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Abstract

As previous Texas Association for Literacy Education presenters and university instructors of literacy,
the professors highlighted in this chapter knew the value of presenting at the annual conference and
wanted to extend that opportunity to their students, challenging them to not only attend a state literacy
conference but to also collaborate and participate as co-presenters. Three pre-service teachers
embraced this opportunity and were involved in all phases of conference presentation planning. Design
and delivery focused on early childhood literacy, specifically the Big 5 components of early reading
success identified by The National Reading Panel (2000): phonemic awareness, phonics, fluency,
comprehension, and vocabulary, and how teachers can utilize spare minutes and transition times during
the day to teach and reinforce these critical concepts. The pre-service teachers researched and planned
their portions of the session, presented their literacy activities at the conference with participants in a
Station teaching format, and then reflected on the experience.

Keywords: emergent literacy, Big 5, National Reading Panel, pre-service teacher, leadership,
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Introduction

When teaching undergraduate pre-
service teachers, the goal is not only to develop
teachers, but also to cultivate teacher leaders.
Encouraging pre-service teachers to participate
in activities that can lead to a better
understanding of pedagogy of literacy
acquisition and development can promote
growth within the individual. The purposeful
inclusion of an undergraduate pre-service
teacher served to provide the student with
exposure to and experiences with professional
conferences. The pre-service teachers were
responsible for developing, planning, and
implementing the literacy workshop alongside
university professors. In retrospect, the learning
opportunities for these students continue to be a
positive experience for these three students and
the faculty as well. Kouzes and Posner (2010),
when writing about learning through
experiences, stated:

Learning is the master skill. When you
fully engage in learning - when you throw
yourself wholeheartedly into the experimenting,
reflecting, or getting coaching, you are going to
experience the thrill of importance and the taste
of success. More is more when it comes to
learning. (p. 122)

Theoretical Perspectives

Allowing students to have experiences
to increase their knowledge can be based on the
concepts and theories of social constructionism
and social cognitive theory. Learning theorists
Albert Bandura (1986) and Lev Vygotsky
(1978) theorized the importance of the social
connection in learning and the experiences one
has with others. Purzer (2011) explained the
difference in the two perspectives:

A key difference between the two is
that while social constructivist theory
focuses on the cognitive theory
scaffolding, the learner receives from
interactions with others, social
cognitive theory is more concerned

about the learner’s internalization of
the messages gained through
interactions. (p. 657)

Thompson (2015) stated that social
cognition theory, combined with Vygotsky’s
theory of social constructivism, explains “how
reality is socially constructed and that all
learning occurs within the frame of this
constructed reality” (para. 1). When pre-service
teachers receive the support of the more
knowledgeable peer (Vygotsky, 1978, p. 86),
learning occurs. Bennett (2012), when referring
to the preservice teacher's experience, stated that
individuals “progressively transform from
experiences, and their understandings do not
occur in one instance or during one-semester
long course but gradually over time” (p. 381).

Minute Masters Presentation Background

This TALE presentation focused on
utilizing spare minutes throughout the school
day in order to teach and reinforce foundational
literacy skills outlined by the National Reading
Panel Report (2000) of phonemic awareness,
phonics, fluency, comprehension, and
vocabulary (The Big Five). The idea emerged
from a conversation between one professor and a
former public school educator and colleague
who was now teaching young learners at a
childcare facility. While working at the center,
she noticed there was 1) wasted time when
learning could have occurred, 2) culture of low
expectations, 3) lack of knowledge about what
literacy skills children need to have when
entering kindergarten, and 4) limited academic
achievement. That conversation sparked the
initial idea that grew into the TALE presentation
entitled Minute Masters: Making the Most of
Your Time with Young Learners and Literacy
Development. The professors stepped into the
shoes of early childhood teachers and decided to
design the presentation targeting the issue of
wasted time and critical emergent literacy skills.
They researched developmentally appropriate
activities that could reinforce phonemic
awareness, phonics, fluency, comprehension,
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and vocabulary skills in an engaging way during
spare minutes and transition times. In Reading
Essentials, Regie Routman (2003) urged
teachers to make every minute count at school
and stated that using transitional times as
teaching times is ideal to teach and reinforce
literacy subskills more deliberately than
incidentally. With the content of the
presentation selected, the professors decided to
go beyond just inviting students to attend the
TALE conference and asked them to consider
serving as co-presenters. Three pre-service
teachers responded enthusiastically to the call.

Each presenter chose a Big 5 area of
focus and selected ten activities to introduce to
conference presentation participants. The
professors served as guides and mentors through
the process of presentation design and found that
a review of the Big 5 was needed to ensure that
activities were appropriate. Leland (2013) found
that a majority of university students who had
completed an emergent-literacy course believed
learning the importance of the Big 5 was one of
the most valuable aspects along with the
instructor’s enthusiasm for the literacy content.
The presenters wanted the session to be hands-
on and active just as early childhood classrooms
would be. They also wanted to utilize the co-
teaching strategy of station teaching to deliver
the session content. In this education program,
clinical teachers and their mentor teachers are
trained to use the seven co-teaching strategies
created by Bacharach and Heck at St. Cloud
State University (Bacharach, Heck, & Dahlburg,
2010). The station-teaching model is a focus
strategy even at the university classroom level,
and designing the TALE presentation using this
format seemed appropriate in that there would
be much hands-on content to deliver in a short
amount of time. Having five smaller groups of
learners rather than one large group is much
more manageable for those providing instruction
as well as the participants.

Planning the Conference Presentation Session

The three pre-service teachers who
chose to participate as co-presenters were
embarking on their clinical teaching semester
when the planning of the presentation began.
Co-presenters met as a group face-to-face twice,
once to initially share information about the
conference and presenting, to clarify the process
and brainstorm, and then again the following
month at their field site school to think aloud,
share ideas, and hash out the timeline and
specifics of the presentation. A collaborative
Google Doc served as the space for the five
presenters to deposit activity ideas for each of
the five literacy components addressed during
the presentation. This format served as a
template for consistency in the documentation of
the activities. The pre-service teachers followed
the model that the professors established by
including ten activities, each described with a
title, when it can be used with children,
materials needed, description of the activity, and
resources for citation if necessary. This
organization allowed each presenter to
contribute to a document for use during the
presentation and to share with participants after
the conference.

Because the pre-service teachers were
first-time conference presenters, they naturally
experienced feelings of nervousness and anxiety.
To give them practice with sharing their
activities beforehand, they agreed to a trial run
during one of the professor’s undergraduate
reading acquisition and development classes a
week before the conference. The class was
divided into three groups that rotated every ten
minutes to three stations where the pre-service
teachers delivered instruction about activities
related to their chosen Big 5 component. The
three final semester senior-level students
conducted their stations with a class of first
semester junior-level students as learners. The
two professors monitored the groups, served as
timekeepers for rotations, and took notes to
share following the experience. The
participating pre-service teachers had the
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opportunity to share their station material three
times with peers by the end of the thirty-minute
station rotation experience. They learned from
the class participants how that experience was
valuable to their own understanding of the
literacy concepts and how they could use them
in their current early field placement. After this
feedback session and a debrief with the
professors, the pre-service teachers learned that
they would need to have more hands-on
demonstrations and activities, be clear and
concise with explanations, be more mindful of
time management, and be personable and
professional. Jeremy, one of the pre-service
teacher co-presenters, reflected that “after
student attendees had several meetings with the
professors to prepare for our session, I felt an
increased responsibility to perform at a
professional standard. It taught me teamwork
and authentic co-teaching strategies.”

Implementation of the TALE 2017 Minute
Masters Presentation

This TALE session was scheduled for
mid-morning on the second day of the
conference, and the pre-service teachers were
anxious but prepared and confident. The format
for the hour was divided into seven-minute
increments for each of the five station rotations,
with the professors taking the components of
phonemic awareness and fluency to round out
the Big 5. The professors and pre-service
teachers each chose an area of the room to set up
their stations, and session participants rotated
through the five stations to learn how to use the
selected activities and the value of doing so with
young children.

Student Reflections

This authentic experience of planning
and conducting a presentation at a state literacy
conference co-presenters contributed to the pre-
service teachers’ sense of professionalism, sense
of leadership, and self-efficacy as instructors of
literacy and presenters. This reflection sums up

the experience for Jodi, one of the pre-service
students:

1t was so much fun to be able to share
my ideas, and it was a nice feeling to have them
say that they loved the ideas and wanted to use
some of them in their own classrooms. I also
loved hearing some of their ideas as well. It was
a very productive session because I felt that we
could all bounce ideas off of each other. 1
learned that I do not have to be a veteran
teacher to feel like I could contribute something
meaningful. It was intimidating to share ideas
with people who had already been teaching for a
long time, but I had a blast doing it!

Each pre-service teacher co-presenter elaborated
specifically how this experience impacted them
personally and professionally.

Jeremy’s Reflection

As an undergraduate student, it is
important to take any opportunity to learn
outside of a traditional classroom setting. What
purpose does theory serve without testing it?
Incorporating classroom theory with practicum
is my way of modeling my determination to
advance my knowledge with higher-level
thinking, just as I expect for my students.

To prepare for my station, I spoke to a
retired teacher who gave me some great ideas
for teaching comprehension with young learners
and also referenced several textbooks I used
during my university courses. The practice
session at the university was greatly appreciated
as I needed the practice to ensure proper timing.
1 also gained confidence in my ability to present
information at the conference. I strongly
suggest having a mock exercise to anyone who is
planning a presentation either as a novice or
with a new delivery strategy.

Presenting at the conference was the
first time I had collaborated with teachers,
instructors, and other professionals in the
education field. I felt humbled and welcomed by
everyone. My mentor teacher suggested that |

“don’t chat, but interact.” In other words, 1
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offered my suggestions on activities I shared
before opening the floor for modifications or
additional ideas. Part of being a leader is
understanding other individual’s ideas.

1 found that I became better at
presenting during each of the five mini-sessions
during our presentation. Instead of just telling
them information about comprehension with
young learners, I started to provide examples
and even incorporate participant ideas and
passing them on with each of the five rotations.

As a student, it was a relief to be in such
a warm and welcoming environment where [
was treated as another professional. The
participants in our session were non-judgmental
and supportive. [ could see it in their eyes when
1 felt nervous to speak in front of the whole
group, and because of the comfort I felt, |
overcame my fear and was able to speak and
develop my confidence.

Leaning to adapt was something I took
away from this experience. We did not know
how many participants we would have, who
would be in the audience, or what our
presentation room would be like. Within
minutes, with the help of our professors, we set
the room up and made a plan for how our
session would run. I just cannot say enough
about how much they guided us during this
experience. I am so humbled to have been a
part of it and did not even feel at the time that |
deserved to take part since I was a student
amongst so many professional educators. 1|
learned so much from them and the other
participants and other presenters I got to see. [
am now less hesitant to seek out options for
professional development and have the courage
to take risks and step out of my comfort zone. [
would highly encourage other students to take
any similar opportunity offered by their
professors so they can guide them in developing
their leadership skills. I feel grateful for the
opportunity, and it will positively impact my
career as a professional educator.

Jodi’s Reflection

1 chose to participate because I knew
that the experience would be a chance for me to
learn about myself and my profession. I was
apprehensive because I was not sure what I was
going to be able to share with experienced
teachers. 1 felt that, if anything, I should be
attending every TALE session I could, trying to
get as much information about literacy
instruction as I could. If I have learned
anything from my professors, it is to never be
afraid to try something new and be confident in
my knowledge and abilities. I embraced the
opportunity to share my ideas with others and
learn along the way. I was motivated by my
feeling that literacy is one of the most important
skills that a human being can possess. 1 am
motivated to learn as much as I can about
teaching literacy so that I can be an effective
teacher for my students, giving them the tools
they need to be successful throughout their lives.

My first step in preparing my station
was to think about my clinical teaching
classroom. [ considered the extra time during
the day that could be better used, the skills that
the first and second graders were learning, and
the types of activities that would be effective for
this age group. My next step was to look at the
phonics standards in the Texas Essential
Knowledge and Skills that PK-2 students are
expected to master. This helped me to get a
better idea of the focus of my chosen activities. |
then researched to find activities that I could use
or modify to fit my focus and compiled a list
examining each activity closely to make sure
that it focused on phonics and then selected my
favorite activities to include in the presentation.

Presenting at TALE gave me a feeling of
confidence that I wasn’t expecting. [ discovered
that even as a new teacher, I had a lot to
contribute. I heard comments such as “I never
thought of that before” and “that’s a great
idea” from many of the teachers participating in
my station. Hearing that allowed me to see that
my ideas can help others and that I should never
be afraid to speak up and share my thoughts.
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The experience gave me the determination to
continue to learn and share my ideas throughout
my career. The presentation experience showed
me that I already know a lot about literacy and
am capable of using that knowledge in the
classroom. It also opened my eyes to the
importance of continuing to learn about literacy
throughout a teaching career. By continuing to
be a learner, I am giving my students the best
opportunity to learn. I also felt that [ have a
duty to share my knowledge with others in the
world of literacy. As we continue to learn more
about effective literacy practices, it is important
that we discuss and share ideas with others.
This presentation experience gave me the
confidence to know that I can be a leader and a
voice in literacy instruction. 1 was initially
terrified to present in front of people at the
conference, but now I am more confident in my
ability to share my ideas with others in such a
setting. It was a wonderful feeling to be among
people who shared the same passion and desire
that I have. We all had the opportunity to learn
from each other as we strive to be more effective
in our teaching. The presentation experience
gave me the confidence to know that I can take
what I have learned, by myself and from others,
and share it in a meaningful way.

One of the things that I enjoyed the most
about the presentation experience was being
part of the team that put it together. I enjoyed
discussing ideas with my professors and
classmates. I look forward to being able to do
this with members of my team throughout my
career. There is so much to be learned and
shared when talking to other professionals.
After this experience, I know that I want to be a
member of professional organizations and
attend conferences. Having two professors
whom [ admired and trusted by my side made
this experience very worthwhile and fulfilling. 1
had the support that I needed to succeed and
now know that I am capable of being a
presenter. The experience further reinforced my
desire to continue learning throughout my
career. I enjoyed the entire experience so much

and truly felt that it helped me to grow in all
aspects.

Evelyn’s Reflection

1 chose to participate because I wanted
to reach and achieve something
higher...something extra. I thought this would
be good for me personally and professionally. 1
also decided to be a presenter because when [
considered myself struggling with my part of the
presentation, I remembered I had assured
guidance from my professors and support from
my peers who were presenting as well.

Before I started planning, I reviewed
and refreshed myself on current vocabulary
practices. This allowed me to renew my
foundation and build strategies on what
educators are already doing in their classrooms.
In choosing the strategies I presented, |
researched vocabulary methods and
collaborated with my professors and peers for
starter ideas. I took these ideas and added in my
own creativity, turning some into games and
other engaging activities. I stretched these ideas
as much as I could to squeeze every ounce of
vocabulary exposure out of them.

When we practiced at the university, I
learned to show confidence outwardly even
when I did not have it inwardly. I also learned
the importance of rehearsing, how to speak and
introduce my strategies more clearly, and how
to engage a higher percentage of listeners by
using my own tone and rate of speech as well as
my own excitement.

This experience of presenting at TALE
shaped my self-confidence and leadership. It
was a rewarding feeling to grow professionally
by having experienced being a conference
presenter as an undergraduate student. Taking
this extra step forward toward my goals allowed
me to create newer and even higher educational
goals. I found that my self-efficacy with
presenting and with literacy content grew as 1
taught my vocabulary strategies to other
educators, educators who have been in
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classrooms longer than I have and have an even
more developed educational background. I took
delight in seeing them taking notes on things |
had to say. When they spoke of how they liked
the ideas I had developed or when I could see
their excitement that came from learning from
me, I was honored and felt elevated in my
knowledge as an educator.

1 know that after having worked on this
presentation, my work ethic has increased and
my motivation to go above and beyond the
standard has increased exponentially. I can see
how this will benefit any team I work with
because of my newfound confidence to research
and share my ideas. My leadership and
motivation may impact the people, teams, and
communities I will work with in the future, but I
think the greatest impact will be on my future
classes. This eagerness to learn will continue to
fuel my passion to teach them new strategies and
methods in literacy. Above all this, I hope that
this enthusiasm to learn will be adopted by my
future students.

Professor Reflections

We began this journey with no
experience working with students as conference
co-presenters, and we learned that students who
are enthusiastic and motivated are highly
capable when equipped with the tools for
success. We found that including them from the
beginning stages of conference preparation as
co-planners and co-constructors of knowledge,
being clear with the vision and outcomes for the
presentation, and allowing for choice all
contributed to pre-service teachers’ general
sense of autonomy and responsibility and overall
success of the experience. Blanchard (2007)
discussed how to approach working with the
beginner who “is enthusiastic and ready to learn,
despite his lack of skills” and is “curious,
hopeful, optimistic, and excited” with the
directing leadership style as they require a step-
by-step guide for self-development (p. 90-91).
Blanchard (2007) further explained that for
enthusiastic beginners to experience success

when they have very limited knowledge in
particular context is to teach and show them
what experienced people do in such situations
and then let them practice with supervision and
support. Vygotsky (1978) would call this
working with a “more knowledgeable peer” (p.
86) in the Zone of Proximal Development.
Framing ourselves as learners and leaders of
literacy and extending that framework to our
students created a shared space to work on this
project as collaborators. Instead of seeing us as
merely professors who hold the power and
knowledge, through this experience, the students
viewed us as more experienced colleagues who
would help them navigate the path towards the
collective destination.

While the initial thoughts about
including students as co-presenters were limited
in impact potential, we found that this
opportunity gave these three students an area of
growth that other students in their peer group did
not have during their teacher preparation.
Pomerantz and Condie (2017) studied pre-
service teachers’ lessons and how they melded
knowledge and practices learned in the
university classroom with real-world school
curriculum. They determined that the ability to
transfer knowledge and practice resulted in
categories on a continuum of knowledge transfer
with expert transformation as the highest level.
This level is described as the ability to transform
knowledge to meet student needs in planning
and enactment. We see these three pre-service
teachers as moving toward that expert transfer
level on the continuum as this experience has
added another layer to the many other
experiences they have had that contribute to the
scope of their preparation. They researched
their specific literacy topic, selected activities
based on criteria, and taught them to groups of
participants at a professional conference making
in-the-moment decisions depending on the needs
of each group about delivery during each of the
five station segments.

Additionally, we see ourselves on a
continuum of learning as well. We are
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beginners in our understanding for how to
elevate the university classroom experience to
include other experiences for pre-service
teachers that will deepen and broaden their
knowledge, practice, self-efficacy, and
leadership. In Learning as a Way of Being:
Strategies for Survival in a World of Permanent
White Water, Vaill (1996) discussed qualities of
the reflective novice who thinks and reflects to
improve his or her ability to be a beginner over
time. Modeling this risk-taking for our students
helps them see that professional educators
should always be open-minded, lifelong learners
who are on a quest for being beginners in many
areas, pushing the boundaries of what is and
what was, and finding new areas of growth and
leadership.

During the closure portion of the Minute
Masters presentation, session participants, who
primarily included pre-service teachers,
professors, and early childhood teachers,
commented how much they appreciated learning
from these three pre-service teacher presenters.
Some participants were in their junior year of
their education preparation programs; they
expressed gratitude and admiration for our
students’ initiative in taking on this challenge
and sharing their learning by applying it in a
format such as a professional state literacy
conference. They modeled for other students
and professors the possibilities for student
leadership in this area.

Conclusion

We embarked on this first-time
experience of including students as co-presenters
with an open mind and high hopes that pre-
service teachers would want to participate and
embrace the opportunity wholeheartedly. Their
participation surpassed all expectations, which is
not surprising considering their caliber and
strength of character. Instructors have noted the
commitment of these students to their education
and personal professional development
demonstrated during their time at the university.
As we move forward as university professors
having lived this experience with much initial
success, we are encouraged that we can replicate
this practice with future students and for future
conferences. Feedback from all sources was
entirely positive, so even though it takes much
work, planning, and guidance, the results are
worth the extra energy expended. Students’
contributions to the planning and
implementation of the presentation added
dimensions and depth beyond what we could
have done on our own. Our advice to professors
who are accustomed to presenting but have not
considered including students is to step out of
the box and grab their hands. Despite
challenges, the process of contributing to our
own leadership and students’ self-efficacy as
leaders of literacy is really what it is all about.
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