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ABSTRACT

Student burnout can lead to lower motivation to do required coursework and higher absenteeism. The
purpose of the study was to examine whether a significant correlation exists between burnout, test anxiety,
test attitude, and test motivation of prospective mathematics teachers studying at mathematics
teacher program in an education faculty of a state university in Turkey. This study also sought to examine
whether there is a significant difference between burnout, test anxiety, test attitude, and test motivation of
prospective mathematics teachers, according to gender and grade level. Data were collected from 340
students. We found a significant positive correlation between test attitude and test motivation, between
burnout and test anxiety; also the results of ANOVA showed that there was a statistically significant
difference in prospective mathematics teachers’ burnout and test anxiety, according to grade level. These
findings support prospective mathematics teachers’ test attitude had a significant positive correlation with
test motivation, their burnout had a significant positive correlation with test anxiety and there was a

significant difference between burnout and test anxiety, according to grade levels.
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INTRODUCTION

All students in Turkey have difficulties in mathematics,
and their mathematics achievement is low on national
and international exams (Boyraz and Gugld, 2018). Math
is one of the school subjects that students perceive to be
the most challenging, complex, and abstract (Schwartz,
2000). This is also a growing problem among prospective
mathematics teachers. Students' negative emotional
reactions towards mathematics cause them to avoid and
careers that require them to use math skills (Betz, 2006;
Betz and Hackett, 1983). In order to improve their
mathematics achievement, students need to attend
classes, complete course homework on time, and actively
participate in class activities. Students must be happy
while doing these tasks and responsibilities; otherwise,
these tasks and responsibilities could lead prospective
mathematics teachers to burn out.

Student burnout

In literature, there are many definitions of burnout.
Burnout is generally considered to be a result of stress
and an inadequate support system (Gold, 1984). It is a
syndrome that usually occurs among people who help
professionals (Maslach, 1978; Maslach and Pines, 1977);
therefore, it is generally defined as a syndrome
characterized by emotional exhaustion, depersonalization,
and reduced personal accomplishment in professionals
(Golembiewski, Sun, Lin and Boudreau, 1995; Firth et al.,
1985; Jackson, Schwab and Schuler, 1986; Lahoz and
Mason, 1989; Maslach, 1978; Maslach and Pines, 1977,
Schaufeli et al., 2009; Schwab and Iwanicki, 1982).
According to Maslach and Leiter (1997), major factors of
burnout include work overload, lack of control, lack of



reward, lack of community, value conflict, and lack of
fairness, which are obvious indications that a person and
a job are mismatched (Yang, 2004). Studies have shown
that burnout can lead to lower commitment, higher
turnover, absenteeism, reduced productivity, low morale,
and lower consideration of others (Cordes and
Dougherty, 1993; Maslach, 1978; Maslach and Pines,
1977).

Burnout is a growing problem among undergraduate
students, and student burnout is characterized by
exhaustion and disengagement, owing to prolonged
stressful  experiences in school (Chandan and
Sherkhane, 2017; Ezeudu et al.,, 2019; Fernando and
Samaranayake, 2018; Galdino et al., 2016). Yang (2004)
defined student burnout as emotional exhaustion,
depersonalization tendencies, and a low sense of
personal accomplishment, due to course stress, a high
course load, and other psychological factors. Research
shows that burnout is common in college students. For
instance, Pines et al. (1981) examined burnout in
undergraduate students and found that student burnout
ranked in the middle to upper levels (Yang, 2004). Balkis
(2013) found a significant negative relationship between
undergraduate students' academic achievement and their
levels of burnout. In addition, Tansel (2015) investigated
the level of burnout among university students within a
framework of demographic variables and found that the
burnout scores of university students differ from each
other in terms of variables of gender and grade level.

The above research shows that the level of stress
among university students is significant. Burnout caused
by stress may lead to mental distress in the form of
anxiety, depression, frustration, hostility, or fear (Yang,
2004). Furthermore, student burnout can lead to higher
absenteeism, lower motivation to do required
coursework, and a higher percentage of student dropouts
(Meier and Schmeck, 1985; Ramist, 1981). Student
burnout may also affect test anxiety, attitudes towards
tests, and motivation to perform on tests, all of which are
associated with test success. Chang (1986) stated that
test anxiety negatively affects students' success in tests,
their opinions and thoughts about tests, the length of time
it takes them to complete a test, and their understanding
of test questions. At the same time, this negative emotion
also generally negatively affects their attitude and
motivation towards tests; low test anxiety causes
students to improve their attitudes towards tests and to
become more motivated (Carraway, 1987; Taylor and
Walton, 1997; Vattanapath and Jaiprayoon, 1999).

Test anxiety

Tests are one of the most common assessment methods
used in most education systems and academic
institutions worldwide. At the college level, tests generally
carry the highest weight towards a student's total grade.
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As long as tests are widely used to evaluate academic
performance, all efforts to ensure that students can be
successful on them are important. For this reason, it is
important to examine the factors that affect students'
success in tests. Various factors impact students'
performance on tests (Hambleton et al., 1991). Test
anxiety is one of these factors. Test anxiety was defined
by Suinn (1968) as the difficulty in reading and
understanding simple sentences on a test and in
remembering knowledge studied or in integrating ideas
(Lufi and Darliuk, 2005). In addition, test anxiety has
been defined as the tension that prevents a person from
transferring what they know to the test (Austin et al.,
1995). According to Chang (1986), test anxiety negatively
affects an individual's concentration, his success, his
ideas, and his thoughts on a test, during the duration of
the test (Dodeen, 2009).

Research shows that test anxiety is a common problem
among university students. For example, Hembree
(1988) reported that more than 20 percent of university
students had test anxiety. Mwamwenda (1994) showed a
statistically significant difference between students' test
anxiety levels and their academic achievement. Adigwe
(1997) reported a negative correlation between test
anxiety and students’ achievement in science. Similarly,
Idaka et al. (2011) found that prospective teachers’ test
anxiety was negatively correlated with their achievement
in educational tests and measurements. Additionally,
Devine et al. (2013), measured pre-university students’
mathematics performance and their levels of
mathematics anxiety. The findings of that study showed a
positive correlation between mathematics anxiety and
test anxiety, but mathematics anxiety was negatively
correlated with performance in mathematics. Conversely,
Seng (2015) and Yousefi et al. (2010) indicated that
mathematics test anxiety and mathematics anxiety was
positively correlated with mathematics achievement.

Test attitude

Attitudes are an emotional concept that affects every
stage of human life (Lemon, 1973). Attitudes have been
conceptualized as having three components: cognitive,
affective, and behavioral components (Triandis, 1971).
According to Zimbardo and Leippe (1991), attitudes are
formed by direct experiences, as well as through implicit
learning, and may reflect one's personality. Shavitt and
Brock (1994) indicated that attitudes are functional in as
much as they simplify complex subjects, express
fundamental values and beliefs, and mediate or guide
behavior. In this context, a student's attitude towards
tests is indicative of his approach towards tests during
the education and training process. A positive attitude
towards tests suggests that he wants to take a test and
desires to improve his academic performance, knowing
that education is one of the ways to get ahead in life.



Negative emotions towards tests may also affect attitudes
towards learning in general, academic performance, and
tests, specifically. Therefore, students’ attitudes towards
tests provide important information about their behavior in
tests (Dodeen, 2009). For instance, seeing tests as
useful learning experiences or as a way to evaluate
learning, and to organize studying helps students to
develop positive attitudes towards tests. As a result,
those attitudes will have a positive effect on students'
learning and achievement. There are few studies
regarding the effect of attitude on tests. Imasuen (2016)
indicated that the overall mean of attitudes of public and
private school students towards test-taking was positive.
Similarly, Saleh and Ibnian (2017) noted that the attitudes
of students towards test-taking were positive.
Additionally, Owan et al. (2020) found that the level of
students’ attitudes towards test-taking in secondary
schools was significantly high. Matotek (2017) showed
that there was a statistically significant difference in
attitudes towards mathematics regarding students’
achievement on mathematics tests.

Test motivation

Motivation is a complex psychological structure that tries
to explain the behavior and effort shown in different
activities (Watters and Ginns, 2000). It is a theoretical
concept used to explain the initiation, direction, intensity,
and determination of goal-oriented behavior (Brophy,
1998). There are different definitions of the concept of
motivation. Deci and Ryan (2000) defined motivation as a
sense of acting to do something for an individual (Aydin
et al.,, 2014). Martin and Briggs (1986) defined it as a
structure that includes all internal and external conditions
that affect the awakening, maintenance, and control of
behavior (Warren, 2000). Schunk (2009) defined
motivation as the process that drives targeted activities,
while Martin (2004) defined academic motivation as the
power that enables students to reveal their academic
performance and activate their studies (Akar and Aydin,
2016). The academic motivation of students has been
conceptualized in two different ways: field and situation-
specific motivation. Field-specific motivation refers to the
success motivation in a particular field (e.g. math and
science). Situation-specific motivation expresses the
motivation of success in order to perform well in a
particular situation or on a particular test (Ekl6f, 2007;
Penk et al., 2014). Schunk et al. (2008) stated that test
motivation is a specific type of achievement motivation.
Test motivation is assigned to the situation-specific
motivation construct because taking a test is a specific
situation for students. Baumert and Demmrich (2001)
define this type of motivation as “the willingness to
engage in working on test items and to invest effort and
persistence in this undertaking” (Penk et al., 2014).
Studies showed that positive motivation towards an exam
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is necessary for success on that exam (Ekl6f, 2007;
Robitaille and Garden, 1996).

Although teacher burnout has been a focus of
educational concern and research for decades, fewer
empirical studies have focused on burnout among college
students. Most previous research regarding college
student burnout has involved descriptive and
demographic analyses, and results of this research
indicate that students and their teachers may burn out
when they expect that the environment offers them no
valuable rewards or opportunities (Balkis, 2013; Balogun,
Hoeberlein, Schneider and Katz, 1996; Chang, Rand and
Strunk, 2000; Ezeudu et al., 2019; Hu and Schaufeli,
2009; Meier and Schmeck, 1985; Schaufeli et al., 2002a;
Schaufeli and Salanova, 2007; Schaufeli et al., 2002b;
Yang, 2004; Yang and Cheng, 2005; Wang, Zhang, Gan,
and Zhang, 2005). In this context, the level of stress
among prospective mathematics teachers is significant
and related to the intense level of training within the
faculty of education. This stress level may also affect
prospective mathematics teachers' burnout, test anxiety,
test attitude, and test motivation. Therefore, unlike
previous research, we investigated whether a significant
correlation exists between burnout, test anxiety, test
attitude, and test motivation of prospective mathematics
teachers. Additionally, this study sought to determine
whether there is a statistically significant difference
between burnout, test anxiety, test attitude, and test
motivation of prospective mathematics teachers studying
at mathematics teacher program in an education faculty
of a state university, according to gender and grade level.

METHODS
Participants and procedure

This study was carried out using a correlational research
design. The sample consisted of 340 (144 male and 196
female) prospective mathematics teachers
studying at mathematics teacher program in an education
faculty of a state university in Turkey. Their ages ranged
from 18 to 23 years. Data were collected before (scales
of test anxiety, test attitude, and burnout) mathematics
tests and test motivation scale was used after
mathematics tests. All of the participants were informed
as to the purpose of the study prior to completing the
data collection instruments.

Instruments

Data collection tools used in this study are the Maslach
Burnout Inventory-Student Scale (MBI-SS), the Revised
Test Anxiety Scale (RTA), the Test Attitude Scale (TAS),
and the Test Motivation Scale (TMS).



MBI-SS: In order to determine burnout levels of
prospective mathematics teachers, the MBI-SS was
used. This scale was designed by Schaufeli et al. (2002b)
and translated into Turkish by Capri et al. (2011). The
scale consists of 13 items and Cronbach’'s alpha
coefficient was calculated as 0.79.

RTA: In order to determine test anxiety levels of
prospective mathematics teachers, the Revised Test
Anxiety Scale (RTA) was used. It was developed by
Benson and El-Zahar (1994), and translated into Turkish
by Akin and Demirci (2012). The RTA is a 20-item, four-
point Likert rating scale, ranging from 1 (almost never) to
4 (almost always). The scale consists of 20-items and the
Cronbach’s alpha coefficient was calculated as 0.88.

TAS: In order to determine test attitude levels of
prospective mathematics teachers, the TAS was used. It
was developed by Spielberger (1980) and translated into
Turkish by Oner (1990). The TAS is a 20-item, four-point
Likert rating scale, ranging from 1 (never) to 4 (always).
The scale consists of 20 items and Cronbach’s alpha
coefficient was calculated as 0.73.

TMS: In order to determine the test motivations of
prospective mathematics teachers, the Student Opinion
Scale (SOS) was used. It was developed by Wolf and
Smith (1993) and designed by Sundre and Finney (2002).
The scale was translated into Turkish by Kurbanoglu and
Takunyaci (2017). A five-point Likert scale ranging from 1
(strongly disagree) to 5 (strongly agree) was used. The
scale consists of 10 items and Cronbach’'s alpha
coefficient was calculated as 0.74.

Data analysis

The normality values of the data were first examined for
the analysis of the research problem. Parametric test
techniques were used since the distribution of the data
was within the limits of normality. Therefore, Pearson
correlation analysis, independent samples T-tests,
ANOVA, and Tukey’'s HSD tests were used to analyze
the data.

FINDINGS

Research question 1: Are there any significant
correlations between prospective mathematics teachers’
burnout, test anxiety, test motivation, and test attitude?

A significant correlation was observed between
prospective mathematics teachers’ test attitude and test
motivation, and between prospective mathematics
teachers’ burnout and test anxiety, as shown in Figure 1.
The results revealed a low, significant positive correlation
between test attitude and test motivation (r = 0.24, p <
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0.01), and a high, significant positive correlation between
prospective mathematics teachers’ burnout and test
anxiety (r = 0.59, p < 0.01). However, there is no
significant correlation was observed between prospective
mathematics teachers’ test attitude and test anxiety,
between test motivation and test anxiety, between test
attitude and burnout, between test motivation and test
attitude.

Research question 2: Is there any significant difference
in prospective mathematics teachers’ scores of burnout,
test anxiety, test motivation, and test attitude, according
to gender?

Table 1 shows comparisons of the gender differences in
prospective mathematics teachers’ burnout, test anxiety,
test motivation, and test attitude, according to gender.
Table 1 shows no significant differences between the
scores of males and females.

Research question 3: Is there any significant difference
in prospective mathematics teachers’ burnouts, test
anxiety, test motivation, and test attitude according to
grade levels?

The ANOVA results for prospective mathematics
teachers’ burnout, test anxiety, test motivation, and test
attitude scores are shown in Table 2. The results of
ANOVA showed a statistically significant difference in
prospective mathematics teachers’ burnout and test
anxiety, according to grade level (respectively, F.336=
5,52; F@ase= 6,94). Tukey's HSD tests revealed a
significant  difference in scores of prospective
mathematics teachers’ burnout and test anxiety between
freshman and sophomores, between freshman and
juniors, and between freshman and seniors. These
results are in favor of freshmen.

Figure 1. Results of the correlations between the variables.
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Table 1. Means, standard deviations, T and P values for prospective mathematics teachers’ scores of burnout, test
anxiety, test motivation, and test attitude, according to gender.

Gend Males Females
_ ender N=144 N=196 t p
Variables
M SD M SD

Burnout 27.53 4.68 27.08 3.96 .95 .34
Test anxiety 39.35 10.70 38.66 9.63 .62 .54
Test motivation 37.57 4.83 38.15 4.58 -1.13 .26
Test attitude 70.90 7.54 69.92 6.39 1.28 .20

**p < .01

Table 2. The ANOVA results for prospective mathematics teachers’ burnouts, test anxiety, test motivation, and test attitudes scores according

to grade levels.

Grade Mean Sum of squares df Mean F p Tukey
levels square
| 25.86 Between Groups 291.63 3 97.21 5.52 .00** I-11
1 28.12 Within Groups 5913.48 336 17.60 I-111
Bumout I 27.60
v 2771 Total 6205.10 339 I-IvV
| 35.51 Between Groups 2012.57 3 670.86 6.94 .00** I-11
. Il 39.27 Within Groups 32478.66 336 96.66 I-111
Test anxiety 1l 40.28
v 4227 Total 34491.24 339 I-IvV
| 38.19 Between Groups 35.914 3 11.97 .54 .65
L 1 37.44 Within Groups 7423.07 336 22.09
Test motivation 1l 37.93
v 38.19 Total 7458.99 339
| 71.31 Between Groups 189.48 3 63.16 1.33 .26
. 1 70.37 Within Groups 15994.30 336 47.60
Test attitude I 69.97
Y 69.17 Total 16183.78 339
**p< .01 I: Freshman Il: Sophomore Ill: Junior IV: Senior
RESULTS AND DISCUSSION students’ academic performance (Adigwe, 1997;

This study investigated whether a significant correlation
exists between burnout, test anxiety, test attitude, and
test motivation of prospective mathematics teachers and
whether there is a statistically significant difference
between burnout, test anxiety, test attitude, and test
motivation of prospective mathematics teachers,
according to gender and grade level.

The first finding of this study indicated that test attitude
had a significant positive relationship with test motivation
and burnout had a significant positive relationship with
test anxiety for prospective mathematics teachers.
Connecting these concepts to existing literature, research
showed that these four variables play a significant role in

Carraway, 1987; Dodeen et al., 2014; Dodeen and
Abdelmabood, 2005; Famogbiyele, 2017; Duran,
Extremera, Rey, Fernandez-Berrocal and Montalban,
2006; Fortier et al., 1995; Hembree, 1990; Idaka et al.,
2011; Imasuen, 2016; Mwamwenda, 1994; Owan et al.,
2020; Radojevic, 2009; Schaufeli et al., 2002a; Saleh and
Ibnian, 2017; Seng, 2015; Sheffield and Hunt, 2006;
Wang, 2008; Yang, 2004; Zhang et al., 2013). The results
of these studies showed that test attitudes and test
motivation of students had positive correlations with
academic performance. Also, studies indicated that test
anxiety and student burnout had negative correlations
with academic performance (Garden, 1991 McCarthy,
Pretty and



Catano, 1990; Nowack and Hanson, 1983; Stewart et al.,
1999).

The second finding of this study indicated that there
were no significant differences between prospective
mathematics teachers’ burnout, test anxiety, test
motivation, and test attitude scores, according to gender.
When analyzing the existing literature, there were no
studies about gender differences in burnout, test anxiety,
test attitude, and test motivation. However, some studies
investigated gender differences in mathematics anxiety,
performance, and achievement. Some of these studies
reported a significant difference between math anxiety,
performance, and achievement, according to gender
(Devine et al., 2012; Hembree, 1990; Miller and Bichsel,
2004; Ma and Xu, 2004). On the other hand, some
studies obtained results similar to the findings of this
study (Else-Quest et al., 2010; Guiso, Monte, Sapienza
and Zingales, 2008; Ma, 1999; Meece, Wigfield and
Eccles, 1990; Spelke, 2005). In addition, some studies
indicated that there were significant differences in
students’ burnout, based on gender (Acar and Cakir,
2015; Backovi¢ et al., 2012; Gundiz, Capri, and
Gokcakan, 2012; Ozdemir, 2015; Tansel, 2015; Yeni
Palabiyik, 2014).

Finally, this study showed that there was a statistically
significant  difference in scores of prospective
mathematics teachers’ burnout and test anxiety between
freshman and sophomores, freshman and juniors, and
freshman and seniors. In this context, as student grade
levels increased, their burnout and exam anxiety
increased. This may be because the burden on freshmen
has been relieved since they just completed intensive
studies and examinations in order to be placed in higher
education programs. In addition, higher-grade students’
heavier course loads and more intense exams may
increase their burnout and exam anxiety. In other words,
as studies intensify, expectations of placement in an
institution may be the reason that upper-class students
experience more burnout. This result is in line with the
findings that students experience more burnout as their
grade level (Gunduz, Capri and Gokgakan, 2012; Keklik
and Erdem Keklik, 2012; Bekir Simsek, Sahin and Sanli,
2012; Tansel, 2015) and age increase (Oren and
Turkoglu, 2006).

From the results of this study, the following conclusions
were made. First, there was a positive relationship
between test attitude and test motivation and between
burnout and test anxiety of prospective mathematics
teachers. Also, there were no significant differences
between prospective mathematics teachers’ burnout, test
anxiety, test motivation, and test attitude scores, based
on gender. In addition, there were statistically significant
differences in scores of prospective mathematics
teachers’ burnout and test anxiety, according to grade
level. It is recommended that colleges include activities
that will improve students' test attitudes and test
motivation in mathematics lessons. In addition, it may
also be suggested that the number of courses and exams
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be reduced.

REFERENCES

Acar, H., and Gakir, M. (2015). Lise &grencilerinin tiukenmislik
dlzeylerinin incelenmesi (Yesilova ilgesi 6rnegi). Mehmet Akif Ersoy
Universitesi Egitim Fakiiltesi Dergisi, 1(34): 152-168.

Adigwe, J. C. (1997). Ethnicity, test anxiety and science achievement
of Nigerian students. International Journal of Science Education, 9(7):
772-780.

Akar, H., and Aydin, S. (2016). Ogretim Elemanlarinin Mesleki
Yeterliklerini Gergeklestirme Diizeyleri ile Ogrencilerin Akademik
Motivasyonu Arasindaki lliski. Uluslararasi Sosyal Aragtirmalar
Dergisi, 9(43): 1344-1352.

Akin, A., and Demirci, I. (2012). Revize Edilmis Sinav Kaygisi Olgegi:
Gegerlik ve Guvenirlik Calismasi. Egitim Bilimleri ve Uygulama,
11(21), 103-118.

Austin, J. S., Partridge, E., Bitner, J., and Wadlington, E. (1995).
Prevent school failure: Treat test anxiety. Preventing School Failure,
40(1): 10-13.

Aydin, S., Gérmus, A. S., and Altintop, M. Y. (2014). The relationship
between the satisfaction level of students and their demographic
features with non-linear canonical correlation analysis: An application
in vocational high school. AIBU Sosyal Bilimler Enstitiisii Dergisi,
14(1): 35-58.

Backovié, D. V., Zivojinovié, J. |., Maksimovié, J., and Maksimovié, M.
(2012). Gender differences in academic stress and burnout among
medical students in final years of education. Psychiatria Danubina,
24(2): 175-181.

Balkis, M. (2013).The relationship between academic procrastination
and students’ burnout. Hacettepe Universitesi Egitim Fakiiltesi
Dergisi, 28(1), 68-78.

Balogun, J. A., Hoeberlein, T., Schneider, E., and Katz, J. (1996).
Relationships between academic performance and indices of
burnout. Physical Therapy Volume, 76(5): 64.

Baumert, J., and Demmrich, A. (2001). Test motivation in the
assessment of student skills: the effects of incentives on motivation
and performance. European Journal of Psychology of Education,
16(3): 441-462.

Bekir, H., Sahin, H., and Sanl, H. (2012). Egitim Fakdlltesi’'nde 6grenim
goren Ogrencilerin tikenmiglik dizeylerinin bazi degiskenlere gore
incelenmesi. Vocational Education, 7(2): 18-32.

Benson, L., and El-Zahar, N. (1994). Further refinement and validation
of the Revised Test Anxiety Scale. Structural Equation Modeling, 1:
203-221.

Betz, N. E. (2006). Women's Career Development. In J. Worell and C.
D. Goodheart (Eds.), Oxford series in clinical psychology. Handbook
of girls’ and women's psychological health: Gender and well-being
across the lifespan (p. 312-320). Oxford University Press.

Betz, N. E., and Hackett, G. (1983). The relationship of mathematics
self-efficacy expectations to the selection of science-based college
majors. Journal of Vocational Behavior, 345: 329-345.

Boyraz, H., and Guglu, M. (2018). The difficulties encountered in the
middle school mathematics practices course (Kayseri example). The
Journal of International Social Research, 11(55): 549-554.

Brophy, J. (1998). Motivating students to learn. Washington: McGraw
Hill.

Capri, B., Gundiz, B., and Goékcakan, Z. (2011). Maslach Tukenmislik
Envanteri-Ogrenci Formunun (MTE-OF) Tirkge' ye Uyarlamasi:
Gegerlik ve Giivenirlik Caligmasi. G.U. Egitim Fakiiltesi Dergisi. 40:
134-147.

Carraway, C. (1987). Determining the relationship of nursing test
scores and test-anxiety levels before and after a test-taking strategy
seminar. (ERIC Document Reproduction Service No. ED 318 498).

Chandan, N., and Sherkhane. M. S. (2017). Assessment of stress and
burnout among postgraduate medical students. National Journal of
Community Medicine, 8: 178-182.

Chang, E. C., Rand, K. L., and Strunk, D. R. (2000). Optimism and risk



for job burnout among working college students: Stress as a
mediator. Personality and Individual Differences, 29(2): 255-263.

Chang, M. (1986). Text anxiety and academic achievement. Paper
presented at the Second Regional Conference on University
Teaching, Las Cruces, NM.

Cordes, C. L., and Dougherty, T. W., (1993). A review and integration
of resources on job burnout. Academy of Management Review,
18(4): 621-656.

Deci, E. L., and Ryan, R. M. (2000). The “what” and “why” of goal
pursuits: Human needs and the self-determination of behavior.
Psychological Inquiry, 11(4): 227-268.

Devine, A., Fawcett, K., Sziics, D., and Dowker, A. (2012). Gender
differences in mathematics anxiety and the relation to mathematics
performance while controlling for test anxiety. Behavioral and Brain
Functions, 8(33): 1-9.

Devine, A., Soltész, F., Nobes, A., Goswami, U., and Szics, D. (2013).
Gender differences in developmental dyscalculia depend on
diagnostic criteria. Learning and Instruction, 27: 31-39.

Dodeen, H. (2009). Test-related characteristics of UAEU students:
Test-anxiety, test-taking skills, guessing, attitudes toward tests, and
cheating. Journal of Faculty of Education, 26: 31-66.

Dodeen, H. M., Abdelfattah, F., and Alshumrani, S. (2014). Test-taking
skills of secondary students: the relationship with motivation,
attitudes, anxiety and attitudes towards tests. South African Journal
of Education,34(2): 1-18.

Dodeen, H. M., and Abdelmabood, H. (2005). The effect of teaching
test-taking strategies on university students’ performance, test
anxiety, and attitudes towards tests. In Davidson, P., Coombe, C.,
and Jones, W., (eds). Assessment in the Arab World. Dubai, UAE:
TESOL Arabia.

Duréan, A., Extremera, N., Rey, L., Fernandez-Berrocal, P., and
Montalban, F. M. (2006). Predicting academic burnout and
engagement in educational settings: Assessing the incremental
validity of perceived emotional intelligence beyond perceived stress
and general self-efficacy. Psicothema, 18(Suppl): 158-164.

Ekl6f, H. (2007). Test-taking motivation and mathematics performance
in TIMSS 2003. International Journal of Testing, 7: 311-326.

Else-Quest, N. M., Hyde, J. S., and Linn, M. C. (2010). Cross-national
patterns of gender differences in mathematics: A meta-analysis.
Psychological Bulletin, 136(1): 103-127.

Ezeudu, F. O., Attah, F. O., Onah, A. E., Nwangwu, T. L., and Nnadi, E.
M. (2019). Intervention for burnout among postgraduate chemistry
education students. Journal of International Medical Research, 48(1):
1-6.

Famogbiyele, O. T. (2017). Nigerian senior secondary school students’
attitude and motivation towards English Language learning: Case
study of Northern and Southern geopolitical zones. Asian Journal of
Educational Research, 5(4): 9-29.

Fernando, M., and Samaranayake, D. (2018). Burnout among
postgraduate doctors in Colombo: prevalence and associated factors.
Journal of Community Medicine Health Education, 8(120).

Firth, H., Micntee, J., Mckown, P., and Britton, P.G. (1985). Maslach
burnout inventory: factor structure and norms for British nursing staff.
Psychological Report, 57: 147-150.

Fortier, M. S., Vallerand, R. J., and Guay, F. (1995). Academic
motivation and school performance: Toward a structural model.
Contemporary Educational Psychology, 20: 257-274.

Galdino, M. J. Q., Martins, J. T., Haddad, M. C. F. L., Robazzi, M. L. C.
C., and Birolim, M. M. (2016). Burnout syndrome among masters and
doctoral students in nursing. Acta Paulista de Enfermagem, 29: 100—
106.

Garden, A. M. (1991). Relationship between burnout and performance.
Psychological Reports, 68(3): 963-977.

Gold, Y. (1984). Burnout: a major problem for the teaching profession.
Education, 104: 271-274.

Golembiewski, R. T., Sun, C., Lin, C., and Boudreau, R. A. (1995).
Burnout and covarists among Taiwanese police: A cross-cultural
replication of the phase model. In S.B. Prasad (Ed.), Advances in

International Comparative Management, 10: 145-162.

Afr Educ Res J 568

Guiso, L., Monte, F., Sapienza, P., and Zingales, L. (2008). Culture,
gender, and math. Science, 320: 1164-1165.

Giindiiz, B., Capri, B., and Goékgakan, Z. (2012). Universite
dgrencilerinin tikenmiglik diizeylerinin incelenmesi. Dicle Universitesi
Ziya Gokalp Egitim Fakultesi Dergisi, 19: 38-55.

Hambleton, R. K., Swaminathan, H., and Rogers, H. J. (1991).
Fundamentals of item response theory. Newburg Park: Sage
Publications.

Hembree, R. (1988). Correlates, causes, effects, and treatment of test
anxiety. Review of Educational Research, 58(1), 47-77.

Hu, Q., and Schaufeli, W. B. (2009). The factorial validity of the
Maslach Burnout Inventorystudent survey in China. Psychological
Reports, 105: 394-408.

Idaka, I. E., Egbona, A., and Bassey, P. U. (2011). Trainee teachers’
test anxiety and academic achievement in educational test and
measurement in University of Calabar, Nigeria. American Journal of
Social Issues and Humanities, 1(2): 174-185.

Imasuen, K. (2016). The influence of gender on junior secondary
school students’ attitude towards mathematics in Ovia North-East
local government area of Edo State. African Research Review, 10(4):
115-126.

Jackson, S., Schwab, R., and Schuler, R. (1986). Toward an
understanding of the burnout phenomena. The Journal of Applied
Psychology, 71: 630-640.

Keklik, I., and Erdem Keklik, D. (2012). Examination of high school
students; motivation and learning. Hacettepe Universitesi Egitim
Fakdltesi Dergisi, 42(42): 238-249.

Kurbanoglu, N. I., and Takunyaci, M. (2017). Development and
evaluation of an instrument measuring anxiety toward physics
laboratory classes among university students. Journal of Baltic
Science Education, 16(4): 592-598.

Lahoz, M. R., and Mason, H. L. (1989). Maslach burnout inventory:
factor structures and norms for USA pharmacists. Psychological
Reports, 64: 1059-1063.

Lemon, N. (1973). Attitude and their measurement. London: B.T.
Batsford Ltd.

Lufi, D., and Darliuk, L. (2005). The interactive effect of test anxiety
and learning disabilities among adolescents. International Journal of
Educational Research, 43(4): 236-249.

Ma, X. (1999). A meta-analysis of the relationship between anxiety
toward mathematics and achievement in mathematics. Journal for
Research in Mathematics Education, 30(5): 520-540.

Ma, X., and Xu, J. (2004). Determining the causal ordering between
attitude toward mathematics and achievement in mathematics.
American Journal of Education, 110(3): 256—-281.

Martin, A. J. (2004). School motivation of boys and girls: differences of
degree, differences of kind, or both? Australian Journal of
Psychology, 56(3): 133-146.

Martin, B. L., ad Briggs, L. J. (1986). The Cognitive and Affective
Domains: Integration for Instruction and Research. Englewood Cliffs,
NJ: Educational Technology Publications, 35, 123-130.

Maslach, C. (1978). The client role in staff burnout. Journal of Social
Issues,34: 11-24.

Maslach, C., and Leiter, M.P. (1997).The truth about burnout: How
organizations cause personal stress and what to do about it. San
Francisco, CA, Jossey-Bass,125-176.

Maslach, C., and Pines, A. (1977). The burn-out syndrome in the
daycare setting. Child Care Quarterly, 6(2): 100-113.

Matotek, J. (2017). Mathematics attitudes among students of Civil
Engineering. Mathematics education as a science and profession,
209-222, Zagreb: Element.

Mccarthy, M., Pretty, G., and Catano, V. (1990). Psychological sense
of community and burnout. Journal of College Student Development,
31: 211-216.

Meece, J. L., Widfield, A., and Eccles, J. S. (1990). Predictors of math
anxiety and its influence on young adolescents' course enroliment
intentions and performance in mathematics. Journal of Educational
Psychology, 82(1): 60-70.

Meier, S. T., and Schmeck, R. R. (1985). The burned-out college
student: A descriptive profile. Journal of College Student Personnel,



26(1): 63-69.

Miller, H., and Bichsel, J. (2004). Anxiety, working memory, gender,

and math performance. Personality and Individual Differences, 37: 591—
606.

Mwamwenda, T. S. (1994). Gender differences in scores on test
anxiety and academic achievement among South African university
graduate students. South African Journal of Psychology, 24(4): 228-
230.

Nowack, K. M., and Hanson, A. L. (1983). The relationship between
stress, job performance, and burnout in college student resident
assistants. Journal of College Student Personnel, 24(6): 545-550.

Oner, N. (1990). Sinav kaygisi envanteri el kitabi. Yiksekégretimde

_ Rehberligi Yayma Vakfi Yayini No:1, Istanbul.

Oren, N., and Tiirkoglu, H. (2006). Ogretmen Adaylarinda Tukenmislik.
Mugla Universitesi Sosyal Bilimler Enstitlist Dergisi, 16: 30-42.

Owan, V. J., Bassey, B. A., and Ekpe, M. B. (2020). Assessment of
students’ attitude towards test-taking in secondary schools in Afikpo
Education Zone Ebonyi State, Nigeria. American Journal of Creative
Education, 3(1): 1-9.

Ozdemir, Y. (2015). Ortaokul Ogrencilerinde Okul Tikenmigligi: Odev,
Okula Baglilik ve Akademik Motivasyonun Roli. Adnan Menderes
Universitesi Egitim Fakiiltesi Egitim Bilimleri Dergisi, Haziran, 6(1):
27-35.

Penk, C. Péhimann, C., and Roppelt, A. (2014). The role of test-taking
motivation for students’ performance in low-stakes assessments: An
investigation of school-track-specific differences. Large-scale
Assessments in Education, 2(5): 1-17.

Pines, A., Aronson, E., and Kafry, (1981). Burnout: From Tedium to
Personal Growth. Free Press, New York.

Radojevic, N. (2006). Exploring the use of effective learning strategies
to increase students' reading comprehension and test taking skills.
Brock University Publish.

Ramist, L. (1981). College student attrition and retention. Findings
(ETS), 6: 1-4.

Robitaille, D. F., and Garden, R. A. (1996). “Design of the Study” in
D.F. Robitaille and R.A. Garden (eds.), TIMSS Monograph No. 2:
Research Questions and Study Design. Vancouver, Canada: Pacific
Educational Press.

Saleh, S., and Ibnian, K. (2017). Attitudes of public and private schools’
students towards learning EFL. International Journal of Education,
9(2): 70-83.

Schaufeli, W. B., and Salanova, M. (2007). Efficacy or inefficacy, that's
the question: Burnout and work engagement, and their relationships
with efficacy beliefs. Anxiety, Stress and Coping, 20(2): 177-196.

Schaufeli, W. B., Martinez, I. M., Pinto, A. M., Salanova, M., and
Bakker, A. B. (2002a). Burnout and engagement in university
students: A cross-national study. Journal of Crosscultural Studies,
33(5): 464-481.

Schaufeli, W. B., Salanova, M., Gonzalez-Roma, V., and Bakker, A.
(2002b). The measurement of burnout and engagement: A
confirmatory factor analytic approach. Journal of Happiness Studies,
3:71-92.

Schaufeli, W., Leiter, M. P., and Maslach, C. (2009) Burnout: 35 years
of research and practice. Career Development International, 14(3):
204-220.

Schunk, D. (2009). Learning Theories: An educational Perspektive, 5th
Edition from Pearson Education, Inc. Turkish Language Edition
(Trans. Ed: M. Sahin) published by Nobel Yayin Dagitim.

Schunk, D. H., Pintrich, P. R., and Meece, J. L. (2008). Motivation in
education: Theory, research, and applications (3rd ed.). Upper
Saddle River, NJ: Pearson Education.

Schwab, R. L., and Iwanicki, E. F. (1982). Who are our burned-out
teachers? Educational Research Quarterly, 7(2): 5-16.

Schwartz, A. E. (2000). Axing math anxiety. Education Digest, 65(5):
62-64.

Seng, E. L. K. (2015). The influence of pre-university students’
mathematics test anxiety and numerical anxiety on mathematics
achievement. International Education Studies, 8(11): 162-168.

Shavitt, S., and Brock, T. C. (Eds.). (1994). Persuasion: Psychological
insights and perspectives. Allyn & Bacon.

Takunyaci and izzet Kurbanoglu 569

Sheffield, D., and Hunt, T. (2006). How does anxiety influence maths
performance and what can we do about it? MSOR (Maths, Stats &
OR Network) Connections, 6(4): 19-23.

Spelke, E. S. (2005). Sex differences in intrinsic aptitude for
mathematics and science? A critical review. American Psychologist,
60(9): 950-958.

Spelke, E.S. (2005). Sex differences in intrinsic aptitude for
mathematics and science? A critical review. American Psychologist,
60(9): 950-958.

Spielberger, C. D. (1980). Preliminary professional manual for the test
anxiety inventory. California, USA: Consulting Psychologist Press.
Stewart, S. M., Lam, T. H., Betson, C. L., Wong, C. M., and Wong, A.
M. P. (1999). A prospective analysis of stress and academic
performance in the first two years of medical school. Medical

Education, 33: 243-250.

Suinn, R. M. (1968). The desensitization of test-anxiety by group and
individual treatment. Behaviour Research and Therapy, 6(3): 385—
387.

Sundre, D. L., and Finney, S. J. (2002). Enhancing the validity and
value of learning assessment: Furthering the development of a
motivation sale. Paper Presented at the Annual Meeting of the
American Educational Research Association, New Orleans, LA.

Tansel, B. (2015). Universite dgrencilerinin tiikenmiglik diizeylerinin
incelenmesi. Gukurova Universitesi Egitim Fakiiltesi Dergisi, 44(2):
241-268.

Taylor, K., and Walton, S. (1997). Co-opting standardized tests in the
service of learning. Phi Delta Kaman, 79: 66-71.

Triandis, H. C. (1971). Attitude and attitude change. New York: John
Wiley and Sons.

Vattanapath, R., and Jaiprayoon, K. (1999). An assessment of the
effectiveness of teaching test-taking strategies for multiple-choice
English reading comprehension tests. Occasional Papers, 8: 57-71.

Wang, X., Zhang, Y., Gan, Y., and Zhang, Y. (2005). Development of
job-burnout inventory for middle school teachers. Chinese Journal of
Applied Psychology, 11: 170-175.

Warren, A. (2000). OK, retry, abort? Factors affecting the motivation of
online students. March 31, Presented at the ILT's Web-Based
Learning Professional Development Day University of East Anglia,
UK: Norwich.

Watters, J. J., and Ginns, I. S. (2000). Developing motivation to teach
elementary science: effect of collaborative and authentic learning
practices in preservice education. Journal of Science Teacher
Education, 11(4): 277-313.

Wolf, L. F., and Smith, J. K. (1993). What makes museum labels
legible? Curator, 36(2): 95-110.

Yang, H. J. (2004). Factors affecting student burnout and academic
achievement in multiple enroliment programs in Taiwan’'s technical-
vocational colleges. International Journal of Educational
Development, 24: 283-301.

Yang, H. J., and Cheng, K. F. (2005). An investigation of the factors
affecting MIS student burnout in technical-vocational college.
Computers in Human Behavior, 21: 917-932.

Yeni Palabiyik, P. (2014). A study of Turkish high school students’
burnout and proficiency levels in relation to their sex. Novitas-ROYAL
(Research on Youth and Language), 8(2): 169-177.

Yousefi, F., Abutalib, M., Mansoor, M. B., and Juhari, R. B. (2010).
Relationship between test anxiety and academic achievement among
Iranian adolescents. Asian Social Science, 6(5): 100.

Zhang, X., Klassen, R. M., and Wang, Y. (2013). Academic burnout and
motivation of Chinese secondary students. International Journal of
Social Science and Humanity, 3(2): 134-139.

Zimbardo, P. G., and Leippe, M. (1991). The psychology of attitude
change and social influence. New York: McGraw-Hill.

Citation: Takunyaci, M, and izzet Kurbanoglu, N. (2021). An
investigation on burnout, test anxiety, test motivation, and test
attitude of prospective mathematics teachers in Turkey. African
Educational Research Journal, 9(2): 562-569.



