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Abstract: This study examined the effect of job satisfaction and satisfaction
with life on perceptions of teachers’ professional burnout and the regulatory
role of collective teacher efficacy perception by conducting applied research on
teachers who work in different educational settings. The measuring tools were
“Maslach  Burnout Inventory”, “Short Form Minnesota Satisfaction
Questionnaire”, “Satisfaction with Life Scale” and “Collective Teacher Efficacy
Scale”. The findings of the research showed that: Teachers’ perceptions of job
satisfaction and satisfaction with life negatively affected their perceptions of
professional burnout. Collective teacher efficacy had a regulatory effect on the
relationship between satisfaction with life and professional burnout, and on the
relationship between job satisfaction and professional burnout.
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Introduction

Educational organizations like all other organizations should take the behaviour of staff into
consideration to achieve the desired goals and increase productivity and quality (Alkis &
Glingérmez, 2015; Selvitopu & Sahin, 2013). Teachers have always played an essential role in
the development and change of societies. Teachers shape the students who are the future of
societies. Any kind of behaviour of the teachers in and outside the classroom influences the
students and forms a model for them. In other words, teachers determine the future of
students who are the future of a society (Recepoglu, 2013).

One of the most important factors affecting professional life and career of teachers is the
perception of professional burnout. The term “burnout” is defined as “exhaustion of physical
or emotional strength or motivation usually as a result of prolonged stress or frustration” in
Merriam-Webster online dictionary (2018). Herbert Freudenberger first used the concept of
burnout in the United States in 1974, who was commonly seen among the professionals
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dealing primarily with human services such as healthcare services, various social services,
psychotherapy, legal services and police work in the 1970s (Schaufeli et al., 2009, p. 206).

Empirical studies were carried out by researchers to identify burnout from the early 1980s
until the mid-1990s because it became a severe problem in various professions, and the
interest in it is increasing day by day. Burnout has a negative impact on people’s physical and
emotional well-being, which leads to low productivity and effectiveness. (Maslach et al., 2001).
In Maslach’s (1976) definition, burnout comprises three components: “emotional exhaustion”,
“depersonalization” and “reduced personal accomplishment” (Kogak, 2009, p.67). The feeling
of burnout might prevent teachers from coping with alienation or isolation and negative
emotions, and enhancing their sense of self-efficacy and competence (Chan, 2011).

Job satisfaction (Leung & Lee, 2006; Platsidou, 2010; Skaalvik & Skaalvik, 2009) and
satisfaction with life (Avsaroglu et al., 2005; Ozcan, 2016; Soba et al., 2017) are the most critical
factors or variables affecting teachers’ professional burnout levels. Reduced job satisfaction
and emotional satisfaction related to work could lead to professional burnout. A decrease in
satisfaction with life as well as an increase in the sense of isolation and emotional deprivation
might enhance the perception of professional burnout. In the literature, it is observed that
research focuses more on the direct relationship of these two variables with professional
burnout. In studies conducted by Skeja (2012) and Toprak (2013), it was found that these
variables had significant effects in reducing burnout of employees in different professions.
Based on the results of these studies, focusing on these variables in coping with the burnout
of employees would affect the professional performance and efficiency positively.

Another important factor affecting the professional life of teachers is job satisfaction. The
concept of “satisfaction”, which derives from the Latin word “satis” meaning “enough” or
“sufficient”, can be defined as “fulfilment of something which is desired, being content”
(Gzaydin & Ozdemir, 2014). Job satisfaction is a topic that has received much attention during
the last 75 years. Maslow’s (1954) hierarchy of needs theory is the basis of many researchers’
discussions and evaluations of job satisfaction. Job has an essential place in the life of an
individual. Many employees spend more time in the work environment than at home with his
family. Therefore, factors such as the willingness and success of a person at work, a peaceful
work environment and adequate compensation for the work are also effective on the
person’s private life. One may feel a sense of high-satisfaction as well as excessive
dissatisfaction at his/ her work. Job satisfaction is influenced by individual factors such as
expectation level of the job, social personality trait, work experience, the term of office,
education level, age, and gender of the individual; as well as organizational factors such as
occupational rights, wages, job security, job reliability, opportunities for promotion, manager
relations, colleagues, working conditions, and the nature of the work (Akman, 2018).

Teacher burnout and job satisfaction are important both for the employees and their
educational institution. This is because they can affect the quality and the efficiency of the
school, and thus the realization of the aims of the school and educational environment. As a
result of the burnout, in which a teacher feels not satisfied with the job and expresses it
clearly, the quality of education offered by him/her may decline. Therefore, it is necessary to
examine teachers’ level of satisfaction and professional burnout they experience, reveal their
relationship with each other, raise awareness among teachers about this issue, decrease the
burn-out level and increase the job satisfaction (Diri & Kiral, 2016).
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Considerable research has shown the relationship between the variables “job satisfaction”
and “burnout”. For example, Ertiirk and Kegecioglu (2012) found out that an increase in the
level of job satisfaction resulted in a decrease in the level of emotional exhaustion. Giindiiz et
al. (2013) studying with voluntary workers from different occupations revealed that general
job satisfaction significantly predicts emotional exhaustion, a sub-dimension of burnout. Diri
and Kiral (2016) showed that teachers’ burnout and job satisfaction were significantly
correlated, and job satisfaction was a strong predictor. Watts (2013) discovered that general
job satisfaction significantly predicted emotional exhaustion and depersonalization
dimensions of burnout negatively, and personal achievement dimension positively. Matin et
al. (2012) concluded that burnout and job satisfaction were negatively correlated, as lack of
job satisfaction was one of the results of job burnout. Chan et al. (2015) found that there was
a significant negative relationship between burnout and job satisfaction. Clark (1985) and
Igodan (1984) suggested that job dissatisfaction was a predictor of burnout. Furthermore, a
negative correlation between burnout and job satisfaction was observed in previous studies
(Anbar & Eker, 2008; George et al., 2008; Matin et al., 2012; Wei & Abdullah, 2016). In studies
on teachers (Ozben & Argun, 2005; Khare & Kamalian, 2017), a significant relationship was
found between these two variables too. As a result, we can say that increasing job satisfaction
is recommended to prevent burnout. On the other hand, while interpreting negative
occupational and life symptoms such as burnout, investigating the job satisfaction of
individuals alone is not enough. Related to satisfaction with life, there are a lot of off-the-job
factors. According to Kanten and Kanten (2015), satisfaction with life has an important place
among these. Job satisfaction and satisfaction with life are similar in many respects as they
generally rely on emotional factors.

“Satisfaction with life” could be considered as another important factor or variable
influencing the professional life and career of teachers. It is a psychological feature resulting
from people’s view of life and the level their expectations are met. It also has an impact on
the organizational life of employees. It is a situation obtained by comparing what a person
desires to what he/she has and the appraisal of this situation. In other words, it is the result of
the expectations of an individual about life and the fulfilment level of these expectations. It
refers to the situation of well-being which is related to happiness, morale and others (Ozer &
Karabulut, 2003).

Determining the level of satisfaction with life and burnout of teachers is necessary (Soba et
al., 2017) due to problems in education. These problems include student-teacher and teacher-
family conflicts, discipline problems, lack of physical conditions, social criticism, social and
political pressures, and being generally under more stress than other occupations (Cemaloglu
& Sahin, 2007, p. 466). Much research has revealed the relationship between satisfaction with
life and burnout. Various studies (Anand & Arora, 2009; Avsaroglu et al., 2005; Cakinberk, 2011;
Demerouti et al., 2000; Giimiis, 2006; Hayes & Weathington, 2007; Hombrados-Mendieta &
Cosano-Rivas, 2011; Ozkan & Ozdevecioglu, 2012) found out that burnout scores decreased as
satisfaction with life scores increased. Capri et al. (2013) emphasizes that if satisfaction with
life increases, it is thought that severe consequences of burnout problems could be avoided.
The results of other studies (Anand & Arora, 2009; Gorji et al., 2015; Ozyiirek et al., 2012; Sad,
2017) also support that these two variables are negatively correlated, and thus satisfaction
with life decreases when burnout increases.

Robinson (2017) argues that low self-efficacy-oriented teachers, who generally perceive
themselves as inadequate, focus more on their personal inadequacies and doubt their
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professional competence. Teachers with low-perceived self-efficacy have a tendency to show
work displeasure, less effort, lower goals and teaching performance. This is often
accompanied by high stress, burnout and depression. Individual self-efficacy and collective
self-efficacy consciousness that they displayed with their colleagues in a school culture are
important in overcoming this adverse situation.

As one of the most important concepts of Bandura’s “Social Cognitive Theory”, “collective
self-efficacy” is an extension of “self-efficacy” for teams and communities (Bandura, 1997; as
cited in, Arikan & Caliskan, 2013). Collective efficacy is defined by Bandura (1997, p. 477) as “a
group’s shared belief in its conjoint capabilities to organize and execute the courses of action
required to produce given levels of attainment”. Zaccaro et al. (1995) define the concept of
collective competence as “shared competence among individuals when allocating,
coordinating, and integrating their resources in a successful concerted response to
specific situational demands” (p. 309). Collective efficacy is the sum of individual efficacy
beliefs as well as interactive dynamics of the group members. (Goddard et al., 2000).

Research on collective efficacy beliefs reveals that teachers do have not only individual-
oriented efficacy perceptions but also have efficacy perceptions of teachers’ combined
capacity in a school. These group-based perceptions reflect a new organizational feature
which is defined as collective efficacy (Goddard et al., 2000). Research shows that collective
efficacy is one of the important features that improve the quality of teaching, and that a
perceived collective efficacy has a strong relationship with student achievement in schools
(Burcham, 2009; Jackson, 2009; Knobloch, 2007; Schumacher, 2009; Zafer Giines, 2014).

A good deal of research has revealed the relationship between collective efficacy and
burnout. According to a study by Giircay et al. (2009), collective self-efficacy and emotional
exhaustion were negatively correlated. They also found out that teacher self-efficacy and
emotional exhaustion subscale “contribute significantly to predict the collective efficacy
beliefs and the whole model explains 34% of the variance”. In another study conducted in
order to determine the relationships between burnout, individual and collective efficacy of
English language teachers working at university by Kimav (2010), collective efficacy of
teachers positively correlated with individual success and negatively correlated with the
depersonalization and emotional exhaustion. Furthermore, Smith and Ingersoll (2004)
showed that teachers with high collective efficacy were more likely to be satisfied with their
jobs. Moreover, Klassen et al. (2010) examined the relationship between the perceptions of
teachers’ collective efficacy and job satisfaction in Canada, the United States and Korea. In all
three cultures, there was a positive correlation between the perception of teachers’ collective
efficacy and job satisfaction. Other studies (Ahadi et al., 2009; Mortazavi, 2004) revealed a
positive and significant relationship between collective efficacy and satisfaction with life, and
that collective efficacy was a predictor of satisfaction with life. Because collective efficacy is
used as an intermediary variable, it could be assumed that the collective efficacy scale might
be a good predictor of satisfaction with life depending on their use and the relationships
between variables in research (Safdari & Galavandi, 2014).

In studies, it was found that there was a negative relationship between collective teacher
efficacy and the perception of stress from student behaviours (Klassen, 2010); a positive
relationship between job satisfaction and collective teacher efficacy (Klassen et al., 2010); a
mediator role of collective teacher efficacy between professional burnout and self-efficacy
belief (Skaalvik & Skaalvik, 2007); a high positive relationship between collective teacher
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efficacy and the trust in colleagues (Lee et al.,, 2011); and that collective teacher efficacy
predicted teachers’ organizational loyalty (Ware & Kitsantas, 2007). These studies clearly
show that collective teacher efficacy has a significant impact on the affective characteristics
of teachers. It was suggested that teachers with high efficacy beliefs made teaching more
qualified, and they were more willing to fulfil their professional responsibilities (Tschannen-
Moran & Barr, 2004). In this respect, it is thought that collective teacher efficacy beliefs play
an important role in the relationship between teachers’ job satisfaction and satisfaction with
life and professional burnout. Moreover, it could be clearly seen that teachers’ job
satisfaction, satisfaction with life and collective teacher efficacy beliefs are related to
professional burnout. These studies mostly investigated the direct relationship of job
satisfaction, satisfaction with life, and the relationship between collective teacher efficacy
beliefs and occupational burnout. This study examined the factors that might affect the
relationship of professional burnout with job satisfaction and satisfaction with life.
Specifically, this study aimed to determine how and at what level the collective teacher
efficacy beliefs affect the relationships between these variables. Thus, the hypotheses to be
tested according to the following research model were developed.

Figure 1. Research Model

H1: Teachers’ perceptions of job satisfaction affect the perceptions of professional burnout
negatively.

H2: Teachers’ perceptions of satisfaction with life affect their perception of occupational
burnout negatively.

H3: Collective teacher efficacy beliefs have a regulatory impact on the relationship between
teachers’ satisfaction with life perceptions and the perceptions of professional burnout.

H4: Collective teacher efficacy beliefs have a regulatory impact on the relationship between
teachers’ job satisfaction perceptions and the perceptions of professional burnout.
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Method

Research Group

The research group were 411 teachers working at preschool (5.8%), primary school (30.9%),
secondary school (36.7%) and high school (26.5%). The participants were randomly selected
from various schools in the city centre of Konya. 49.9% of teachers were female, and 50.1%
were male. 16.3% of them were single, and 83.7% of them were married. 76.2% of the teachers
had undergraduate education, and 23.8% of them had graduate education. The average age
was 39.28 (Sd=8.20), and the average seniority (year) was calculated as 15.34 (Sd=8.17).
Participation in this study was voluntary.

Research Instruments

Maslach Burnout Inventory: Developed by Maslach and Jackson (1985) and adapted to Turkish
by Ergin (1992), the inventory evaluates burnout levels. It comprises twenty-two items in three
sub-dimensions: emotional exhaustion (nine items), depersonalization (five items) and
personal achievement (eight items). The five-point Likert-type inventory includes answers as
“never (1)”, “very rare (2)”, “sometimes (3)”, “often (4)” and “always (5)”. A high score from
the inventory is interpreted as a high level of perceived burnout. Cronbach’s alpha internal
consistency coefficients computed in this study were 0.82, 0.75 and 0.73 for the above-
mentioned sub-dimensions respectively.

Short Form Minnesota Satisfaction Questionnaire (SFMSQ): Originally developed by Weiss et al.
(1967), SFMSQ evaluates internal and external dimensions of job satisfaction with its twenty
items. The five-point Likert-type scale is formed as “very dissatisfied (1)”, “dissatisfied (2)”,
“neither satisfied nor dissatisfied (3)”, “satisfied (4)”, and “very satisfied (5)”. The final score
from the scale is calculated by dividing the sum total obtained from the items by 20. The
higher the score is the higher the perception of job satisfaction. Cronbach’s alpha internal
consistency coefficients calculated in this study were 0.85 and 0.88 for the internal and
external dimensions respectively.

Satisfaction with Life Scale: Developed by Diener et al. (1985) and adapted to Turkish by Dagl
and Baysal (2016), the scale has a single factor with five items. The five-point Likert-type scale
is scored as “I strongly disagree (1)”, “I slightly disagree (2)”, “I slightly agree (3)”, “I agree
(4)”, and “I strongly agree (5)”. A high score from the scale indicates a high level of perceived
satisfaction with life. Cronbach Alpha internal consistency coefficient of the scale was
calculated as 0.89.

Collective Teacher Efficacy Scale: Developed by Tschannen-Moran and Barr (2004) and adapted
to Turkish by Erdogan and Dénmez (2015), the scale comprises twelve items to assess
collective teacher efficacy with two sub-dimensions. Each dimension - student discipline and
teaching strategies — has six items. The five-point Likert-type scale is graded as “no (1)”, “less
(2)”, “medium (3)”, “too (4)” and “completely (5)”. The higher the score from the scale is the
higher the perceived collective teacher efficacy. Cronbach Alpha internal consistency
coefficients we calculated for the above-mentioned dimensions were found as 0.83 and 0.85
respectively.

The Statistical Analysis of Data

Hierarchical regression analysis was performed to test the hypotheses developed for the
study. In the first stage of the regression analysis, control variables and independent variables
were included. The moderator variable was added in the second stage. In the third and last
stage, interaction variables were added to the model. Finney and DiStefano (2006) states that
a univariate kurtosis of less than 7 and skewness of less than 2 is acceptable for normality. The
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kurtosis and skewness values of the variables in the study ranged from —0.26 to 0.85 and -0.25
to 0.33 respectively. Therefore, it can be said that the data were normally distributed.
Moreover, no multicollinearity problem was found between the variables (VIF<10, TV>0.10). In
order to express the regulatory effects better, graphs were formed and analyzed based on
the regression curves. Data were analyzed through SPSS 25.0.

Findings

For the purpose of the study, the averages, standard deviations and relations between these
data were calculated. The results are given in Table 1.

Table 1. Relationships between Perceived Professional Burnout, Job Satisfaction, Satisfaction with Life and
Collective Teacher Efficacy

Variables M Sd 1. 2. 3. 4.
1. Job burnout 2,115 0,489 1
2. Job satisfaction 3,619 0,665 -,627™ 1
3. Satisfaction with life 3,064 0,869 -,458™ ,640™ 1
4. Collective teacher efficacy 3,397 0,590 -,289™ ,375" ,228™ 1
**p<0,01

Table 1 shows that, professional burnout negatively and significantly correlated with job
satisfaction (r=-0.627; p<0.01), satisfaction with life (r=-0.458; p<0.01) and collective teacher
efficacy (r=-0.289; p<0.01). Additionally, job satisfaction positively and significantly correlated
with satisfaction with life (r=0.640; p <0.01) and collective teacher efficacy (r=0.375; p<0.01).
Finally, there was a positive and statistically significant relationship between satisfaction with
life and collective teacher efficacy (r=0.228; p<o0.01). Significant relationships were found
between dependent and independent variables in the study. Therefore, significant effects can
be predicted among the variables.

Table 2. Hierarchical Regression Analysis for the Effects of Job Satisfaction and Collective Teacher Efficacy on
Professional Burnout

Predictors Model 1 Model 2 Model 3
B B B
Gender? 0,082% 0,081% 0,064
Age -0,099 -0,113 -0,094
Professional seniority 0,022 0,033 0,020
Job satisfaction (JS) -0,626%** -0,600%** -0,578%**
Collective teacher efficacy (CTE) -0,066 -0,058
JSXCTE 0,117%%%
AR? 0,400 0,004 0,013
AF 67,571%*%* 2,543 8,734%**
R 0,400 0,404 0,417
Adjusted R? 0,394 0,397 0,408
F 67,572%** 54,772%** 47,973***

*p<0,05; ***p<0,001; 20 = female; 1= male.

So as to test the hypotheses, the first hierarchical regression analysis (Table 2) included
control variables of participants (gender, age, professional seniority) and job satisfaction as
independent variables, professional burnout as the dependent variable, and collective teacher
efficacy as the moderator variable. The results revealed that the relationship between job
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satisfaction and professional burnout was negative and statistically significant ($=-0.626;
p<0.001), and gender, age, seniority and job satisfaction explained 40% of the variance in
professional burnout. Thus, H1 hypothesis was confirmed. Teachers’ perceptions of job
satisfaction affected the perception of professional burnout negatively.

In the next step of the regression model, collective teacher efficacy was added as an
independent variable. The analysis showed a negative and statistically insignificant
relationship between collective teacher efficacy and professional burnout (f=-0.066; p>0.05).
Then, the interaction between job satisfaction and collective teacher efficacy was added to
the model. The analysis demonstrated that the interaction between job satisfaction and
collective teacher efficacy had a positive relationship with professional burnout (f=0.117;
p<0.001). Thus, H4 hypothesis was accepted. Collective teacher efficacy had a regulatory
impact on the relationship between job satisfaction and professional burnout.

To express the regulatory effect better, a graph was generated and analysed based on the
regression curves (Figure 2). According to the graph presented in Figure 2, collective teacher
efficacy weakens the relationship between job satisfaction and professional burnout. As
collective teacher efficacy beliefs increase, the strength of the relationship between job
satisfaction and professional burnout decreases.

4.5

JB

35 - Moderator

—+—Low CTE

High CTE

1.5

Low JS High JS

Figure 2. Regulatory Effect of Collective Teacher Efficacy on the Relationship between Job Satisfaction and
Professional Burnout (JB=Job burnout, JS= Job satisfaction, CTE= Collective teacher efficacy)
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Table 3. Hierarchical Regression Analysis Results of the Effects of Satisfaction with Life and Collective Teacher
Efficacy on Professional Burnout

Predictors Model 1 Model 2 Model 3
B B B
Gender? ,038 ,040 ,027
Age -,272% -,291%% -,263%
Professional seniority ,180 ,192 ,161
Satisfaction with life (SL) 451%** 4067 ** -396%**
Collective teacher efficacy (CTE) -201% %% -197%**
SLXCTE S175%%*
AR? 0,223 0,038 0,030
AF 20,067%%* 20,881%*% 17,242%%%
R? 0,223 0,261 0,292
Adjusted R? 0,215 0,252 0,281
F 20,067%%* 28,571%** 27,640%*%

*p<0,05; **p<0,01; ¥***p<0,001; 20 = female; 1= male.

To test the other hypotheses of the study, the second hierarchical regression analysis included
control variables of participants (gender, age, professional experience) and satisfaction with
life as independent variables, professional burnout as the dependent variable, and collective
teacher efficacy as the moderator variable (Table 3). The results showed that the relationship
between satisfaction with life and professional burnout was negative and statistically
significant (B=-0.451; p<0.001); gender, age, professional seniority and job satisfaction
explained 22% of the variance in professional burnout. Accordingly, H2 hypothesis was
supported. Teachers’ perceptions of satisfaction with life affected their perceptions of
professional burnout negatively.

In the next step of the regression model, collective teacher efficacy was added as an
independent variable. The results revealed a negative and statistically significant relationship
between collective teacher efficacy and professional burnout (f=-0.201; p<0.001). Then, the
interaction between satisfaction with life and collective teacher competence was included in
the model. According to the results, the interaction between satisfaction with life and
collective teacher competence had a positive relationship with professional burnout (f=0.175;
p<0.001). Therefore, H3 hypothesis was supported. The relationship between satisfaction with
life and professional burnout had a regulatory impact on collective teacher efficacy.

So as to express the regulatory effect better, a graph was generated and analysed based on
the regression curves (Figure 3). The graph presented below shows that collective teacher
efficacy weakens the relationship between satisfaction with life and professional burnout. As
the perceptions of collective teacher efficacy increase, the strength of the relationship
between satisfaction with life and professional burnout decreases.
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Figure 3. Regulatory Effect of Collective Teacher Efficacy on the Relationship between Satisfaction with Life
and Professional Burnout (JB= Job burnout, SL= Satisfaction with life, CTE= Collective teacher efficacy)

Discussion

This study investigated the effect of job satisfaction and satisfaction with life on teachers’
perceptions of professional burnout, and the regulatory role of collective teacher efficacy
beliefs on this effect. The effects of the variables included in the analysis on the perception of
professional burnout were presented by hierarchical regression analysis. The results of the
research revealed descriptive findings with respect to the relations in the teaching profession
between job satisfaction and professional burnout, and satisfaction with life and professional
burnout.

The results of the analysis show that teachers’ perceptions of job satisfaction and satisfaction
with life are related to their perceptions of professional burnout, and these variables decrease
the occupational burnout significantly and negatively. The findings corroborate previous
literature research. There are studies indicating a negative and significant relationship
between job satisfaction and professional burnout (Anbar & Eker, 2008; Diri & Kiral, 2016;
Ertiirk & Kegecioglu, 2012; George et al., 2008; Giindiiz et al., 2013; Kavlu & Pinar, 2009; Khare
& Kamalian, 2017; Ozben & Argun, 2005; Watts, 2013; Wei & Abdullah, 2016). Similarly, studies
indicate a negative and statistically significant relationship between satisfaction with life and
professional burnout. (Anand & Arora, 2009; Cakinberk, 2011; Demerouti et al., 2000; Goriji et
al., 2015; Hayes & Weathington, 2007; Hombrados-Mendieta & Cosano-Rivas, 2011; Ozkan &
Ozdevecioglu, 2012; Ozyiirek et al., 2012; Sad, 2017).

Job satisfaction can be defined as the difference between the amount individuals receive and
the amount they believe they should receive. Burnout, on the other hand, is the depletion of
energy, both mentally and physically. Burnout is a condition that has significant effects on
individuals and organizations. Therefore, an individual with burnout exhibits low performance
and inappropriate behaviours, and has difficulty focusing on his work (Naktiyok & Kaygin,
2012). It has been observed that expectations of individuals related to occupations and
institutions trigger or reduce burnout. Job satisfaction is affected by institutional and
environmental factors like the content of the work, compensation, working conditions,
working time, workload, disruption in organizational functioning, inequality in the workplace,
lack of staff as well as individual factors such as age, gender and education level (Glltice &
iscan, 2010, p. 9).
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Studies reveal negative relationships between job satisfaction and burnout. As job satisfaction
increases, burnout decreases. Thus, it could be argued that if the difference between the
expectations of a person and the results that he/she receives is in favour of the results, it will
lead to an increase in his/her mental and physical energy. However, if the difference is in
favour of the expectations, the difference will cause a decrease in mental and physical energy.

Satisfaction with life is a condition obtained by comparing what a person desires to what
he/she has and the appraisal of this situation. In other words, satisfaction with life is the result
of the expectations of an individual about life and the fulfilment level of these expectations. It
refers to the situation of well-being, which relates to happiness, morale and others (Ozer &
Karabulut, 2003; Vara, 1999, as cited in Recepoglu, 2013). In short, satisfaction with life can be
defined as the difference between the expectations of life outside work and the results
he/she receives, similar to the definition given for job satisfaction. When the factors causing
individuals to experience burnout are examined, it could be argued that factors affecting
satisfaction with life cause burnout as well. An individual who is dissatisfied with the effect of
similar factors can experience burnout (Orug, 2007, p. 17).

It is thought that job satisfaction and satisfaction with life affect teachers’ perceptions of
professional burnout, and this effect could be reflected in output variables through some
variables. From this point of view, the regulatory role of collective teacher efficacy in the
effect of job satisfaction and satisfaction with life on professional burnout was investigated.
The findings show that there is the role of collective teacher efficacy in the effect of both job
satisfaction and satisfaction with life on professional burnout. As collective teacher efficacy
beliefs increase, the strength of the relationships between job satisfaction and professional
burnout, and satisfaction with life and professional burnout weakens.

According to the literature review by Unal (2015), it was found that individuals with higher
perceptions of satisfaction with life were more successful in their social and romantic
relationships, more responsive to events and situations, and more adaptable to social life. In
addition, they were more energetic and creative, healthier, more successful in marriage, had
longer life span, higher work performance and productivity, and were more successful in
adapting to organization.

The low perception of job satisfaction affects teacher motivation. Especially unhappy and
dissatisfied teachers affect the motivation and performance of their colleagues negatively
(Lashway, 1997). Job dissatisfaction generally leads to an unwillingness to go to work,
tendency to quit work, not to cooperate, to develop a sense of inadequacy, not to make
accurate decisions, and to a decrease in the quantity and quality of the work (Vecchio, 1988).
Research findings show that low job satisfaction or job dissatisfaction leads to a high
perception of burnout. Individuals experiencing burnout feel tired and emotionally exhausted.
Their emotional resources are depleted, and they feel a lack of energy (Maslach & Goldberg,
1998). Depersonalization and callousness are observed in individuals experiencing burnout
(Togia et al., 2004). A sense of failure is experienced in relationships with the people
encountered in the workplace, and a feeling of inadequacy emerges in various work-related
events due to the fact that sense of reduced personal accomplishment becomes negative self-
appraisal of the person (Ozkaya, 2006). It could be argued that the characteristics of
individuals experiencing burnout overlap with job dissatisfaction and dissatisfaction with life.
Collective efficacy is defined as the belief in the joint capabilities of teachers in the school. If
this belief is high, the perception of job satisfaction and satisfaction with life is high, and the
perception of burnout is expected to be low.
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Considering the role of collective teacher efficacy in reducing the strength of the relationship
between job satisfaction, occupational burnout and job satisfaction, it could be claimed that
conducting studies to support the collective teacher efficacy will increase the perception
levels of teachers about job satisfaction and satisfaction with life, and accordingly decrease
perception levels related to burnout. In this context, it is necessary to improve collective
teacher efficacy. According to Calik et al. (2012), instructional leadership is an effective
premise in the construction of collective efficacy, and the findings indicate that the
instructional leadership with its all sub-dimension have significant relationships with collective
teacher efficacy. Thus, it could also be assumed that instructional leaders can increase
teachers’ collective and self-efficacy. Jhanke (2010) listed some of the factors that influence
the improvement of collective efficacy as “a positive and supportive environment”, “clear and
apparent vision and objectives”, “high expectations”, ‘“meaningful professional
development” and “shared leadership”.

It was determined that perceptions of job satisfaction and satisfaction with life were related
to perceptions of professional burnout, and these variables reduced professional burnout
significantly and negatively. As the level of satisfaction from work - chosen consciously and
intentionally, and done with love - increases, burnout can decrease. Efforts towards
increasing teachers’ job satisfaction (personal rights, organizational culture, and so on.) could
be made. Decisions could be taken to encourage teamwork in institutions. The number of
social activities carried out in institutions for teachers could be increased. Starting a teaching
profession should be seen as the beginning, not the end, of career planning. Thus, legal
arrangements could be made to encourage teachers’ performance and personal
development. Joining decision-making gives teachers a sense of ownership, promise and
authority.

This study has some limitations. Firstly, the research was conducted only with teachers, an
important limitation. Further studies can elaborate on the findings of this study more if
different target groups are included. In addition, this is a quantitative study and qualitative
studies that will explore the relationships between variables more closely can contribute to
having a holistic and integrated view. Regulatory roles of different variables in the relationship
between job satisfaction and satisfaction with life could be investigated. Moreover, the
findings of this study are limited only to the self-reports of the participants. The sources of
teachers’ job satisfaction, satisfaction with life, professional burnout and self-efficacy, and
related variables can be explored in a multifaceted way with the views of other stakeholders
in education.
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