure. This is supported by Indrayadi (2021), who 
demonstrates that students’ reasons for reading are affected mainly by external motivations 
such as gaining information and finishing the reading materials for assignments. That also 
applies to reading newspapers, magazines, social media. It can be both or either for 
information or pleasure, depending on the contents of the read texts. 

Another purpose of their reading activity is just to kill time. This is a bit surprising because, as 
college students, the respondents should have been busy doing study-related tasks. They are 
not idle, having nothing to do, hence reading is not just to kill time. It should have been 
intended to improve their attitude, knowledge, and skills. The reading materials should have 
been selected for their study purposes, and the reading activity is done purposively based on 
a strictly programmed schedule. 

The data also show that more respondents prefer e-books to printed books. The reason 
underlying such a preference is that digital materials are more practical, more efficient, easier 
to access, cheaper, more choices, and more up-dated. The preference for printed resources, 
on the other hand, is that they are safer, healthier, and more convenient to the eyes, could 
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be highlighted or given notes, they become more focused and not easily distracted. E-books 
are indeed more practical and efficient in the sense that carrying just one gadget is enough 
to access thousands of materials. Many e-materials are free of charge, thus making them 
cheaper and accessible. The main weakness is related to its destructive impact on the readers’ 
health of the eyes. Such a negative impact is absent and thus becoming the superiority of 
printed books. Another weakness of using digital resources is that the readers can easily be 
distracted, especially when using a mobile phone. They are often distracted by notifications 
on social media. The absence of such distraction becomes the strength of printed books over 
electronic media because the readers can be more focused. Besides, printed materials can be 
highlighted and given notes. This benefits the visual learners because it facilitates tracking, 
speeding up catching the points, and reinforcing their memory. The positive and negative 
sides of e-books are also supported by Huang (2013), who observed the learners’ perception 
towards e-books which shows that the portability and availability of e-books make the digital 
resources superior to the printed ones; however, the predisposition of e-books to eyestrain 
results to objection to reading e-books. 

Despite being EFL learners, more respondents prefer reading the materials in Indonesian 
(their native language) to English (their target language). It corresponds with Mikulec & Vuić’s 
(2019) research, which indicated that foreign language learners have better reading 
comprehension in their native language than that in their target language. Although that 
might not be ideal for improving their target language skills, reading native language 
materials is beneficial to increase their literacy skills and broaden their horizon of knowledge. 
Their claim that reading Indonesian materials is easier may imply some points. First, their 
English competence has not been mature, and they are still struggling to use it. Second, they 
want to enjoy their leisure time with ease more than doing more energy-consuming activities. 
Third, they think that reading English is a burden and their motivation to improve their 
English skills is not as strong as their eagerness to gain information instantly. This seems to 
be against Renandya & Jacobs’s (2002) suggestion to encourage extensive reading to 
improve target language skills. This is also supported by Chow et al. (2017), who unraveled 
that foreign language motivation and learning strategies contribute to the performance of 
foreign language reading. 

Relevant to the factors that drive the reading activity, the respondents mention several 
aspects, namely the personal aspects, such as motivation and curiosity about the reading 
materials, the habit since childhood, the personal condition, e.g., diligence or laziness, and 
the personal mood to read. The textual aspect is also a determinant of the reading activity. 
That means whether or not the contents or topics of the texts are interesting, relevant, and 
valuable to the readers. It is in line with Salikin et al. ( 2017), who revealed that topic relevance 
and interest contribute to the individuals’ reading desire. Furthermore, accessibility can also 
drive someone to read, such as the availability of the reading materials, including the ease of 
access, cheap to purchase, ease to find and to download. 

In an EFL context, learners’ frequency of reading activities needs to be raised in intensive and 
extensive readings. Those findings implicate that, to promote learners’ reading habits, 
teachers need to consider the reading materials to be exposed to the learners, be they digital 
or printed resources, whether their contents are relevant, comprehensible, and interesting, 
and if the reading assignments are sufficiently given to intensify the students’ use of their 
leisure time. 
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These findings implicate that the policy designers who want to promote literacy can consider 
those aspects to provide conducive reading environments. Especially for EFL teachers who 
want to motivate their students to do more reading activities during their work-from-home, 
they should consider not only the reading contents which are interesting and relevant but 
also the types of resources that are accessible in the forms of digital or printed materials. 
Furthermore, reading tasks should be made pleasurable so that students do not feel it as a 
psychological burden but as enjoyment that they will love doing it. 

5.  Conclusion 

This study reveals several points. Towards a free-response survey, females tend to be more 
responsive than males. On leisure-time reading, the female respondents have a higher 
percentage who spend their spare time reading than males. The reason males do not read a 
lot is that they are busy working part-time jobs, while females tend to be more occupied with 
household chores. The advanced information technology undoubtedly affects the 
preferences for reading sources as most respondents, both males and females, like to read 
social media more than other materials. Female respondents tend to prefer self-
development-oriented materials while males like more popular resources. Moreover, despite 
the respondents’ being EFL learners, most of them prefer reading native language 
(Indonesian) materials to target language (English) ones. It implies that their target language 
learning enthusiasm is not as strong as their motivation to enjoy themselves reading for 
pleasure. In addition to that, the main reason for both gendered respondents’ choosing e-
materials is its practicality and accessibility. For the printed ones, it is mainly its safety for the 
eyes and readers’ freedom from distractions. 

However, this study is still far from perfection. Because the data in this study were collected 
through a questionnaire, there is a possibility that the respondents did not respond to the 
questions according to the actual conditions. To handle this, the respondents had been 
provided with some directions to respond to the questionnaire truthfully, and the responses 
were based on the assumption of their honesty. Therefore, the data were assumed to be valid 
as in the actual circumstances. Furthermore, this study is also limited to the findings of 
reading preferences across genders among EFL college students. Thus, further studies 
regarding reading preferences across ages or English proficiency levels are recommended to 
fill the gap of this study. 
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