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Abstract  
The study investigates learners' awareness of their linguistic landscape (LL) and perspectives on 
the use of LL as part of classroom teaching and learning. It also examines the course instructor's 
pedagogical perspective on the use of LL. The study aims to explore the potential benefits of 
utilizing bilingual public signage representing translational content to develop translation 
students' critical literacy, language awareness, and translation skills through reflecting on the use 
of LL as a teaching and learning material. The study is significant as it addresses the gap in the 
literature on the use of LL to promote students' critical literacy, language awareness, and 
translation skills in the EFL context of Oman. The samples of the study are 58 participants 
enrolled in undergraduate translation courses at Dhofar University. The data collection methods 
used in the study consist of focus group discussions, online surveys, and teacher's retrospective 
reflection. The quantitative data were analyzed by IBM SPSS V26, while the qualitative data 
were analyzed by common themes that emerged from students' feedback and teacher's reflection. 
The findings of the study showed positive outcomes on the use of LL as a teaching and learning 
resource such as improved language awareness, language proficiency, translation skills, 
creativity, and critical thinking skills. The implication of the study is to draw attention to the 
existing quality of the learners' LL and invite them to actively and responsibly participate in 
improving the linguistic landscapes of their local communities. 
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Introduction  
 Landscape Linguistics as a field of study was introduced by Landery and Bourhis (1997). 

Generally speaking, the linguistic landscape (LL) of a territory or urban agglomeration is defined 
as language scripts on public road signs, commercial signs, advertising billboards, and signs on 
government buildings.  

 
Linguistic landscape, as an object of research, has been studied from a variety of 

perspectives. For instance, recent studies such as those of Ben-Rafael, Shohamy, Amara & 
Trumper-Hecht (2006), Gorter (2006, 2013), Backhaus (2007), Shohamy and Gorter (2009), 
Spolsky (2009), Kasanga (2012) among others, approached linguistic landscape from applied 
linguistics and sociolinguistics perspectives, paying special attention to language use, policy, 
identity, ideology and awareness in the public sphere. Furthermore, there have been several 
attempts to explore LL from an educational perspective (e.g. Shohamy & Waksman 2009; Sayer 
2010; Hewitt-Bradshaw 2014; Gorter & Cenoz 2015; Malinowski, 2015; Roos & Nicholas, 
2019; Wiśniewska 2020). In such works, LL is seen as “a site of language and literacy learning” 
(Malinowski, 2015, p. 95) as it can be utilized as an educational tool to help learners develop 
language awareness, understanding, and communicative competencies (Hewitt-Bradshaw, 2014).  

 
The use of LL as a teaching and learning resource has been described in several studies. 

Hewitt-Bradshaw (2014), for instance, points out that LL promotes “the social context of 
language learning and language use, and offers educators many opportunities to create 
meaningful experiences for learners” (pp. 159-160). Through the use of LL as an educational 
tool, learners are engaged in literacy activities outside classroom contexts, thus relating their 
classroom learning experiences to the linguistic practices in their communities of existence 
(Hewitt-Bradshaw, 2014). This can help learners develop knowledge of text genres, language 
use, and appropriateness in a given context, etc. Furthermore, LL can also be a useful tool for 
teaching learners about language awareness via, for instance, classroom activities aiming to 
explore language contact in students' communities to develop their knowledge of language 
diversity (Dagenias, Moore, Sabatier, Lamarre & Ahmed, 2009). Finally, as pointed out by Sayer 
(2010), the use of LL as a resource for teaching develops learners’ awareness of the role of 
languages used for communication in their communities.  

 
There is a gap in the current literature on the use of LL to promote students' linguistic 

competence, language awareness, and translation skills in the EFL context of Oman. The current 
study is an attempt to examine whether the utilization of students’ linguistic landscape can 
contribute to the enhancement of their language awareness, translation, and literacy skills.  

 
The rationale for investigating the students' language awareness, translation skills, and 

critical literacy through the use of LL is to provide an additional pedagogical resource in the 
teaching and learning of language and translation courses. The study is significant as it supports 
the view that by exposing students to their LL, they are expected to be able to identify and 
examine closely the relevance and significance of the languages used in their communities. 
Through the use of LL, the participants of the study were offered the opportunity to maximize 
the use of real-life language in their local context (Floralde & Valdez, 2017). The participants 
provided input on the existing translations of their LL, the languages used in their local 
communities, and its functions through active engagement in critical thinking activities and 
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classroom discussions. The students aspire to be the agents of change in the future by ensuring 
that the LL of their environments is well-represented. Critical thinking skills, active 
communication, and participating in the community for the development of the Sultanate are 
important aspects of Oman Vision 2040. 

 
The study aims to enhance language awareness, translation skills, and critical literacy among 

the participants of the study through the use of LL in classroom teaching and learning. 
Paramount to achieving these aims is an investigation that looks at these specific areas:  

1. To determine the participants’ awareness of their linguistic landscape,  
2. To document the perspectives of the participants on the use of the LL as part of the 

classroom teaching and learning,  
3. To explore the effectiveness of LL as a teaching and learning resource for translation 

courses. 
The study is framed by the following research questions: 

1. How do the participants report their awareness of the linguistic landscape of their 
community?  

2. What are the perspectives of the participants on the use of the linguistic landscape as part 
of the classroom teaching and learning? 

3. How does the course instructor report the outcome of the lesson delivery utilizing LL as a 
teaching and learning resource?  
 

Literature Review 
Numerous studies have investigated the use of the linguistic landscape as a teaching and 

learning resource. To begin with, in his survey of LL research, Gorter (2017) points out that "the 
linguistic landscape in an educational context provides a promising way to teach about 
languages, multilingualism, language awareness, and literacy practices".  Wiśniewska (2020) 
studied the relationship between linguistic landscape, murals, and language learning and found 
out that "the linguistic landscape provides verbal and visual input for language learning" (p.429). 
Wiśniewska concluded that the use of linguistic landscape materials and murals provides learners 
with opportunities to develop their language skills and enhance discussing and thinking about 
such materials within their socio-cultural contexts, resulting in “combining language learning, 
content learning, and development of social, political, and art awareness" (p. 441).  

 
Roos and Nicholas (2019) conducted a study on the use of learners’ linguistic landscape 

(language environments) for EFL learning in German primary schools. The study aimed at 
finding out how primary school students engage with English texts in their communities. The 
results of the study showed that the use of LL provides EFL learners with authentic learning 
materials and “opportunities to learn about the ‘foreign’ language in ways that contribute to their 
general (language) learning, about their own culture and language as well as about themselves 
and their (cultural) diversity” (Roos & Nicholas, 2019, p. 108). Moreover, the study reported that 
students’ reflections about the languages used in their local linguistic landscapes helped them 
develop an awareness of linguistic diversity in their local communities.  

 
In the same vein, Hewitt-Bradshaw (2014) studied the benefits of utilizing linguistic 

landscape texts as an educational tool for developing learners' literacy in Caribbean Creole 
environments. The study shows that the use of public texts in classroom settings not only 
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develops students' language awareness and communicative competence but also renders the 
process of language learning more interesting and appealing. Furthermore, the use of learners' 
LL in teaching activities make students aware of the linguistic characteristics of the LL in their 
environments and help learners recognize that LL is a space where different players, such as 
advertisers, politicians, etc, exercise their influence in the society, which results in developing 
“students’ critical literacy as well as their pragmatic competence” (Hewitt-Bradshaw, 2014, 
p.172). 

 
A study carried out by Cenoz and Gorter (2008) explored the role of linguistic landscapes 

as a source of input for second and foreign language acquisition with a special reference to the 
acquisition of pragmatic competence. The study concluded that language scripts of public 
signage can serve as authentic input for language learners and can enhance learners’ language 
awareness. Furthermore, in their study, Cenoz and Gorter (2008) identified five areas of learning 
as potential pedagogical benefits of exploring and using LL. These are incidental learning, 
pragmatic competence, multimodal literacy skills, multicompetence, and the symbolic and 
emotional power of language.  It has been reported in other studies that the use of English in the 
public sphere can express social meanings such as prestige, modernity, and associations with 
English-speaking cultures (Blommaert, 1996; Backhaus 2007, Torkington, 2009).  

 
Sayer (2010) investigated the use of the linguistic landscape as a pedagogical resource in 

the EFL classroom in Oaxaca, Mexico. He used public signs to analyze the different social 
meanings of English. Sayer points out that students can act as investigators through conducting 
student-led projects exploring their local linguistic landscapes as such a practice helps students 
make “connections between the content of classroom lessons and the world beyond the 
classroom walls” (Sayer, 2010, p. 153) and think critically and creatively. It also helps them 
better understand their sociolinguistic environments, which leads to a better understanding of 
language awareness, use, and appropriateness. Likewise, Muth (2018) concludes that the use of 
LL contributes significantly to the development of literacy skills and pragmatic competence. 
Equally important, Muth (2018) argues that “research in linguistic landscaping opens up the 
potential to transform students into sociolinguists, critically reflecting on multilingual practices 
both in school and beyond.” (p. 213).    

 
Rowland (2012) also examined the effectiveness of using the linguistic landscape as a 

pedagogical resource in EFL contexts. In his study, EFL students were required to take part in a 
project in which they collected and analyzed English texts displayed on public signs such as 
advertisements and road signs in Japan. The study concluded that the linguistic landscape can 
provide EFL students with pedagogical benefits such as the development of symbolic 
competence as well as literacy skills (Kramsch, 2009; Shohamy & Waksman, 2009). In addition, 
Dumanig and David (2019) carried a study on the use of shop name signs for teaching purposes 
in Al Bruaimi region in Oman. The study was based on data obtained from students who were 
exposed to LL data (shop name signs) and asked to recall the English words and phrases they 
read and categorize them as function or content words. The study concluded that using LL data 
can help students develop their knowledge of vocabulary, spelling, and grammar. Finally, in their 
study of linguistic landscape in which three university students were required to do a LL project, 
Chestnut, Lee, and Schulte (2013) found out that such LL-based tasks contribute to the 
development of students’ language abilities and intercultural communicative skills. 
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For many years, the way language learning is understood was dominated by the view that 
"learning to read and write is seen as the point of education" (Barton, 1994, p. 176), and thus the 
skills acquired for school-approved textbooks are emphasized. This view has been challenged 
since the 1970s with recognition of the importance of language learning outside of school 
(Lankshear & Knobel, 2011). Barton (1994) pointed out that, “everyday literacy gives a richer 
view of literacy which demands a new definition of literacy, a new way of thinking about what is 
involved in reading and writing” (p.5).  In a study such as this that exploits linguistic landscape 
with a group of students, it is essential to take into consideration the students’ awareness and 
perception of their linguistic landscape. The students’ learning should not be limited to the 
materials based on their textbooks. Studies that explore the incongruities in the real-life use of 
English, such as the work of Dumanig and David (2019) are important as they suggest possible 
ways that the students’ understanding of language and learning issues outside of school may be 
supported in the classroom.  

 
Studies that investigate out-of-school language learning in the first language (L1) 

contexts are well documented in the field of literacy as social practice studies, for example, 
Heath (1981) and Street (1984).  On the other hand, studies on out-of-school language learning 
in the second language (L2) contexts have been overlooked as the emphasis has been given to 
assist L2 students in their academic achievement relied heavily on the use of textbooks (Yi, 
2005).  Empirical investigations such as the studies carried out on a Cambodian immigrant 
(Skilton-Sylvester, 2002), a Chinese immigrant (Lam, 2000), and a group of Korean immigrants 
(Yi, 2005) found that the participants engaged with meaningful out-of-school language learning 
activities, echoing some results from L1 out-of-school language learning. 

 
Rubinstein-Avila (2007) reported that her Latino immigrant students participate in L2 

activities for three purposes. These were for entertainment, for seeking information, and for 
practicing English. The choice of language in their out-of-school language learning is crucial to 
our understanding of how students navigate their everyday literacy practices in bilingual and 
multilingual contexts. The argument made in this study is, for students to acquire English out-of-
school contexts, they need to be presented with the linguistic landscape that aids their learning of 
the target language and helps them develop translation skills.  

 
Thus, based on the pedagogical benefits of LL for second and foreign language learning 

stated in the previous studies, the current study investigates the effectiveness of LL as a teaching 
and learning material for translation classroom to develop students’ language and translation 
skills as well as critical literacy skills. 

 
Methodology  
Context of the Study 

The site of the research is the city of Salalah.  The site of the study is an integral part of 
the findings as it involved images of public signage and participants residing and studying in 
Salalah. The city of Salalah is the main city located in the governorate of Dhofar in the south of 
the Sultanate of Oman. Salalah is selected as the context for the study for the following two 
reasons. First, it is because the LL of this locale has not been studied from pedagogical 
perspectives.  Second, Salalah comprises a large number of expatriate communities of diverse 



Arab World English Journal (AWEJ) Volume 12. Number 1.  March  2021                                  
Utilizing Learners’ Linguistic Landscape as a Pedagogical Resource               Algryani & Syahrin 

 

  
  

Arab World English Journal                                                                       www.awej.org 
ISSN: 2229-9327                                                                                                                  

362 
 

 

linguistic, cultural, and economic backgrounds, not to mention the status of the city as a tourist 
destination in the Gulf region. 

 
With regards to the linguistic situation in this region, it is worthy to note that the 

indigenous population of Dhofar speaks local languages known as Jibbali and Mehri1 in addition 
to Arabic, which is the official language of the country. These local languages, as stated by 
Rubin (2014), do not have writing traditions, and as a result, they are not displayed in the 
linguistic landscape of the region.  

 
Since the largest percentage of expatriate labor force such as those from Asian, western 

and African countries do not speak Arabic, the prevalence of English as a lingua franca and the 
role of English/Arabic/English translations in the city's linguistic landscape have been 
significantly increasing in order to maintain linguistic and cultural communication among 
foreign nationalities. Consequently, given such an ethnically and linguistically diverse 
population, the city has a huge number of bilingual public signs on which its linguistically 
diverse landscape is displayed. 
 
Participants  

The research samples consisted of 58 undergraduate students at Dhofar University, a 
higher learning institution in Oman. The type of sampling used in the study is a systematic 
sampling. The sampling criteria of the participants are: a) field of study, b) completion of at least 
two introductory translation courses and c) active enrolment in study programs. The participants 
are enrolled in two different programs of study, namely Bachelor in English Language and 
Bachelor in Translation Studies. All students who participated in the study have completed at 
least two introductory translation courses. By the completion of these courses, students are 
expected to be familiar with key concepts in translation theory, linguistic and extra-linguistic 
issues in translation and to have practiced translation from English into Arabic and vice versa.  
Data Collection Procedures 
 

The study aims to explore the pedagogical benefits of LL through the experiences of a 
group of students as part of the classroom teaching and learning. Paramount to achieving this aim 
is a research design that enables the students to engage with LL materials as part of the 
classroom discussion and to seek their perspectives on the use of LL through reflection activities. 
The reflection activities included focus group discussions and an online survey.    

 
The course instructor presented the students with images of their LL and elicited 

information from the students through online classroom discussions. This involved four 50-
minute online sessions. All of the students enrolled in the particular translation courses engaged 
in the LL discussions because it is part of the students' course work. The students were invited to 
participate in an online focus group discussion after the lessons. An online survey comprised the 
Linkert scale, close-ended and open-ended questions were shared with the students. 80.2% of the 
overall students in the courses responded to the online survey.  

 
The students' responses from the online survey were analyzed using IBM SPSS V26 

software. The data gathered from the online survey generated information on their awareness of 
LL, perception on the use of LL in the classroom, and the students' perception of the errors in 
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their LL. The survey included open-ended questions which sought an in-depth understanding of 
the participants' view of their LL.  The students' open-ended responses were viewed closely for 
broad domains of analysis. A micro-level coding system was applied to tag units of data to 
organize and reorganize them to allow interpretation of the material. 

 
Findings  
Finding one: Participants’ awareness of their linguistic landscape  

The findings of the participants' awareness of their linguistic landscape were gathered 
from 58 participants (n = 58). Out of the 58 participants, 31% of the students responded that they 
were not aware of the errors in the translation of their linguistic landscape prior to the lesson. In 
a focus group discussion, the students revealed that they assumed the translation of their 
linguistic landscape was appropriate. The participants were tested to recall the errors of the 
images of the linguistic landscape that were discussed in the classroom. 82.7% of the 
respondents were able to recall and explain the translation errors. To test if there is an association 
between the students' reported awareness of their linguistic landscape and their perceived 
enjoyment of LL, T-test is applied.  
 
Table 1. Summary of the participants’ perceived enjoyment and increased awareness 
 

 
 Perceived enjoyment 

of LL  N Mean 
Std. 

Deviation 
Std. Error 

Mean 
Perceived increased 
awareness   

Yes 52 4.46 .699 .097 
No 5 4.00 .707 .316 

 
 
Table 2. Independent samples T-test between the perceived enjoyment and increased awareness 

 

  t-test for Equality of Means 

 

F Sig. t df 

Sig. 
(2-
tailed) 

Mean 
Differ
ence 

Std. 
Error 
Differ
ence 

95% 
Confidence 
Interval of 
the 
Difference 

 Lower Upper 
Perceived 
increased  
awareness 

Equal 
variances 
assumed 

2.031 .160 1.40
9 

55 .164 .462 .328 -.195 1.118 

 Equal 
variances 
not 
assumed 

  

1.39
5 

4.78
4 

.224 .462 .331 -.400 1.323 
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The p-value in Table two is < 0.5 which indicates that there is a correlation between the students 
who enjoyed the lesson utilizing LL and their increased awareness of their LL.  
 

The students’ feedback from open-ended questions of the online survey revealed that their 
increased awareness of their linguistic landscape is one of the positive outcomes of the lesson. 
The following are excerpts taken from the feedback.  

1. “I liked studying signs a lot, because I became more attentive to signs than before and 
increased my vocabulary, and it is fun to correct signs and correct mistakes as an 
educational game” (S2) 

2. “The most thing I like it is I know now what is wrong translation of public signage so I 
can now distinguish the wrong and the right translation” (S51). 

3. “It was so helpful and the same time funny to see the mistakes in translation because I did 
not pay attention to such things before. After this session, I am sure that I will assess the 
signs more and I will see which type of translation is used” (S9). 

In addition to the findings above, 91% of the respondents of the study reported that they 
would actively look around their LL for errors after the particular lessons.    

 
Finding two: The perspectives of the participants on the use of linguistic landscape as part of 
the classroom instruction  

The students’ perspectives of the use of LL as part of the classroom instruction were 
gathered from 58 respondents. The students’ feedback was gathered from open-ended questions 
of the online survey.  The responses were viewed closely to identify a suitable frame for analysis. 
The broad domains that were derived from the questions were coded as follows: bridging theory 
and practice, improved language learning skills, and participation in the community. Each of 
these is described in turns.  

 
Bridging Theory and Practice 

All of the participants enjoyed the lessons utilizing LL as part of the classroom instruction, of 
which 98.2% reported that the use of LL as part of the classroom instruction aided their 
understanding of the translation theories. The following are excerpts from the feedback the 
students wrote.  

1. "I believe that this lesson is one of the most beautiful and useful lessons that we have 
gone through, because it allowed us to apply what we have learned and to relate 
translation theories to the environment around us" (S23).  

2. “We get to see examples from real life of what we learned theoretically, so it made it 
obvious and easy for us to grasp the concepts” (S11).  

3. “I have learned to apply what I have studied in theoretical lessons in the real life” (S17).  
 
Improved Language Learning Skills 

The ability to identify the translation errors in the linguistic landscape requires the 
understanding of the source text and the formulating of the target text. It also requires 
proficiency in understanding the language aspects of both languages. In the context of this study, 
the languages involved are Arabic and English. The cultural nuances of the two languages are 
influenced by other languages as described in the Methodology section. The participants of the 
study attributed improved English language skills and the ability to apply translation theories 
into real-life language use. To test if there is an association between the students' application of 
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theories and their perception of their improved language learning skills, the Pearson Correlation 
test is applied.  
 
Table 3. Correlation between students’ ability to apply translation theories and improved  

  language skills  

 
Application of 

theories 

Perceived 
improved 

language skills  
Application of theories  Pearson Correlation 1 .308* 

Sig. (2-tailed)  .020 
N 57 57 

Perceived improved 
language skills  

Pearson Correlation .308* 1 
Sig. (2-tailed) .020  
N 57 57 

 
The p-value is < 0.5 which indicates that there is a correlation between the students' perceived 
ability to apply theories of translation and their perceived improved language skills.  
 

The responses to the open-ended questions of the survey revealed similar findings. The 
following are the excerpts of the responses.  

1. “I like that I learn grammar and vocabulary also we can assist translation .and I like 
that know I can correct the translation” (S3) 

2. “I learned more words” (S49) 
3. “I learned the appropriate use of the language and how to avoid the linguistic 

mistakes” (S30).  
 

In addition to the above, 55 respondents preferred learning English through real-life language 
use, such as LL as part of classroom instruction. 96.5% of the respondents found the lesson 
engaging as it motivated them to participate in the classroom discussions.  
 
Participation in the Community 

The domain of Participation in the Community is derived from Oman National Education 
Strategy for 2040. The students’ responses for this domain are divided into the following sub-
categories: being critical of their own community and empowering students as agents of change.  

 
Being Critical of their Community 

87.9% of the students find that inaccurate translation of LL gives a negative image of 
Salalah to people visiting the city. The students responded in the open-ended question as follows:  

1. “In my view, it is important because it will reflect the extent of the development of the 
city and the learning of its inhabitants” (S9) 

2. “It reflects the image of local people, so foreigners might think that local people are not 
educated enough” (S7).  
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Empowering Students as Agents of Change 
84.4% of the respondents reported that the awareness of LL made through the lessons 

motivated them to be the agents of change. In a focus-group discussion, the students commented 
that they are motivated to engage with the Dhofar Municipal Council and business Registration 
Office in the future to ensure that their LL is represented accurately.  
 
Finding three: The course instructor’s reflection on the lesson delivery utilizing LL as a 
teaching and learning resource  

As an instructor of translation courses, the researcher often uses a variety of teaching 
materials such as newspaper articles, short stories, business, legal and technical texts to allow 
students to practice translation and develop their language and translation skills. However, 
having noticed that translation students' exposure and practice outside classrooms are limited as 
the resources and materials available for them are often textbook-based, and thus can be not very 
related to learners' environment, culture, and experience, the researcher explored the potential of 
utilizing language texts publically displayed in the students’ community as a teaching and 
learning resource to enhance students’ literacy development as well as their language and 
translation skills. 

 
Bearing in mind that learning can take place outside classroom settings (Sayer, 2010) and 

that such a learning environment can contribute to the development of learners’ language 
awareness, critical thinking, pragmatic and symbolic competence, etc (Wiṥniewska, 2020; Gorter 
& Cenoz 2015; Rowland 2012; Sayer 2010), the researcher conducted four 50-minute sessions 
online using monolingual and bilingual (translated) public signs as a pedagogical tool to enhance 
learners’ language awareness and help them apply the translation theories they studied to 
translations of public signs in their local communities. The sessions aimed to connect students to 
the linguistic realities and translation practices they encounter outside the classroom and 
determine to what extent such a practice can be pedagogically beneficial. It is worth noting that 
the use of public signage translations as a resource in language and translation classrooms is 
underutilized; based on my observation as well as students' responses to the questionnaire, 
teachers seem not to make use of such a resource to promote students' language, translation and 
literacy skills. 

 
The classroom discussions are framed with the following “grand-tour” (Spradley, 1979, 

p. 79) questions: what languages are used in your community? Why is English used on public 
signs? Why are most of the public signs translated into English? Are the translations of public 
signage appropriate, informative and communicative? Such questions aimed to creatively and 
critically engage students with the texts on the signs by presenting and defending their 
interpretations of the texts on the signs. Based on the discussion and analysis of scripts on 
monolingual and bilingual pubic signs, some findings have been reached. The findings are 
presented below as themes derived from the instructor's observations made during the classroom 
discussions. 

 
Awareness of Language Use and Function 

Through the discussion and analysis of LL texts in class with respect to language function 
and use in the locale understudy, students learned more about the languages that are relevant and 
used in their social context, taking into account the fact that there exist several languages spoken 
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in the Dhofar region. Students learnt about the social functions of language; for instance, they 
stated that some public signs are mainly used to convey information to non-Arabic speakers such 
as tourists, visitors, or expatriate audience, showing the use of English as a lingua franca; others, 
such as advertisements, are used to attract people to services and products. 

 
Enhancement of Translation, Critical Thinking & Creativity Skills 

The use of bilingual public signs (signs with translational content) provides students with 
an opportunity to put into practice the translation theories they studied in class through 
discussing, assessing, and commenting on existing public signage translations. Furthermore, the 
use of LL material for teaching and learning purposes renders the learning process more exciting 
and motivating, which encourages learners to engage more actively and creatively with language 
texts. Most students were engaged in discussions on public signs by presenting and defending 
their ideas regarding issues such as their assessment of public signage translations and how to 
improve the quality of existing translations, which eventually helps in the development of 
students' critical and analytical skills.  

 
Enhancement of Foreign Language Proficiency 

The use of LL gave learners the opportunity to identify language inaccuracies, which 
contributes to the enhancement of their foreign language proficiency. It also makes them aware 
of the linguistic features of their local linguistic landscape. During the sessions, students, for 
instance, noticed and identified a number of grammatical and lexical inaccuracies while 
analyzing LL texts in class, and they commented on how such inaccuracies affect the meaning 
and perception of the text by the target audience.   

 
Empowerment of Students’ Role in the Community 

During the lessons, the students developed an awareness of both the importance of the 
linguistic landscape and the quality of their community linguistic landscape. Having been aware 
now that the linguistic landscape of a locale can give a positive or negative view, students 
expressed their willingness to actively take part in any attempt aiming to improve the quality of 
the linguistic landscape in their local communities. Given that the participants are expected to 
work as teachers, translators, and/or language editors or proof-readers, they are aware now of the 
current situation of their community LL and what should be done to improve its quality and 
present it more appropriately. In this respect, most students expressed an interest in raising 
awareness among their fellow students, family members, relatives, and friends about the 
importance of linguistic landscape not only as a medium of communication but also as a learning 
space and a space of linguistic diversity that can reflect an image on the community.   
 
Discussion of the Findings  

The study focused relatively on a small sample of undergraduate students at Dhofar 
University in Oman (n = 58). All of the participants are able to effectively communicate in 
Arabic and English. A large percentage of the participants are also able to communicate in the 
local languages spoken in the Dhofar region, i.e. Jibbali and Mehri.  

 
The LL data used as a teaching and learning resource for the study consisted of a corpus 

of 20 digital photos of public signs. Methodologically, as pointed out by Hult (2009), linguistic 
landscape data analysis relies mainly upon photography and visual analysis. Thus, in line with 
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previous LL studies, e.g. Sayer (2010), Cenoz and Gorter (2008), Backhaus (2007), and Ben-
Rafael et al., (2006), digital photography was used as a data collection method to compile a 
corpus of 20 digital photos of non-official public signs of commercial nature, including signs on 
shops, cafes, restaurants, and other commercial places. The photos of public signs were taken 
and documented in fieldwork visits to different parts of Salalah city in June and July of 2020. 

 
The majority of the respondents reported increased awareness of their LL through 

classroom discussions. A small percentage of the students (31%) were not aware of the 
translation errors in their LL before the lesson and accepted the translation as accurate. The false 
impression of the language in their LL may negatively impact the students' understanding of the 
target language use, in the case of this study, English. The students' increased awareness of their 
LL echoes the findings of Cenoz’ and Gorter’s study (2008) and that of Gorter (2017) that 
uncovered the relationship between the learners’ exposure to the language scripts of public 
signage and their language awareness. The data of the students’ enjoyment of the lesson, 
preferred authentic real-life language use and their ability to recall translation errors as reported 
in this study serves for the consideration of language and translation teachers to utilize LL as part 
of their classroom instruction. These findings were also reflected in the previous research such as 
the works of Sayer (2010) and Hewitt-Bradshaw (2014). 

 
The findings of the study also revealed that the students perceived the use of LL as part 

of the classroom discussion positively. The responses from the students and the reflection of the 
course instructor revealed that by utilizing LL in the classroom, the students were encouraged to 
actively participate in the classroom discussions. The majority of the participants (98.2%) 
reported that the use of LL as part of the classroom discussion aided their understanding of 
translation theories. The study also showed high enjoyment of the lessons and a positive 
correlation (p. < 0.5) between the students' perceived ability to understand the translation 
theories and improved language skills. These two skills are crucial for the students' careers as 
translators and language instructors. Hewitt-Bradshaw's (2014) study on LL observed similar 
results. The study concluded that the use of public texts in the classroom offered strengths in 
three areas, namely: language awareness, communicative competence, and process of language 
learning more interesting and appealing. One of the crucial findings of the study is the 
motivation of the students to engage with their local community in the future. The awareness of 
their LL, and the discussion they had with their course instructor and peers motivated the 
students to actively look around for LL errors, engage with the Municipal Council and business 
registration offices in the future to ensure their LL is accurate and well-represented. The students' 
motivation to be critical and to actively participate in the development of the Sultanate is an 
important aspect outlined in Oman National Education Strategy 2040.  

 
In addition, the study showed that students developed an awareness of language use and 

function in society (Gorter, 2017).  They, for instance, recognized that in their community 
English is used as a lingua franca to serve as a means of intercultural communication among 
expatriate communities. The students also noticed that some signs, especially those displaying 
national flags and universal landmarks considered as cultural icons, as shown in Figure one, are 
used to express social meanings (Sayer, 2010), such as prestige, modernity, and associations with 
foreign cultures as English, French and Italian, etc (Blommaert, 1996; Backhaus 2007, 
Torkington, 2009). 
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Figure 1. Signs expressing different social meanings 
 
Thus, it can be concluded that the use of LL materials can encourage students to look critically at 
the scripts displayed in their LL communities questioning how and why individuals use language 
differently in accordance with different social contexts and purposes (Shohamy & Waksman 
2009; Sayer, 2010; Muth, 2018).  Furthermore, the use of LL as a learning resource showed that 
it contributes to the development of learners' foreign language knowledge and awareness as this 
helps learners gain a better understanding of the social, cultural, and economic values associated 
with the use of English, for instance, as a global language in their local community (Sayer, 2010; 
Rowland, 2012; Gorter, 2017; Wiśniewska, 2020).  
 

The study showed that the discussion of public signage translations encouraged the 
students to engage more critically and creatively with the existing translations of their LL and 
gave them the opportunity to assess their quality and propose more adequate translations. The 
students, for instance, considered the translations in Figure two inaccurate due to the improper 
use of omission as a translation strategy. They noticed that the non-translation of the lexical 
items ‘تأجير’ and ‘ا�نجليزية’ in Signs one and two respectively distorted the source text meaning 
and gave rise to meanings different from those intended in the source texts. The students stated 
that it is not clear from the English translation in Sign one whether the store provides sale, rental, 
or fixing services to customers. Likewise, the omission (non-translation) of the word 'ا�نجليزية’ in 
Sign 2 creates ambiguity because, as the students reported, it is not clear for non-Arabic speakers 
what languages are taught at the institute.           

      

               
                      Sign 1                                                             Sign 2       
 
Figure 2. Signs showing translation errors 
More importantly, as a pedagogical benefit of discussing public signage translations, creativity 
was attested as students proposed translations they considered more appropriate, informative, 
and communicative based on their diagnosis of the context and the background of the target text 
audience. For instance, they proposed ‘Rental of Land Transportation Vehicles’ and ‘Car 
Rentals’ as translations for the text in Sign one, and ‘Bethel Institute for English Language and 
Computer Studies’ as an appropriate rendering for the text in Sign two. Thus, it is concluded that 
such a LL discussion activity promotes the development of translation knowledge and skills as it 
provides learners with the opportunity of connecting what they learn in class to language texts 
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displayed in their community. Equally important, it encourages them to be critical in the sense 
that they question translated texts on public signs they encounter outside the classroom, 
contributing to the enhancement of their incidental learning, i.e. “learning without the intent to 
do so” (Cenoz & Gorter, 2008, p. 272). 
 
Conclusion 

The research has examined the utilization of students' linguistic landscape for the 
enhancement of learners’ language awareness, translation, and literacy skills.  The study revealed 
three major findings. First, through the use of LL as a pedagogical resource in the classroom, the 
students have become more aware of their own linguistic landscape. Second, the students 
perceived the use of LL in the classroom positively and attributed it to their improved language 
skills and ability to draw links between translation theories and practice. The students also 
reported that the use of LL as part of the classroom learning enabled them to participate in their 
own communities by being critical of the public signage in their environments, empowering 
them to be the agents of change in the future. Lastly, the course instructor's reflection showed 
that the use of LL provided the students with the opportunity to develop their creativity, critical 
thinking, and literacy skills.  

 
Although the study focused on a small sample of students, it has important pedagogical 

implications. The technique of utilizing LL scripts that the participants are familiar with 
motivated them to actively and creatively engage in classroom discussions. The statistical 
findings and feedback received from the participants on the use of LL as a teaching and learning 
resource showed positive outcomes such as enhancement of language and literacy skills. 
Furthermore, the course instructor uncovered the effectiveness of LL for the development of 
students’ creativity and critical thinking skills, which are crucial skills in the 21st century. The 
implication of the study is not only to draw attention to the usefulness of LL as a learning space 
and the quality of the participants’ local LL, but also to invite learners to actively take part in 
improving the quality of their communities’ linguistic landscapes, given that they are the 
prospective language specialists and translators who are expected to provide language and 
translation services for private and government sectors.  

 
Endnotes   
1Jibbali and Mehri are Semitic Modern South Arabian languages. See Rubin (2014) for further 
information on Modern South Arabian languages. 
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