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Abstract 
Creation of reliable online assessments have always been a concern by educators, this research article provides 
an idea for providing professionals training development for creating online assessments for the inexperienced 
assessment literate teachers. The research has placed the importance on the training of the educators in the 
assessment literacy with a proposed model of utilization of Educational framework to create digital online 
assignments using IT integrated tools. This paper uses mixed method research and examines the need of training 
for the creation of reliable assessments and assessment literate educators which will caters to the different 
students’ abilities. To further explore and understand the training needs of the assessment literacy, this research 
provides an insight of the year 2020 result analysis, as it might add a new dimension towards the professional 
development for the online assessment literacy skills. The collected data was used as descriptive, inferential data 
which was further analyzed and compared to the pretest and the current collected primary data. The purpose of 
this study shows the importance of the online assessment literacy and the need of assessment literate trained 
educators who might support in identifying the training needs of online assessment with help of Bloom’s Model 
in connection with the digital Bloom’s taxonomy. As some experienced educators lack the need of literacy 
training skills in the online assessments, this proposed model would be beneficial for the educators, and could 
prepare them as future trainers. 
Keywords: assessment literate educators, digital bloom, need of online assessment training, online assessment 
literacy, reliable assessments 
1. Introduction 
Assessment literacy is used as a tool that appraises the learners, by assessing the students’ understanding, 
interpreting the assessment results to provide feedback (Evans, 2013). The Assessment (Formative and 
Summative) process helps in the identification of the effectiveness of the teacher’s teaching capabilities along 
with the students’ achievements (Khan et al., 2019). Success of the learner depends on the effective use of the 
Assessment Literacy (Mellati & Khademi, 2018). For a school educator, the assessment knowledge, skills and 
practices are necessary for the preparation of the assessments. Therefore, to maintain the quality of the online 
assessments, assessment literacy for educators has become an integral part of education system. Due to the 2020 
Pandemic outbreak, most of the schools faced number of challenges in teaching, learning and assessments, 
setting the need to establish online teaching and learning. As a result of this outbreak, the educational institutes 
closure had affected around 1.5 billion (87%) of student population (UNESCO, 2020). The history of corona 
Virus is not old and is known since 1960’s, originating from the family of SARS and MERS-Cov (Fielding, 
2020). Though UNESCO encouraged the shutdown of the schools; teaching, learning and assessing continued on 
the online platform (Bender, 2020). 
The new normalcy poses the following statement; schools’ management might need to plan for future short 
comings as part of the contingency strategic plan (Scott & Husain, 2021). Most of the schools have been a victim 
of the crises, as the 2020 International Results (IB, IGCSE, AS, A level) were quite appalling; it seemed that the 
schools had never planned out for any setbacks for the pandemic times. However, the need of emergency 
planning could help in accommodating the new ways of assessing, teaching and learning to facilitate the smooth 
delivery of the content between the educators and students (Taha et al., 2019). 
England’s 2020 (Year 11-13) results had almost 36% of lower grade entries after the exams were cancelled out 
due to the pandemic, and the exam watchdog Ofqual, called in to review the moderation process where grades 
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were altered (Coughlan et al., 2020). It is also imperative for the school Management, to keep up with the 
changes in the learning styles of the students and provide the necessary online training to the educators, which 
might further help in enhancing the effectiveness of the educator’s online teaching capabilities. 
2. Purpose of Study 
The purpose of this article is to train the trainers as assessments literate educators. Examining the current 
situation, the use of digital integration in creation of reliable online assessment preparation, this might benefit the 
schools and the management as part of the in-service training plans. Therefore, by presenting this research, the 
educators might like to get effectively trained as assessment literate educators to motivate themselves and would 
also like to challenge their students in order to reach higher order thinking skills (Churches, 2008). This digital 
Blooms integration of cognitive concept to reach the higher order thinking skills from lower order thinking 
skills, can support the educators in writing up the reliable online assessments. The school management also 
might need to take in consideration the need of assessment literate training as part of their professional 
development plan, which can contribute in updating the schools’ curriculum with digital assessments integration. 
A mixed method research will be conducted which will present the educators’ knowledge on assessment skills 
and practices, where the untrained assessment literature educators’ need for the training will be highlighted. This 
research will explore the need of the untrained educators to be trained as assessment literate educators. As part of 
the research, the questionnaires will be distributed out to different schools’ management administrators and 
educators. As the online assessment literacy has become important during these pandemic time, because of the 
need for technological knowledge in today’s world, the school can improve teacher technical competency and 
self-efficacy by putting a focus on professional development along with effective student learning (Scott & 
Husain, 2021). 
The yearly planned curriculum could be effectively designed for the schools; however, the proper integration of 
the assessments raises the standards of the learning (Fletcher & Shaw, 2012), and to prove the effectivity of the 
curriculum along with good teaching strategies, effective testing is important as well. Proficiency in assessments 
and evaluation practices could enhance the quality of teaching and learning skills (Volante & Fazio, 2012). 
Therefore, reliable assessments make testing effective which can determine the students’ achievement to reach 
the learning outcomes. 
2.1 The Objectives for This Research 
a) To gather assessment data from International exam boards and create inferential analysis to Investigate 

students’ achievement in pandemic 2020 and compare to the previous 2-3 years’ record. 
b) To investigate online assessment knowledge literacy for teachers. 
c) To find the significance of educator’s willingness to receive and to train other educators on online 

assessment literacy. 
d) To measure the relationship between the assessment literacy and the need to train on the assessment 

practice. 
3. Literature Review 
The focus of this research is to present how the online assessment literacy could support in identifying the needs 
of online assessment with help of Bloom’s Model in connection with the digital Bloom’s taxonomy. This Model 
is integrated with Information communication technology tools for the online assessment literate educators to 
cater to the needs of different ability students (Husain, 2021). The original Bloom’s Taxonomy was actually 
designed for assessment purpose. However, through Bloom’s magnifying lenses it was discovered that this can 
also be used for designing a course and setting up a curriculum (Persaud, 2018). Therefore, according to this 
research, during these pandemic times the educators could get professionally trained with the online planning, 
teaching, and learning methods. 
Due to the pandemic outbreak, some of the international results were based on the coursework, historical data 
from the school and the predicted grades, which were internally assessed by the moderators as part of the online 
assessment school requirements. Furthermore, to measure the success of the educational institute and its stake 
holders, and to provide guidance for the students’ academic success, might depend on the reliability of properly 
designed online or non-online assessments by the assessment literate educators (Ryan, 2018). For the IB results, 
there was a decrease in the worldwide average as compared to the previous years, however the results did 
manage to get slightly adjusted after some of the complaints and petitions raised by the students. The 
management might take in consideration for setting up the online assessment policies which might set a guidance 
level that could measure the effectivity of the learner’s outcome. 
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2) Option 2: Level III, IV, V and VI: Applying, analyzing, Evaluating and creating: Multimedia creation 
software (To gather an interview to present as a research strategy). 

Balance sheet 2001 and 2002 
Items 2001 ($) 2000($) 
Turn over 20,000 18,000 
Cost of sales 12,000 10,000 
Gross profit 11,000 8,000 
Net profit 4,000 3,200 
Current assets 13,000 11,000 
Current Liabilities 8,000 7,000 
Capital employed 18,000 17,000 
   

Source: sample created by the researcher 
Question-Calculate: Current Ratio for 2000 and 2001(Options by the teacher for the online assessments using 
online tools) 
1) Option 1: Level I and II: Remembering and understanding: Using Kahoot.it (Online application strategy to 

create quizzes). 
2) Option 2: Level I, II and III: Remembering, understanding and Applying: MS. Office (Ms. Excel) using 

spreadsheet, as offline strategy. 
4. Research Methodology 
This research study is based on the mixed method using qualitative and quantitative analysis. This research is 
designed to know the significance of assessment literacy and need of assessment literate trainers. The 
quantitative correlation analysis is used to find the relationship between the assessment literate educators and 
their willingness to provide a professional development as trainers. The questionnaire titles are segregated into 
assessment literacy practice, assessments literacy skills, assessment literacy professional development training 
and need of becoming the trainers as part of qualitative research in order to analyze the significance and its 
correlation. 
As part of the first analysis procedure, a secondary research report, data is collected from the UK and American 
International board results, which is further analyzed. These results are taken from the past 2-3 years and are 
compared against the newly 2020 released results, which were based on the online school formative results, 
predicted grades, historical data instead of the face-to-face final written examinations. 
4.1 Population and Sample 
This research of 32 respondents was collected as part of pilot testing. Their responses were used to test the 
validity and reliability of the questionnaire. The educators chosen at random from different schools comprised of 
teachers and administrators such as head of schools, heads of department. 
4.2 Data Collection Tool 
Secondary results collected from the international boards of UK and American Board. The IGCSE, ALEVEL and 
AS level are from the UK Board and International Baccalaureate is from the American Curriculum. These results 
were collected from the year 2018 – 2020 for the result analysis report (ALEVEL/AS Level/ IGCSE/ IB level), 
to check how 2019 and/or 2018 results differed from that of 2020 results. 
As a primary research a questionnaire survey was distributed to international school educators comprising of 
teachers and administrators. The questionnaire was distributed using online google forms. This questionnaire’s 
purpose was to gain an insight of assessment literacy knowledge of the educators. 
4.3 Data Analysis Tool 
The collected data were used to present as descriptive and inferential data analysis using Microsoft Excel. 
Different advanced functions such as “What if Analysis”, “Count if”, “Coorel”, “t-test”, “STDEV.S” and basic 
formulas such as “Sum”, “Average” were used.  
The questionnaires were presented to the respondents, where the topics were segregated to count the frequency 
of the assessment literacy practice and assessments literacy skills as part of qualitative research in order to 
analyze the significance and its correlation. The Pearson correlation is then based on the frequency count of 



ies.ccsenet.

 

assessmen
receiving a
of receivin
as part of q
The secon
the graphic
from Grad
The collec
variables a
teachers a
qualificatio
collected w
the assessm
5. Finding
For the fir
percentage
5.1 Analys
The 2020 
whether th
average in
 
Table 1. A 

Y
A
B
B
C
M
P

 

org 

nt literacy skil
assessment lite
ng the professi
qualitative rese

ndary data was
cal representat

de 10/ year 11 t
cted data from
as form of freq
and the manag
on and their kn
were used to id
ment training. 
gs and Results
st analysis of d
es and graphs t
sis Before the R
result inferent

he 2020 results
n comparison w

A Level result 2

Year 
ACCOUNTING 
BIOLOGY 
BUSINESS 
CHEMISTRY 
MATH 
PHYSICS 

lls and practic
eracy training 
ional developm
earch analysis
s further analyz
tion provided 
to Grade 12/Ye

m the online qu
quencies and p
gement were 
nowledge of a
dentify the sign

s 
descriptive and
to compare the
Research (Inte
tial data analys
s were marked 
with the last 2-

2018-2020 Sou
A* 

2020 2019 
10.6 5.9 
8.5 9.8 
4.3 1.7 
11.3 12.2 
8.3 8.3 
10.7 9.4 

Internation

ces by the edu
and training a

ment training a
. 
zed by present
a clear compa

Year 13 results a
uestionnaire re
percentages. Th
segregated to

assessment liter
nificance and m

d inferential st
e 2020 result s
rnational Resu
sis was conduc
up or were the
3 years’ analys

urce: Cambridg

2018 2020
5.1 23.9
10.3 21.3
2.2 16.6
12.3 24.2
7.1 23.1
9.9 23.8

Figure 1. A L

nal Education Stu

69 

ucators and th
as PD trainers
and need for tra

ting the data a
arison between
achievements.
esponses of 32
he collected re

o compare the
racy or the wil
measure the re

tatistics, the wo
core to that of
ults Analysis)
cted to compar
e results marke
sis. 

ge Internationa
A 

2019 2018 2
11.8 12 
23.7 23.9
5.8 5.9 
22.8 23.5
22.2 22.9
20 21.2

Level result 201

udies

he school’s m
was also calcu
aining others a

as percentages
n the overall w

2 respondents
esponses from
e teachers or
llingness to tra
elationship of a

orld average re
f 2019 and/ or 2

re it with the p
ed down or we

al AS & A leve
B 

2020 2019 2
39.8 21.4 2
37 39.1 3
32 13.2 1

39.4 36 3
43.2 37 3
39 34.1 3

18-2020 

V

management. T
ulated by coun
as trainers from

 and graphs. T
world averages 

were separate
the school ed
management 

ain others educ
assessment lite

esults were int
2018. 

previous result
ere the results 

el 

2018 2020 20
20.6 57.2 35
39.4 59.5 55
13.1 51.2 28
36.5 58.7 5
37.7 64.7 55
35.9 59.9 5

Vol. 14, No. 10;

The significanc
nting the frequ
m the question

The percentage
of different bo

ed as demograp
ducators such a

according to
cators etc. The
eracy and to th

terpreted as for

ts, in order to s
able to mainta

C 
019 2018 
5.6 35 
5.8 56.1 
8.1 28.5 
1.9 52.4 
5.9 56.2 
1.4 51.6 

 

 

2021 

ce of 
uency 
naire 

e and 
oards 

phics 
as the 

their 
e data 
hat of 

rm of 

show 
ain an 



ies.ccsenet.

 

Table 2. A

 

 
Table 3. IG

I

A

 

org 

AS Level result 

GCSE result 20

IGCSE LEVEL 

ACCOUNTING 
BIOLOGY 
BUSINESS 

CHEMISTRY 
MATH 

PHYSICS 

2019-2020 So

ACCOUNTIN
BIOLOGY
BUSINESS

CHEMISTRY
MATH 

PHYSICS 

018-2020 (Sou
A* 

2020 2019 
16.6 14.9 
29.6 25 
19.3 15.3 
26.9 24.5 
19.2 21.5 
27.4 29.4 

Internation

ource: Cambrid
A 2020 2

NG 28.6 1
Y 22.8 2
S 14.9 
Y 24.4 2

22.7 2
24.4 2

Figure 2. AS L

urce: Cambridg

2018 2020
19.6 39 
9.6 48.9
3 38.3

16.5 51.7
7.5 39 
17.9 51.9

nal Education Stu

70 

dge Internation
2019 B 2020
18.2 39.8 
26.8 38.2 
8.9 30.8 
29.2 35.6 
27.4 39.3 
28.8 36 

Level result 20

ge IGCSE Res
A 

2019 2018 2
40.7 38.1
47.2 24.3
38 10.6

52.2 35.9
40.6 20.3
51.6 35.5

udies

nal AS & A lev
2019 C 2020
32.6 52.5
44.4 53.1
18.9 46.4
49 50 

41.4 59.6
49.2 54.6

019-2020 

sults Statistics)
B 

2020 2019 2
58.3 60.6 5
64.7 65.3 4
59 61 2

68.6 68.9 5
57.5 61.6 3
68.7 69.5 5

V

vel  
2019
48.8
60.7
33.3
63.6
59.4
64.2

) 
C

2018 2020 20
58.2 77.8 78
42.4 80.7 8
25.9 77.7 77
55.4 84.4 8
34.5 78.9 79
55.9 83.2 83

Vol. 14, No. 10;

C 
019 2018 
8.8 78.2 
81 65.9 
7.9 49 
84 75.8 
9.9 61.1 
3.4 75.3 

2021 

 

 



ies.ccsenet.

 

Figure 4.

Looking a
seen either
Accountin
“A”, was m
grade “B’s
compariso
fluctuation
scores wer
Figure 4IB
represents 
5.08(2020
5.2 Analys
The prima
analysis o

org 

. IB: IB Level 

at the results y
r increased or

ng and Busines
much better as
s and “C’s” we
on with the pre
n (Figure 2). T
re hardly affec
B illustrates t
77.83% and 8

). 
sis of the Prima
ary research co
of the assessm

result 2018-20

year 2020, the
r pulled down
ss score double
s compared to 
ere moderately
evious grades (
Table 3 illustr
ted. 
the IB results
85.18% for yea

ary Research 
onducted with
ment literacy 

Internation

Figure 3. IGC

020 (Source: IB
Asses

 world-wide a
. Table 1 and
ed with A leve
the other subj

y effected. A L
(Figure 1) and
rates the IGCS

s comparison.
ar 2020. The m

h the educators
and the nee

nal Education Stu

71 

CSE result 201
 

B Diploma Pro
sment session)

 
averages for th
Figure 1 illus
l, however wit
ects, Table 2 a

Level result for
for the AS lev

SE’s results w

 The worldw
mean score had

s and the man
ed of the trai

udies

18-2020 

ogramme Fina
) 

he internationa
strate the resu
th the AS leve
and Figure 2 a
r the Sciences
vel results the
with minor flu

wide averages
d increased fro

nagement show
ining regardin

V

al Statistical Bu

al boards, subj
ults from 2018
l students’ per
s the results ha
and Math wer
scores had bee

uctuation and 

for overall p
om 4.77(2019)

ws the inferent
ng the online

Vol. 14, No. 10;

ulletin: May 20

jects’ score ca
-2020 compar
formance for g
ad doubled, bu
re almost simil
en seen with m
for few score

pass rate for
) and 4.79(201

tial and descri
e assessment.

2021 

 

 

 
020 

an be 
rison. 
grade 
ut the 
lar in 

minor 
s the 

2019 
8) to 

ptive 
The 



ies.ccsenet.

 

demograph
or not they
assessmen
 
Table 4. Su
figures and

 
In the abov
with the B
there are n
segregatio
50% have 
 
Table 5. Su

 

Figure 5.
 
Where the
both (form
clear pictu
the feel tha
not taking 
 
 
 

org 

hic data is pres
y had received

nt. 

urvey collectio
d percentages 

Qua

M

Not 

ve table, the h
B.S. qualificatio
none and 6% 
n of their wor
been working 

urvey collectio

. Survey collec

e 68% of these
matives and su
ure of the stud
at the students
the summativ

sented in form
d assessment l

on table: educa

alification 
M.A. 7 
B.A. 13 

M.S.Ed.D. 2 
B.S. 7 
M.S. 1 
on the list 2 
Total 32 

ighest number
on out of 32 ha
represents wit
rking experien
as teachers in

on table-educa
ADMIN 

16-20 years 
11-15 years 
6-10 years 
1-5 years 

none of the abo
25-30 years 
21-25 years 

more than 30 ye

ction graph-edu

e experienced e
ummative) the 
dents’ performa
s might not per
e seriously, rep

Internation

m of frequencie
literacy trainin

ators qualificat

% No
21.87
40.62
6.25
21.87
3.13
6.25
100 

r representing 
ave been train
th unknown or
nce that the 13
n the same rang

ators number o
%

1 3.12
1 3.12
0 0
13 40.62

ove 17 53.12
0 0
0 0

ears 0 0
32 100

ucators numbe

educators have
 assessments 
ance, but 25%
rform well if th
presented in Ta

nal Education Stu

72 

s and percenta
ng, which coul

tion and wheth

ot AL Trained
5 2
5 2
2 1
3 1
1 5
1 5
17 1

53% are with
ed in assessme
r not on the li

3 administrator
ge of years. 

f experience a
TEA

25 16-20
25 11-15

6-10
25 1-5
25 none of

25-30
21-25

more tha
0 

er of experienc

e shown intere
during the on

% disagreed to
he students sco
able 6 and Fig

udies

ages, represent
ld also affect t

her or not train

% Yes AL Tr
9.41 2
9.41 8
1.76 0
7.65 4

5.88 0
5.88 1
100 15

B.A qualificat
ent literacy. Ho
ist qualificatio
rs with 40% o

as teachers and
ACHER 

0 years 3
5 years 4
0 years 7

years 16
the above 1
0 years 0
5 years 0
an 30 years 1

32

ce as teachers a

est stating that
line teaching
only setting o

ore low on the
gure 6. 

V

ting the qualifi
the online teac

ned for assessm

rained % 
13.33 
53.33 

0 
26.66 

0 
6.67 
100 

tion and aroun
owever, with t
on. Table 5 illu
of 1-5 years of

d management 
% 

9.375
12.5 

21.875 
50 

3.125
0 
0 

3.125
100 

and manageme

t the students s
and learning p
online formativ
e summative du

Vol. 14, No. 10;

ication and wh
ching, learning

ment literacy (

nd 26% respond
the Master’s de
ustrates the fu
f experience w

administrators

ent administrat

should be teste
phase as it giv
ves assessmen
ue to fear facto

2021 

ether 
g and 

al) in 

dents 
egree 
urther 
where 

s 

 
tors 

ed on 
ves a 
nts as 
or, or 



ies.ccsenet.org International Education Studies Vol. 14, No. 10; 2021 

73 
 

Table 6. Survey collection table-educators acceptance of formatives or summative during online assessment 
% 

Summative 2 6.25
Formative 8 25 

Both 22 68.75
32 100 

 
Further taking to the next level of why the online assessments are important and the reason that the educators 
might need to get trained in the online assessment literacy, the standard deviation sample calculated to find the 
significance and correlation of assessment literacy. The t-test shows that 2-E18 significance on assessment 
literacy and practice is calculated and 0.8127 significance on educators willing to receive training and train 
others as online assessment literate educators. To test this significance against 0.05 or .01 alpha, as stated the 
sample size is low, the score of significance is quite low. Where the correlation between the assessment literacy 
and train as assessment literate educators come around to 0.68 which shows a moderate relationship good 
enough to prove that Educators as teachers or management showing interest as they want to progress and making 
sure that the students are receiving proper online teaching and learning and prepared for reliable online 
assessments (table 7). 
 
Table 7. Survey collection table-t test significance and correlation 

significance of receiving Assessment literacy training and training as PD trainers 0.812 
Significance test of assessment literacy skills and practice 0.00 

PEARSON COORELATION r = 0.68 
 
6. Discussion 
As per the findings of the pretests which had led to the further research, the fluctuation in the 2020 academic 
results lead the students all around the world that they had felt cheated, as 17,000 students had signed a petition 
stating the injustice in the grading system. The IB grades had gone significantly low than what had been 
predicted and had sent for the final moderation reported as per the Inside Higher Ed report. However, the IB 
defended itself stating the fact that the average rouse from 29.62 to 29.90 for the year 2020 (Jaschik, 2020). 
The primary research findings revealed that there are qualified and experienced teachers and school 
administrators with bachelors’ and masters’ degree, however; they lack the online assessment literacy skills. The 
highest percentage of the educators believe in testing the students with properly designed online formatives and 
summative; as the students’ confidence level, emotions, ethics and their behavior gets affected either in positive 
or negative aspect. The experienced teachers and administrators possess the understanding of the Bloom’s 
framework, but some of the educators lack the application process in the online assessment strategies. 
Furthermore, they have shown interest in receiving the necessary training requirements. 
7. Conclusion 
The year 2020 has taught an imperative lesson that students need to be well assessed with reliable online 
assessments. Due to the ongoing pandemic crises, the educators need to be trained as the assessment literate 
educators, with information communication technology tools integration using the Digital Bloom’s Model. This 
research reveals that some experienced educators lack the need of online assessment literacy training skills and 
are inclined towards getting trained and would further develop the importance of online assessment literacy by 
educating others. 
8. Recommendation 
The fact cannot be neglected that educators need to be trained as online assessment literate educators’. The 
school management might need to think about an online assessment literacy Model built on the framework such 
as Digital Bloom to cater to the needs of the students. As the students are equipped with different learning 
abilities, and according to the Bloom’s Taxonomy Model, teaching and learning has been made easy for the 
educators and the professional development trainers. Bloom’s Taxonomy caters to the different needs taking in 
consideration of critical thinking skills and future researchers might be interested in designing a model with the 
integration of Digitally designed Assessments which also caters to the needs of educators in the preparation of 
reliable online assessments. The schools’ Training plans might need to accommodate the online Assessment 
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Literacy as part of the professional development program which can benefit the educators and the school 
administrators. The online assessment practices are also recommended for the student educators in the field of 
Educational degree level program. The Ministry of Education can initiate online assessments training courses to 
train the trainers regarding the online assessment literacy practices. 
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Appendix A 
Questionnaire, for complete proof 
Email: ____________________ 
1. Including the current year, how many years of experience do you have as a classroom teacher?  

• 1 – 5 years 
• 6 – 10 years  
• 11 – 15 years  
• 16 – 20 years  
• 21 – 25 years  
• 26 – 30 years  
• more than 30 years 
• None of the Above 

2. Including the current year, how many years of experience do you have as an Administrator?  
• 1 – 5 years 
• 6 – 10 years  
• 11 – 15 years  
• 16 – 20 years  
• 21 – 25 years  
• 26 – 30 years  
• more than 30 years 
• None of the Above 

3. Which best describes the educational level you have attained? 
• B.A.  
• B.S.  
• M.A.  
• M.S. Ed. D. 
• Ph.D 

4. To the best of your knowledge, did you take a stand alone course in classroom assessment literacy as part of 
your teaching or administration preparation program? 

• Yes 
• No 

5. As per your opinion what is the best method of the online assessment that you would consider during these 
pandemic times? 

• Formatives assessments 
• Summative Assessments 
• Both 

 

 
Please rank how much you personally agree or disagree with the following statements on a scale of 1 to 4. 
1: Strongly Disagree 2: Disagree 3: Agree 4: Strongly Agree 

1 2 3 4

6. 
How would you rate your capability (Confidence Level) with the online assessment planning as part of your Online 
teaching, learning and assessment strategy. 

    

7. 
How would you rate your understanding on the application of the usage of learning objective model such as of 
Bloom’s or Marzano’s frame work? 

    

8. 
How would you rate your level of interest in receiving a professional development training as an Assessment Literate 
Educator? 

    

9. 
To what level do you agree that the level of students’ achievement is based on the understanding and whether or not 
the objectives were attained. 
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10 
To what level do you agree that the level of students’ achievement can be judged on mostly on setting higher 
percentage on the formative assessments than the summative. 

    

11. 
To what level do you agree that according to your experience during these pandemic times, students’ performance on 
the online formative tests score is no different from that of the formatives taken in face to face class assessments. 

    

12. 
How would you rate your level of confidence with the integration of Information Technology skills in preparation of 
the activities during the online teaching and learning? 

    

13. 
How would you rate your level of confidence with the integration of Information Technology skills in creation of the 
activities during the online assessments? 

    

14. 
To what level do you agree that all educators should be trained with the online assessment preparation; including the 
proper use and integration of Information Technology tools. 

    

15. 
If you were given a chance in future to train other educators, what level of interest would you present as an 
Assessment literate trainers for your own school and/or outsiders. 

    

16. 
To what level do you think that the school management focuses on the completion of the curriculum on time and also 
encourages the teachers to do the same. 

    

17. 

How would you rate this statement that Students’ scores on their final test as a Summative-Final exams are sometimes 
inconsistent with their performances on classroom assessments (Ongoing e.g., teacher tests or other in-class 
activities). The reason for such discrepancies occur due to students’ fear factor as some students tend to freeze up on 
the Summative tests. 

    

18. 

How would you rate this statement that Students’ scores on their final test as a Summative-Final exams are sometimes 
inconsistent with their performances on classroom assessments (Ongoing e.g., teacher tests or other in-class 
activities). The reason for such discrepancies occur due to the students often take summative tests less seriously than 
they take the formative classroom assessments. 

    

19. 

How would you rate this statement that Students’ scores on their final test as a Summative-Final exams are sometimes 
inconsistent with their performances on classroom assessments (Ongoing e.g., teacher tests or other in-class 
activities). The reason for such discrepancies occur due to the students see the summative tests as means to recall of 
information while the formative classroom assessments measure more complex thinking. 

    

20. 

How would you rate this statement that Students’ scores on their final test as a Summative-Final exams are sometimes 
inconsistent with their performances on classroom assessments (Ongoing e.g., teacher tests or other in-class 
activities). The reason for such discrepancies occurs due to students’ low level of confidence which affects their 
performance on the Summative tests. 
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