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Abstract 

Education is still a leeway towards achieving individual‟s personal growth as well as professional development. 
Further and Higher Education (FHE) are even more crucial in accelerating the achievement of these goals. 
Consequently, graduate students explore endless opportunities to enroll for postgraduate programs, hoping to 
gain financial independence, economic freedom, and improved standard of living after completion. Since 
graduate programs offer such tremendous career and life-changing opportunities, it is imperative to investigate if 
programs like the master‟s in business administration are still relevant in today‟s fast-moving business 
environment. This phenomenology study systematically utilizes underlying assumptions of research-based 
learning to assess a core aspect of universities‟ MBA curriculum, that is writing a dissertation. It examines the 
value added by dissertation to graduates‟ long-term career goals. Data for the study was obtained from fourteen 
MBA graduates through unstructured in-depth interviews. All the graduates currently work as full-time 
employees in their respective organisations, who were drawn from four main departments namely marketing, 
education, accounting and the IT industry. Our findings are thought provoking, yet compelling, in the sense that 
participants expressed mixed opinions concerning whether the dissertation prepared them for their current job 
roles. Most of them attributed their career successes to luck and hard work. Good communication and leadership 
skills also played major roles. Only few of them did acknowledge honing such skills while writing their 
dissertation during the research process. The implication of this research to stakeholders of higher education 
institutions, and policy makers, are also discussed. 
Keywords: dissertation, employability, career development, research-based learning, MBA 
1. Introduction 

1.1 Statement of the Problem 
Education facilitates individual productivity, which is often reflected in one‟s income level (Ashenfelter & Rouse, 
1998). Many see education as a door towards becoming successful professionally and personally as employees 
are likely to gain promotion with every additional degree they obtain. This is expected to increase their finances 
and ultimately lead to a better quality of life. Advanced graduation programs will likely enhance the knowledge 
and skills of individuals to be competent at work, in the same way that education is an important investment in 
human capital development. Education, generally, helps to boost countries‟ economic development agenda while 
at he same time enhancing peoples‟ work productivity (Janer et al., 2015). From an organization‟s point of view, 
most companies expect employees to work in teams, and often provide means for them to do so successfully. 
Partly so that employees can develop the much-needed interpersonal skills. Thus, it is not surprising to know that 
good communications and problem-solving are among the highly rated employability skills (Yorke & Harvey, 
2005) that employers require from candidates seeking employment. Many employers are dissatisfied with the 
skills acquired by graduate students (Landrum et al., 2010).  
Mainstream research (Connor, 1995; Longworth & Davies, 1996) suggest MBA graduates need more than just a 
degree to gain employment. In addition to degree qualifications, they need practical hands-on experience and 
competence to perform tasks at work. Even though the essence of professional courses like the MBA is to equip 
students with requisite skills needed for their promotion or career advancement (Azizah et al., 2012), there is a 
misfit between the graduate degree programs and graduates‟ employability skills (Cranmer, 2006). Thus, raising 
doubts about the curriculum of some postgraduate degree programs and how they are designed. Within the field 
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of management, writing a dissertation is a key aspect of the Master‟s in Business Administration (MBA) 
programs even as it remains unclear how the dissertation experience, acquired by 21st century graduates, is 
relevant to graduate career prospects. Studies (Bennis & O‟Toole, 2005) have shown that MBA does not provide 
sufficient knowledge relating to business, at best, it offers theoretical insights into the business world. Hence 
students struggle to perform in practical real-work situation of uncertainties and risks. They are not sure if 
research modules, as demonstrated through research-based learning, are relevant in helping them navigate 
challenges at work (Booth & Harrington, 2003).  
Research-Based Learning (RBL), according to Huber (2014), is a research process where students are assigned 
to an instructor who act as a facilitator, and whose responsibility is to guide them throughout the research 
process. This method of facilitating learning is a key requirement of most graduate programs (Tight, 2016). Part 
of the research process requires students to identify a research problem, carefully design, and execute the 
research. Even though students are guided by instructors during the process, they are the major players for 
spending significant amount of time reading journals, collecting, and analysing the research data. Since research 
requires the collaboration of students and supervisors, identifying specific research-related skills in students 
during their extensive research activities is expedient. Especially, if such skills are expected to make meaningful 
contributions in advancing graduates‟ career goals. 
1.2 Significance of the Problem 
Despite its best intention of fostering student-centred learning (Soltano et al., 2016), research-based learning has 
certain limitations. One of such limitations is the absence of a major practicable theoretical approach towards 
conducting research (Brew, 2010; Brew & Saunders, 2020). Van der Meulen (2011) argues that engaging 
students in prolong research activities might isolate them from taking part in other extra curricular and leisure 
activities. Simply, because research is usually conducted by academics and research professionals (Dorfman & 
Lipscomb, 2005; Topping & Hoffman, 2002). A crucial aspect of the research process is analysing the data, and 
this often requires the use of statistical tools, especially for students that adopt quantitative deductive research 
approach. This might be challenging for students who have difficulty coping with mathematics-related courses, 
hence research might pose a great hurdle for these category of students (Winicki, 2006). The dissertation, which 
is outcome of the research process, is mostly informative since it is expected to add to existing body of 
knowledge in a specific field of study. However, students who choose careers in business most probably will not 
engage in any sort of research activity after graduation (Hoidn, 2017). While our research is not an attempt to 
exaggerate the rigours of conducting research activities, we believe there is an urgent need to prepare and equip 
business students. Particularly, with life-long skills that will enable them cope with twenty-first century 
workplace challenges (Mohammad, 2015). Since employers would likely recruit candidates with good analytical 
and problem-solving skills, MBA graduates have great prospects working for firms that are strongly rooted in 
business and management principles (Buenviaje et al., 2016).  
This means that employability is seen as a vital aspect of postgraduate degree programs that universities ought to 
consider when designing the MBA curriculum (Morley, 2001). There have been calls for universities to 
incorporate work-related skills in degree programs due to their strategic role in enhancing graduates‟ chances of 
being employed (Macatangay, 2013). Unfortunately, despite pedagogical advancements in education, there is 
lack of proactive engagement in research-based learning within the field of business. Such approach even if it 
exists, is limited as revealed by the absence of extant literature addressing the subject matter. The absence of 
sufficient literature also tends to undermine the role of employers in this discourse. Employers are the ones that 
determine the particular skill sets that job-seeking candidates should possess, consequently, the decision to hire 
MBA graduates lies within them (Aquino et al., 2015). This means MBA students must be competent enough to 
effectively performt key functional tasks in business such as marketing, operations, finance, and human 
resources management (Meñez, 2014). Besides, these skills are instrumental to candidates‟ success during the 
selection process (Buenviaje et al., 2016). Incidentally, business educators are increasingly adopting 
customer-centric approach, through professionalism and evidence-based research, to address needs of their 
stakeholders (Knowles & Hensher, 2005). Thus, the need to do more in preparing graduate students for work 
cannot be overemphasized (Dean & Clements, 2010). 
1.3 Aim and Objectives of the Research 
This qualitative study aims to explore the views of MBA graduates whether they found their dissertation 
experience helpful in any way possible. Particularly with respect to their ability to find a job and effectively 
perform within their respective roles. In the past, studies like these had huge implications to stakeholders of 
educational institutions, including students, employers, and policy makers (Kooij et al., 2011), the same is true 
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for this research. To achieve the research aim, we propose the following three objectives: 
 To determine if MBA graduates acquired any specific skills from writing dissertations 
 If yes, then to know if the skills they acquired helped them to find a job 
 To determine if the skills enhanced their career advancement and job performance 
2. Literature Review 

The next section of the paper addresses extant literature on research-based learning and employability skills 
relevant to graduates that are searching for jobs.  
2.1 Research-Based Learning 
Research-Based Learning (RBL) fosters scientific knowledge and treats the entire learning process as an ongoing 
quest for knowledge creation. It is anathema to the traditional teacher-to-student based methods of learning for 
encouraging education service providers to adopt lifelong approach to learning. By actively taking part in 
research activities so as to continuously gain new perspectives (Blume et al., 2015; Brew & Saunders, 2020; 
Prahmana & Kusumah, 2017), RBL urges students to do more of self-study. Its underlying assumption is that 
students are likely to acquire and develop certain problem-solving skills as they learn by doing practical research 
activities (Prahmana & Kusumah, 2017). However, some have argued that research-based learning is more 
suitable for students taking courses in STEM (Science, Technology, Engineering, and Mathematics), than those 
in social sciences (Taraban & Logue, 2012). While this may offer some sort of consolation to social science 
students, majority of students, regardless of their discipline, view research as a daunting task. Partly, because the 
entire research process demands high level of self-study from students, self-motivation, and ability to navigate 
change (John & Creighton, 2011), especially as students become demotivated. 
Demotivation is quite common among research students struggling to create knowledge with little or no 
experience (Wessels et al., 2018). They struggle with how to identify a researchable topic and deciding type of 
research methodology to adopt. Consequently, many students end up repeating the same idea over and over when 
writing up the final report (Qasem & Zayid, 2019). Graduate students consider research modules that form part of 
postgraduate academic course content, usually in form of writing a dissertation, irrelevant and rarely inappropriate 
in addressing real life situations (Booth & Harrington, 2003). The dissertation, according to COBUILD Advanced 
English dictionary, is „a long formal piece of writing on a particular subject, especially for a university degree or a 
written thesis, often based on original research, usually required for a higher degree or a formal degree‟. It is a 
major part of an MBA degree program where students are expected to submit original research work in an 
extensive written discourse, irrespective of whether students possess the right skills and knowledge to write a 
dissertation. Though extant literature is quite clear concerning how to conduct research, the same is not true 
regarding how to teach research modules in schools. 
2.2 Higher Education Stakeholders 

Stakeholders of higher education institutions including students, employers, government, and faculty members 
(Kooij et al., 2011) all play a role in shaping graduates‟ career developmental agenda. However, each often tend 
to pursue separate goals. For students, being work ready with sufficient transferable skills by the time they 
graduate from their studies is of strategic importance to them (Mohammad, 2015). Before enrolling for an MBA 
program, most students envisage this as opportunity to acquire new skills like communication and 
problem-solving needed for them to excel at work. Good communication is crucial for candidates desiring to 
work in diverse multicultural organizations (Buenviaje et al., 2016). Unfortunately, tuition fees for graduate 
programs are quite high, thus forcing most students to work and study at the same time to be able to pay the fees 
(Gill, 2016), but some find it quite challenging. Demand from work can pressure students to spend twice the 
number of time needed to study and complete a postgraduate degree program (Manthei & Gilmore, 2005). Work 
is necessary for students to gain experience over time. The tendency for students to combine work and study has 
often been criticized. Some have argued that students can acquire relevant work experience when doing 
internships. Nevertheless, internships offer only basic knowledge that is considered inadequate for students to 
perform certain kinds of tasks (O‟Neill, 2010),  
Employers, on the hand, prefer employees possessing hands-on skills, particularly transferable skills like oral 
communication, analytical skills, self-awareness, and interpersonal skills (Connor, 1995; Warn & Tranter, 2001). 
In addition to obtaining a postgraduate degree in business, employers would like graduates who are capable of 
handling complex information and situations (Knight & Yorke, 2002). Traditional firms did require employees to 
perform mundane tasks. But this has since changed right after the industrial revolution. Nowadays, firms are 
more interested in creating working environments that allow innovation and creativity thrive. Likewise, 
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employment decisions in some firms are equally defined by innovative laws and policies. On the part of 
government, the European employment summit of 1997, held in Luxembourg, places employability skills as 
deciding factors for employing a candidate. Employability therefore, is the ability for employees to successfully 
integrate into the work environment (Bollérot, 2001). The underlying assumption is that a person‟s skills 
developed during a particular period (e.g., education) will be useful when transferred into another context (i.e., 
work).  
Unfortunately, most MBA programs are not designed to address such issues (Bennis & O‟Toole, 2005; Pfeffer & 
Fong, 2002). Moreover, some researchers (Boden & Nedeva, 2010; Smith & Bath, 2006) feel that most degree 
programs and curriculum contain too much theoretical knowledge. Lastly, faculty members desire to work in an 
environment that support active research and teaching, even though they sometimes struggle to successfully 
balance these activities (Gill, 2011). 
3. Methods 

This is a qualitative research that uses in-depth interviews, and unstructured interview protocol, to gain 
understanding of the personal experiences of graduates of MBA program. Thus, the third section of the paper 
highlights the research design used in the study, including the sampling procedure, data collection, and data 
analysis methods. It also provides a general description of the participants, who took part in the study. 
3.1 Research Design 
Being a qualitative study means it is imperative to utilise corresponding qualitative research designs, hence we 
adopted the phenomenology research design to inductively obtained relevant information from participants who 
volunteered to participate in the study. As common with studies of this type, the inductive approach relies 
heavily on the use of in-depth interviews that allows researchers to obtain pertinent information needed to 
address the research objectives. A typical phenomenology study requires both researchers and participants to 
collaborate for the purpose of creating knowledge (Lester, 1999). However, it is up to researchers to determine 
the data analysis procedures to be used; likewise, the interpretations and conclusions drawn from the findings of 
our study. Furthermore, we rely on fundamental assumptions stating that research design “is not limited to an 
approach to knowing, it is rather an intellectual engagement in interpretations and meaning making that is used 
to understand the lived world of human beings at a conscious level” (Qutoshi, 2018, p. 215). 
3.2 Sampling Procedures 
We adopted purposeful and snowball (or chain referral) sampling methods in this study. Both methods are widely 
used in qualitative studies. Purposeful sampling methods allowed us to systematically collect data, particularly 
when recruiting participants with the expertise or knowledge of the subject matter becomes a vital aspect of the 
research (Creswell & Clark, 2017a). Snowball sampling, on the other hand, was also adopted as we asked 
participants to help recruit other participants who might be interested to take part in our study. Concerning the 
sample size for our study, so far, only few studies have addressed the appropriate sample size for qualitative 
studies (Jones, 2002; Onwuegbuzie & Leech (2004). Results from these studies suggest that the right sample size 
for qualitative studies should be between five to fifteen participants (Dworkin, 2012). In view of this, the sample 
size for our study consists of fourteen MBA graduates. While the analysis of the study‟s data is based on the 
students‟ views, the interpretations are based on our own understanding of the experiences narrated by the 
students themselves. Hence, we are not making any absolute claims, neither do we intend to generalize our 
findings to include broad spectrum of the population of MBA graduates. 
3.2.1 Recruitment of Participants 
Therefore, we recruited the fourteen participants who agreed to participate in this research. First, we approached 
an alumnus of our university that was willing to participate in the study. As soon as he indicated interest to take 
part, a consent letter was emailed to him. The letter clearly highlights the aim and objectives of our study. It also 
outlines what obligations are required from him. Second, we then booked an appointment to have an audio 
recorded interview with him, based on his availability. After the interview, we asked him to suggest others that 
might be willing to participate in the study. He obliged to our request, and this was how we employed chain 
referral to recruit more and more participants for the study. Even though, chain referral was employed, we were 
careful to recruit the study‟s participants in accordance with Creswell and Clark (2017) guidelines for recruiting 
participants for qualitative studies. By making sure only participants with previous experience of writing 
dissertation during MBA were recruited to take part in the study. The fourteen participants that form the sample 
size, demonstrated having knowledge of the study matter, hence meet the criteria to be included in the study. Since 
the study requires individuals with specific characteristics, a request to potential participants was posted on various 
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social media platforms, including Facebook, Instagram, and Twitter. All fourteen former MBA students who took 
part in the study now work as full-time employees in their respective organizations. Among them were four 
marketing executives, five education officers, and two accounting assistants, one marketing assistant, and two IT 
managers. Their demographic information is presented below (see Table 1). 
Table 1. Demographics of the participants 

Job Sector/Role Experience (Years) 

Four marketing executives Six – nine  
Five education Ten – fifteen  
Two accounting Sixteen 
One marketing assistant Twenty – five  
Two IT managers Zero – five  

 
3.3 Data Collection and Analysis Procedures 
An unstructured interview guide was used to obtain data for the study through in-depth interviews, done on 
one-to-one basis. During the interviews, which lasted on the average for forty-five minutes, participants openly 
and freely shared their educational backgrounds as well as employment history. They also responded to the 
issues raised in the study. Some of the questions addressed by the participants include: 
 Did the MBA course content prepare you to write your dissertation? 

 Can you please share your MBA research project experience with us? 

 Were there any specific skills you acquired while writing your dissertation? (Kindly name a few of them 
please). 

 Did the skills help you to find a job? 

 Are they useful in your job performance now? 

 Are they relevant in your career growth and development? 

The data was later analysed thematically. Thematic analysis is appropriate for studies, where using research 
questions forms an integral part of the study. However, the steps we adopted during the thematic analysis are 
consistent with those proposed by Nowell et al. (2017), which include “data familiarization, generating initial 
codes, identifying themes, reviewing themes, defining themes, and writing a report” (Nowell et al., 2017). 
3.3.1 Coding the Data 
We utilized gerunds to categorise and build relevant themes during the data coding process. Our initial coding 
resulted in six categories, which were later reduced to manageable size. Subsequent categorisation of the coded 
data presents three main themes named as acquiring skills, securing job, and enhancing career (see Figure 1). 
Each theme is presented accordingly in the next sections of the article. Furthermore, we paid less emphasis on 
participants‟ gender since we were not concerned with obtaining gender-specific information from the 
participants. Thus, we were careful not to impose any preconceived biases as we engaged with them because 
gender debates are often seen as very controversial. This is the reason we excluded participants‟ gender from the 
biodata (i.e., participants‟ demographic information). 

 
Figure 1. Relevant themes 



http://hes.ccsenet.org Higher Education Studies Vol. 11, No. 3; 2021 

15 
 

3.3.2 Theme One (Acquiring Skills) 
The first theme we identified, while coding the data, is acquiring skills, which has been presented in Table 2. 
Table 2. Interview transcripts on acquiring skills 

.. how to do how to fix up a meeting how to break the ice, how should I make him to come to the meeting and 
then break the ice between us. 
Questionnaire preparation...the communication skills…I also learned very good interpersonal skill, I improved 
on that with my MBA, with my presentation skills...PowerPoint skills …to know how to understand the human 
rather 
If a person is given a training, kind of, or you know information regarding any kind of you know 
issue…probably the efficiency of way will be higher 
I learned a lot …how to communicate with the customers and learned how to develop my skills to get the 
business  
…anything about skills acquisition. I think mine bachelor dissertation was almost the same...So I am not sure I 
have an extra ordinary skill for my dissertation from beginning to end. so probably maybe I polish the skills 
that I had, but not necessarily really acquiring new skills  
How to write? How to write something would affect in very few words? Academic writing, statistical analysis, 
how to structure a research project, can help in the decision-making process as well. 
Sampling, how effectively we can utilise the distribution network 

 
Acquiring skills describes participants‟ views on ways that research-based learning enhances their job roles. This 
theme addresses the first objective of the study, which is determine if MBA graduates gained any skills from 
writing dissertations. Excerpts from participants‟ interview transcripts are presented in Table 2. Some of the 
interviews were transcribed verbatim, hence captures repetitive words and exclamations. The data suggests even 
though some of the participants were working already, prior to enrolment into the MBA program, engaging in 
research activity (via dissertation) seemed to have benefited them tremendously. Thus, they acknowledged 
gaining specific skills due to their research experience while writing the dissertation.  
3.3.3 Theme Two (Securing Job) 
The second theme we identified from the data was securing job. Excerpts from participants‟ interview transcripts 
showing these statements are presented in Table 3. 
Table 3. Interview transcripts on securing job 

...Securing my job! Not very much...maybe I learned how to know how to show off myself such that I will be picked 
up by the company. 
...Of course, it has, because initially, I when I finished my MBA, of course, I took up my current job only which was 
into human resource and then I also worked into recruitment. 
...Initially as I said, I did not get the job, which I was looking into might be okay...I don't have that much of 
knowledge, I don't have contacts in the market…a person who has got experience will be much sooner like by any 
people...So slowly I have developed myself and I self I \myself trained to that kind of an approach. 
Yeah. Hundred percent because I did my project in marketing this thing. So presently I'm doing the same thing. 
...So it totally depends on what the person want to specialize in, or the type of job the person is actually seeking for. 
...Absolutely. Yes...employers look at experience and experiences somebody has ...another was what value can they 
read kind of person really bring to the table as well?  
...Yeah, definitely...first they have to sample test the product...you know same thing now I am into financial 
industry…So, effectively you utilise those distribution channels. 
 
The theme securing job describes how research skills, gained through the process of writing dissertation, was 
instrumental to the participants ability to find and secure a job. Data from this theme addresses the second 
objective of the study, which is to know if the skills they acquired helped them to find. In other words, were the 
skills instrumental to graduates ability to find a job? Thus, securing job theme enhanced our understanding of the 
value added by dissertation towards increasing graduates‟ employability chances. It reveals the strategic 
relationship between dissertation and employability. Thus, Table 3 contains excerpts of interview transcripts 
from the research participants, expressed in their own words, as they reflect on their employment experiences 
after graduating from the MBA program. 
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3.3.4 Theme Three (Enhancing Career) 
Finally, we proceeded towards addressing the third objective of the study, which is determine if the skills 
enhanced their career advancement and job performance. The theme we identified from the data was enhancing 
career, which explores participants‟ views regarding career advancements and pursuing lifelong goals. Data used 
in addressing this objective is presented in Table 4. 
Table 4. Interview transcripts on enhancing career 
No, I don't think so, because my dissertation was on social media marketing and its influence on the salability of 
the products, but presently I am dealing with different kinds of roles, selling skills is basic thing that you have to 
learn from any point of either dissertation or MBA curriculum or anything. That's the first thing. Secondly, 
communication. 
I think...if I say learning never stops, yeah, it's not that only MBA has taught me...I think apart from all this, my own 
values or you know, it has helped me because the higher you get educated or you learn a lot, you learn many things 
and learning is not only from the textbook, and it is not. 
Yeah, obviously, I have learned presentation kind of thing, when you have to present a product or a laptop or a 
presentation, PowerPoint presentation e.g., are they in eye contact with me? Am I on to the same line or not with 
them? I need to check the understanding of the person when I'm giving a presentation...Yeah, I have learned it from 
my dissertation. 
Yes, I think I did two accounting courses, and I would say it's actually enlightened me 
Yeah, in terms of transferable skills, not just because of soft skills to help make better decisions as well. 
Yeah...in any company if you know the process for example, for any employer a vintage employee is an asset...will 
be time saving for the employer and employer and we'll be able to maximise the results. 
 
Subsequent coding of the data resulted in the formulation of the third theme for this study, which is named 
enhancing career. The data revealed that participants expressed mixed views regarding whether graduates‟ 
dissertation experience have long term benefits towards actualizing their future career ambitions. While some 
participants believe their dissertation experience helped them to refine new skills, others felt it only honed existing 
skills they had before enrolling for a MBA program. Excerpts from the participants, as contained in the interview 
transcripts, are presented in Table 4. 
4. Discussion of Findings 

The theme acquiring skills was developed after participants confirmed they acquired certain skills through 
conducting research as they wrote their dissertations. Most of them performed live projects using either in small 
or big organisations as case studies, hence mentioned positive outcomes (skills) about their dissertations. 
Undoubtedly, this suggests that the MBA program is crucial in honing graduates‟ competence and skills that they 
used in performing their jobs. Some of the skills we identified from our study include communication, 
interpersonal, and presentation skills, which participants find very useful in their current job roles. Our findings 
corroborate previous research like Meñez (2014) that suggests MBA graduates can successfully work within any 
functional areas of business, including marketing, human resources management, finance, and operations. Apart 
from effectively engaging in strategic decision-making process, researchers (Macatangay, 2013) often opined 
that postgraduate degrees should help develop certain skills like leadership and problem-sovling skills among 
graduate students. Other scholars (Wessels et al., 2018) supporting this stance added that to successful manage a 
business organization, managers need to have a considerable level of competency in analytical and strategic 
thinking. In the same vein, participants in this study said engaging in research activities (during dissertations), 
prepared them to be able to think critically when handling issues at work.  
Despite its numerous advantages, there is an absence of empirical evidence examining the effectiveness of 
research-based learning in the social sciences. Even if such evidence exists, it is relatively scarce (Wessels et al., 
2018). Our findings suggest, participants weighed into the decision to pursue two contradictory objectives. Either 
they were willing to gain experience by working continuously or leaving work at some point for study. Those who 
argue that the dissertation experience did not contribute much to their career goals seemed to place emphasis on 
gaining work experience, rather than going for further studies. Below is an excerpt from the interview transcript of 
one of the participants: 

Initially as I said, I did not get the job, which I was looking into might be okay. I don't have that much of 
knowledge; I don't have contacts in the market. A person who has got experience will be much sooner 
liked by people. So slowly I have developed myself and I trained myself to that kind of an approach 
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The second theme, securing job, was identified to know if dissertation helped participants to secure a job, to 
which most expressed mixed feelings. A careful analysis of the data reveals some participants agreed writing a 
dissertation equipped them to be gainfully employed, but others disagreed. Thus, our finding supports previous 
research (Buenviaje et al., 2016) that dissertation honed graduates‟ communication skills, which later became 
quite relevant to their current job roles. Good communication skills prepared them to face language and 
communications barriers within the international arena. This is because MBA programs are basically designed to 
help graduates acquire basic managerial skills like teamwork and leadership skills as confirmed by previous 
research (Tarso Resende, 2011). A study by Dean and Clements (2010) supports this stance that MBA programs 
are helpful in addressing demands and expectations of the modern workplace. Our study‟s participants equally 
support this view stating that skills they acquired were particularly helpful to them in addressing real-life 
business situations. In some instances, such skills enabled them to fit into their job roles almost immediately. 
Though some participants attributed their career success to luck, hard work, and personal values, hence do not 
think research skills were instrumental to their career success.  
This is because employees are expected to perform daily routine tasks, they can possibly learn on-the-job, 
without necessarily requiring or relying on a degree to do so. With respect to the third theme – enhancing career, 
few participants agreed the experience they got writing dissertation prepared then for future career prospects. 
However, research suggests (Azizah et al., 2012) that graduates‟ career success, defined by high ranking 
positions, salaries, and promotions, is a matter of attending prestigious business schools. Furthermore, in support 
of an early study (Bollérot, 2001), our study‟s participants raised the issue of adaptability as key factor for 
achieving career goals. In other words, employees‟ ability to integrate into the work environment is crucial to 
their effective job performance. Dissertations undoubtedly refines graduates‟ employability skills, but its role in 
career development is insignificant.  
5. Conclusion 

This study sheds light on the value added by writing dissertation to graduate career success. Hence, it has 
implications for both students and employers. Students can rely on findings from the study to prepare themselves 
for job interviews throughout a firm‟s recruitment process. Since the research is based on the perspectives of 
MBA students researching skills, students who are research-oriented can benefit from the study. Employers, on 
the other hand, can possibly liaise with higher education institutions and contribute towards designing 
market-specific graduate program course curriculums. Though some may not see training or developing new 
employees as a wise investment decision (Bennis & O‟Toole, 2005). In conclusion, we believe writing 
dissertation via research-based learning is beneficial to MBA graduates. They will benefit even more by doing 
the dissertation using their current workplace as cases studies, and in some instances with the support of line 
managers. Since our study did not incorporate views of employers, future research area could examine their 
perspective. We also recommend using quantitative approach to replicate the present study by examining the 
extent that writing a dissertation impacts graduates‟ employability chances. 
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