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Abstract

As the proportion of multicultural family increases in
Koreq, there has been an acceleration in the emergence
of a mulficultural and mulfiracial society, resulting in
more students with different cultural backgrounds in
schools. Therefore, it is necessary to achieve harmony
and integration among people from various cultures and
backgrounds. The purpose of this study was to idenftify
how multicultural acceptability affects self-concept and
community consciousness by using longitudinal data
collected for elementary and middle school students using
a latent growth model, and to confirm the relationship
between these variables. As a result of the study, first, it was
confirmed that the multicultfural acceptance of elementary
and middle school students influences the development
of self-concept and community consciousness. Second,
a positive correlation was found between the three
variables of multicultural acceptance, self-concept, and
community consciousness. This study has implications for
establishing educational measures relating fo multicultural
acceptance, self-concept, and community consciousness
for adolescents, who are at the stage where perceptions
and afttitudes toward diverse races and different cultures
are cultivated.
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Infroduction

As the proportion of multicultural family increasesin Korea,
there has been an acceleratfion in the emergence of
a multicultural and multiracial society. Accordingly, the
number of students enrolled in higher education institutions
with diverse cultural backgrounds and nationalities is

565



iejee™

increasing every year (Lee, Chung, Jang, Jang, & Kim,
2017). Therefore, a discriminatory aftitude toward
mulficulturalism will make it difficult to coexist with
people from diverse backgrounds and cultures
(Yang & Kyun, 2020). With the recent crisis caused
by the COVID-19 pandemic, intfernationalization has
rather regressed, and a new difficulty has arisen in
the acceptance of multiculturalism. The number
of multicultural households natfionwide in Korea is
about 353,800 (Korea National Statistical Office, 2019);
thus, efforts o harmonize and integrate Koreans and
people from various backgrounds are indispensable to
a multicultural society (Lee, 2015). Efforts are required
fo change the perspective, perception, aftfitude,
and values of members of society toward people
from various cultural backgrounds (Choi, 2014). This
multicultural attitude is a necessary competency for
living in a modern society (Kim, Lee, & Song, 2020)

In the context of schools, an increase in the number of
students from different cultures has made it imperative
fo develop an attitude fo accept diverse cultures and
backgrounds in school education (Cha & Mo, 2017). A
lack of multicultural acceptance can affect not only
students’ perception of and behavior toward others
and other cultures, but also their own psychological
and social well-being; thus, efforts are needed fo
increase mulficultural acceptance in educational
situations (Choi & Kim, 2015).

Mulficultural acceptance refers to the level of
accepting as members of a society a group of
different races and diverse cultural backgrounds
along with the change of a multicultural society (Lee
et al, 2017). It is an atfitude that supports social values
in order fo accept the change info a multiethnic and
multicultural society and to coexist among various
ethnic groups and races (Hwang, 2010). From the
perspective of multiculturalism, it can be said that
multicultural acceptance is a positive aftitude toward
multiculturalism  that acknowledges and respects
diverse cultural backgrounds with an open mindset
foward ofher cultfures and recognizes migrants as
objects of coexistence (Yoon & Song, 2011).

Multicultural acceptance, a new perception of
diversity, is an important quality that children of
multicultural families and adolescents who form peer
groups in school must possess (Baek & Jeong, 2017;
Park, 2014). This will enable adolescents tfo create
harmonious relationships through acceptance of
other people and other cultures and establish their
own human view (Yoo, 2007), as well as to develop
positive perceptions of different races and diverse
cultures (Han, Kim, & Jeon, 2014). Based on these prior
studies, this research intfends to define the concept of
multicultural acceptance as an unbiased and tolerant
aftitfude foward people from various backgrounds
and cultures.
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On the other hand, self-concept, which is the whole of
self-perception, is related to multicultural acceptance
in that it has an effect on individual perception
(Jang & Eo, 2013). Self-concept is a prerequisite for
respecting and looking at others positively (Banks,
1975), and research by Yang and Kim (2015) found that
people with high self-esteem positively perceive and
respect others. As such, individuals can establish self-
understanding, self-acceptance, and self-identity,
and on the basis of this, they can understand others
and accept their perspectives (Bak, Kim, & Bang, 2016).
Self-concept can be defined as an individual's
perception and assessment of self (Shavelson, Hubner,
& Stanton, 1976). Lee and Kho (2017) defined the
overall perception of oneself, including one’s abilities,
aftitudes, and feelings, as self-concept, and because
of its multifaceted characteristics, self-concept is
also used as a sub-domain in other fields (Lee & Kim,
2017). Also the environment is having an important
influence on the formation of student self-concept
(Romazan & Ciftgi, 2020). In other words, self-concept
is a comprehensive objective evaluation of oneself
formed through various experiences and processes
(Hong, 2019).

Erickson (1968) suggests that in adolescence, the
objective perception of self is expanded and the self-
concept is established through interaction with others
in society. Harter and Whitesell (2003) emphasize that
the self-concept is formed by recognizing external
evaluation of oneself in the complex interactions of
society. Lee and Lew (2014) emphasize a positive self-
concept that recognizes oneself as a competent and
valuable being, while at the same time empowering
one to have strong power within oneself. In other
words, by developing a positive ego, it is possible to
develop a tolerant attitude toward different cultures
and races (Bennett, 2009).

Another major factor influencing multicultural
acceptance is community consciousness (Seo, Jo, &
Kim, 2015), which is defined as a sense of belonging
that is influenced by each organization in the society
and formed in the interactions among members with
a sense of influence (Kang & Jang, 2013).

Community consciousness (Hahn & Oh, 2013), which
represents psychological states such as a sense
of belonging, intimacy, homogeneity, and family
consciousness felt by members of the community,
is related to lifestyle habits and attitudes that are
naturally created in the community environment
(Chae, 2013). That is, community consciousness is an
indicator of how personal and social problems are
closely related in today’s world and how people think
of the community they belong to (Cho & Kang, 2016).
In addition, social confraction of adolescents can be a
factor that influences multicultural acceptance, with
research showing that adolescents with low social
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contraction indicate positive and high self-esteem
(Park & Yun, 2018).

Interaction in the community from childhood to
adolescence is important (McGue, Elkins, Walden, &
lacono, 2005), and adolescence is a period in which
a sense of community consciousness develops by
forming relationships with peers with different valuesin
school (Yang & Kyun, 2020). Community consciousness
is an important variable that can affect school life,
relationships with peers, and satisfaction with life at
home during adolescence (Choi & Moon, 2013). In
addition, community consciousness, like multicultural
acceptance, is important in various relationships
between individuals and their surroundings (Koo,
2015), and being a social and environmental aspect,
can affect multicultural acceptance (Yang & Kyun,
2020). According to Park, H. S. (2014), who considered
community consciousness as a sub-concept of global
citizenship andstudiedits association with mulficultural
acceptance, the sense of community in the first year
of middle school makes fthe level of multicultural
acceptance significant in the second year of middle
school. Therefore, it is important to recognize the
relationship between multicultural acceptance, self-
concept, and community consciousness based on
prior research.

As for the age distribution of children of multicultural
families in Korea, 9-11 year olds, who are in the upper
grades of elementary school, account for 456.8%, 12-14
year olds in middle school for 241%, 15-17 year olds for
16.4%,and18 yearsandolderfor13.8% (Ministry of Gender
Equality and Family, 2019). It is important to infroduce
mulficultural acceptance in the elementary school
period because adaptation to elementary school life
affects the psychological and social development of
students (Choi & Kim, 2015). In other words, the high
grade of elementary school is an appropriate fime fo
increase mulficultural acceptance (Yang & Kim, 2015).
Thus, a longitudinal study of high school students who
have many opportunities to meet people with diverse
cultures and different races will be meaningful.

Therefore, the purpose of this study was to clarify how
multicultural acceptability affects self-concept and
community consciousness by using longitudinal data
collected for elementary and middle school students
using a lafent growth model, and fo confirm the
relationship between these variables. For this purpose,
the research questions to be confirmed in this study
are as follows:

Research Question 1. Does multicultural acceptance
of elementary and middle school students influence
the development of self-concept and community
consciousness?

is the

Research Question 2. What relationship

between multicultural acceptance, self-concept, and
community consciousness of elementary and middle
school students?

Method
Research Subjects

The purpose of this study is to clarify how multicultural
acceptance of elementary and middle school
stfudents affects self-concept and community
consciousness, and to confirm the relationship
between these variables. To this end, five-year panel
data of the Korean Educatfion Longitudinal Study
(KELS) from elementary school 5th grade to middle
school 3 grade was used for the period from 2013 to
2017. The sample panel consisted of 7,324 fifth grade
elementary school students. After excluding the
missing values, 5,468 students (male: 2,635; female:
2,833) were targeted. The distribution of the research
subjects is shown in Table 1.

Table 1.
Distribution of research subjects

Frequenc
auency Rattio (%)
(persons)
Male 2,635 48.2%
Gender Female 2,833 51.2%
Total 5,468 100.0%

Measurement Tool

Multicultural acceptance. To measure multicultural
acceptance, 11 items from (KELS, 2019). Grouped info
two sub-factors (perception of foreigners and relation
with foreigners and multicultural friends) were used.
However, in this study, as in the study of Yang and
Kyun (2020), only two of the five items of perception of
foreigners, a sub-factor of multicultural acceptance,
were used. According to the analysis of Kim, Kang, &
Lee (2014), Koreans generally had positive attitudes
tfoward foreigners in Western countries, but showed
low acceptance toward foreigners and immigrants
from Asian backgrounds. Therefore, Yang and Kyun
(2020) judged that the items classified as perceptions
of foreigners in KELS (2019) were mixed with items on
tfwo levels that showed these different results. In other
words, Yang and Kyun (2020) deleted three items that
could confuse the “definition of foreigners” because
it seemed to focus on the perception of immigrants
from Asian multicultural family backgrounds. Yang
and Kyun (2020) have selected all five items in
"perception of foreigners”, and the reliability of scale
is .665 (2015), .695 (2016), .700 (2017), on the other hand,
the reliability of scale, excluding the ones that were
deleted because it was judged that the respondents
felt confused due to the definition of foreigners in the
item, was .689 (2015) and .723 (2016) and .735 (2017).
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Thus, the multicultural acceptance tool in this study
comprised a total of eight questions, two about
perception of foreigners and six about relation with
foreigners and multicultural friends. Each item was
rated on a Likert 5-point scale ranging from "not at
all (1 point)" to "very much (5 points)," with a higher
score indicafting higher multicultural acceptance.
The reliability of the multicultural acceptance was
computed .899 in 2013, .908 in 2014, 907 in 2015, 924 in
2016, .931in 2017.

Self-concept. For the self-concept tool, questions from
KELS (2016) were used. A fotal of 20 questions, five
each for the four factors of self-concept (social, family,
physical, and academic self-concept) were included.
Each ifem was rated on a Likert 5-point scale, with
higher scores indicating higher self-concept. The
reliability of the self-concept was computed 925 in
2013, 929 in 2014, 930 in 2015, .938 in 2016, .938 in 2017.

Community consciousness. For the community
consciousness fool, items from KELS (2019) were used.
A fotal of six items were included for analysis. Of these,
Tfwo questions were about participation consciousness
and four about consideration for ofhers. Each item
was rated on a Likert 5-point scale, with higher
scores indicating higher community consciousness.
The reliability of the community consciousness was
computed .843 in 2013, .858 in 2014, .839 in 2015, .847
in 2016, .847 in 2017. The composite reliability of the
measurement tools used in this study are shown in
Table 2.

The results of CFA in the first year in this study are
shown in Table 3.
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Table 3.

Fitness Indices of the measurement tools
/ot CFI TLI RMSEA RMR
13.974 930 923 049 031

As shown in Table 3, CFl and TLI were above .90, and
RMSEA was .031. Fitness indices shows overall positive
results.

Research Model

In this study, o latent growth model was used to
examine the effects of multicultural acceptance of
5,468 students from elementary school 5th grade to
middle school 3rd grade on their self-concept and
community consciousness. The research model used
in this study is shown in Figure 1.

Figure 1.
Research model

Table 2.
Composition and reliability of the measurement tools
Number
of iterns Cronbach's a
Variabl 1 year (ele- 3 year 4hyear 5" year
anables oriary sohoo! 2rd vear (middle  (middle  (middle
. :/ode) (elementary school 6" grade) school 1" school 2" school 3
N grade) grade) grade)
perception of
foreigners 2 732 792 .813 .843 .861
Multicultural relation with
.899 208 907 924 931
Acceptance  foreigners and
) 6 on 918 912 930 936
multicultural
friends
society 5 862 .879 .894 919 924
Se|f.ooncepf family 5 205 920 934 942 948
- 925 929 930 938 938
physical 5 .861 .867 .868 .875 .883
Academic 5 .874 .884 .878 .897 202
. community
Community ) 2 .681 .698 .678 .656 .636
Consciousness —S2NSCIOUSNESS 843 858 839 847 847
consideration
4 .814 .831 .821 .835 .843

for others
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Analysis Method

Latent growth model analysis is an analysis method
that estimates the magnitude of change at the level
of a specific group or individual using longitudinal
data measured af least three times through structual
equation modeling (SEM) (Kwon & Lee, 2017). There
are observational and latent variables as variables
constfituting the Latent growth model. The latent
variables are composed of the initial value and a rafe
of change, and the initial value and rate of change are
estimated based on the longitudinal data measured
each time.

The method and procedure of this study using latent
growth modeling is as follows: In this study, the
analysis will be performed using the overall score on a
multidimensional scales not one by one with the sub-
dimensions. first, in order to check whether the research
subject was suitable for the research model, normality
of the data was confirmed by reviewing descriptive
statistics such as mean, standard deviation, skewness,
and kurtosis using SPSS 25.0 program. Then, to examine
the latent growth model of variables, the non-change
model and the linear change model were measured
using AMOS 25.0 program. After comparing the fif, the
linear change model of each variable, which showed
more appropriate values, was adopted. Finally, the
relation between initial value and change rate was
verified by synthesizing the linear change model of
individual variables and connecting each path.

The fullinformation maximum likelihood (FLML) method
was used as the parameter estimation method for
the latent growth model. In order to verify the fit of
the model, the fit indices comparative fix index (CFl),
Tucker-Lewis index (TLI), and roof mean square error
of approximation (RMSEA) were used (CFl and TLI are
90 or more, RMSEA is .80 or less) (Bentler, 1990; Browne
& Cudeck, 1993; Tucker & Lewis, 1973).

Results
Descriptive Statistics Analysis

Descriptive statistics for the variables of multicultural
acceptance, self-concept, and community
consciousness used in this study are shownin Table 4.1n
the case of self-concept, the average decreased from
3.99 to 3.90 from the 1st to 5th year. As for community
consciousness, as the average increased from 3.83 fo
3.94 in the five years, community consciousness also
tended fo increase. Finally, in the case of multicultural
acceptance, the average from 1st to 5th year ranged
from 419 to 4.27, showing a tendency to gradually
increase as the year increased. The data in this study
has already been proven as public data, and data
cleaning has been performed. Therefore, ouftliers
outfside the range 1-5 of this scale were identified

through descriptive statistics. And there were no
outliers, and the analysis was conducted with no
missing dafa.

For all the variables, the absolute value of skewness
was less than 2 (-0.65 to -0.06) and that of kurtosis was
less than 7 (-0.30 to 0.34), confirming the normality
(Kline, 2015).

Table 4.
Descriptive statistics for the variables

Measure M SD  Skewness  Kurtosis

Multicultural Acceptance
(1" year: elementary school 419

5" grade)
Multicultural Acceptance

(2rdyear: elementary

school 6" grade)
Multicultural Acceptance

(3 year: middle school 1% 413

grade)
Multicultural Acceptance

0.66 -0.55 -018

426 0.62 -0.54 -0.27

0.58 -0.40 -0.23

(4" year: middle school 274 4.23 0.62 -0.48 -012

grade)
Multicultural Acceptance

(6™ year: middle school 3

grade)
Self-concept

(1" year: elementary school

5 grade)
Self-concept

(2rdyear: elementary

4.27 0.63 -0.65 0.34

399 0.58 -0.54 0.28

397 0.58 -0.38 -0.08

school 6" grade)
Self-concept

(3 year: middle school 1 395 0.68 -0.22 -0.24

grade)
Self-concept

(4" year: middle school 274 392  0.61 -0.21 -017

grade)
Self-concept

(5™ year: middle school 3

grade)
Community Consciousness

(1" year: elementary school

5" grade)
Community Consciousness

(27 year: elementary

390 0.63 -019 -012

0.66 -0.25 012

3.87 0.64 -0.08 -0.24

school 6" grade)
Community Consciousness

(39year: middle school 1¢ 391

grade)
Community Consciousness

(4" year: middle school 2" 391

grade)
Community Consciousness

(5™ year: middle school 3
grade)

0.62 -014 -0.04

0.62 -0.06 -0.30

394 0.63 -0.21 -0.08

Correlation between Variables

The correlation coefficients for the variables used in
this study are shown in Appendix. As is evident, self-
concept, community consciousness, and multicultural
acceptance showed positive correlations in all areas

(o <.07).
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Model Verification

The growth model of self-concept was determined
by comparing and reviewing the non-change model
and linear change model. Consequently, the linear
change model was adopted as it showed a better fit of
CFl, TLI, and RMSEA than the non-change model. The
initial values for mean and variance of self-concept
were 3996 (p < .001) and .225 (p < .001), respectively,
whereas the change rate was -.024 (p < .001) for
mean and .013 (p < .001) for variance, that is, the mean
decreased by .024 every year from the 1st to the 5th
year. Further, the initial value and variance of change
rate is also statistically significant, indicating that
there is an individual difference between the initial
value and change rate of self-concept. In the case of
community consciousness, the linear change model
was found fo be good, and hence was adopted. The
initial values for mean and variance of community
consciousness were 3.845 (p < .001) and .245 (p < .001),
respectively, whereas the change rate was .025 (o <
.001) for mean and .013 (p < .001) for variance. As the
mean of the change rate is significant, it can be seen
that community consciousness increased by .025
every year from the 1st to the 5th year, and the initial
value and variance of change rate is also statistically
significant, indicating that there is an individual
difference between the initial value and change rafe
of community consciousness.

As for mulficultural acceptance, the linear change
model was found to be better than the non-change
model in terms of fit indices CFI, TLI, and RMSEA, and
hence was adopted. The initial values for mean and
variance of multicultural acceptance were 4.213 (p
< .007) and .251 (p < .007), respectively, whereas the
change rate was .021 (p < .001) for mean and .018

Table 5.
Model Verification

March 2021, Volume 13, Issue 4, 565-576

(o = .001) for variance. As the mean of the change
rate is significant, it can be seen that multicultural
acceptance increased by .021 every year from the
1st fo the 5th year, which can also be confirmed as
statistically significant variance beftween the inifial
value and the change rate, indicating that there is an
individual difference in the initial value and change
rate of multicultural acceptance. Table 5 for model
verification is as follows.

Figure 2.
Causal Model (Standardization coefficient)

Effect of Multicultural Acceptance on Self-concept
and Community Consciousness

A multivariate latent growth model was set up by

Mean Variance
variable Model ¥ df CFI TLI RMSEA — —
initial change initial change
value rate value rate
non-
change 1727933""" 17 .87 92 13 3948 20177
Self-concept mOdel
linear
change 216029 14 98 98 .05 39967 -02477 22577 01377
model
non-
change 1048139 17 88 93 10 3.8947 18677
Community model
Consciousness linear
change 242184 14 97 98 05 384577 02577 24577 01377
model
non-
change 10391317 17 89 93 n 4238 1757
. Multicultural model
Acceptance linear
change 270196 14 97 98 06 42137 0217 2517 018"
model
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combining three verified univariate models to reveal
how multicultural acceptance of elementary school
5™ grade to middle school 3 students (from the 1% to
5™ year) affects their self-concept and community
consciousness. The independent variables of the
research model are the initial value and change rate
of multicultural acceptance, and the dependent
variables are the initial value and change rate of self-
concept and community consciousness. The value of
the path coefficient of the research model is shown
in Table é.

The initial value of multicultural acceptance was
found to have a positive effect on the initial value of
community consciousness (B = 929, p < .001), and the
change rate in multicultural acceptance also had a
significant and positive effect on the change rate in
community consciousness (g = .932, p < .001).

Thus, it can be predicted that the higher the
multicultural acceptance rate in the fifth grade
of elementary school, the higher the community
consciousness; and the higher the rate of increase (=
change rate) of multicultural acceptance, the higher
the rate of increase (=change rate) of community
consciousness (see Figure 3). Further, the initial value
of multicultural acceptance had a positive effect on
the initial value of self-concept (f = .763, p <.001), and
the change rate in multicultural acceptance also had
a significant and positive effect on the change rate in
self-concept (B = 913, p <.001). Consequently, it can be
predicted that 5™ grade elementary school students
with high multicultural acceptance have a higher
self-concept, and a higher rate of increase (= change
rate) of multicultural acceptance indicates higher rate
of increase (= change rate) of self-concept.

Table 6.
Value of path coefficient of the research model

Conclusions

This study aimed to clarify whether multicultural
acceptance affects the development of self-concept
and community consciousness from the 5™ grade of
elementary school to 3 grade of middle school, and
to confirm the relationship between multicultural
acceptance, self-concept, and community
consciousness. The results of the study confirmed
that multicultural acceptance has an effect on
the development of self-concept and community
consciousness, and that there is a positive relationship
between the three variables. Further, it was confirmed
that in the 6th grade of elementary school, the higher
the multicultural acceptance level, the higher the
community consciousness and self-concept; and the
higher the multicultural acceptance rate (= change
rate), the higher the increase rate (= change rate)
of community consciousness and self-concept. The
above-mentioned research results are discussed in
comparison with the findings of the previous studies
as follows:

First, in this study, it was confirmed that multicultural
accepfance of elementary and middle school
students influences the development of self-concept
and community consciousness; thus, it could be
predicted that the change in multicultural acceptance
confributed positively to the subsequent changes in
self-concept and community consciousness. These
results differ from those reported by Koo (2015), which
analyzed differences in community consciousness and
multicultural acceptance of children and adolescents,
and reported that both community consciousness
and multicultural acceptance decreased in the
6th grade compared to the 6th grade. Further, Koo
(2015) suggested that citizenship retardation might
occur in the 6™ grade of elementary school; however,

Path B p S.E
Multicultural Acceptance initial value

> 959 929*** 014
Community Consciousness initial value
Multicultural Acceptance initial value

> -013 -063* .005
Community Consciousness change rate
Multicultural Acceptance initial value

> 763 836 015
Self-concept initial value t
Multicultural Acceptance initial value >

-001 -007 004

Self-concept change rate
Multicultural Acceptance change rate

> 915 9327 .016
Community Consciousness change rate
Mulficultural Acceptance change rate

> .856 913*** 012

Self-concept change rate

“p<01 p<.001
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the present study suggests that actively cultivating
the awareness of and attitude toward others while
experiencing various cultures and races in the high
grade of elementary school can foster correct
perception in the interaction between individuals and
society. Lee and Kim (2013) suggested that children
who have good relationships with friends, teachers,
and neighbors and have developed community
consciousness have higher multicultural acceptance,
which is consistent with the results of this study.

The findings are also consistent with the research
results of Sul, Lee, and Kim (2019), which confirmed
that multicultural awareness has a major influence on
the self-concept of adolescents, but are somewhat
different from those of Lee and Jeon (2014), which
confirmed fthat self-esteem did not directly affect
multicultural acceptance. Baek and Jeong (2017)
researched middle fto high school students and
revealed that there were changes in community
consciousness depending on the developmental
pattern of multicultural acceptance. These results are
similar to our findings that individual differences exist
between mulficultural acceptance, self-concept, and
community consciousness. Therefore, it is necessary
to adopt a different approach to foster self-concept
and community consciousness according to the
development pattern of multicultural acceptance.

Second, a positive correlation was found between
multicultural acceptance, self-concepf, and
community consciousness. As with the research results
of Choiand Kim (2015), which revealed that community
consciousness has a positive effect on multicultural
acceptance for elementary school students, this
study also confirmed that there is a close relationship
between community consciousness and multicultural
acceptance. In addition, the research results of Yang
and Kyun (2020), which revealed that community
consciousness in the first year of middle school has
a positive correlation with multicultural acceptance,
and Un (2016), which analyzed the factors influencing
the multicultural acceptance of adolescents and
found that mulficultural acceptance increases as
community consciousness increases, are in line with
the present study, which shows that community
consciousness and multicultural receptivity can be
connected in a society in which mutual bonds and
interactions are established.

According to Jang and Eo (2013), which studied
multicultural awareness, there was a high correlation
between the personal self, the social self, the
academic self, and multicultural acceptance among
self-concept. Kim, Cho, and Hong (2020) also showed
that  adolescents’  self-awareness, community
consciousness, life satisfaction, and multicultural
acceptance were related.

March 2021, Volume 13, Issue 4, 565-576

This study reveals the longitudinal effect of multicultural
acceptance of elementary and middle school students
on self-concept and community consciousness,
and has implications for establishing educational
measures relafing to mulficultural acceptance for
adolescents, who are at the stage where perceptions
and attitudes toward diverse races and different
cultures are cultivated. In addition, it was confirmed
that multicultural acceptance in  adolescence
requires effective educational intervention for positive
self-concept and community consciousness.
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Appendix
Correlation between major variables
1 2 3 4 5 6 7 8 9 10 n 12 13 14 15
1 1
2 629" 1
3 523" 640" 1
4 4627 B63T 675" 1
5 422" 514" 6047 683" 1
6 668" 436" 3577 309" 275" 1
7 430" 6647 430" 3767 332" 513" 1
8 348" 441" 6207 448" 3917 4207 5167 1
9 318" 3927 4707 6197 473" 375" 444" 563" 1
10 303" 3757 4277 4777 6197 338" 401" 496" 580" 1
T 4747 3200 2607 2227 1977 75" 4027 3197 281" 270" 1
12 335" 505" 326" 290" 243" 398" 612" 392" 348" 323" 532" 1
13 274" 347" 489" .340" 299" .320” .388" 591" 43" 376" 430”7 512" 1
14 245" 283" 336"  4B4T 326" 296" 324" 396"  B82" 4207 382" 444" 563" 1
15 223" 271" 307" 355" 453" 262" 300" 364" 428" 596" 3527 41" 500" 585" 1

“p < .01 note: 1. Self-concept (I year: elementary school 5" grade), 2. Self-concept (2™ year: elementary school 6™ grade), 3. Self-

concept (3 year: middle school 1* grade), 4. Self-concept (4" year: middle school 2" grade), 5. Self-concept (6™ year: middle school

34 grade), 6. Community Consciousness (1" year: elementary school 5™ grade), 7. Community Consciousness (2" year: elementary

school 6" grade), 8. Community Consciousness (3 year: middle school ¥ grade), 9. Community Consciousness (4™ year: middle school

27 grade), 10. Community Consciousness (5™ year: middle school 3 grade), 11. Multicultural Acceptance (¥ year: elementary school

5" grade), 12. Multicultural Acceptance (2™ year: elementary school 6™ grade), 13. Multicultural Acceptance (3 year: middle school 1¢

grade), 14. Multicultural Acceptance (4™ year: middle school 2" grade), 16. Multicultural Acceptance (6™ year: middle school 3 grade)
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