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Abstract

The study aimed to determine the relationship between writing anxiety and writing self-efficacy of students
learning Turkish as a foreign language. The study sample consisted of 247 international students at B1 and B2
levels at the Turkish Education Application and Research Center of a foundation university. The Writing Anxiety
Scalefor Learners of Turkish asa Foreign Language, developed by Sen and Boylu (2017), was used to determine
students' writing anxiety. There were 13 items and two factors on the scale: Action-Oriented Anxiety and
Environmental Oriented Anxiety. The Writing Self-Efficacy Scale for Turkish Students who Learn Turkish was
developed by Buyikikiz (2012) to determine the students writing self-efficacy. This two-factor scale had 16
items and explained 56.85% of the variance. The research was designed based on the relational screening model.
SPSS 21.0 package programs were used to analyze the data. The study results indicated a significant positive
relationship between writing anxiety and writing self-efficacy of students who learned Turkish as a foreign
language. Besides, there was no significant difference between the Turkish learners scores from the writing
anxiety scale and their language level.
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1. Introduction

Writing is the correct and elaborate communication of feelings, thoughts, wishes, and events within specific
rules and symbols (Ozbay, 2011, p. 5). Considering the process and stages of acquiring writing skills, it can be
inferred that acquiring writing skills in a foreign language is a longer and more complicated process than
acquiring writing skills in the native language (Boylu, 2014, p. 338). Severa affective factors, such as
self-efficacy and anxiety, are influential in the acquisition of writing skills.

Self-efficacy, which is defined as the “situational awareness of a person about their capacity to perform a
specific action successfully” (Bandura, 1982), is one of the most critical factors in the acquisition and
development of writing skills. One’s self-efficacy beliefs play arole in the amount of effort on specific tasks, the
perseverance in solving problems, and coping and recovery skills against adverse situations. Self-efficacy beliefs
also affect the amount of anxiety and stress when individuals are involved in an activity. A higher sense of
self-efficacy indicates greater effort, persistence, and flexibility. In other words, self-efficacy beliefs
substantially determine the achievements (Pajares & Miller, 1994; Wood & Bandura, 1989, p. 366; Demir, 2014,
p. 28).

The concept of self-efficacy originates in the social-cognitive theory developed by Albert Bandura and the
principle of reciprocal determinism, one of the critical components of the theory. The principle of reciprocal
determination refers to personal factors, behaviors, and environmental conditions affecting each other and
determining subsequent behavior. Accordingly, self-efficacy can be defined as one’s beliefs about their capacity
to produce specific performance attainments (Bandura, 2010). Self-efficacy belief signals the self-confidence in
afield and is closely associated with the desires to execute a task in that field and the strengths to overcome the
emerging challenges (Y 1lmaz Soylu & Akkoyunlu, 2019, p. 2235).

Successful execution of a task makes a person believe that it would be executed successfully again. One's
beliefs about their skills considerably determine what she can do (Kurt, 2012). In this sense, students with
writing self-efficacy believe that they will succeed even before writing, and they can easily maintain the
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behavior thanks to high motivation (Demir, 2013, p. 92). Besides, students’ self-efficacy beliefs also influence
their learning and motivation (Ozonat, 2015). Self-efficacy is the variable significantly predicting the writing
performance, the use of writing strategies, and writing skills (Yilmaz Soylu & Akkoyunlu, 2019; Matoti &
Shumba, 2011; Hidi & Boscolo, 2008).

Writing anxiety is the tension experienced before or during the writing. Many factors such as lack of knowledge
and self-confidence, the fear of receiving negative criticism, and inadequacy are influential in writing anxiety. It
also triggers certain behaviors such as avoidance of writing, reluctance to write, which damages writing skills
and dispositions, and prevents the acquisition of writing habits. Concentration problem is one of the challenges
closely related to anxiety that negatively affects the writing skill (Demir, 2016). Writing anxiety is a reaction
against writing, which sometimes can be motivating or disturbing. Writing anxiety is closely associated with
emotional symptoms such as sadness, anger, fear, and physical symptoms such as cramping and sweating (Petzel
& Wenzel, 1993). According to Thompson (1980), writing anxiety is a ‘fear of the writing that outweighs the
projected gain from the ability to write.” If the anxiety, as the source of motivation, is less or more than the
desired level, a person experiences problem in writing. Pamuk et a. (2014) divide anxiety into state
anxiety—temporary anxiety—and permanent anxiety. State anxiety occurs when a desire or need is not satisfied,
and when they are satisfied, it disappears spontaneously. Permanent anxiety stems from a security need and its
long-term unsatisfaction (Asilioglu & Ozkan, 2013; iseri & Unal, 2012).

There are many reasons for writing anxiety: insufficient knowledge about the subject matter and the spelling
rules or fear of not being liked. Besides, the writing skill covers severa fields such as vocabulary, grammar,
phonetics, and semantics, which can trigger writing anxiety in students. Writing anxiously often leads to
skipping the overall integrity of the text due to sticking to the details, the loss of authenticity in narration, and the
incorrect and incomplete expression of thoughts (Karakus Taysi & Tagkin, 2018, p. 1176). A lower or higher
level of anxiety than the optimal level negatively affects academic achievement (Gardner, 1985; Ehrman &
Oxford, 1995; Maclntyre et al., 1997). In other words, it is reasonable to expect students to worry about a
learning material. However, it should remain at a certain level. High or low anxiety negatively affects learning.
The critical point isto keep the anxiety at amoderate level (Sevim & Ozdemir Erem, 2013, p. 976).

This study aimed to determine the relationship between writing anxiety and students' writing self-efficacy who
learned Turkish as aforeign language. Accordingly, answers to the following questions were sought:

e  What isthe relationship between writing anxiety and writing self-efficacy of students who learn Turkish as
aforeign language?

e Isthere a significant relationship between the writing anxiety and self-efficacy of the students who learn
Turkish as aforeign language by language level?

e Isthere asignificant relationship between the students' writing anxiety and writing self-efficacy who learn
Turkish as aforeign language by gender?

2. Method
2.1 Research Design

The correlational (relational) survey model, one of the general survey model types, was preferred in the study.
The relational survey model is used to determine the presence and degree of co-change between two or more
variables (Fraenkel & Wallen, 2009). A survey model aims to describe a past or present situation and define a
subject, event, or object under its conditions (Karasar, 2009). The relational survey model, on the other hand, is
“used to determine the relationships between two or more variables’” (Blyukoztirk et al., 2014). The correlations
between variablesin relational survey models are examined in two ways: the type of correlation and comparison.
The correlation type determines whether and how the variables co-change. There are at least two variablesin the
comparison type, and groups are formed by one variable (independent variable) and examined whether thereisa
change in terms of the other variable (dependent variable) (Karasar, 2009).

2.2 Participants

The sample included 247 international students at B1 and B2 levels who learned Turkish as aforeign language at
the Turkish Education Application and Research Center of auniversity in Turkey.
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Table 1. Participants’ language levels

Level N %
Bl 151 59
B2 91 355
C1 14 55
Total 256 100

Asseenin Table 1, 151 participants were at the B1 level, 91 were at the B2 level, and 14 were at the C1 level.

Table 2. Information about the gender of the participants

Gender N %

Femae 139 54.3
Mae 117 457
Total 256 100

As can be seen in the table above, 139 were female, and 117 were male.
2.3 Data Collection Tools

In the study, The Writing Anxiety Scale for Learners of Turkish as a Foreign Language, developed by Sen and
Boylu (2017), was used to determine students’ writing anxiety who learned Turkish as aforeign language. There
were 13 items and two factors on the scale: action-oriented anxiety and environment-oriented anxiety. The
Writing Self-Efficacy Scale for Turkish Sudents who Learn Turkish was developed by Biyukikiz (2012) to
determine the students’ writing self-efficacy. The scale had 16 items and explained 56.85% of the variance.

2.4 Data Analysis

The study data were analyzed using SPSS 21.0 package programs. A normality test was performed to examine
whether the participants showed a normal distribution of writing anxiety and writing self-efficacy. The normality
test results are presented in Table 3 below.

Table 3. Normality test results

K olmogor ov-Smirnova Shapiro-Wilk

Statistic df P Statistic Df P
Writing Anxiety .087 256 .000 970 256 .000
Writing Self-Efficacy .056 256 .048 .985 256 .010

Blylkoztirk et al. (2009) state that if the sample is more than 50, the Kolmogorov-Smirnova test should be
performed, and if it is less than 50, the Shapiro-Wilk test should be preferred. Therefore, the data were analyzed
considering the Kolmogorov-Smirnova test results since there were 50 participants in the study group. According
to the Kolmogorov-Smirnovatest resultsin Table 3, the data did have a normal range (p < 0.05).

3. Findings
3.1 1s There a Significant Relationship Between Writing Anxiety and the Self-Efficacy of Turkish Learners?

The Spearman Correlation test results regarding the relationship between writing anxiety and writing self-efficacy
are shown in Table 4 below.

Table 4. Spearman correlation test results

Writing Anxiety Writing Self-Efficacy

Spearman’srho  Writing Anxiety Correlation Coefficient 1.000 .150*
P . .016
N 256 256
Writing Self-Efficacy Correlation Coefficient .150* 1.000
P .016 .
N 256 256
Note. * < 0.05.
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According to Ural and Kilig (2013, p. 244), if the correlation coefficient is between 0-0.29, the significance is
weak; if it is between 0.30-0.64, it is medium; if it is between 0.65-0.84, it is strong, and if it is between 0.85-, it
is powerful. As shown in Table 4, there was a weak and positively significant correlation between writing
anxiety and writing self-efficacy.

3.2 Is There a Sgnificant Relationship Between Writing Anxiety and Self-Efficacy of Turkish Learners by
Language Level?

The results of the Kruskal-Wallis test aiming to determine whether there was a significant relationship between
the writing anxiety and writing self-efficacy of Turkish learners their language level is shown in Table 5 below.

Table 5. Kruskal-Wallis H test results

Level N Mean Rank Sd X? P
Writing Anxiety B1 151 134.40 2 355 0.170
B2 91 116.91
c1 14 140.14
Writing Self-Efficacy B1 151 118.93 2 7.42 0.024*
B2 91 139.08
c1 14 162.96

As shown in Table 5, the Kruskal Wallis test results indicated no significant difference between the Turkish
learners scores from the writing anxiety scale and their language levels (p > 0.05). However, there was a
significant difference between the Turkish learners' scores from the writing self-efficacy scale and language
level (p < 0.05). The Post Hoc Games-Howell test results regarding the groups with a significant difference are
presented in Table 6 below.

Table 6. The Post Hoc Games-Howell test results

Level (1) Level (J) M ean Difference (1-J) SH p
Writing Anxiety B1 B2 1.441 0.920 0.263
C1 -0.592 1572 0.925
B2 Bl -1.441 0.920 0.263
Cl -0.203 1.650 0.449
C1 Bl 0.592 1572 0.925
B2 2.033 1.650 0.449
Writing Self-Efficacy B1 B2 -3.491 2177 0.247
C1 -6.535 5.354 0.461
B2 Bl 3.491 2.177 0.247
Cl -3.044 5.557 0.849
C1 Bl 6.535 5.354 0.461
B2 3.044 5.557 0.849

According to Table 6, there was no statistically significant difference in the Post-Hoc Games-Howell test results
to determine the significant difference between Turkish learners’ writing self-efficacy perceptions and language
levels.

3.3 IsTherea Sgnificant Relationship Between Writing Anxiety and Self-Efficacy of Turkish Learners by Gender?

The results of the Mann-Whitney U test, which was performed to determine whether there was a significant
relationship between the writing anxiety and writing self-efficacy of Turkish learners by gender, are presented in
Table 7.
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Table 7. Mann-Whitney U test results by gender

Gender N M ean Rank Total Rank U Value p
Writing Anxiety Femae 139 128.45 17854.50 8124.50 0.99
Male 117 128.56 15041.50
Writing Self-Efficacy Female 139 118.62 16487.50 6757.50 0.020*
Mae 117 140.24 16408.50

As seen in Table 7, there was no significant difference in Turkish learners’ writing anxiety scale scores by
gender (U = 8124.50, p > 0.05). However, a significant difference was found in Turkish learners’ writing
self-efficacy scale scores by gender (U = 6757.50, p < 0.05), which favored male students.

4. Conclusion, Discussion, and Recommendations

The study results indicated a significant positive relationship between writing anxiety and writing self-efficacy
of students who learned Turkish as a foreign language. This finding overlapped with several similar findings in
the literature. In this sense, Bandura (2010) stated that low self-efficacy in any activity led to one's feeling
inadequacy for completing that activity, and thus those people experience more anxiety than those with high
self-efficacy. Similarly, Senemoglu (2011) pointed out low self-efficacy as one of the primary sources of anxiety.
Arslan (2018) highlighted a moderate relationship between students' academic self-efficacy and writing anxiety
total scores.

There was no significant difference between the Turkish learners' scores from the writing anxiety scale and their
language level. In their studies, Iseri and Unal (2016), Oztirk (2012) and Ozsoy (2015) found no meaningful
difference between writing anxiety and grade level. Similarly, Akbulut (2016) concluded that the writing anxiety
of students learning Turkish as a foreign language did not differ significantly by language level.

There was no significant difference in the Turkish learners scores from the writing anxiety scale by gender.
Nevertheless, there was a significant difference in the Turkish learners scores from the writing self-efficacy
scale by gender. This difference favored male students. In their studies, Maden et a. (2015) and Akbulut (2016)
concluded that the writing anxiety of students learning Turkish as a foreign language did not vary by gender.
Tiryaki (2011) revealed that the writing anxiety of university students did not differ by gender.

Similarly, in their study Arici and Délek (2020) determined that the perceived level of writing self-efficacy did
not significantly differ by gender. Similarly, Pajares and Vaiante (2006) found that male and female students
had similar perceptions of writing self-efficacy. However, there are various findings regarding whether gender is
a significant variable in writing self-efficacy in the literature. Gecas (1989) stated that the effect of gender on
self-efficacy mainly differed due to age and family life and lost its effect on self-efficacy with the increasing age.
Individual factors such as past experiences, family structure, and socialization were also determinants in the
effect of gender on self-efficacy (cited in Arici & Ddlek, 2020, p. 1212).

Ozdemir and Erdem (2011) found that Turkish teacher candidates writing habits were high in the
sub-dimensions of obeying the spelling and punctuation rules and writing competence. They also determined that
the habit of using writing as a communication tool and as a literary genre was very low in the sub-dimensions of
using writing tracks. This finding proved that people became very anxious when they thought they would make
spelling and punctuation mistakes in writing. Therefore, it can be inferred that students' acceptance of using
writing to communicate and express themselves plays an essential role in decreasing their writing anxiety.

It iswell-known that students have high writing self-efficacy when they write about atopic of their interest (Hidi
et al., 2002). Successful experiences reinforce and improve self-efficacy perception. Thus, students should start
writing on the topics they can handle and are interested in (Melanlioglu & Demir Atalay, 2016).

A person becomes more active, effective, and successful as long as she can cope with anxiety. Aswriting is the
most critical tool for continuous self-expression, it becomes vital to eliminate any negative factors that affect
writing (Ardlan, 2018). According to Baris and Sen (2019), environmental anxiety was the primary source of
writing anxiety among those who learned Turkish as a foreign language, showing that those students were
influenced by their friends/peers, and teacher attitudes are critical for them.

It is vital to minimize and control writing anxiety. Therefore, the factors that affect writing anxiety should be
determined (Karateke Bayat, 2018). Young (1991) emphasized “in-class practices’ as the primary factors that
caused anxiety. Karakaya and Ulper (2011) stated that “the more in-class and out-of-class writing
activities/assignments teachers gave, the less writing anxiety students had.” Similarly, Uriin Karahan (2017)
indicated that students had more writing habits and perceived writing as a communication tool, the less writing
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anxiety they had. In other words, individuals with writing habits and who accept writing as communication have
less writing anxiety. Iscan (2015, p. 149) suggested that teachers frequently did writing activities without time
limitation to eliminate or minimize students writing anxiety; they could reinforce and encourage students
self-confidence in writing and choosing collaborative learning strategies in writing classes.
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