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The Relationship between the Perception of the Society Related
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According to Teachers’ Views

Ogretmenlerin Toplumdaki Ogretmenlik Meslegine Yonelik Algilar
ile Onlarnn Mesleki Motivasyonlar Arasindaki Iliski
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Abstract

There is a big difficulty for teachers in order to reach the desired aims, and teachers need motivation to do this
job properly. The aim of the study, which is managed in a quantitative approach, is to define the relationship
between how teaching profession is seen for society and perception of teachers’ professional motivation from a
teacher’s perception for both variables. And finally, analyses were made on how the teachers’ professional per-
ception from society predicts their professional motivation. The research has conducted on survey method. The
sample of the study was consisted of 545 teachers working in primary school, middle high school and high school
in the province center of Diizce. Both instruments used in the research (motivation of teaching and perception
of society related to teaching profession) developed by researchers and pilot application was also carried out.
As a result of the research, it was found that the professional perceptions of the teachers were in moderate level
and the professional motivations were relatively high. The correlation between the professional perceptions and
professional motivations of teachers’ is positive and intermediate level. It has been revealed that the perception
of the teaching profession of society was at a low level of the professional motivation of teachers. It is seen that
the low-level coefficient in path analysis was close to Pearson Correlation between occupational perception and
occupational motivation. According to teachers, the perception of the teaching profession in the society, has
been found to be the most predictor of “the profession and the value attributed to the profession” as one of the
subscales of the motivation scale. It is possible to say that as the value / importance assigned by the society to the
teaching profession increases, the motivation of the teacher will increase at a low level.
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Oz

Egitimin arzu edilen hedeflere ulasmasi konusunda 6gretmenlere biiyiik is diismektedir ve bu isi layikiyla yapabil-
meleri igin 6gretmenlerin motivasyona ihtiyaglari vardir. Nicel yaklagimla yiiriitiilen bu aragtirmada, 6gretmenlerin
bakis agisiyla, toplumda 6gretmenlik mesleginin nasil goriildigiine, bu alginin 6gretmenlerin mesleki motivasyonu-
nu ne derece etkiledigine ve dgretmenlerin toplum goziindeki mesleki algilarinin onlarin mesleki motivasyonlarini
ne derece yordadigna iligkin analizler yapilmistir. Arastirma, tarama modelinde betimsel bir calismadir. Calisma-
nin drneklemini, Diizce ili Merkez ilgesinde, kamuda gorevli ilkokul, ortaokul ve liselerde galisan 545 6gretmen
olusturmaktadir. Aragtirmada kullanilan her iki 6lgme araci da (mesleki algi ve mesleki motivasyon) arastirmacilar
tarafindan gelistirilmigtir. Aragtirma sonucunda, 6gretmenlerin mesleki algilarinim orta diizeyde, mesleki motivas-
yonlarnin ise gorece yiiksek diizeyde oldugu ortaya gikmustir. Ogretmenlerin mesleki motivasyonlari ile mesleki
algilar1 arasinda pozitif yonlii orta diizeyde korelasyon vardir. Ogretmen goriiglerine gore toplumun 6gretmenlik
meslegine iligkin algisinin, 6gretmenlerin mesleki motivasyonlarini yordama giiciiniin diisiik diizeyde oldugu ortaya
gikmustir. Yol analizinde ortaya ¢ikan diisiik diizeydeki katsaymin, mesleki algi ile mesleki motivasyon arasinda-
ki Pearson Korelasyonuna da yakin oldugu goériilmektedir. Ogretmen goriislerine gore toplumdaki 6gretmenlik
meslegi algisnin, motivasyon 6lgeginin alt boyutlarmdan en gok “meslegin 6zellikleri ve meslege atfedilen deger”i
yordadi@1 ortaya ¢ikmigtir. Ogretmen algisina gore, toplumun 6gretmenlik meslegine atfettigi deger / onem arttikca,
Ogretmen motivasyonunun diisiik diizeyde de olsa artacagini sdylemek miimkiindiir.
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English Version

Introduction

Today, each state must compete with the other states to expand and develop.
They need well trained citizens in order to survive in this competitive setting. In
addition to providing quality education to their citizens, the states would have
qualified man power and outshine than the others providing that they supply
their citizens with education which is modernized, high quality, critical, questio-
ning and scientific. In this sense, one of the most critical aspects of education is
teacher. The more productive, qualified, reproductive the teachers are, the more
successful their students will be and it will be possible that the projected educa-
tional goals will be attained.

Each individual and each professional would like to be respected by the soci-
ety and be valued. Teachers need such respect compared to the other professions.
It is not possible that students show respect when the society do not respect to
a profession. It is also so hard to maintain educational activities for years if the
students do not respect to their teacher or value him/her. Social status of their
profession, teacher’s character and various circumstances at schools influence
teacher’s professional achievements, in addition to deciding to do their profes-
sion voluntarily (Bursalioglu, 2000). There are essential differences between co-
untries with respect to teachers’ social status. A comprehensive study was carried
out by Varkey Gems Foundation (2013) on 1000 participants at 21 countries in
order to reveal the people’s attitudes towards teachers/their social status and
published as 2013 Global Teacher Status Index. Based on this study, teachers had
the highest status in People Republic of China while they had the lowest in Israel.
Teachers are respected far more in China, South Korea, Turkey, Egypt and Gre-
ece than in Europe and Anglo-Saxon countries (see Table 1).

Table 1
Teacher’s Respect Status Index Ranking

Country Index rank PISA rank (1 highest)
China 100 3

Greece 73.7 17

Turkey 68 19

South Korea 62 4

New Zealand 54 6

Egypt 49.3 No data

Singapore 46.3 1

Holland 40.3 7
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Table 1

Teacher’s Respect Status Index Ranking (Continued)
Country Index rank PISA rank (1 highest)
USA 38.4 12
UK 36.7 10
France 323 11
Spain 30.7 16
Finland 28.9 2
Portugal 26 14
Switzerland 23.8
Germany 21.6
Japan 16.2
Italy 13 15
Czech Republic 12.1 13
Brazil 24 20
Israel 2 18

Varkey GEMS Foundation. (2013). Teacher Status Index. London.

When Table 1 was analyzed, it was noticed that teachers from Turkey were
in the third in the respectability rank. In the study, China was ranked the first
with 100 points, Greece was the second with 73 points and Turkey was the third
with 68 points, had a better respectability score and left the countries which had
the highest PISA scores behind. There were significant differences between the
countries in terms of parents’ hoping their children to be teachers in the future.
For instance, the rate of such parents was 8% in Israel while 50% of the Chinese
parents supported their children to be prospective teachers. While this rate was
higher in the countries like Turkey, South Korea and China, it was lower in Isra-
el, Portugal and Brazil (Varkey GEMS Foundation, 2013). Another finding was
that the students’ respect rate to their teachers in Europe was lower compared
to Asian and Middle Eastern countries. Students’ respect rate in China to their
teachers is around 75% (OECD, 2008).

A remarkable aspect of the report by Varkey GEMS Foundation (2013) was
the lower educational performance (19 out of 21% countries) in spite of higher
respectability and status of teaching profession. The expected case normally is
having great achievements after working with devotion. In other words, it might
be supposed that a profession is respected due to its higher performance. Howe-
ver, it is hard to claim such a situation in Turkey. The findings of the study carried
out by Sunar (2015) in 32 cities on 2500 citizens titled “Work life in Turkey and
respectability of professions was given in the Table 2.
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Table 2
The Respectability of Professions Ranking in Turkey (first 20)

Rank PROFESSION AVERAGE RANK PROFESSION AVERAGE

SCORE SCORE

1 Med. Doctor 88,3 11 Pharmacist 75,79
2 Uni. Professor 83,32 12 Psychologist 75,55
3 Judge 82,17 13 Mechanical Eng. 75,26
4 Teacher 80,98 14 Gen. Manager 73,42
5 Dentist 79,5 15 Electrical Eng. 73,1
6 General 78,31 16 Lawyer 72,87
7 Governor 78,15 17 Research Asst. 72,84
8 Mil. Captain 77,9 18 Mayor 72,78
9 Ambassador 76,68 19 Civil Eng. 72,69
10 Architect 76,23 20 Petty Officer 70,73
Sunar (2015)

Seen in the Table 2, teaching profession ranked the 4" out of 126 professi-
ons with 80.98 professional respectability score. Corresponding with the similar
studies on the issue, it was concluded that —even though the teachers think that
they are not that much respected- teaching profession was a socially respectable
profession.

As education, lobour force and employment plannings have not been done
properly, since the time beginning from the Ottoman Empire to the new millen-
nium, appointing the university graduates without pedagogical formation back-
ground caused some kind of decrease respectability of teaching profession and
negatively contributed a kind of misperception like “become a teacher if you
cannot find any employment as a university graduate”. Such practices negatively
influenced the perceptions concerning teaching is a profession which requires
special training procedures. Due to ongoing employment policies, teaching pro-
fession has been open to the graduates of other fields, has become a profession
which might easily be accessed and has become a profession any university gra-
duate could be employed. Teaching has been turned into a profession like a gate
of hope for the ones who cannot find employment in their own field of expertise
(Eskicumali, 2002).

Teacher is the person who lights the way for his/her students, improves their
creativity, their self confidence, and research/discussion skills. However, negati-
ve aspects like defects in educational system, indifference of the parents, relati-
vely lower pays, not being valued by the society, physical inadequacies are of the
handicaps which make it difficult for the teachers to love their professions and
perform it in a productive way. Motivation is the thing giving prower to the teac-

288



Teaching Profession & Teachers’ Professional Motivation

her who struggles with such problems. Being motivated and maintaining his/her
motivation is vital for the teacher.

It is stated that the origin of the French and English word motivation -which
is another variable of the existing study- comes from the word “motive”. It is hard
to find the accurate equivalent for this concept (Eren, 2001, 251). Words like “in-
centive” or “arousal” could be used for the counterparts of the word “motive”.
Motivation is and individual’s thoughts, hopes, beliefs or shortly his/her desires,
needs and fears which set his/her in motion and which directs the behaviors (Orii-
cli and Kambur, 2008). Process of motivation is shown in the Figure 1 below:

NEED

Y

Y

Y

STIMULAT. BEHAVIOR SATISFACT.

Figure 1. Process of motivation.
Ozkalp and Sabuncuoglu (1995: 86)

Motivation is the process rousing a person’s acts and providing to perform
those acts in devotedly, willingly and with pleasure. Motivated people are willing
to behave in accordance with definite goals. With reference to this statement;
monitoring teachers’ economical, psyco-social needs and working atmosphere
closely, seeking for the ways of solving their problems would directly increase the
institutional performance and the prosperity of the system. Oncii (2012) states
that increase in their motivation might provide the teachers and students to be
more excited at school; Akbaba (2006) restates that motivation is the major fac-
tor helping them to face the problems at school and to love their profession. De
Jesus and Lens (2005) highlighted that teachers who are motivated to perform
their profession properly would do a great job to realize educational reforms,
implement necessary changes, so they would have the feeling of accomplishment
and happiness.

Motivation is divided into two groups as, external and internal motivation.
In external motivation, a person acts under the influence of external factors and
directed towards the desired behavior. Increasing employees’ pays, providing
economical profits, giving various rewards, offering some facilities like promoti-
on or paid holidays are of the examples of increasing factors of external motiva-
tion for employees (Saglam, 2007). As for internal motivation, people act based
on internal dynamics on their own without requiring any external motives. Cha-
racteristics like self-pride, desire to learn, willingness to be qualified, desire to be
improved, loving his/her job, interest and strong professional ethics, private value
system might increase the person’s internal motivation level (Saglam, 2007). The
feelings like interest and love are dominant in internal motivation, but in external
motivation there is desire to gain a definite goal (Ozdash and Akman, 2012: 74).

A lot of studies done before on the employees showed that there are strong
connections between their satisfaction, love for the job and being productive. In
order to realize desired motivational level, considering personal differences, be-
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ing aware of personal needs and using appropriate methods are essential factors.
Examining the studies on professional motivation, it is noticed that professional
motivation is interconnected with some other factors related to work life. Un-
sar (2011) concluded in the study which he examined tendency to quit job and
professional motivation that people who were not motivated to their jobs were
highly inclined to quit their jobs. Cakar and Ceylan (2005) concluded similar
findings in their study titled the influence of professional motivation on loyalties
of employees and their inclination to quit their job; moreover, they found out
that the employees who had lower motivation levels also had lower organiza-
tional loyalties. Park and Rainey (2012) inferred as the result of their research
that the ones with higher professional motivation had better social dialogue than
with the lower motivation levels. Each place of employment might have diverse
conditions which could corrupt motivation. Consequently, employees’ behaviors
and the reasons behind their behaviors must be known well to motivate them.
The reason why there are so many theories concerning motivation is that human
beings are complicated entities and it is hard to explain their behaviours on the
basis of only one reason or a theory (Sabuncuoglu and Tiiz, 2005).

Motivation and performance are quite interconnected as they both issue
person employees’ productivity. Motivation supports person’s achievement and
directly influence performance. Performance appears as personal results related
with organizational productivity. Being motivated is not sufficient alone to show
the desired performance. Onen and Tiiziin (2005) explained performance as a
result of togetherness of motivation and skill and formulated as below:

Performance = Skill x Motivation

Constant changes in educational policies; not being able to form clear, sig-
nificant and long-lasting political lines in education and not being able to get
the intended success rates; thinking that technological tools like computer and
internet would replace teachers are of the reasons which decrease respectability
of teachers’ deserve by the community. What is more, frequent negative news ap-
peared in the media and the misperceiving these exceptional situations as if they
are usual and happen occasionally would damage teachers’ respectability in the
society. The films broadcasted as TV series in the Turkish televisions concerning
school and students “Vurun Kahpeye” by Halide Edip Adivar, “Calikusu” by Re-
sat Nuri Giintekin and “Hababam Sinift” by Rifat Ilgaz which was also adapted
to the cinema typify idealistic teachers who devote themselves to their profession
(Yiiksel, 2015). On the other hand, as another TV series with school theme “Arka
Siradakiler” is one of the most popular TV series which had 193 episodes and
broadcasted in the Turkish televisions represented teachers by some kind of ne-
gative images (Kincal, Sahin, Tiizel, 2012). It might also be stated that Films and
TV series are of the facts which influence teachers’ professional respectability.
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The Purpose of the Research

The general purpose of this research is how the teachers working at pub-
lic schools (elementary, secondary and high school) perceive their profession in
the eyes of the society and how their perceptions influenced their motivation.
Teachers’ professional motivation generally correlated with the attitudes of the-
ir head, school atmosphere, students’/parents profiles and economical aspects.
Within the scope of this study, hypothesizing that social perceptions influence
the teachers’ motivation; teacher’ motivation is examined as dependent variable
and social perception is examined as independent variable. The problem state-
ment of the study is “how do the teachers’ views of the perceptions of the society
on the teaching profession predict the teachers’ professional motivation? The
answers are sought to the following questions:

1. How does the society perceive the teaching profession according to the
teachers’ views?

2. Are there any significant differences between the teachers’ views of per-
ception of the society regarding their profession based on the variables
like gender, age, subject they teach, school type and educational status?

3. What is the level of the teachers’ professional motivation?

4. Are there any significant differences between the teachers’ motivati-
onal level based on the variables like gender, age, subject they teach,
school type and educational status?

5. What is the statistical relation between the teachers’ views of the per-
ceptions of the society regarding teaching profession and the teachers’
professional motivation?

6. What level does the teachers’ views of the perceptions of the society on
the teaching profession predict the teachers’ professional motivation?

Method

In this part, the information is given regarding the research model, target
population and the sample of the study, development of the instrument to collect
the data, data collection and analysis of the data.

Research Model

Relational screening model is used in the existing research aiming to define
what level do the teachers’ views of perception of the society regarding their
profession predict the teachers’ professional motivation (Fraenkel and Wallen,
2009). Relational studies are the researches showing the level of changes betwe-
en two variables (Cokluk, Sekercioglu, Biiylikoztiirk, 2012).
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Target Population and Sampling

Target population of the study is comprised of the teachers working at ele-
mentary, secondary and high schools in Diizce. There are 4407 teachers working
in Diizce (2018) at schools from all categories. The sample of the study is limited
to the city center of Diizce and comprised of 545 teachers in total working at
public schools as; 13 elementary, 14 secondary and 7 high schools. The sample
schools are defined as a cluster using simple random sampling method. The num-
bers of the teachers participated to the study and the subjects they teach are as
given in the Table 3.

Table 3

The Subjects and Numbers of the Teachers Participating in the Study

Category Subject Number  Percentage  Total
Primary School and Primary School 136 24.9 159
Preschool Preschool 23 42
Numerical Math 44 8 106
Science 28 5.1
Chemistry 9 1.6
Biology 10 1.8
Physics 5 0.9
IT 10 1.8
Social Social Sciences 15 2.75 74
History 9 1.6
Geography 12 2.2
Philosophy 5 0.9
History of Art 1 0.18
Religious Culture and Ethics 19 35
Pyschological Counseling 13 2.4
Language Turkish 30 55 95
German 1 0.18
English 42 7.7
Literature 22 4
Art and Skills Art 10 1.8 53
Technology and Design 9 1.6
PE 24 4.4
Music 10 1.8
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Table 3
The Subjects and Numbers of the Teachers Participating in the Study (Continued)

Category Subject Number  Percentage  Total
Vocational Special Education 13 2.3 37
Furniture 1 0.18
Constructure 1 0.18
Ceramic 1 0.18
Clothing 5 0.9
Journalism 1 0.18
Religious Vocational School 8 14
Vocational Courses
Child Development 1 0.18
Graphics 3 0.5
Crafts 1 0.18
Accounting 1 0.18
Office Management 1 0.18
Not Stated the Subject 21 39 21
TOTAL 545

As can be seen in the Table 3, most of of the teachers participating to the
study are female teachers (56.5%), remaining ones are male teachers (43.5%).
As for the school types, majority of the teachers are from secondary schools
(33.2), elementary school teachers are in the second rank (31%). In the third
rank are teachers working at vocational high schools (18.7), the remaining part is
consisted of teachers from general high schools (17.1).

Instruments for Data Collection

The necessary data for the study is collected through implementation of two
scales. These scales are Professional Perception Scale and Professional Motivati-
on Scale. The scales are developed by the researchers. During the development
process of the scale, related literature is reviewed, considerations of teachers on
this issue are asked and item pool is formed. Then, the views of the academici-
ans who are the professionals in the field are taken for structural validity, pilot
practice is realized afterwards. During the development process of the scales,
both scales are implemented to 200 teachers teaching diverse subjects and wor-
king at different public-school levels. In order to find out about the validity and
reliability of the scales; factor analysis is done for the structural validity; internal
consistency coefficients are calculated for the reliability.

As the result of the analysis of pilot implementation of the Professional Per-
ception Scale, scale has just one stable factor. Total explained variance of the
scale is 33.62%, and Cronbach Alpha internal consistency coefficient is .91 and
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KMO value is calculated as .90. As the result of the analysis the number of the
items in the Professional Perception Scale is reduced to 26. There are 9 negative
statements in the items and the scale is implemented that way. It is a five-point
Likert scale.

As the result of the pilot implementation done for professional motivation
which is the other variable of the study, it is found out that the scale has five
subscales. The total explained variance is 66.05%, Cronbach Alpha internal con-
sistency coefficient is .95 and KMO value is .93. The items with lower factor loads
and cyclical items are excluded from the scale. The final state of the scale has 30
items and it is implemented. It is a five-point-Likert scale.

After the pilot implementation, validity and reliability analysis are repeated
as the result of the final stage. As consequence, similar values are seen as; KMO
value of the Professional Perception Scale is .93, Cronbach Alpha is .91, Eigenva-
lue is 8.29, total explained variance is 31.90%, and factor loads vary between .35
and .72. As for the Professional Motivation Scale; KMO value is .93 and factor
loads vary between .35 and .72. Values related with total explained variance and
Cronbach Alpha internal consistency coefficient are given in the Table 4:

Table 4
Analysis Values of the Professional Motivation

Subscales Eigenvalue Variance Cronbach
Explained (%) Alpha

Pleasure experienced by performing 10.49 17,59 .90
the profession

The characteristics of the profession 291 10.79 .79
and the appreciated value of the profession

Loyalty to the profession 1.82 10.78 81
Professional self-sacrifice and devotion 1.25 9.99 72
Contributions to the other people’s lives 1.13 9.59 78
Total 58.74 .94

Examining the Table 4, total explained variance of the Professional Moti-
vation Scale is 58.74 with its five subscales and this might be considered as an
acceptable level, reliability coefficient is seen to be quite high. It is acceptable
if the total explained variance is between 40% and 60% (Cokluk, Sekercioglu &
Biiyiikoztiirk, 2012). As a result of the final implementation, Cronbach Alpha
internal consistency coefficients of both of the scales are higher than .80, so it
might be stated that both of the scales do reliable measures.
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Findings
Descriptive statistics regarding the Professional Perception Scale is shown in the
Table 5. Taking these statistical results into consideration, social perception regarding

teaching profession is seen to be a bit higher than the average (X= 3.40); when con-
sidering 1 is the lowest, 5 is the highest and 3 is the average score.

Table 5
Average Scores and Standard Deviation of Professional Perception Scale Items

Statements / Items N X SS

1- The society is aware of the significance of teaching profession in s45 2,04 119
the development of the country.

2- Teacher is the ‘person who knows much’ in the eye of the 545 3.09 1.00

society.

3- I think the society considers my profession as “easily accessible

1 2
and effortlessly performed”. 45 3831/218° 102

4- People trust us and entrust their children in the care of teachers. 545 3.78 0.82
5- The society sees teaching as a “holy profession”. 545 3.14 1.02

6- I think there is a common conception in the society like “beco-

1 2
me a teacher at least if you cannot have a good profession”. 545 3587/242% 115

7- I think my views and considerations on any issue are valued due

. 545 3.35 0.87
to my profession.

8- I think we are “depreciated” in the eye of the society as our

number is too high. 545  3.341/2.66° 1.12

9- I think our profession is depreciated by the society as the stu-

1 2
dents learn many things easily with the help of the internet. 545 300%/3.00° 113

10- People think teachers are entitled to have a voice in their lives

after their parents. 4 3.08 1.03
11- I am appreciated by the others as I am a teacher. 545 3.61 0.87
12- I am respected due to my profession by my family and relatives. 545 3.76 0.87
13- The society despises our profession considering our earnings. 545 3.251/2.75% 1.07
14- T am respected by the parents of my students. 545 3.74 0.79

15- I think the society does not consider my profession as a “career
profession” due to implementations like substitute teachers
and giving right to pedagogical formation certificate to almost
all university graduates.

545 3.71'/2.30% 1.03

16- The society shows the teachers as an example of “role models”

for good human beings. 545 3:24 088
17- I th'mk 'the respectability an.d image rate of teaching profession 545 282 0.97
is high in the eye of the society.
18- I think the parents just allow the teachers except for themselves s45 311 102

to discipline their children.
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Table 5
Average Scores and Standard Deviation of Professional Perception Scale Items
(Continued)

Statements / Items N X SS

19- I think the society talks about the working hours and the length

1 2
of my holidays instead of the importance of the job I perform. 45 4300/1717 085

20- The people are aware that socially responsible, honest and
hardworking individuals are brought up with the help of the 545 3.30 0.94
teachers.

21- I think the society sees the teachers as a kind of educated

1 2
childminders. 545 3.50'/250% 1.02

22- I think my profession is considered as one of the credible ones
by the society.

23- The society sympathizes the teachers. 545 3.28 0.86

545 3.55 0.90

24- The parents are not aware that a teacher takes care of 30 child-
ren in the classroom while they think it is sometimes very hard 545 3.96'/2.042 0.99
to take care of their own child.

25- The society sees the teachers as the people who work patiently

and devotedly. 545 3.19 0.99
26- Teaghlng Professmn is c0n51der<?d is a profession which requi- s45 206 0.99
res “superior knowledge and skills”.
Total 545 340 036

(* ! Normally encoded; % Reversely encoded)

The following results are found when social perception regarding teaching pro-
fession is compared according to the teachers’ demographical characteristics such
as gender, age, teachers’ subject, teachers’ school type and educational status: Teac-
hers’ professional perception is significantly differed based on gender [t (543) = -2.62;
p<.05]. Considering the arithmetic mean, scores related with male teachers’ views
regarding social perception of teaching profession are higher than those of female
teachers (Male: X=3.04 > Female: X= 2.92). There is a positive correlation at a lo-
wer level between the teachers’ ages and their views of social perception on teaching
profession [r= 0.12]. There are also statistically significant differences between the
teachers’ views based on the subject they teach [F g 530 = 2.32; p< .05]. According to
the findings, teachers teaching vocational subjects have more positive views of social
perception than the teachers teaching arts and skills, numerical, pre-school/regular
elementary class and language; teachers teaching social subjects have more positive
views than the ones teaching language and numerical subjects.

Moreover, it is found out that there are statistically significant differences
between the teachers’ views based on the school type that they work [F 3, 541) =
4.78; p< .05]. According to the results the scores concerning secondary schools’
teachers’ views regarding social perception on their profession is lower than both
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general high school and vocational high school teachers’ scores. However, there
are not any statistically meaningful differences between the teachers’ views based
on their educational status [X? 2545 = 247, p > .05]. Descriptive statistics of the
subscales of the Professional Motivation Scale is shown in the Table 6.

Table 6
Descriptive Statistics of the Subscales of Teachers’ Professional Motivation Scale

Variable N X Sd
1- Pleasure experienced by performing the profession 545 431 050
2- Contributions to the other people’s lives 545 424 058
3- Professional self-sacrifice and devotion 545  4.07 0.53

4- The characteristics of the profession and the appreciated va- 545  3.57  0.75
lue of the profession

5- Loyalty to the profession 545 353 084
Total 545 401 048

When the results in the table 6 are examined: Arithmetic mean of the “pleasure
experienced by performing the profession” subscale is X = 4.31; Sd= 0.50; arithmetic
mean of the “contributions to the other people’s lives” subscale is X = 4.24; Sd= 0.58;
arithmetic mean of the “professional self-sacrifice and devotion™ is X= 4.07; Sd=
0.53; arithmetic mean of the “characteristics of the profession and the appreciated
value of the profession” is X = 3.57; Sd= 0.75; and arithmetic mean of the “loyalty to
the profession” is X = 3.53; SS= 0.84. It is found out that the subscale with the highest
score is “pleasure experienced by performing the profession” and the subscale with
the lowest mean score is loyalty to the profession. Averages of the total scores of the
teachers’ professional motivation scale are X=4.01; SS=0.48. Based on the findings
it might be stated that the teachers’ professional motivation is relatively high. In the
Table 7, ANOVA for repeated measures of subscales of the teachers’ professional
motivation scale are given:
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Table 7
ANOVA for Repeated Measures of Subscales of the Teachers’ Professional
Motivation Scale

Source of  Sumof  df Mean of F p Significant
Variance Square Square Difference

Between 677.58 544  42525.81 322.68 0,000 1-2 2-3 34

Cases 4.5

Measure 298.12 4 74.53 13 24 35
Error 502.59 2176 0.23 14 25
Total 147830 2724 1-5

Considering the findings in the Table 7, there are significant differences between
the subscales [F, 1,5 = 322.7; p< 0.01]. So it might be stated that the difference
between all the subscales are meaningful. Taking the arithmetic means into account,
the subscale titled “pleasure experienced by performing the profession” has the hig-
hest average (X = 4.31); then, “contributions to the other people’s lives” comes as the
second highest subscale (X = 4.24); thirdly, we see “”’professional self-sacrifice and
devotion” subscale (X = 4.07); “the characteristics of the profession and the apprecia-
ted value of the profession” is the fourth in the rank concerning the average score (X=
3.57); “loyalty to the profession is the last one in the rank of average score (X = 3.53).

The findings concerning the question if the teachers views’ on professional
motivation differ based on their gender, age, subject they teach, school type that
they work, and educational status are as the following: the teachers’ gender ma-
kes statistically significant difference in the “pleasure” subscale of the teachers’
professional motivation scale [t(543) = 4.38; p<.05]. It might be expressed that
female teachers (X = 4.39) take more pleasure while performing their jobs com-
pared to their male (X = 4.21) counterparts. There is also statistically significant
difference in the “loyalty” subscale of the professional motivation scale based on
the gender [t (543 = 2.16;p < .05]. Considering the average scores of arithmetic
mean the female teachers (X = 3.60) have higher scores in the “loyalty” subscale
than the male teachers (X = 3.44). Besides, there is statistically significant diffe-
rence in the “contribution” subscale of the professional motivation scale based
on the gender [t (543) = 334 p< .05]. Considering the average scores of arithmetic
mean the female teachers (X= 4.31) have higher scores in the “contribution”
subscale than the male teachers (X = 4.14). The result of the Spearman Corre-
lation analysis between the teachers’ professional motivation and their ages is
shown in the Table 8.
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Table 8
Spearman Correlation Analysis Between the Teachers’ Professional Motivation and
their Ages

1 2 3 4 5 6
Variables
1- Age 1 -0.09%* 0.003** -0.15** -0.14** -0.11**
2- Pleasure 1 0.48**  0.51** 0.58** 0.70**
3- Value 1 0.57**%  0.41** 0.48**
4- Loyalty 1 0.28**  (0.43**
5- Self-Sacrifice 1 0.53**
6- Contribution 1

n =545, *p<.05, ** p<.01

As can be seen in the Table 8, there is negative weak correlation between the
teachers’ ages and “pleasure” subscale [r= -0.09]; there is positive weak corre-
lation between their ages and “value” subscale [r=0.003]; there is negative weak
correlation between their ages and “loyalty” subscale [r= -0.15]; here is negative
weak correlation between their ages and “self-sacrifice” subscale [r= -0.14]; and
here is negative weak correlation between their ages and “contribution” subscale
[r=-0.11].

There is statistically significant difference based on the subjects that the te-
achers teach and “the pleasure they take while they perform their profession”
which is the first subscale of the teachers’ professional motivation scale [F(e,sss)
= 2.05; p<.05]. According to the findings, elementary school teachers and presc-
hool teachers (X = 4.40) take more pleasure in their profession than the teachers
teaching social subjects (X= 4.20). There is also significant difference based on
the subjects in the professional self-sacrifice and devotion subscale [F g 550)=
2.07; p<.05]. Based on the findings, elementary and preschool teachers’ average
professional self-sacrifice and devotion scores are higher than the teachers of
language and numerical subjects. On the other hand, there are not any significant
differences between the subscales like contribution to the other people’s lives,
loyalty to the profession and the characteristics of the profession and the appre-
ciated value of the profession based on the teachers’ subjects.

According to one way factor analysis (ANOVA) results displaying if there
are any significant differences between the professional motivations of the teac-
hers participating in the study based on the school types, there is significant dif-
ference between “the pleasure experienced by performing the profession” based
on the school type [F(3,5 4y = 4.44; p<.05]. Considering the findings, the pleasure
that general high school teachers take is lower compared to elementary scho-
ol teachers, preschool teachers, secondary school teachers and vocational high
school teachers. There is statistically significant difference between the loyalty to
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the profession based on the teachers’ school type [F(3,5 a1y = 4.94; p< .05]. Consi-
dering the findings elementary school teachers are more loyal to their profession
compared to the general high school teachers; vocational high school teachers
are more loyal to their profession compared to both secondary and general high
school teachers in terms of professional motivation.

Due to the noticeable differences between the numbers of the teacher gro-
up, nonparametric statistics is used to see if there are significant differences bet-
ween the professional motivation of the teachers and their educational status.
Kruskal Wallis (KW) test is used for this purpose and the results are as below:
Among the subscales of the teachers’ professional motivation, there is significant
difference between only “loyalty to the profession and the teachers’ educational
status [x2, 545 = 6.29; p<0.05]; that is, the associate degree graduates are more
loyal to their profession than the ones who have graduate degree. In the Table 9,
results of Pearson correlation coefficient analysis between the teachers’ professi-
onal perceptions and their professional motivation are given:

Table 9
Pearson Correlation Coefficient Analysis Between the Teachers’ Professional
Perceptions and their Professional Motivation

1 2 3 4 5 6
Variables
1- Professional Perception 1 0.18** 0.51** 0.32%*  0.14**  0.17**
2- Pleasure 1 0.47%* 0.51**%  0.57**  0.70%*
3- Value 1 0.59%*%  041%*  0.47**
4- Loyalty 1 0.28**  0.44**
5- Self-Sacrifice 1 0.52%*
6- Contribution 1

n =545, *p<.05, ** p<.01

In the Table 9, the results of Pearson correlation coefficient analysis are
given which is done to check if there is a significant relationship between the
teachers’ professional perceptions and their professional motivation. Positive
weak correlation between “professional perception” and “pleasure experienced
by performing the profession [r=0.18]; positive intermediate correlation betwe-
en “professional perception” and “the characteristics of the profession and the
appreciated value of the profession” [r=0.51]; weak positive correlation between
“professional perception” and “loyalty to the profession” [r=0.32]; weak positive
correlation between “professional perception” and “”’professional self-sacrifice
and devotion” [r=0.14]; positive weak correlation between “professional percep-
tion” and “contribution to the other people’s lives [r=0.17] are found. According
to the results of Pearson correlation coefficient analysis which is done to check
if there is a significant relationship between the teachers’ professional percepti-
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ons and their professional motivation, intermediate correlation is found between
“professional motivation and “profession perception” [r= 0.35]. Thus, it might
be stated that as the teachers’ perception gets higher/increases, their motivation
increases as well.

The diverse analysis are done regarding the regression between the indepen-
dents variable of the study which is “social perception on teaching profession”
and the independent variable which is “teachers’ motivation”. As the first analy-
sis (Figure 2), a dependent and an independent variable are included into the
model, higher score shows higher motivational level. The other model (Figure 3)
is the analysis which includes an independent variable and a dependent variable
with five diverse subscales. The results of the path analysis are given in the Figure
2 regarding the regression between “social perception on teaching profession”
which is unidimensional and “teachers’ motivation” as a latent variable.

As it could be seen in Figure 2, factor loadings of the indicators in the pro-
fessional perception scale vary between .25 and .77 and they are moderate; mo-
reover, higher correlation values between .60 and .89 are seen between the sum
of the motivation scale and its subscales. Correlation coefficients from latent
professional perception variable to the indicators and t values from motivation
latent variable to the subscales are all seen to be significant. Fit indices concer-
ning the model are given in the Table 10.

Figure 2. The result of path analysis regarding the prediction of social perception of
teaching profession through total scores of the subscales of teacher motivation.
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Table 10
Fit Index Values of the First Model on Prediction of Teacher Motivation

X2 DF | P-Value | CFI | NFI | AGFI | IFI | GFI | SRMR | RMSEA
2511.52 | 433 0.000 ] 093|091 | 0.74 | 093 | 0.77 0.08 0.09

As it could be seen in the Table 10, weak fit coefficient is found as X2/ df =
5.8. Additionally, CFI, NFI, IFI, SRMR and RMSEA give acceptable fit indices,
AGFT and GFI give weak fit indices. Considering all the values between the mo-
del and the data it might be stated that the model has acceptable indices.

Taking the values in the Figure 2 into consideration, it is found out that stan-
dardized coefficient between teacher perception and teacher motivation is as A
= (.24, weak and positive. Based on the results, a unit increase in the social per-
ception concerning the teaching profession would cause .24 point increase in the
teachers’ motivation. Regression equalization regarding the model is as follows:

Motivation = 0.24 * Professional Perception, Error Variance = (0.94; R2 =
0.05

The perception of the society (or social perception in other words) which is
the independent variable explains 5.6% of the variance. It is possible to say that
the explanation rate of the produced model for the independent variable is low.
The second model analysis related with path analysis is unidimensional and on
the prediction of social perception regarding teaching profession of the teacher
motivation directions. The results of the path analysis are given in the Figure 3.

As it can be seen in the Figure 3, the indicators in the professional percepti-
on scale vary between .25 and .76 the values are reasonable; besides, factor loads
of subscales of motivation scale and the indicators are between .59 and .84.; they
are highly correlated. Considering factor loads of the items of the subscales for-
ming professional motivation, it appears that the items of pleasure subscale are
between .59 and .84; items of the contribution subscale are between .64 and .76;
items of the loyalty subscale are between .60 and .79; items of the value subscale
are between .58 and .76; items of the self-sacrifice subscale are between .68 and
.70. These values show that subscales have a major role in forming the main
variable.

Regarding the values in the Figure 3, the variable which ideally predicts the
dimensions of social perception on teaching profession and teacher motivation
is the “characteristics of the profession and the appreciated value of the profes-
sion” (X = 0.65), “loyalty to the profession” follows this subscale; then “contri-
bution to the other people’s lives” (X = 0.31) and “pleasure experienced by per-
forming the profession” (X = 0.30) come with similar coefficients. The last one is
“self-sacrifice and devotion” (X = 0.26). Regression equation regarding each of
the subscale included in the model and independent variables is as the following:
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PLEASURE= 0.30 * Professional Perception, Error Variance = 0.91; R?
= 0.08

CONTRIBUTION= 0.31 * Professional Perception, Error Variance = 0.91;
R2 = 0.09

LOYALTY= 0.36 * Professional Perception, Error Variance = 0.87; R? =
0.13

VALUE= 0.65 * Professional Perception, Error Variance = 0.57; R? = 0.43

SELF-SACRIFICE= 0.26 * Professional Perception, Error Variance =
0.93; R? = 0.07

Social perception on teaching profession, which is the independent variable,
explains the dependent variables which are the subscales of teacher motivation
as; 1) 8.8% of the variance in “pleasure experienced by performing the profession
ii) 9.4% of the variance in “contribution to the other people’s lives™ iii) 13% of
the variance in “loyalty to the profession” iv) 43% of the variance in “the charac-
teristics of the profession and appreciated value of the profession” v) 7% of the
variance in “professional self-sacrifice and devotion”. It is concluded that this
model formed to explain the dimensions of the teachers’ professional motivation
through social perception regarding teaching profession explains more variance
than the previous model.

Figure 3. The result of path analysis regarding the social perception of teaching
profession’s prediction of subscales of teacher motivation.
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It appears that both the correlation coefficients from latent variable of the
professional perception scale through the indicators and relational t-values from
the motivation scales through the subscales are all significant. Fit indices regar-
ding the model are given in the Table 11.

Table 11
Fit Index Values of the Second Model On Prediction of Teacher Motivation

X? DF | P-Value |CFI |NFI | AGFI |IFI |GFI |SRMR | RMSEA
7337.72 | 1479 | 0.000 0.92 10.90 |0.65 0.92 |0.67 |0.14 0.08

Seen in the Table 11, X2/ df = 4.96, coefficient of concordance is weak. Addi-
tionally, CFI, NFI, IFI and RMSEA show acceptable fit indices, while RMSEA,
AGFI and GFI show weak fit indices. Considering all the values between the
model and data, it might be stated that the model has acceptable indices.

Results, Discussion and Suggestions

The findings and discussions based on the findings are presented under six
sub-problems.

The Findings Related with How the Teaching Profession is Perceived by the Society
Jrom the Teachers’ Point of Views

When we take total arithmetic mean of the perception scale into considera-
tion (X = 2.98), the perceptions of the teachers on how the society see teaching
profession is at a “moderate” level. The item with the highest score in the percep-
tion scale is “I think the society talks about the working hours and the length of
my holidays instead of the importance of the job I perform.” 61% of the teachers
who participated to the study by TEDMEM (2014) agreed to the statement “the
reason why the society idealizes teaching profession is because of the social per-
ception related with the consideration of working hours and holidays instead of
professional respectability”. Once again teachers responded to the question like
“How do the teachers perceive their profession?” asked in TEDMEM (2014)
study as; they perceived their profession positively but they see the perception of
the society in a negative way and it was found out that the teachers’ perception
and social perception are not parallel with each other.

The item with the highest average score regarding how the teachers see so-
cial perception of teaching profession is “People trust us and entrust their child-
ren in the care of teachers”. While the trust rate for the teachers was 86.2%,
the rate was decreased to 74.2% in the research by BAREM (2015). However,
the situation might just be the opposite when the same question is asked to the
teachers. 83.9% of the teachers emphasized that social status decreased in time
in Ozpolat’s (2002) study. Similarly, 87% of the teachers stated that social status
of teaching profession is low in Ulutag’s (2017) study. It was noticed in Egitim-
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Bir-Sen’s (2004) study that the teachers were quite pessimistic about the respec-
tability of the profession perceived by the society and the administrators. In that
study, 90.7% of the teachers who thought that Ministry of National Education
did not appreciate them decently and this rate was quite high. 88.9% of the te-
achers thought that the society did not appreciate them adequately. In another
study comparing Turkish and Pakistani teachers (Ilgan, Aslanargun, Kilig, Sha-
ukat, 2018), it was found out that Turkish teachers had the perception that the
society and upper managers of the state appreciated them moderately. In anot-
her research carried out by Egitim-Bir-Sen (2008), the teachers commented that
the society did not consider teaching profession as a respectable one. According
to the findings of TALIS (2013) international survey by OECD, 69.1% of the
teachers participated in the study reclaimed that teaching profession was not
valued in the eye of the society. What is more, generally the teachers considered
that there was a decrease in the social value of their profession. In the study of
Egitim-Bir-Sen (2017) the teachers who were thinking of quitting their jobs gave
the reason for such a decision that teaching lost its reputation.

Furthermore, 68.2% of the teachers who participated to the survey done by
Egitim-Is Bursa division (2017) stated that they could their profession if they had
found a better job, 98.44% stated that the prestige of the profession discredited
in time. Biiyiikses (2010) concluded that discretion of the profession influenced
teachers’ motivation in a negative way. Likewise, Ada, Akan, Ayik, Yal¢in and
Yildirim (2013) found out that perception of decrease in the respectability of the
profession, teachers’ not trusting the actions they perform, teachers’ feeling as
if they were despicable were of the factors reducing classroom teachers’ motiva-
tion. It might be claimed that findings of the related studies had similar results.

The Findings Related with How the Teaching Profession is Perceived by the Society
Jrom the Teachers’ Point of Views Based on the Variables Like Gender, Age, Subject, School
Type and Educational Status

Social perception levels of male teachers are found to be higher than female
teachers in the study. Karaman’s and (2008) and TEDMEM’s (2014) findings
indicated that female teachers had more positive perceptions about their pro-
fession compared to male teachers. Considering the relation between age and
professional perception; there is positive weak relation between these two vari-
ables. In TEDMEM’s research, professional perception of the teachers was seen
to increase in a positive direction in time (together with the seniority).

As for the relationship between the subject and professional perception, the
teachers teaching vocational subjects have the highest professional perception
scores; the teachers teaching subjects related with language and numerical scien-
ces have the lowest level of professional perception. Possible reasons for such a
result might be vocational subject teachers’ acting as a person who provides their
students to learn by doing or because they see the courses they teach are practical
and serving their purpose in real life. Thus, they might have a more positive per-
ception of teaching profession. Considering the relationship between school type

305



Abdurrahman Ilgan & Hasan Ceviz

and professional perception; it is found out that teachers working at vocation
high schools have the highest; secondary school teachers have the lowest average
scores. This might be because of the socio-economic circumstances of vocational
schools, at such ambient the teachers might be respected more. Ozpolat (2002)
found out in his study that as the parents’ educational levels increased the respect
and value for the teachers decreased.

The Findings Related with the Teachers’ Professional Motivation

With regard to the total arithmetic mean (X = 4.01), the level of the teac-
hers’ motivation is relatively high. The finding might show the fact that even if
the social perception of the teaching profession is not high, the teachers love
their profession and they would like to perform their job as good as they can do.
In some other previous studies depicting the teachers’ and managers motivatio-
nal levels; Giileryiiz (2007) found the teachers’ motivation levels to be X =3.06;
Celik (2015) found the teachers’ motivation levels to be X = 3.53; Iren found
the teachers’ motivation levels to be X = 3.82; they were all a bit higher than the
average level but lower than the existing study.

The highest score between the negative items of the motivation scale has (the
lowest one when it is reversely encoded) “I do not like my children to be teachers in
the future” Considering the arithmetic mean, the teachers would like their children
to be teachers in the future at an average level. In Egitim-Bir-Sen’s (2008) study,
60% of the teachers did not like their children to be a teacher in the future. In
TEDMEM'’s (2014) only 1/5 of the teachers liked their children to be teachers. The
related studies could be said to be in parallel with the findings of the study.

“Pleasure experienced by performing the profession” has the highest score
in the subscales of motivation; the item with the lowest score is “loyalty to the
profession”. Considering the arithmetic mean of the subscales of the motivation
scale, it might be stated that the teachers take pleasure by performing their jobs
at a higher rate; however, loyalty to the profession (even if it is above the avera-
ge) is the subscale with the lowest average score and it is notable.

The Findings Related with the Teachers’ Professional Motivation Levels Based on the
Variables Like Gender, Age, Subject, School Type and Educational Status

Considering the relationship between the teachers’ professional motivation
based on the gender variable; there are significant differences on behalf of the
female teachers. It is found out that the female teachers have higher motivation
levels than the male teachers. In Yildiz’s study, the female teachers’ internal mo-
tivation level was found to be higher than the male teachers in the “satisfaction”
subscale. The finding is in consistence with the findings of “the pleasure” subs-
cale. Giileryiiz (2007) and Polat (2010) found out in their study that the female
teachers’ motivation levels to be higher than male the male teachers; conversely,
Vural (2016) found out that the male teachers had higher motivation. Consi-
dering the relationship between age and the teachers’ professional motivation,
there has been relationship at a lower level between the subscales of motivation
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and age. Based on the findings, it might be stated that the value attributed to
teaching profession gets higher as the teachers get older; however, the pleasure
taken from the profession, loyalty to the profession professional self-sacrifice
and devotion and contributions to the other people’s lives decrease in time.

The teachers working at elementary schools (regular classroom teachers
and preschool teachers) have the highest scores of arithmetic means in the “ple-
asure experienced by performing the profession based on the school type. In the
“Value” subscale, elementary school teachers have higher level of appreciation
compared to secondary school teachers. Also, vocational high school teachers
value their profession more than the primary school teachers. In the “Loyalty”
subscale, elementary school teachers have higher level of loyalty compared to
general high school teachers; vocational high school teachers have higher level
of loyalty compared to secondary and general high school teachers. Moreover,
there is significant relationship in the “loyalty” to the profession based on educa-
tional status. Teachers with associate degree are the first, teachers with master’s
degree are the second and teachers who have graduate degree are the last ones
in terms of loyalty.

Kurt (2013) stated according to the findings of the study that motivation
of the associate degree graduates are higher than that of undergraduate and
master’s degree; Celik (2015) found out that motivations of the teachers with
master’s degree were higher than undergraduate degree graduates. These fin-
dings are consistent with the study.

The Findings Related with the Relationship between the Social Perception on Teac-
hing Profession and the Teachers’ Professional Motivation Based on the Teachers’ Views

As the result of the study, there is positive and relatively weak relationship
between the teachers’ perceptions on their profession and professional motivati-
on. Considering all the subscales of the motivation variable, the highest level of

relationship is between “professional perception”, “characteristics of the profes-
sion” and “the appreciated value of the profession” (at a moderate level).

Avci (2015) found in the study that there was negatively significant relations-
hip between the teachers’ motivation level and level of experiencing mobbing. Iren
(2015) concluded that there was a strong relationship between the perception of
organizational justice and motivational level. Giileryiiz (2007) stated that there was
significant positive relationship between the teachers’ perception of organizational
trust and professional motivation. Emirbey (2017) found there was positive relati-
onship at a moderate level between the teachers’ views on their managers’ ethical
leadership behaviors and the teachers’ motivation. Isik (2016) restated that there
was weak but positive relationship between the school managers’ charismatic lea-
dership behaviors and the teachers’ professional motivation. Tezer (2015) inferred
that there was moderately positive relationship between the teachers’ organizatio-
nal citizenship behaviors and their professional motivation.

Reviewing the related literature, teachers’ professional motivation has been
analyzed together with various different variables. The relationship between the
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motivation and income, attitudes towards the profession, organizational culture,
management style, positive perception, different rewards, mobbing and anxiety,
exhaustion, students’ success rates, discipline problems, educational transforma-
tion, organizational culture, relations with the collogues and so forth. It has been
noticed that the teachers’ motivation are influenced by many diverse variables
instead of being influenced only one.

As aresult of the literature review; although the teachers’ professional moti-
vation has been analyzed together with a lot of variables, there are not adequate
number of studies on the relationship between the professional motivation and
the social perception. Due to the the fact that the study is an original one; not
having the chance of comparing it with the similar studies in the literature is one
of the constraints of the study.

The Findings Related with How the Teachers’ Views of the Social Perception on Teac-
hing Profession Predicts the Teachers Professional Motivation

According to the path analysis showing the prediction power of the social
perception of teaching profession of their professional motivation, there is weak
relationship (X =0.24) between the two variables. This nominal coefficient is
close to Pearson Correlation (r=0.35) between the professional perception and
professional motivation.

The social perception regarding teaching profession predicts more of “the
characteristics of the profession and appreciated value of the profession” as a
subscale. It is possible to state that as the value/importance attributed to the
teaching profession by the society increases, the teachers” motivational level will
increase (even if it is at a lower level).

The issue is no merely the teachers’ feeling well when their social status is
decent. It would be hard for the students to see their teachers as the authority
in the classroom and mind their advice when the students witness unfavorable
rumors about their teachers, watching the teachers’ being humiliated in some
TV series or being beaten by some people in the news. The way that the teachers
perceive of his/her profession and the attitudes formed as a result of the percep-
tion might direct them to perform their job fondly. The teacher’s perceptions and
their expectations might directly influence the system. It is an essential issue for
education. The success of the educational system depends on the teachers as well
who will implement the planned actions. It must be remembered that the quality
of the system cannot go beyond the quality of the teachers in any system.

Suggestions

The perceived status of the teachers in the society might shape their per-
formance and their success while doing their jobs (Akyiiz, 2006). Based on the
findings of the study following suggestions are proposed:
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Depending on the positive relationship between the teachers’ motiva-
tion and their professional perception, it might be proposed that their
perceptions of their profession could be improved in a positive way in
order to improve their professional motivation.

It might be suggested that the negative relationship between the te-
achers’ ages and “professional loyalty”, professional self-sacrifice and
devotion”, contribution to the other people’s lives” which are the subs-
cales of the professional motivation.

It is found out that the male teachers have higher average scores of
social perceptions on teaching profession compared to the female teac-
hers; the reasons for such difference could be suggested.

It might be suggested that the reasons could be investigated why the
secondary school teachers have lower average score than both general
and vocational high school teachers.

The reasons could be investigated why the male teachers have lower
scores than the female ones in some of the subscales of the professional
motivation scale.

It might be suggested that the reasons could be investigated why the
general high school teachers have lower average score of professional
loyalty subscale of motivational scale than both elementary and vocati-
onal high school teachers

Making an improvement in the economic conditions of the teachers as
having relatively low income from the teachers’ point view might nega-
tively influence professional perception.

It might be suggested that some studies could be done in order to imp-
rove the social misperceptions about the length of the teachers’ holiday
according to the teachers’ points of view.

Publications and broadcasts which humiliate the teachers’ respectabi-
lity could be restricted

Setting up special criteria during the entrance process of the career or
enacting teaching profession law might contribute to remove the mis-
conception like teaching profession could be done by every person and
it is a simple kind of job.

Teachers should mind their acts, personal relations, values, clothing, way
of speaking, they should be good role models for the others and avoid
from misbehaviors; they might build a better social image in this way.

Deterrent punishments could be given for all kinds of violent behaviors
against teachers.

The teachers whose motivations are below the desired level could be
helped to transfer to another public body.
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Tiirkce Siiriim

Giris

Giintimiizde tlkeler biiylimek ve gelismek icin diger tilkelerle rekabet et-
mek zorundadirlar. Bu rekabette ayakta kalmak adina devletlerin iyi egitim al-
mis vatandaglara ihtiyaglar1 vardir. Tiim diinya iilkeleri vatandaglarina egitim
hizmeti vermekle birlikte; dnemli olanin ise ¢aga ayak uyduran, kaliteli, elestirel,
sorgulayici, bilimsel egitim verilmesidir. Bu durumunda, tilkeler nitelikli insan
giicline sahip olacak olup, kiiresel rekabette One gecebileceklerdir. Belirtilen
baglamda, egitimin kalitesini belirleyen en dnemli unsurlarin baginda 6gretmen
gelmektedir. Ogretmenler ne kadar verimli, kaliteli, iiretken olursa yetistirdikleri
ogrenciler de o kadar basarili olacaktir. Bu sayede hedeflenen egitim diizeyine
ulagmak miimkiin olabilecektir.

Her insan, her meslek sahibi kisi toplum goziinde saygin olmak, degerli ol-
mak ister. Ogretmenler ise bu sayginhga diger mesleklere gore daha fazla ih-
tiya¢ duyar. Toplumun saygi gostermedigi bir meslege toplumdan farkli olarak
ogrencilerin saygi gostermesi beklenemez. Ogretmenine saygi gostermeyen,
onu degerli gormeyen 6grencilerle de yillar siren egitim-6gretim faaliyetleri-
ni siirdiirmek cok giictiir. Ogretmenlerin mesleklerindeki basarisina, meslegi
isteyerek secmelerinin yaninda, mesleginin sosyal statiisii, 6gretmenlerin ken-
di kisiligi ve okullardaki cesitli sartlar da etkili olmaktadir (Bursalioglu, 2000).
Ogretmenlerin toplum icindeki statiileri konusunda iilkeler arasinda Gnemli
farkliliklar goriilmektedir. Ogretmenlerin statiilerinin karsilastirilmasina yonelik
kapsamli ve biiyiik bir calisma, Varkey GEMS (2013) Vakfi aracilifiyla 21 ilke
olgeginde 1000 katilimer ile halkin 6gretmenlere yonelik tutumlarini / statistint
ortaya cikarmak amaciyla yapilmig ve “2013 Global Ogretmen Statiisii Endek-

” olarak yayimlanmistir. Arastirmaya gore: Ogretmenler en yiiksek statiiye Cin
Halk Cumbhuriyeti’nde, en diisiik statiiye ise Israil’de sahiptir. Cin, Giiney Kore,
Tirkiye, Misir ve Yunanistan’da insanlar 6gretmenlere diger Avrupa ve Anglo
Sakson iilkelerinden ¢ok daha fazla saygi gostermektedir (bkz. Tablo 1).

Tablo 1
Ogretmen Sayginlik Statiisii Endeksi Stralamasi

ULKE ENDEKS SIRALAMASI PISA SIl}ALAMASI
(1 EN YUKSEK)

Cin 100 3

Yunanistan 73.7 17

Tiirkiye 68 19

Giiney Kore 62 4

Yeni Zelenda 54
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Tablo 1
Ogretmen Sayginlk Statiisii Endeksi Stralamast (Devami)

ULKE ENDEKS SIRALAMASI PISA SIl}ALAMASI
(1 EN YUKSEK)

Misir 49.3 Veri yok

Singapur 46.3 1

Hollanda 40.3 7

ABD 38.4 12

Birlesik Krallik 36.7 10

Fransa 323 11

Ispanya 30.7 16

Finlandiya 28.9 2

Portekiz 26 14

Isvicre 23.8 8

Almanya 21.6 9

Japonya 16.2 5

Italya 13 15

Cek Cumhuriyeti 12.1 13

Brezilya 24 20

Israil 2 18

Varkey GEMS Foundation. (2013). Teacher Status Index. London.

Tablo 1 incelendiginde, Tiirk 6gretmenlerin sayginlik siralamasinda ticiinct
sirada oldugu goriilmektedir. Cin’in 100 puanla birinci, Yunanistan’in 73 puanla
ikinci ¢iktigl arastirmada, Tirkiye 68 puan alarak, ortak smavlarda en iyi
performans gosteren tlkeleri, sayginlik siralamasinda geride birakmistir. Anne
babalar (veliler), cocuklarin ileride 6gretmen olmalarini istemeleri bakimin-
dan iilkeler arasinda biiyiik farkliliklar goriilmektedir. Ornegin, bu oran Israil’de
sadece % 8 oranindayken, Cin’de ebeveynlerin % 50’si ¢ocuklariin ileride 6g-
retmen olmalarii desteklemektedir. Tiirkiye, Giiney Kore ve Cin’de bu oran
diger iilkelere gore yiiksek olmasina karsin, Israil, Portekiz, Brezilya gibi iilke-
lerde bu oran diisiik seviyededir (Varkey GEMS Vakfi, 2013). Bagka bir sonuc
ise Avrupa’da, 0grencilerin 6gretmenlerine saygl gosterme orani, Asya ve Orta
Dogu iilkelerine gore diisiik olmasidir. Ogrencilerin 6gretmenlerine saygi goster-
me oranlar1 Cin’de % 75 civarindadir (OECD, 2008).

Varkey GEMS (2013) Vakfr'nin raporunda dikkat ¢eken durum, Tiirkiye’de
ogretmenlik mesleginin sayginliginin ve statiisiiniin yiiksek ¢ikmasma karsin,
Tiirkiye'nin egitim performansinin diisitk olmasidir (21 tlke i¢inde 19. olmasi).
Beklenen durum statiisii yiiksek goriilen bir meslegin icra edilme asamasinda
Ozveriyle calisilip yiiksek basari elde edilmesidir. Ya da bir meslek grubu yiiksek

311



Abdurrahman Ilgan & Hasan Ceviz

basar1 gosterdigi igin saygi duyulan bir konumda olmasi beklenirken, ancak
Tiirkiye’de durumun bu sekilde gelistigini ifade etmek zordur. Sunar’in (2015) 32
ilde 2500 vatandas ile yaptig1, “Tiirkiye’de caligma yasami ve mesleklerin itibar1”
konulu arastirma sonuclar1 Tablo 2’de verilmistir.

Tablo 2. .
Tiirkiye’de Mesleklerin Itibar Stralamas (ilk 20)

SIRA MESLEK ORTALAMA SIRA MESLEK ORTALAMA
SKOR SKOR
1 Tip Doktoru 88,3 11 Eczaci 75,79
2 Uni. Profesoric 83,32 12 Psikolog 75,55
3 Hakim 82,17 13 Makine Miih 75,26
4 Ogretmen 80,98 14 Genel Mud. 73,42
5 Dis Hekimi 79,5 15 Elektrik Miih 73,1
6 General 78,31 16 Avukat 72,87
7 Vali 78,15 17 Ars. Gor. 72,84
8 Yiizbasi 77,9 18 Belediye Bag 72,78
9 Biiyiikelci 76,68 19 Ingaat Miih 72,69
10 Mimar 76,23 20 Astsubay 70,73
Sunar (2015)

Tablo 2’de, 0gretmenlik meslegi, mesleki itibar noktasinda 80.98 puan ala-
rak 126 meslek icesinden 4. sirada kendisine yer bulmustur. Diger aragtirmalara
da paralel olarak Tiirkiye’de 0gretmenlik mesleginin toplumca itibarli -her ne
kadar 6gretmenler itibar gérmediklerini diisiinse de- bir meslek olarak goriildii-
&ii ortaya ¢ikmaktadir.

Egitimde isgiicliniin istihdam planlamalar1 uygun sekilde yapilmadigi igin,
Osmanlr’dan milenyuma kadar gegen siirede, ihtiyac olmasi gerekcesiyle, 6gret-
menlik formasyonu olmayanlarin 6gretmen olarak atanmasi; mesleki sayginlig
azaltan, halk nezdindeki “hi¢ birsey olamazsan 6gretmen ol”, seklindeki olumsuz
Ogretmen algisina katki sunmaktadir. Bu tarz uygulamalar 6gretmenligin 6zel
bir ihtisas meslegi olduguna dair algiyr olumsuz etkilemektedir. Yillardir giidii-
len politikalar sebebiyle Tiirkiye’de 6gretmenlik kapisi her zaman farkli meslek
gruplarindaki insanlara acik olmus, 6gretmenlik kolayca elde edilebilen, herke-
sin yapabilecegi bir meslek konumuna getirilmistir. Ogretmenlik, elinde diplo-
masi olan ve kendi alaninda is bulamayanlarin iimit kapist haline gelmistir (Es-
kicumali, 2002).

Ogrencilerin gelecegine 151k tutan, onlarin yaraticiligmi, kendine giivenini,
arastirma ve tartisma becerisini gelistiren kisi Ogretmendir. Fakat egitim
sistemindeki aksakliklar, ailelerin ilgisizligi, gorece diisiik licret, toplumda deger
gormeme, fiziki yetersizlikler gibi olumsuzluklar 6gretmenlerin islerini sevmeleri
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ve iglerini verimli yapabilmeleri yolundaki engeller arasindadir. Bu olumsuz-
luklarla miicadele etmekte olan bir §gretmen giiciinii motivasyondan alacaktir.
Ogretmenin mesleki verimini artirmak, motivasyonunu yiiksek tutmak ve bunun
stirekliligini saglamak olduk¢a dnemlidir.

Arastirmanin diger degiskeni olan motivasyon kavramina bakildiginda ise,
Ingilizce ve Fransizca’dan tiiretilmis olan motivasyon kelimesinin kokii “moti-
ve” kavramindan geldigi goriilmektedir. Motivasyon kavraminin tam karsiligini
Tiirk¢e’de bulmak zordur (Eren, 2001, 251). “Motive” kelimesine karsilik olarak
“gidi” veya “harekete gecirme” kelimeleri kullanilabilir. Motivasyon, kisiyi ha-
rekete gegiren ve davraniglarinin yonlerini belirleyen, onlarin; fikirleri, umutlari,
inanclari, kisaca arzu, ihtiyac ve korkularidir (Oriicii ve Kambur, 2008). Sekil
1’de motivasyon stireci goriilmektedir.

Y
Y

Y

IHTIYAC

UYARILMA

DAVRANIS

DOYUM.

Sekil 1. Giidiileme siireci.

Kaynak: Ozkalp ve Sabuncuoglu (1995: 86)

Motivasyon, kisinin davraniglarini giidiileyen, onun yaptigi ise kendini ve-
rerek, isteyerek ve yaptigi isi keyif alarak yapmasini saglayan bir siirectir. Isle-
rine motive olan bireyler, belirli amaclar etrafinda harekete gegcme konusunda
isteklidirler. Tiim alanlarda oldugu gibi egitimde de motivasyon ¢ok énemlidir.
Buna gore 6gretmenlerin ekonomik ve psiko-sosyal ihtiyaglari ile calisma kosul-
lart yakindan takip edilip sorunlarimin giderilmeye calisiimasi kurumun ve dahasi
sistemin bagarisin1 dogrudan artiracaktir. Oncii (2012) motivasyondaki artigin,
o0gretmen ve Ogrencilerin okula kars1 daha istekli olmalarini saglayacagini ifade
ederken; Akbaba (2006) motivasyonun, 6gretmenlerin igleriyle ilgili problemler-
le karsilasmalarinda ve mesleklerini sevmeleri noktasinda ana faktor oldugunu
sOylemistir. Mesleginde motivasyonun 6nemi ile ilgili De Jesus ve Lens (2005)
islerine kars1 motivasyonlarini saglamig 6gretmenlerin, egitim reformlarinin ger-
ceklestirilmesinde, degisimlerin uygulamaya ge¢gmesinde, 6nemli isler basarabi-
leceklerini, islerine karsi basar1 ve mutluluk kazanacaklarii belirtmislerdir.

Motivasyon, dissal ve icsel motivasyon olmak iizere ikiye ayrilmaktadir. Digsal
motivasyonda kisi digsal etmenlerin etkisiyle harekete gecer ve istenilen davranisa
yonelir. Calisanlarin ticretlerinin artmasi ya da calisanlara maddi yararlar saglan-
masl, ¢esitli 0dillerin verilmesi, terfi ve tatil gibi imkanlarin sunulmasi ¢alisanlar
icin digsal motivasyonu artiran uygulamalar olarak gosterilebilir (Saglam, 2007).
Icsel motivasyonda ise kisiler herhangi bir dissal itici sebebe gerek duymaksizin,
kendi i¢sel dinamikleriyle harekete gecerler. Kisisel 6viing, 6grenme arzusu, yeterli
olma istegi, gelisme arzusu, isi sevme, merak, giiclil is etigi ya da 6zel bir deger
sistemi gibi Ozellikler bireylerin i¢sel motivasyon seviyelerini yiikseltebilir (Sag-
lam, 2007). I¢ motivasyonda, ilgi duymak ve sevmek; dis motivasyonda ise belli bir
sonuca ulagsma arzusu vardir (Ozdasl ve Akman, 2012: 74).
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Calisanlar tizerinde yapilan bircok arastirma, calisanlarin tatmin olmalariyla
isi sevmeleri ve verimli olmalar1 arasinda siki bir bag oldugunu gostermektedir.
Istenilen motivasyonun gerceklestirilebilmesi icin bireysel farkliliklarin goz onii-
ne alinmast, bireyin ihtiyaglarinin ¢ok iyi bilinmesi ve uygun araglarin kullanilmasi
gerekir. Mesleki motivasyon ile ilgili caligmalar incelendiginde, mesleki motivas-
yonun tek bagina degil, calisma hayatini ilgilendiren diger baz1 faktorlerle iligkili
oldugu gériilmektedir. Unsar (2011), isten ayrilma egilimi ile mesleki motivasyon
arasindaki iligkiyi incelendigi arastirmada, islerine karst motive olamamis cali-
sanlarin isten ayrilma isteklerinin daha cok oldugu sonucuna varmistir. Cakar ve
Ceylan (2005), is motivasyonunun ¢aligan baghiligi ve isten ayrilma egilimi {ize-
rindeki etkileri isimli aragtirmalarinda benzer sonuglara ulagmis ayrica motivas-
yonu diisiik olan calisanlarin 6rgiitsel bagliliklarinin da diisiik oldugu sonucuna
varmislardir. Park ve Rainey (2012) yapmig olduklari arastirmalar sonucunda,
mesleki motivasyon diizeyi yiiksek olan calisanlarin, isyerindeki caligma arkadas-
lartyla sosyal iletisimlerinin, mesleki motivasyonu diisiik olanlara gore daha iyi
oldugu sonucuna varmiglardir. Her igyerinin, motivasyon bozucu farkli kosullar
bulunabilir. Bu sebeple motivasyonun saglanmasi adina, ¢alisanlarin davranigla-
rin1 ve bunlarin nedenlerini iyi bilmek gerekir. Motivasyon ile ilgili gelistirilen bu
kadar ¢cok kuram olmasinin sebebi de; insanin ¢cok karmagik bir varlik olmasi ve
insan davraniglarini tek bir nedene ve kurama baglayarak kolayca agiklanama-
masidir (Sabuncuoglu ve Tiiz, 2005).

Motivasyon ve performans, ¢aliganlarin verimliligini konu edinmeleri agisin-
dan birbirleriyle ¢ok iligkili kavramlardir. Kisinin yapacag: isteki basarisint des-
teklemekte ve performansini dogrudan etkilemektedir. Performans, orgiit verim-
liligi noktasinda gosterilen bireysel sonuglar olarak ortaya ¢ikmaktadr. Istenilen
performansa sahip olabilmek icin sadece iyi motive olmak yeterli degildir. Onen
ve Tiiziin (2005) performansi, motivasyonun yetenek ile bir araya gelmesi sonucu
ortaya cikan sonug olarak ifade etmis ve asagidaki gibi formiile etmistir:

Performans = Yetenek x Motivasyon

Sik degisen egitim politikalar1 sonucunda agik, belirgin ve uzun siiren bir
ulusal egitim politikasi belirlenememesi ve istenilen basari seviyesine ulagilama-
yis1, bilgisayar, internet gibi teknolojik unsurlarin 6gretmenin yerini alabilecegi
diistincesinin, 6gretmenlerin toplum goziinde hak ettigi sayginligin azalmasina
neden oldugu sdylenebilir. Yine medyada dgretmenler ile ilgili ¢ikan kotii haber-
lerin fazlaca yer bulmasi ve bu haberlerdeki istisnai durumlarin sanki genelmis
gibi bir algiya yol acmasi da 6gretmenlerin toplum goziindeki degerini diigiir-
mektedir. Tiirk televizyonlarinda, okul ve 6grenci konulu filmlerden Halide Edip
Adwvar’im “Vurun Kahpeye” isimli eseri, Resat Nuri Giintekin’in “Calikusu” ve
Rifat Ilgaz’in Ertem Egilmez tarafindan sinemaya uyarlanan eseri olan “Haba-
bam Sinifi” idealist ve kendilerini mesleklerine adamig olumlu 6gretmen profili
temsil edilmekle birlikte (Yiiksel, 2015); “Tiirkiye’nin” (2017) en ¢ok izlenen di-
zilerinden olup, 193 bolimden olusan ve 2012-2017 yillar1 arasinda yayinlanan
okul temali “Arka Siradakiler”’de 0gretmenler daha ¢ok olumsuz 6zellikleri ile
temsil edilmistir (Kincal, Sahin, Tiizel, 2012). Televizyonda yayinlanan film ve di-
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zilerin 6gretmenlerin mesleki saygimligini etkileyen unsurlardan oldugunu ifade
etmek miimkiindiir.

Arastirmanmin Amact

Bu arastirmanin genel amaci; kamu okullarinda (ilkokul, ortaokul ve lise)
gorev yapan Ogretmenlerin, toplum goziinde mesleklerini nasil gordiiklerine
iliskin algilarinin, mesleki motivasyonlarini ne derece yordadigini ortaya koy-
maktir. Ogretmenlerin mesleki motivasyonlar1 genellikle; yonetici tutumlariyla,
okul ortamlariyla, veli 6grenci profilleriyle, maddi konularla iliskilendirilip ince-
lenmistir. Bu arastirma kapsaminda ise 6gretmenlik meslegine iligkin toplumsal
alginin, 6gretmen motivasyonunu etkiledigi hipotezinden hareketle; 6gretmen
motivasyonu bagimli degisken, toplumun o6gretmenlik meslegine iligskin algi-
st ise bagimsiz degisken olarak incelenmistir. Arastirmanin problem ciimlesi
“Ogretmen goriisiine gore, toplumun dgretmenlik meslegine iligkin algisi, 6gret-
menlerin mesleki motivasyonlarini ne derece yordamaktadir?” seklinde belirlen-
mis olup, bu amagla su sorulara yanit aranmastir:

1. Ogretmenlerin goziinden, toplumda égretmenlik meslegi nasil algilan-
maktadir?

2. Ogretmenlerin, toplum icinde kendi mesleklerini nasil gordiiklerine
iliskin algilari; cinsiyet, yas, brans, okul tiirii ve egitim diizeyi degisken-
lerine gore anlamli farkliliklar gostermekte midir?

3. Ogretmenlerin mesleki motivasyonlar1 hangi seviyededir?

Ogretmenlerin mesleki motivasyon diizeyleri; cinsiyet, yas, brans, okul
tird ve egitim diizeyi degiskenlerine gore anlamli farkliliklar goster-
mekte midir?

5. Ogretmen goziinden, toplumun égretmenlik meslegine iliskin algisi ile
O0gretmenin mesleki motivasyonu arasinda nasil bir istatistiksel iligki
vardir?

6. Ogretmen goziinden, toplumun 6gretmenlik meslegine iliskin algisi,
Ogretmenlerin mesleki motivasyonlarini ne derece yordamaktadir?”

Yontem

Bu boliimde arastirmanin modeli, evren ve 0rneklemi, veri toplama aracinin
gelistirilmesi, verilerin toplanmasi ve ¢oziimlenmesine iligkin bilgilere yer veril-
mistir.

Aragtirmanin Modeli

Ogretmen goriisiine gore toplumun 6gretmenlik meslegine iliskin algisinn,
ogretmenlerin mesleki motivasyonlarini ne derece yordadigini belirlemeye yone-
lik olan bu aragtirma iligkisel tarama modelindedir (Fraenkel ve Wallen, 2009).
Iligkisel arastirmalar iki degisken arasinda birlikte degisim veya degisimin dere-
cesini gosteren aragtirmalardir (Cokluk, Sekercioglu, Biiyiikoztiirk, 2012).
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Evren Orneklem

Arastirmanin evrenini Diizce ilindeki ilkokul, ortaokul ve lise 6gretmenle-
ri olusturmaktadir. “Arastirmanin calisma evrenini” (2018) olusturan Diizce’de
tiim egitim kademelerinde 4407 6gretmen gorev yapmaktadir. Arastirmanin Or-
neklemini, Diizce Merkez ilcesinde bulunan, devlet okullarindan 13 ilkokul, 14
ortaokul ve 7 lisede gorev yapan toplam 545 6gretmen olusturmaktadir. Okullar
basit tesadiifi 6rnekleme yontemiyle birer kiime olarak belirlenmistir. Olcmeye
katilan branslar ve 6gretmen sayilar1 Tablo 3’te verilmistir.

Tablo 3 )
Aragtirmaya Katilan Ogretmen Branglar ve Sayilan

Kategori Bransg Say1  Yiizde Toplam
Sinif ve Okul Oncesi Sinif Ogretmeni 136 24.9 159
Okul Oncesi 23 4.2
Sayisal Dersler Matematik 44 8 106
Fen 28 5.1
Kimya 9 1.6
Biyoloji 10 1.8
Fizik 5 0.9
Bilisim 10 1.8
Sosyal Dersler Sosyal Bilgiler 15 2.75 74
Tarih 9 1.6
Cografya 12 2.2
Felsefe 5 0.9
Sanat Tarihi 1 0.18
Din Kiiltiirii ve Ah. Bil. 19 35
Rehberlik 13 2.4
Dil Dersleri Tiirkge 30 55 95
Almanca 1 0.18
Ingilizce 42 7.7
Edebiyat 22 4
Sanat ve Beceri Resim 10 1.8 53
Teknoloji ve Tasarim 9 1.6
Beden Egitimi 24 4.4
Miizik 10 1.8
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Tablo 3 )
Aragtirmaya Katilan Ogretmen Branglar ve Sayilari (Devami)

Meslek Dersleri Ozel Egitim Meslek 13 2.3 37
Mobilya 1 0.18
Insaat 1 0.18
Seramik 1 0.18
Giyim 5 0.9
Gazetecilik 1 0.18
Imam H. Meslek Dersleri 8 1.4
Cocuk Gelisimi 1 0.18
Grafik 3 0.5
El Sanatlar1 1 0.18
Muhasebe 1 0.18
Biiro Yonetimi 1 0.18
Bransi Bos olan 21 3,9 21
GENEL TOPLAM 545

Tablo 3’den goriilecegi iizere, 6rneklemi olusturan 0gretmenlerin cinsiyet-
leri ve calistiklar1 okul tiirlerine bakildiginda, arastirmaya katilan 6gretmenlerin
biiyiik bir kism1 (% 56.5) kadin, kalan kismi da (% 43.5) erkektir. Okul tiirleri
agisindan yapilan dagilima bakildigi zaman ortaokullarda galisan 0gretmenlerin
(% 33.2) ¢ogunlukta oldugu, ikinci sirada ise ilkokullarda calisan 6gretmenler
(% 31) oldugu goriilmektedir. Ugiincii siray1 ise meslek liselerinde gorev yapan
ogretmenlerin (% 18.7) olusturdugu, digerlerinin ise genel liselerde gorev yapan-
lardan (% 17.1) olustugu ortaya cikmigtir.

Veri Toplama Araglar

Arastirmanin verileri iki adet 6lgme araciyla elde edilmistir. Bu araclar, Mes-
leki Alg Olgegi ile Mesleki Motivasyon Olgekleridir. Uygulanan 6lgme araclar
arastirmacilar tarafindan gelistirilmistir. Olcme araci gelistirme siirecinde, ilk
olarak konularla ilgili alan yazin taramasi yapilmis ardindan 6gretmen goriisleri
de alinarak madde havuzu olusturulmustur. Sonrasinda kapsam gecerligi sagla-
mak amaciyla akademisyenlerden uzman goriisii alinarak pilot uygulama yapil-
mustir. Olcek gelistirme siirecinde, her iki 6lcek icin, kamuda gorev yapan farkli
kademe ve branglardan 200 6gretmenin katilimiyla pilot uygulama gerceklesti-
rilmistir. Olgeklerin gecerlik ve giivenirliklerini hesaplamak amaciyla, yap1 ge-
cerliligi icin faktor analizi yapilmus, glivenirlikleri icin de i¢ tutarlik katsayilari
hesaplanmuistir.

Toplumdaki 6gretmenlik meslegine iliskin alg1 6l¢eginin pilot uygulama kap-
samindaki analizler sonucunda, 6l¢egin tek faktorlii bir yapida kararl bir duruma
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ulasti1 ortaya ¢ikmustir. Olcekte agiklanan toplam varyans % 33.62 olarak he-
saplanmig olup, ic tutarlik katsayis1t Cronbach Alpha ise .91 ve KMO degeri 0.90
olarak hesaplanmistir. Analizler sonucu mesleki algi 6lgegi 26 maddeye diisii-
riilmiigtiir. Olgekte 9 adet olumsuz madde yer almig ve bu sekilde ana uygulama
yapilmustir. Olcek besli Likert tipi 6lgektir.

Arastirmanin diger degiskeni olan mesleki motivasyon igin yapilan pilot
uygulama sonucunda, 6lcegin bes boyuttan olustugu ortaya cikmustir. Olgegin
actkladigi toplam varyans % 66.05 olarak hesaplanmis olup, Cronbach Alpha ic
tutarlik katsayisi ise .95, KMO degeri 0.93 olarak bulunmustur. Diisiik yiik de-
gerine sahip ve binisik maddeler dlgekten ¢ikarilmig olup, boylelikle dlcek 30
maddeye diisiiriilmiis ve bu sekilde ana uygulamada kullaniimistir. Olgek besli
Likert tipindedir.

Pilot uygulamanin ardindan ana uygulama sonucunda 6l¢eklerin gecerlik ve
giivenirlik analizleri tekrar edilmis, pilot uygulamadaki sonuclara benzer sekilde,
su sonuclara ulagilmistir: Toplumdaki 6gretmenlik meslegine iligskin alg1 6lcegi-
nin KMO degeri 0.93, Cronbach’s Alpha degeri 0.91, 6z degeri 8.29, aciklanan
varyans orani % 31.90 ve madde yiik degerleri ise 0.32 ile 0.70 arasinda degis-
mektedir. Mesleki motivasyon 6lceginin KMO degeri 0.93, faktor yiik degerleri
ise 0.35 ile 0.72 arasinda degismistir. Mesleki Motivasyon Olgeginin alt boyutla-
rina ait agiklanan varyans ve Cronbach’s Alpha giivenilirlik katsayilarina iligkin
degerler Tablo 4’te verilmistir.

Tablo 4 i
Mesleki Motivasyon Olgegi Analiz Degerleri

Alt Boyutlar Oz deger Aciklanan Cronbach’s
Varyans (%) Alpha

Meslegin yapilmasindan duyulan 10.49 17,59 .90

keyif

Meslegin ozellikleri ve meslege 291 10.79 .79

atfedilen deger

Meslege duyulan baglilik 1.82 10.78 81

Mesleki fedakarlik ve dzveri 1.25 9.99 72

Bagkalariin yasamina duyulan katki  1.13 9.59 78

Toplam 58.74 94

Tablo 4 incelendiginde, bes alt boyuttan olusan ‘mesleki motivasyon’ 6lge-
ginin acikladig1 toplam varyansin % 58.74 ile makul bir diizeyde oldugu ve gii-
venirlik katsayisinin da oldukca yiiksek oldugu ortaya cikmustir. Cok faktorlii
desenlerde aciklanan varyansin % 40 ile % 60 arasinda olmasi kabul edilir oldugu
ifade edilmistir (Cokluk, Sekercioglu, Bityiikoztiirk, 2012). Uygulama sonucunda
her iki 6l¢egin de Cronbach Alpha ic tutarlik katsayis1 0.80’den biiyiik ¢iktigindan
her iki 6lgegin giivenilir dlgiimler yaptigi ifade edilebilir.
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Bulgular

Toplumdaki 6gretmenlik meslegine iliskin algi 6l¢egine dair elde edilen be-
timsel istatistikler Tablo 5°de verilmistir. Betimsel istatistikler dikkate alindigin-
da, 6gretmen algisina gore, toplumdaki 6gretmenlik meslegine iligkin algmin (X
= 3.40) ortalamanin biraz iizerinde oldugu, begli Likert’de en diisiik puanin 1 en
yiiksek puanin 5 oldugu durumda 3’iin orta nokta oldugundan hareketle, ortaya
cikmugtir.

Tablo 5.
Mesleki Algi Olcegi Madde Puan Ortalamalar: ve Standart Sapmalan

Maddeler N X SS

1- Topll}m, iilkenin kalkinmasinda 6gretmenlik mesleginin 6nemli s45 .94 119
oldugunun farkindadir.

2- Toplum goziinde 6gretmen ‘cok seyi bilen kisi’ konumundadir. 545 3.09 1.00

3- Toplumun, meslegimi; ‘ulasilmasi ve yapilmasi kolay bir meslek’

1 2
olarak gordugiint distiniiyorum. 43 383°/2.18 1.02

4- Insanlar ¢ocuklarini, biz 6gretmenlere giivenerek emanet ediyor. 545 3.78 0.82
5- Toplum 6gretmenlik meslegini, ‘kutsal bir meslek’ olarak goriiyor. 545 3.14 1.02

6- Toplumda ‘hicbir sey olamazsa bari 6gretmen olsun’ gorisiiniin

1 2
yaygin oldugu kanaatindeyim. 545 3.587/242° 115

7- Meslegim dolayisiyla, herhangi bir konuda goriis ve diisiinceleri-

min toplumda deger gordigiini disiinityorum. 4 3.35 0.87

8- Sayimizin fazlaligindan dolay! toplum goziinde ‘degerimizin di-

stik’ oldugunu diisiiniiyorum. 545 3.341/2.66° 1.12

9- Ogrenciler internet sayesinde artik cok seyi kolaylikla dgrene-
bildiginden, toplum goéziinde meslegimiz 6neminin ve degerinin 545 3.00'/3.002 1.13
azaldigini diistiniiyorum.

10- Insanlar kendi tizerlerinde, anne-baba hakkindan sonra

‘0gretmen hakkinin’ oldugunu disiiniiyor. 4 3.08 1.03
11- Ogretmen oldugum icin gevrem tarafindan takdir ediliyorum. 545 3.61 0.87
12- Genis aile (akraba) ortaminda meslegimden otiirii sayg! gorii- 545 376 0.87

yorum.

13- Toplumun, gelirimize bakarak meslegimizi kiicimsedigini diigii-

N 545 3.251/2.75% 1.07
nilyorum.
14- Velilerimden sayg1 goriiyorum. 545 3.74 0.79

15- “Ucretli 6gretmenlik’ uygulamalari ve neredeyse herkese verilen
formasyon sertifikalarina da bakarak meslegimin toplum goziin- 545 3.71'/2.30% 1.03
de ‘kariyer meslegi’ olmadigini diistiniiyorum.

16- Toplum ‘iyi insan modeli’ olarak 6gretmenleri 6rnek gosteriyor. 545 3.24 0.88

17- Toplum goziinde, 6gretmenlik mesleginin sayginligi ve imajinin

yiiksek oldugunu diisiintiyorum. 4 282 0.97
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Tablo 5.
Mesleki Algt Olcegi Madde Puan Ortalamalar ve Standart Sapmalart (Devamz)

Maddeler N i SS

18- Ailelerin, cocuklarmn disipline edilmesi konusunda kendilerin-

den bagka sadece biz 6gretmenlere izin verdigini diigliniiyorum. 5 31 1.02

19- Toplumun, yaptigim isin 6neminden ¢ok, mesai saatlerimi ve

1 2
tatil siiremi konugtugunu disiiniilyorum. 5 430°/1.71% 085

20- insanlar, topluma yararli, diiriist, caliskan kisilerin 6gretmenle-
rin destegiyle yetistigini biliyor. 545 330 0.94
21- Toplumun biz 6gretmenleri ‘egitimli cocuk bakicisi’ olarak gor-

P, 545 3.501/2.50% 1.02
diigiint distintiyorum.

22- Meslegimin, toplum goziinde giivenilen meslekler arasinda ol-

_ R, 545 3.55 0.90
dugunu diigiiniiyorum.
23- Toplum, biz 6gretmenlere sempati duyuyor. 545 3.28 0.86

24- Veliler, kendilerinin evde bir ¢ocukla tam ilgilenemezken 6gret-

1 2
menin sinifta 30 cocukla ilgilendiginin farkinda degildir. 43 3.96°/2.04° 099

25- Toplum biz dgretmenleri, ‘sabir ve Ozveri ile ¢aligan kimseler’

- 545 3.19 0.99
olarak goriiyor.
26- TopluITlda qgretmenl}k meslegl," ElSt diizeyde bilgi ve beceri 545 2.96 0.99
gerektiren bir meslek’ olarak goriiliyor.
Genel Toplam 545 3.40 0.36

(* ! Mevcut kodlanmig hali; 2 Tersten kodlanmig hali)

Toplumdaki 6gretmenlik meslegine iligkin alginin 6gretmelerin demografik
ozellikleri olan; cinsiyet, yas, brans, gorev yapilan okul tiirii ve egitim diizeyine
gore karsilastirilmasina iliskin su sonuclar elde edilmistir: Ogretmenlerin mesleki
algilar1 cinsiyetleri yoniinden istatistiksel olarak anlamli bir fark olusturmaktadir
[t (s43) = 2.02; p<.05]. Aritmetik ortalamalara bakildig1 zaman toplumun 6g-
retmenlik meslegine iligkin algisinda, erkek 6gretmenlerin goriiglerinin kadin
ogretmenlerden daha yiiksek oldugu ortaya gikmustir (Erkek: X = 3.04 > Ka-
din: X = 2.92). Ogretmenlerin yaslari ile toplumdaki 6gretmenlik meslegine ilis-
kin algilar1 arasinda [r= 0.12] pozitif yonlii distik diizeyde korelasyon vardir.
Ogretmenlerin mesleki algilari ile branslar1 arasinda istatistiksel olarak anlamli
fark bulunmaktadir [F ¢ 55 = 2.32; p<.05]. Bu sonuca gore, toplumun 6gret-
menlik meslegine iligkin algisinda, meslek lisesindeki mesleki ders brangindaki
ogretmenlerin goriislerinin, sanat-beceri, sayisal, okul dncesi-sinif 6gretmeni ve
dil brangindaki 6gretmenlerden; sosyal branglardaki 6gretmenlerin ise dil ve sa-
yisal brangindaki gretmen goriislerinden daha olumlu oldugu ortaya cikmistir.

Ogretmenlerin mesleki algilarinin calistiklar okul tiiriine gore istatistiksel
olarak anlamli sekilde farklilastig1 ortaya ¢ikmistir [F 3,541) = 4.78; p< .05]. Bu
sonuca gore, toplumun 6gretmenlik meslegine iligkin algisinda, ortaokul ogret-
menlerinin goriislerinin, hem genel lise hem meslek lisesi 6gretmenlerine oranla
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daha diisiik oldugu ortaya cikmustir. Ogretmenlerin mesleki algilari ile egitim
diizeyleri arasinda istatistiksel olarak anlaml fark bulunmamaktadir [X2(2;5 i) =
2.47; p > .05]. Tablo 6’da mesleki motivasyon Olcegi alt boyutlarina iligkin betim-
sel istatistikleri verilmistir.

Tablo 6
Ogretmenlerin Mesleki Motivasyon Olgegi Alt Boyutlanna Iliskin Betimsel Istatistikler

Degisken N X SS

1- Meslegin yapilmasindan duyulan keyif 545 431 050
2- Bagkalarinin yagamina sunulan katki 545 424 0.58
3- Mesleki fedakarlik ve 6zveri 545 407 053
4- Meslegin ozellikleri ve meslege atfedilen deger 545 357 0.5
5- Meslege duyulan baglilik 545 353 0.84
Toplam 545 401 048

Tablo 6’da sonuglar incelendiginde, “meslegin yapilmasindan duyulan ke-
yif” alt boyutunun aritmetik ortalama degeri, X = 4.31; SS= 0.50; “bagkalarmin
yasamina sunulan katki” alt boyutunun aritmetik ortalama degeri X = 4.24; SS=
0.58; “mesleki fedakarlik ve dzveri” alt boyutunun aritmetik ortalama degeri X =
4.07; SS= 0.53; “meslegin ozellikleri ve meslege atfedilen deger”, alt boyutunun
aritmetik ortalama degeri X = 3.57; SS= 0.75 ve “meslege duyulan baghhk” alt
boyutunun aritmetik ortalama degerinin ise X = 3.53; SS= 0.84 olarak hesaplan-
mistir. Buna gore en yiiksek ortalamanin “meslegin yapilmasindan duyulan keyif
oldugu” en diisiik ortalamaya sahip boyutun ise, “meslege duyulan bagliligin” ol-
dugu ortaya ¢ikmustir. Ogretmenlerin mesleki motivasyon dlgegine iligkin toplam
puanin ortalama degerinin X = 4.01; SS=0.48 seklinde oldugu ortaya gikmustir.
Buna gore 0gretmenlerin mesleki motivasyonlarinin gorece yiiksek oldugunu
sOylemek miimkiindiir. Tablo 7’de 6gretmenlerin mesleki motivasyon Olcegi alt
boyut puanlarinin tekrarl dlciimler icin Anova sonuclar1 goriilmektedir.
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Tablo 7
Ogretmenlerin Mesleki Motivasyon Olgegi Alt Boyut Puanlarimin Tekrarl Olgiimler
icin Anova Sonuglar

Varyansin ~ Kareler sd Kareler F p Anlamli fark
Kaynagi Toplam1 Ortalamasi

Denekler 677.58 544 42525.81 322.68 0,000 12 23 34

arasl 4-5
Olgiim 298.12 4 74.53 13 24 35

Hata 50259 2176 0.23 1-4 25
Toplam 1478.30 2724 1-5

Tablo 7’deki bulgulara gore alt boyutlar arasinda anlamli farklilik ortaya
cikmistir [F, @, 2176) = = 322.7; p< 0.01]. Bu sonuca gore tiim boyutlar arasinda an-
laml farkhhk oldugu ortaya cikmistir. Aritmetik ortalamalara bakildig1 zaman,

“meslegin yapilmasindan duyulan keyif” alt boyutunun en yiiksek ortalamaya (
X = 4.31); ardindan, “bagkalarinin yasamina sunulan katki” altboyutunun (X =
4.24); daha sonra, “mesleki fedakarlik ve dzveri” alt boyutunun (X = 4.07) ardin-
dan, “meslegin 6zellikleri ve meslege atfedilen deger” alt boyutunun (X = 3.57)
ve son olarak da, “meslege duyulan baglilik” alt boyutunun (X = 3.57) oldugu
ortaya cikmuistir.

Mesleki motivasyona iliskin 6gretmen goruslerinin; cinsiyet, yas, brans, go-
rev yapilan okul tiirii ve egitim diizeyine gore farklilasmakta midir? sorusuna
ait bulgular su sekildedir: Ogretmenlerin mesleki motivasyon alt boyutu olan
“keyif”’in 6gretmenlerin cinsiyetleri yoniinden istatistiksel olarak anlamli bir fark
olusturmaktadir [t (543) = 4:38; p<.05]. Kadin 6gretmenlerin (X = 4.39) meslek-
lerini icra ederken eri(ek meslektaslarma (X = 4.21) oranla daha fazla keyif al-
diklar1 soylenebilir. Ogretmenlerin mesleki motivasyon “baghlik” alt boyutu ile
cinsiyetleri yoniinden istatistiksel olarak anlaml bir fark vardir [t 543) = 2.16; p
< .05]. Aritmetik ortalamalara bakildig1 zaman kadin 6gretmenlerin (X = 3.60),
erkek dgretmenlere oranla (= 3.44) mesleki motivasyonun “baglilik” alt boyutu
puanlar1 daha yiiksektir. Ogretmenlerin mesleki motivasyon “katki” alt boyutu
ile cinsiyetleri yontinden istatistiksel olarak anlaml bir fark vardir [t 5, = 3.54;
p< .05]. Aritmetik ortalamalara bakildig1 zaman kadin 6gretmenlerin (X = 4.31)
erkek ogretmenlere oranla (X = 4.14) mesleki motivasyonun “katki” alt boyu-
tunda puanlar1 daha yiiksektir. Tablo 8’de 6gretmenlerin mesleki motivasyonlari
ile yaslar1 arasindaki Spearman korelasyon analizi goriilmektedir.
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Tablo 8
Ogretmenlerin Mesleki Motivasyonlar ile Yaglarn Arasindaki Spearman Korelasyon
Analizi

1 2 3 4 5 6
Degiskenler
1- Yas 1 -0.09** 0.003** -0.15%** -0.14%* -0.11%**
2- Keyif 1 0.48%** 0.51%** 0.58%** 0.70%**
3- Deger 1 0.57** 0.41** 0.48%**
4- Baglilik 1 0.28%** 0.43%*
5- Ozveri 1 0.53**
6- Katki 1

n =545, *p<.05, ** p<.01

Tablo 8’den goriilecegi tlizere, 6gretmenlerin yaslari ile “keyif” alt boyutu
arasinda [r= -0.09] negatif yonlii diisiik bir iliski; “deger” alt boyutu arasinda
[r= 0.003] pozitif yonlii diisiik bir iligki; “baglilik” alt boyutu arasinda [r= -0.15]
negatif yonli diisiik bir iligski; “6zveri” alt boyutu arasinda [r= -0.14] negatif
yonlii diisiik bir iligki ve “katki” alt boyutu arasinda ise [r= -0.11] diisiik diizeyde
negatif bir iligski vardir.

Ogretmenlerin  mesleki motivasyonun ilk alt boyutu olan meslegin
yapilmasindan duyulan keyif ile 0gretmenlerin branslar1 arasinda istatistiksel
olarak anlaml fark bulunmaktadir [F 653 = 2:05; p<. 05]. Bu sonuca gore, si-
nif ve okul dncesi 6gretmenlerinin (X 4. 40) sosyal branglar (X = 4,20) dgret-
menlerine oranla mesleklerinden daha fazla keyif aldiklar1 sdylenebilir. Mesleki
fedakarlik ve dzveri alt boyutu ile 6gretmenlerin branglari arasinda istatistiksel
olarak anlamli fark bulunmaktadir [F © s538)= 2.07; p<.05]. Bu sonuca gore, sinif
ve okul 6ncesi 6gretmenlerinin hem d11 ve hem de sayisal branstaki 6gretmenlere
oranla, mesleki fedakarlik ve 6zveri puanlarinin daha ytiksektir. Bagkalarinin ya-
samina sunulan katki, meslege duyulan baglilik, meslegin 6zellikleri ve meslege
atfedilen deger alt boyutlari ile 6gretmenlerin branslar1 arasinda istatistiksel ola-
rak anlamli fark bulunmamaktadir.

Aragtirmaya katilan 6gretmenlerin mesleki motivasyonlar: ile calstikla-
r1 okul tiirli arasinda anlaml fark olup olmadigini gosteren tek yonlii varyans
analizi (ANOVA) sonugclarina gore; 6gretmenlerin mesleki motivasyonun ilk alt
boyutu olan “meslegin yapilmasindan duyulan keyif” ile okul tiirii arasinda ista-
tistiksel olarak anlaml fark bulunmaktadir [F(3 sa) = 4445 p<. 05]. Bu sonuca
gore, genel lise 6gretmenlerinin meslekten duyduklar: keyfin; sinif ve okul dnce-
si, ortaokul 6gretmenleri ve meslek lisesi 6gretmenlerine oranla daha diistiktiir.

Meslege duyulan baglilik alt boyutunun, 0gretmenlerin calistiklar1 okul
tirtine gore istatistiksel olarak anlaml sekilde farklilastigi ortaya cikmustir
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[F(3’541) = 4.94; p< .05]. Bu sonuca gore ilkokulda ¢aligan 6gretmenler genel
liselerde calisan 6gretmenlere oranla; meslek liselerinde ¢alisan 6gretmenler de
hem ortaokul hem de genel lisede calisan 6gretmenlere oranla motivasyon bag-
laminda mesleklerine daha bagl olduklar: ortaya ¢ikmustir.

Ogretmenlerin egitim diizeyleri ile 6gretmenlik meslegi motivasyonlar
arasinda anlamli fark olup olmadigi, grup sayilar1 arasindaki biiytik farkliliktan
dolay1 nonparametrik istatistik kullanilmistir, Kruskal Wallis (KW) testi ile ya-
pilmis olup, sonuglar1 su sekildedir: Ogretmenlerin mesleki motivasyonlarinmn
alt boyutlarindan yalnizca “meslege duyulan baglilik” ile 6gretmenlerin egitim
diizeyleri arasinda istatistiksel olarak anlaml fark [)(2(2’5 45) = 6.29; p<0.05] olup,
on lisans mezunu Ogretmenlerin lisans mezunu olanlara oranla motivasyon bag-
laminda mesleklerine daha bagl olduklari ortaya ¢ikmistir. Tablo 9°da 6gretmen-
lerin mesleki algilar1 ile mesleki motivasyonlari arasindaki Pearson momentler
carpimi korelasyon analizi sonuglari verilmistir.

Tablo 9
Ogretmenlerin Mesleki Algilar ile Mesleki Motivasyonlar Arasindaki Pearson
Momentler Carpimi Korelasyon Analizi

1 2 3 4 5 6
Degiskenler
1- Mesleki Algi 1 0.18** 0.51** 0.32%* 0.14**  0.17**
2- Keyif 1 0.47** 0.51** 0.57**  0.70**
3- Deger 1 0.59** 0.41%*  0.47**
4- Baglhilik 1 0.28%*  (0.44**
5- Ozveri 1 0.52%*
6- Katki 1

n =545, *p<.05, ** p<.01

Tablo 9’da 6gretmenlerin mesleki algilari ile mesleki motivasyonlar arasinda
iliski olup olmadigini belirlemek amaciyla gerceklestirilen Pearson Korelasyon
analizi sonuglari sunulmustur. “Mesleki algl” ile “Meslegin yapilmasindan
duyulan keyif” alt boyutu arasinda [r=0.18] pozitif yonlii diisiik, “Mesleki alg1”
ile “Meslegin Ozellikleri ve meslege atfedilen deger” arasinda [r=0.51] pozitif
yonlii orta diizey , “Mesleki alg1” ile “Meslege duyulan baghlik” alt boyutu ara-
sinda [r=0.32] pozitif yonlii diisiik diizey, “Mesleki alg1” ile “Mesleki fedakarlik
ve Ozveri” alt boyutu arasinda [r= 0.14] pozitif yonli diisiik diizey, “Mesleki
alg1” ile “Bagkalarmin yagamina sunulan katki” arasinda [r= 0.17] distik di-
zeyde pozitif korelasyon oldugu ortaya cikmistir. Ogretmenlerin mesleki algilari
ile mesleki motivasyonlar: arasinda iligki olup olmadigini belirlemek amaciyla
gerceklestirilen Pearson Korelasyon analizi sonuclarina gore, dgretmenlerin
mesleki motivasyonlari ile mesleki algilar1 arasinda [r= 0.35] pozitif yonlii orta
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diizeyde korelasyon vardir. Buna gore 6gretmenlerin mesleklerine iligkin algilari
yiikseldikge/arttikga mesleki motivasyonlariin da yiikselecegi sdylenebilir.

Arastirmanin bagimsiz degiskeni olan ‘toplumun 6gretmenlik meslegine
iligkin algisinin’ bagimli degisken olan ‘0gretmen motivasyonunu’ yordamasina
iliskin iki farkli analiz yapilmistir. Bu kapsamda birinci analiz olarak (Sekil 2),
bagimli degiskene iligkin alt boyutlar (toplanmak suretiyle), yiikksek puan yiiksek
motivasyonun gostergesidir, bir bagimli bir de bagimsiz degiskenin modele dahil
edilmek suretiyle analiz yapilmistir. Diger model ise (Sekil 3), tek bagimsiz de-
gisken ve beg farkl alt boyuttan olusan bagimli degiskenin modele dahil edildigi
analizdir. Sekil 2’ de tek boyuttan olusan ‘toplumun 6gretmenlik meslegine ilis-
kin algisimin’ bir gizil degisken seklinde analize tabi tutulan ‘6gretmen motivas-
yonunu’ yordamasina iligkin yol analizi sonuglar1 verilmistir.

Sekil 2’den goriilecegi tizere, mesleki alg1 dlgegindeki gostergelerin faktor
yiik degerlerinin .25 ile .77 arasinda makul faktor yiik degerleri verdikleri; bu-
nun yaninda motivasyon Olceginin toplamut ile alt boyutlar1 arasinda da .60 ile
.89 seklinde ytiksek korelasyon degerleri ortaya ¢ikmistir. Bunun yaninda hem
mesleki algi gizil degiskeninden gostergelere giden iligki katsayilarinin, hem de
motivasyon gizil degiskeninden alt boyutlara giden iliskilere ait t-degerlerinin ta-
maminin anlaml oldugu ortaya ¢ikmistir. Modele iliskin uyum indeksleri Tablo
10’da verilmistir.

Sekil 2. Toplumun ogretmenlik meslegine iligkin algistnin, dgretmen motivasyonunu,
boyutlanin toplam puanlar tizerinden, yordamasina iliskin yol analizi sonuclari.
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Tablo 10
Ogretmen Motivasyonunun Yordanmaswna iliskin Ilk Modele ait Uyum Indeks
Degerleri

X2 SD | P-Degeri | CFI | NFI | AGFI |IFI |GFI | SRMR | RMSEA
2511.52 | 433 | 0.000 0.93 {091 |0.74 0.93 {0.77 | 0.08 0.09

Tablo 10°da goriilecegi iizere, X? / sd = 5.8 seklinde zayif diizeyde uyum
katsayist vermistir. Bunun yaninda CFI, NFI, IFI, SRMR ve RMSEA kabul
edilebilir uyum indeksleri vermekle birlikte; AGFI ve GFI ise zayif uyum
indeksleri vermistir. Model ile veri arasindaki tiim degerler dikkate alindiginda
modelin kabul edilebilir indekslere sahip oldugunu sdylemek miimkiindiir.

Sekil 2’deki degerler dikkate alindiginda toplumun 6gretmenlik meslegine
iligkin algis1 ile 6gretmen motivasyonu arasindaki standardize edilmis katsayinin
A = 0.24 seklinde diisiik diizeyde pozitif yonli oldugu ortaya cikmistir. Bu sonuca
gore, toplumun 6gretmenlik meslegine iliskin algisindaki bir birimlik artig, 6g-
retmen motivasyonunda .24 puanlik bir artisa yol acar. Modele iliskin regresyon
esitligi su sekilde ortaya ¢ikmistir:

Motivasyon = 0.24 * Mesleki Algi, Hata Varyans: = 0.94; R2 = 0.05

Bagimsiz degisken olan toplumun 6gretmenlik meslegine iliskin algisi, ba-
gimli degisken olan 6gretmen motivasyonundaki varyansin % 5.6’sin1 agikla-
maktadir. Ortaya konulan modelin, bagimli degiskeni agiklama oraninin dusiik
oldugunu sdylemek miimkiindiir. Yol analizine iligkin ikinci model analizi ise,
yukarida vurgulandigi tizere, tek boyutlu olan, ‘toplumun 6gretmenlik meslegine
iligkin algisinin’ 6gretmen motivasyonunun boyutlarint yordamasina iligkindir. 2.
modele ait yol analizi sonuglar1 Sekil 3’te verilmistir.

Sekil 3’te gortilecegi tizere, mesleki alg1 6lcegindeki gostergelerin faktor yitk
degerlerinin .25 ile .76 arasinda makul degerler verdikleri; bunun yaninda moti-
vasyon Olgeginin alt boyutlar ile gostergeleri arasindaki faktor yiik degerlerinin
ise .59 ile .84 arasinda olmak iizere ytliksek korelasyon degerleri verdikleri ortaya
cikmustir. Ayrica mesleki motivasyon degiskeninin alt boyutlarini olusturan mad-
delerin faktor yiik degerlerine bakildigi zaman ‘keyif” alt boyutunu meydana ge-
tiren maddelerin 0.59 — 0.84 arasinda; ‘katkr’ boyunun 0.64 - 0.76 arasinda; ‘bag-
lilik’ boyunun 0.60 — 0.79 arasinda; ‘deger’ boyunun 0.58 — (.76 arasinda ve son
alt boyut olan ‘6zveri’ boyutunun ise 0.68-0.70 arasinda yiik degerleri verdikleri
ortaya ¢cikmistir. Bu degerler alt boyutlarin ana degiskeni olusturmada 6nemli bir
paya sahip olduklarini da gostermektedir.

Sekil 3’teki degerler dikkate alindiginda 6gretmen algisi ile 6gretmen moti-
vasyonunun boyutlarini en iyi sekilde yordayan degiskenin, ‘meslegin ozellikleri
ve meslege atfedilen deger’ arasinda oldugu (X = 0.65), bu boyutu ‘meslege du-
yulan baghligin’ (X = 0.36) izledigi, daha sonra ise benzer katsayilarla, ‘bagkala-
rinin yasamina sunulan katkr’ (X = 0.31), ‘meslegin yapilmasindan duyulan keyif’
(X = 0.30) ve ‘mesleki fedakarlik ve 6zveri’ (v = 0.26) oldugu ortaya ¢ikmustir.
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Modelde yer alan her bir alt boyuta, bagimli degisken, iliskin regresyon esitligi su
sekilde ortaya ¢ikmistir.

KEYIF= 0.30 * Mesleki Alg1, Hata Varyanst = 0.91; R? = (.08
KATKI= 0.31 * Mesleki Algi, Hata Varyans1 = 0.91; R? = 0.09
BAGLILIK= 0.36 * Mesleki Algi, Hata Varyans: = 0.87; R2 = (.13
DEGER = 0.65 * Mesleki Algi, Hata Varyanst = 0.57; R2 = 0.43
OZVERI= 0.26 * Mesleki Algi, Hata Varyansi = 0.93; R? = 0.07

Bagimsiz degisken olan toplumun 6gretmenlik meslegine iligkin algisi, ba-
gimli degiskenler olan 6gretmen motivasyonundaki boyutlardan; i) ‘meslegin ya-
pilmasindan duyulan keyif’teki varyansin % 8.8’ini, ii) ‘bagkalarinin yasamina su-
nulan katkr’daki varyansin % 9.47inii, iii) ‘meslege duyulan bagliligin’ % 13*inii,

Sekil 3. Toplumun ogretmenlik meslegine iliskin algisinin 6gretmen
motivasyonunun boyutlarini yordamasina iliskin yol analizi sonuglart.
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iv) ‘meslegin Ozellikleri ve meslege atfedilen deger’in % 43’linii ve son olarak v)
‘mesleki fedakarlik ve 6zveri’nin % 7’sini agiklamaktadir. Toplumun 6gretmenlik
meslegine iligkin algisinin, 6gretmenin mesleki motivasyonunun boyutlarini agik-
lanmaya iligkin ortaya konulan bu modelin acikladig: varyansin 6nceki modelin
acikladigi varyanstan daha yiiksek oldugu ortaya cikmigtir.

Hem mesleki algi Olceginde gizil degiskenden gostergelere giden iliski
katsayilarinin, hem de motivasyon Ol¢eginden alt boyutlara giden iligkilere ait
t-degerlerinin tamaminin anlamli oldugu ortaya cikmistir. Modele iliskin uyum
indeksleri Tablo 11°de verilmistir.

Tablo 11
Ogretmen Motivasyonunun Yordanmaswna iliskin Ikinci Modele ait Uyum Indeks
Degerleri

X? SD | P-Degeri | CFI | NFI | AGFI |IFI | GFI | SRMR | RMSEA
7337.72 | 1479 | 0.000 092 [0.90 |0.65 0.92 10.67 |0.14 0.08

Tablo 11’den goriilecegi tizere, X?/ sd = 4.96 seklinde zayif diizeyde uyum
katsayis1 vermistir. Bunun yaninda CFI, NFI, IFI ve RMSEA kabul edilebilir
uyum indeksleri vermekle birlikte; RMSEA, AGFI ve GF1 ise zayif uyum indeks-
leri vermistir. Model ile veri arasindaki tiim degerler dikkate alindiginda modelin
kabul edilebilir indekslere sahip oldugunu séylemek miimkiindiir.

Sonuclar, Tartisma ve Oneriler

Sonuglar ve sonuglara iliskin tartismalar toplam 6 alt problem basligi altinda
sunulmustur.

(")gret.menlerin Goziinden, Toplumda Ogretmenlik Mesleginin Nasil Algi-
landigina Iliskin Sonugclar

Algr 6lceginden elde edilen toplam aritmetik ortalamaya bakildiginda (X
= 2.98) dgretmenlerin, toplumun 6gretmenlik meslegini nasil gérdigiine iliskin
algilarinin “orta” diizeyde oldugu goriilmektedir.

Algi 6l¢eginde, olumsuz maddeler icerisinde en yiliksek puani, ‘toplumun,
yaptigim isin 0neminden ¢ok, mesai saatlerimi ve tatil siiremi konustugunu dii-
stintiyorum.” maddesi almistir. TEDMEM’in (2014) arastirmasinda ‘toplumun
ogretmenlik meslegini ideal gérmesi, mesleki sayginliktan cok mesai ve tatil
konusundaki degerlendirmelerle ilgilidir’ maddesine 6gretmenlerin yiizde 61°i
katildigini belirtmistir. Yine TEDMEM’in (2014) arastirmasinda, ‘6gretmenler
mesleklerini nasil algiliyor?” sorusuna, 6gretmenlerin mesleklerini olumlu al-
giladiklari, ancak ogretmenlik meslegiyle ilgili toplumsal alglyr olumsuz olarak
yorumladiklari, 6gretmenlerin mesleklerine yonelik goriisleri ile toplumun 6g-
retmenlik meslegini algilama bigimleri paralellik gdstermedigi ortaya cikmistir.
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Ogretmenlerin, kendi mesleklerinin toplumda nasil goriildiigiine dair
algilarinda en yiiksek ortalamaya sahip maddenin, ‘insanlar ¢ocuklarini, biz 6g-
retmenlere giivenerek emanet ediyor’ seklinde ortaya ¢cikmistir. BAREM, (2015)
arastirmasinda 6gretmenlere duyulan giivenin orani 2014 yilinda yiizde 86.2 iken,
2015’te bu oran yilizde 74.2 seviyelerine diigmiistiir. Ancak dgretmenlere sorul-
dugunda ise durum tam tersi gikabilmektedir. Ozpolat’m (2002) caligmasinda;
ogretmenlerin yiizde 83.9’u 6gretmenlik mesleginin toplumsal statiisiiniin gittik-
¢e distiigiinii belirtilmistir. Yine Ulutag'in (2017) calismasinda 6gretmenlerin
yizde 87’si 6gretmenlik mesleginin statiisiiniin diisiik oldugunu belirtmistir.
Egitim-Bir-Sen’in (2004) arastirmasinda, 6gretmenlerin toplum ve yonetim
kademesinde sayginlik konusunda oldukca karamsar olduklar1 gézlenmektedir.
Ozellikle MEB’in 6gretmene yeterince deger vermedigini diisiinen 6gretmenlerin
ytizdesi 90.7 gibi oldukga yiiksek ¢ikmistir. Toplumun 6gretmene yeterince deger
vermedigini diigiinenlerin oram yiizde 88.9’dur. Tiirk ve Pakistanli 6gretmenle-
rin karsilagtirildiklar: bir bagka arastirmada (Ilgan, Aslanargun, Kili¢, Shaukat,
2018) ise, Tiirk 6gretmenlerin devlet iist ydonetiminin ve toplumun 6gretmenlik
meslegine orta diizeyde deger verdigine iligkin algiya sahip olduklar1 ortaya
¢ikmugtir. Egitim Bir-Sen’in (2008) bir bagka arastirmasinda da dgretmenlerin
toplumun kendi mesleklerini saygin bir meslek olarak gdrmedikleri sonucu orta-
ya ¢ikmistir. OECD tarafindan yapilan TALIS (2013) uluslararasi arastirmasinin
verilerine gore, gretmenlerin yiizde 69.1’i 6gretmenligin toplumun nezdinde de-
gerli olmadigini sdylemistir. Diinyada genel olarak 6gretmenler, kendi meslek-
lerinin toplumsal degerinde diisiis oldugunu diisinmektedir. Tiirk Egitim-Sen’in
(2017) arastirmasinda, meslegini birakmayi diislinen 6gretmenlerin ytizde 40.7’si
sebep olarak 6gretmenlik mesleginin itibar kaybetmesini belirtmistir. Egitim-Is
Bursa (2017) subesinin ¢alismasinda 6gretmenlerin yiizde 68.2°sinin daha iyi bir
is buldugunda meslegi birakabilecegini, yiizde 98.44’liniin ise meslegin toplumda
sayginliginin azaldiginmi belirtmistir. Biiyiikses’in (2010), meslege olan sayginin
azalmasimin 6gretmen motivasyonunu olumsuz yonde etkiledigi sonucuna ulas-
mustir. Yine Ada, Akan, Ayik, Yalcin ve Yildirim (2013) 6gretmenlik meslegine
olan sayginin azaldig: diisiincesi, 6gretmenin yaptid ise karsi inan¢sizhigi, 6gret-
menin kendini degersiz hissetmesi, sinif dgretmenlerinin motivasyonunu azal-
tan faktorler olarak bulmuslardir. Ilgili arastirmalarin bu arastirma bulgulari ile
benzer sonuglar verdiklerini sdylemek miimkiindiir.

Cinsiyet, Yas, Brang, Okul Tiirii ve Egitim Diizeyi Degiskenlerine Gore; Toplumda
Ogretmenlik Mesleginin Nasil Algilandigina Iliskin Sonuclar

Arastirmada, erkek 6gretmenlerin toplumsal alg1 diizeyleri kadin 6gretmen-
lerinkinden daha yiiksek c¢ikmustir. Karaman’in (2008) ve TEDMEM’in aras-
tirma sonuglar1 da kadin 6gretmenlerin erkek 6gretmenlere gore mesleklerini
daha olumlu algiladiklar1 yoniindedir. Yas ile mesleki algi arasindaki iligskiye ba-
kildiginda; iki degisken arasinda pozitif yonli diistik bir iligki ortaya ¢ikmustir.
TEDMEM’in (2014) arastirmasinda da 6gretmenlerin mesleki algi ortalamalari-
nin yaglari ilerledik¢e daha olumlu yonde arttigi gdzlemlenmistir.
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Brang ile mesleki alg1 arasindaki iligkiye bakildiginda, aritmetik ortalama-
lara gore en yiliksek mesleki algiya, meslek dersi 6gretmenleri; en diisiik mes-
leki algiya ise dil ve sayisal brang 6gretmenleri sahiptir. Bunun olas1 nedenleri
arasinda; meslek dersi 6gretmenlerinin yaparak yasayarak 6grenme noktasinda
uygulayict konumda olduklar: ve gosterdikleri derslerin hayatta ige yaradigini ve
hemen uygulanabilir oldugunu gordiikleri icin, mesleklerine karsi daha olumlu
bir alg1 icerisinde olmus olabilirler. Okul tiirii ile mesleki algi arasindaki iligkiye
bakildiginda; aritmetik ortalamasi en yiiksek olan, meslek lisesinde ¢alisan 6gret-
menler, en diisiik olan ise ortaokul 6gretmenleri olarak ortaya cikmistir. Bunun
olast nedenleri arasinda, meslek okullarmin iginde bulundugu sosyo-ekonomik
ortam sonucu dgretmenlerin cevrelerinden iyi diizeyde begeni ve saygi gormeleri
olabilir. Ozpolat (2002) galismasinda velilerin egitim diizeyi arttikga 6gretmene
verdikleri 6nemin ve degerin azaldig1 sonucunu bulmustur.

Ogretmenlerin Mesleki Motivasyonlarina Iliskin Sonuclar

Toplam aritmetik ortalamaya bakildiginda (X = 4.01) 6gretmen motivas-
yonunun gorece yiikksek oldugu ortaya cikmistir. Bu veri, 6gretmenlerin mes-
leklerine iligkin toplumsal algilariin yiiksek olmamasina karsin, mesleklerini
sevdiklerini, islerini iyi sekilde yapma arzusunda olduklarini gosteriyor olabilir.
Ogretmen ve yoneticilerin motivasyon diizeylerini betimleyen arastirmalarda;
Giileryiiz (2007), 6gretmenlerin mesleki motivasyon seviyelerini X = 3,06; Celik
(2015) dgretmen ve yoneticilerin motivasyon diizeylerini X = 3.53; Iren (2015)
ise (X = 3,82) seklinde, orta diizeyin iistiinde olmak iizere, bu aragtirmada elde
edilen sonucun biraz altinda, bulmuslardir.

Arasgtirmaya katilan 6gretmenlerin motivasyon 6lcegindeki olumsuz madde-
ler arasinda en yiiksek puani (¢evrildiginde en diisiik ortalamaya sahip madde)
‘cocuklarimin ileride 6gretmen olmalarini tercih etmiyorum’ oldugu ortaya
cikmustir. Aritmetik ortalamaya bakildiginda 6gretmenlerin ileride cocuklari-
n1 6gretmen olarak gdorme diizeyleri orta diizeydedir. Egitim-Bir-Sen’in (2008)
arasgtirmasinda, 6gretmenlerin yiizde 60’1 cocuklarinin ileride 6gretmen olmasini
istememesi yoniindedir. TEDMEM’in (2014) arastirmasinda, 6gretmenlerin
sadece beste birinin cocuklarinin ileride Ogretmen olmasini istemektedir.
Ilgili arastirma sonuclarinin bu arastirmanin sonucuyla ortiistiigiinii sdylemek
miimkiindir.

Motivasyon Olgegi alt boyutlarinda, en yiiksek ortalamaya, ‘meslegin ya-
pimasindan duyulan keyif” oldugu, en diisiik aritmetik ortalamaya ise ‘meslege
duyulan baglilik’in oldugu ortaya ¢ikmistir. Mesleki motivasyon 6l¢eginin boyut-
larina iligkin aritmetik ortalamalar dikkate alindiginda, 6gretmenlerin meslekle-
rinden yiiksek oranda keyif aldiklarini sdylemek miimkiin iken, mesleki bagliligin
(ortalamanin Gstiinde olmakla birlikte) diger boyutlar icerisinde en diisiik ortala-
maya sahip olmasinin dikkat ¢ceken bir durum oldugu sdylenebilir.
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Cinsiyet, Yas, Brans, Okul Tiirii ve Egitim Diizeyi Degiskenlerine Giore; Ogretmenle-
rin Mesleki Motivasyon Diizeylerinin Sonugclar

Cinsiyet degiskeni ile 6gretmenlerin mesleki motivasyonlar1 arasindaki ilig-
kiye bakildiginda; ‘keyif’, ‘baglhlik’ ve ‘katkr” alt boyutlarinda kadin 6gretmenler
lehine anlaml farkliliklar bulunmugtur. Kadin 6gretmenlerin, mesleki motivas-
yon diizeyleri erkek 0gretmenlere gore daha yiiksek ctkmugtir. Yildiz’i (2010)
arastirmasinda kadin 6gretmenlerin i¢sel motivasyonlarinin ‘tatmin’ alt boyutun-
da erkek 0gretmenlerin motivasyonlarindan daha yiiksek oldugunu saptanmis-
tir. Bu bulgu, arastirmanin ‘keyif’ alt boyutundan cikan sonucla Ortiismektedir.
Giileryiiz (2007) ve Polat (2010) kadin 6gretmenlerin mesleki motivasyon dii-
zeylerinin erkek 6gretmenlerden yiiksek oldugunu bulmusgken; Vural’m (2016)
arastirmasinda ise erkek 6gretmenlerin motivasyonunun daha yiiksek oldugu or-
taya cikmustir. Yas degiskeni ile 6gretmenlerin mesleki motivasyonlar1 arasindaki
iliskiye bakildiginda; motivasyonun alt boyutlari ile yas arasinda diisiik diizeyde
iliskiler ortaya ¢ikmistir. Sonuglara gore, yas ilerledik¢e meslege atfedilen deger
artmakta iken; yas ilerledikce meslekten alinan keyif, meslege duyulan baglhlik,
mesleki fedakarliklar1 ve dzverileri, bagkalarinin yasamina sunduklar1 katkinin
da azalmakta oldugu soylenebilir.

Okul tiirdi icerisinde meslekten duyulan ‘keyif” alt boyutunda en ytiksek arit-
metik ortalamaya ilkokullarda calisan (sinif ve okul dncesi) 6gretmenler sahiptir.
‘Deger’ alt boyutunda, ilkokullarda calisan 6gretmenler, ortaokullarda calisan
ogretmenlere oranla; meslek lisesi 6gretmenleri de ilkokullarda calisan Ogret-
menlere oranla mesleklerine daha fazla deger vermektedir. ‘Baglilik’ alt boyu-
tunda ise; ilkokul 6gretmenlerin genel lise 6gretmenlerine oranla; meslek lisesi
Ogretmenlerinin ise, ortaokul ve genel lise 6gretmenlerine oranla mesleklerine
daha fazla bagl olduklar1 sdylenebilir. Egitim diizeyi ile meslege duyulan ‘bagli-
lik* alt boyutunda istatistiksel olarak anlaml fark vardir. Meslege duyulan bagli-
lik noktasinda ilk sirada On lisans mezunu 0gretmenler, sonrasinda lisansiistii ve
son sirada lisans mezunu 6gretmenler bulunmaktadir. Kurt (2013), 6n lisans egi-
tim diizeyine sahip 6gretmenlerin motivasyonlarinin, lisans ve lisanstistli egitim
diizeyinde olan 6gretmenlerin motivasyonlarindan daha yiiksek; Celik (2015) ise,
yiiksek lisans mezunu 6gretmenlerin motivasyonlarinin, lisans mezunu olanlar-
dan daha yiiksek oldugunu ortaya koyduklari sonugclar, bu arastirmanin sonucu
ile ortiismektedir.

Ogretmen Goziinden, Toplumun Ogretmenlik Meslegine Iligkin Algist ile Ogretmenin
Mesleki Motivasyonu Arasindaki Iliskinin Sonuclart

Bu aragtirma sonucunda, 6gretmenlerin mesleklerini algilama diizeyleri ile
mesleki motivasyon diizeyleri arasinda pozitif yonli gorece diisiik diizeyde bir
iligki vardir. Motivasyon degigkeni alt boyutlariyla incelendiginde ise, ‘mesleki
algr’ ile ‘meslegin Ozellikleri ve meslege atfedilen deger’ alt boyutu arasinda en
yiiksek iligki (orta diizeyde) ortaya ¢ikmustir.
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Avci (2015) arastirmasinda dgretmenlerin motivasyon diizeyleri ile yildirma
(mobbing) yasama diizeyi arasinda negatif yonde anlaml bir iligki bulmustur.
Iren (2015) arastirmasinda, 6rgiitsel adalet algisi ile motivasyon diizeyi arasinda
cok giiclii bir iligkiyi oldugu sonucuna ulagmustir. Giileryiiz (2007) 6gretmenle-
rin Orglitsel giiven diizeyi ile mesleki motivasyonlar: arasindaki olumlu yonde
anlamli bir iliski oldugunu belirtmistir. Emirbey (2017) okul yoneticilerinin etik
liderlik davraniglarina iligkin 6gretmen gorisleri ile 0gretmenlerin motivasyonu
arasinda pozitif, orta diizeyde iligki bulmustur. Isik (2016) okul miidiirlerinin ka-
rizmatik liderlik davraniglariyla 6gretmenlerin mesleki motivasyonlar1 arasinda
zayif, pozitif yonde anlamli bir iliski bulmustur. Tezer (2015), 6gretmenlerin 6r-
giitsel vatandasglik davraniglari ile mesleki motivasyonlar: arasinda orta diizeyde
pozitif bir iligki oldugu sonucuna varmigtir.

Literattire bakildiginda, 6gretmenlerin mesleki motivasyonlarinin birg¢ok
farkli degiskenle incelendigi goriilmektedir. Motivasyon; maagla, meslege kar-
st tutumla, orgiit kiiltiriyle, yonetim bigimiyle, pozitif algiyla, farkli ddiillerle,
mobbing ve kaygiyla, tiikenmislikle, 6grenci basarisiyla, disiplin sorunlariyla, egi-
timde doniisiimle, orgiit kiiltiiriiyle, meslektas iliskileriyle vb. incelenmistir. Og-
retmenlerin mesleki motivasyonlarini tek bagina etkileyen bir degiskenin olmadi-
&1 ve Ogretmenlerin mesleki motivasyonun bircok farkli degiskenden etkilendigi
ilgili arastirmalar ile de goriilmektedir.

Yapilan literatiir incelemesinde 0gretmenlerin mesleki motivasyonlarinin
bir¢cok degiskenle incelenmesine karsin mesleki motivasyonu, meslegin toplum-
sal algisiyla inceleyen pek fazla arastirmaya rastlanmamistir. Konunun 6zgiinli-
giinden dolay1 benzer arastirmalarla karsilagtirma yapma imkani bulunmamasini
bu arastirmanin siirliligi olarak ifade etmek miimkiindiir.

Ogretmen Goziinden, Toplumun Ogretmenlik Meslegine Iliskin Algisinin, Ogretmen-
lerin Mesleki Motivasyonlarimi Ne Derece Yordadigina Dair Sonuglar

Toplumun Ogretmenlik meslegine iligkin algisinin 6gretmenlerin mesleki
motivasyonlarint yordama giiciinii gosteren yol analizine gore bu iki degisken
arasindaki iligkinin disiik dizeyde (A= 0.24) oldugu ortaya ¢ikmustir. Ortaya
¢ikan digtik katsaymin, mesleki algi ile mesleki motivasyon arasindaki Pearson
Korelasyonuna da yakin (r= 0.35) oldugu goriilmektedir.

Toplumdaki 6gretmenlik meslegi algisinin, motivasyon Olcegi  alt
boyutlarindan en ¢ok ‘meslegin 6zellikleri ve meslege atfedilen degeri’ yordadigi
ortaya ¢cikmistir. Toplumun 6gretmenlik meslegine atfettigi deger / onem arttik-
¢a, Ogretmen motivasyonunun diistik diizeyde de olsa artacagini sdylemek miim-
kiindiir.

Konu sadece statiisii iyi olan 6gretmenin kendini iyi hissetmesi degildir.
Evde 6gretmen hakkinda olumsuz konugmalara sahit olan, bir kisim dizi ve film-
lerde kiigimsenen, haberlerde dayak yiyen 6gretmenleri goren bir dgrencinin,
okulda 6gretmenine saygi gosterip onu giic sahibi bir otorite olarak gdrmesi ve
ondan gelen mesajlar1 dinlemesi zor olacaktir. Ogretmenin meslegini algilayis bi-
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¢imi ve bu alg1 sonucunda olugan tutumu, meslegini severek yapmasinda ona yon
verebilir. Ogretmenlerin bu algi ve beklentileri, sistemi, dogrudan etkileyebilir.
Bu egitim meselesi icin 6nemli bir konudur. Ciinki egitim sisteminin bagarisi,
istenilenleri uygulayacak olan 6gretmenlerin basarisina baghdir. Bilinmelidir ki
hic bir egitim sisteminin kalitesi, 6gretmenlerinin kalitesini gecemez.

Oneriler

Ogretmenligin toplum nazarindaki statiisii, 6gretmenlerin davraniglarini
sekillendirmekte ve meslegi icra etme basarisini etkileyebilmektedir (Akyiiz,
2006). Bu arastirma kapsaminda elde edilen sonuglara dayali olarak su Oneriler
gelistirilmistir:

Ogretmen motivasyonu ile 6gretmenlerin mesleki algilar1 arasinda or-
taya cikan pozitif iliskiden hareketle, 6gretmenlerin mesleki motivas-
yonlarini artirmak icin, onlarin mesleklerine iliskin algilarini pozitif
yonde artirmak Onerilebilir.

Ogretmenlerin yaslar1 ile mesleki motivasyonun alt boyutlar1 olan,
‘mesleki baglilik’, ‘mesleki fedakarlik ve 6zveri gosterme’ ile ‘baskalari-
nin yasamina sunulan katkr’ boyutlar1 arasindaki negatif iliskinin sebep-
lerinin arastirilmasi Onerilebilir.

Toplumun 6gretmenlik meslegine iliskin algisinda, erkek 6gretmenlerin
goriislerinin kadin 6gretmenlerden daha yiiksek oldugu ortaya ¢ikmis
olup, bunun sebeplerinin incelenmesi Onerilebilir.

Toplumun 6gretmenlik meslegine iligskin algisinda, ortaokul 6gretmen-
lerinin goriiglerinin hem genel lise hem meslek lisesi 6gretmenlerine
oranla daha diisiik olmasinin sebeplerinin incelenmesi 6nerilebilir.

Erkek ogretmenlerin kadin 6gretmenlere oranla, mesleki motivasyon
Olceginin cesitli alt boyutlarindaki puanlarinin daha diisiik olmasinin
sebepleri inceleme konusu yapilabilir.

Mesleki motivasyonun alt boyutu olan mesleki baglilik puanlarinda, ge-
nel lise 6gretmenlerinin meslek lisesi ve ilkokul 6gretmenlerine oranla
diisiik olmasinin sebepleri inceleme konusu yapilabilir.

Ogretmen algisina gore, gelir diisiikliigii mesleki algiyr olumsuz etkile-
digi icin, 6gretmenlerin ekonomik durumlarinin iyilestirilmesi onerile-
bilir.

Ogretmen goriislerine gore, toplumda 6gretmenlerin tatil siiresinin faz-
la olmasina iligkin olumsuz alginin diizeltilmesi icin ¢alismalar yapilma-
st Onerilebilir.

Ogretmenlik mesleginin itibarm kiigiik diisiiriicii yaymlara sinirlama
getirilebilir.
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Meslege secim siirecinde Ozel Olciitlerin aranmasi veya Ogretmenlik
meslek kanunu ¢ikarilmas: 6gretmenligin herkesce yapilabilir ve kolay
bir meslek oldugu algisindan kurtulmasina katkisi olacaktir.

Ogretmenler davramslarina, insan iliskilerine, deger yargilarina, giyim-
lerine, konusmalarina dikkat etmeli, cevresine 6rnek olmali, meslege
yakigmayan, davraniglardan kacinmali bu gekilde toplum goziindeki
imajlarini yiikseltebilirler.

Ogretmenlere yonelik siddet iceren her tiirlii davranisa kars1 caydirict
cezalar verilmelidir.

Motivasyonu istenilen seviyeye ulasmayan ve baska devlet kurumlarina
gecmek isteyen 0gretmenlerin gegisleri kolaylastirilabilir.
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